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Executive Summary
Early childhood assessment is a complex, growing fi
eld. Since August 2005, the PreK Assessment Task
Force has reviewed best practices, analyzed a variety
of assessment instruments and completed a matrix
showing their key features. This led the group to con-
clude that no single assessment would be suffi cient
to measure success at the level of the child, the pro-
gram and the State as a whole. As such, the Task
Force recommends that statefunded New Mexico
PreK programs not be required to continue using Get
It! Got It! Go! in the second contract year and that the
state implement the following assessment array:

1. CHILD ASSESSMENT. Criteria-referenced port-
folio documentation should be used for every
child in every New Mexico PreK program.
Use of the New Mexico PreK Focused
Portfolio is strongly recommended. The doc-
umentation and assessment tool must look at
child growth and development in all major
domains. It is used to inform purposeful prac-
tice in the PreK classroom, as a measure of
each child’s progress in meeting New Mexico
Early Learning Outcomes* to communicate
this progress to families and will be shared
with the kindergarten teacher as each child
enters kindergarten.

2. PROGRAM ASSESSMENT. Program evalu-
ation should continue to be conducted by

the CYFD and PED State Program Managers
to ensure that programs are meeting the goals
in the PreK proposals.
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3. STATEWIDE ASSESSMENT. The State has con-
tracted with a nationally recognized leader in
the fi eld, the National Institute of Early
Education Research (NIEER), to assess the
New Mexico PreK initiative as a whole. Their
results should be used for statewide program
evaluation by establishing baseline data
(available fall 2006) from which the success
of the New Mexico PreK initiative can be
measured.

NIEER is using a package of norm-referenced
assessments and will use sampling techniques
that take into account the diversity of New
Mexico’s population. These measures will be
capable of informing legislators and other
policy leaders about the effectiveness of the
statewide PreK Program. 

The measures captured by these assessments are list-
ed in the table below.

Focus of 
Measure Instruments

Areas
Measured Administered By Frequency

Results
Available

Program 
Quality

Early Childhood 
Environmental 
Rating Scale

Program as self-
assessment & 
NIEER

Annually During fi rst 
semester of 
program & 
October 2006

Support for 
Early Literacy 
Assessment

NIEER Sampled annually October 2006

Preschool 
Classroom 
Mathematics 
Inventory

NIEER Sampled annually October 2006

Child 
Outcomes

Norm-referenced NIEER Sampled annually

Peabody Early vocabulary Local evaluators 
trained by NIEER

Sampled annually October 2006

Pre-CTOPPP Early literacy Local evaluators 
trained by NIEER

Sampled annually October 2006

Woodcock-Johnson Early math Local evaluators 
trained by NIEER

Sampled annually October 2006

Social Skills Rating 
System

Classroom teacher Sampled annually October 2006

Criterion-referenced
To early learning 
outcomes 

Trained classroom 
observers

Twice annually

Fall and spring of each 
program year

Portfolio of spring 
admin. goes to 
kindergarten 
teacher

NM Focused 
Observation 
Portfolio System

Health and well-being

Trained classroom 
observers

42-item checklist 
completed three times 
annually

Portfolio completed 
and shared with 
parents twice a year

Entered in PreK 
database end of 
each program 
semester

Literacy

Numeracy

Aestetic/creativity

Scientifi c conceptual 
understandings

Self, family and 
community

Approaches toward 
learning

Contract 
Compliance

Elements in scope 
of work and program 
standards

PED and CYFD 
program staff

Annually End of program 
year

Fiscal 
Compliance

Appropriate billing PED and CYFD 
program staff

Monthly and quarterly On-going
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Background
State-funded New Mexico PreK began
last year, as the result of legislation
passed in the 2005 session and signed
into law by Governor Richardson.
Assessment is a critical aspect of the ini-
tiative. According to the statute, “The
departments [CYFD and PED] shall
monitor pre-kindergarten contracts to
ensure the effectiveness of child-cen-
tered, developmentally appropriate
practices and outcomes. The depart-
ments shall assign staff to work on the
development and implementation of the
program and on the monitoring of con-
tract awards.” (32A-23-4. C. NMSA
1978)

Implementation took place within an
extremely short time frame and the deci-
sion was made to use Get It, Got It, Go!
to fulfi ll the immediate need for assess-
ment. In recognition of the need for a
more thorough review and selection of
appropriate assessments, Lieutenant
Governor Diane Denish (based on rec-
ommendations from the Secretaries of
CYFD and PED) appointed a task force
to accomplish these tasks. The responsi-
bilities of this group are detailed in the
adjacent charge document. The Task
Force included Sophie Bertrand, Gloria
Clark, Emily Darnell-Nuñez, Karl
Garcia, Julia Rosa Lopez-Emslie, Jolene
Maes, Baji Rankin, Nancy Thomas,
Heather Vaughn and Robin Wells. The
group was staffed by CYFD and PED
and met once a month from August
2005 through February 2006:

• Aug. 26, 2005 (10 a.m. - 4 p.m.)
• Sept. 20, 2005 (10 a.m. - 4 p.m.)
• Oct. 20, 2005 (10 a.m. - 4 p.m.)
• Nov. 17, 2005 (10 a.m. - 4 p.m.)
• Dec. 16, 2005 (10 a.m. - 4 p.m.)
• Jan. 23, 2006 (10 a.m. - 4 p.m.)
• Feb. 23, 2006 (10 a.m. - 12:30 p.m.)
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Process-
Description of 
the Work of the 
Task Force
According to the New Mexico
PreK Early Childhood Program
Standards*, “Assessment of indi-
vidual development and learning is
necessary for planning and imple-
menting curriculum. Yet accurate
assessment of young children is
challenging because their develop-
ment and learning are rapid,
uneven, and embedded within
specifi c cultural and linguistic
contexts (Bredekamp & Copple,
1997). Assessment of young chil-
dren relies heavily on the results of
observations, descriptive data, col-
lection of work by children, and
demonstrated performance over
time (NAEYC & NAECS/SDE,
1992).” These statements capture
the philosophical approach of the
Task Force and embody concepts
that came up regularly in the
group’s deliberations. The task
force also supported the use of
assessment in the context of devel-
opmentally appropriate activities
embedded in a child’s daily rou-
tines.

The Task Force spent several
months conducting a thorough,
systematic review of existing mate-
rials. Assessments were analyzed
by sub-groups and then discussed
and evaluated by Task Force as a
whole. The results of this work are
captured in a matrix, included at
the end of this report.

In the course of its meetings, the
Task Force had lengthy discussions
on culturally and linguistically
appropriate assessment that would
meet the needs of all children
including children with disabilities.
This consideration was explicitly

refl ected in the review of each
assessment and is shown in the
matrix.

The group also consistently
expressed concern about multiple,
pervasive assessments. Many early
childhood programs have different
assessment requirements from var-
ious funding sources and oversight
authorities. A program administer-
ing six different assessments, for
example, might have diffi culty fi
nding the time to administer anoth-
er assessment. These concerns
were taken into account and fac-
tored into the group’s recommen-
dations.

The Task Force consulted with a
variety of experts and key stake-

holders as work progressed.
Representatives of the group
reported to the New Mexico Child
Development Board, Legislative
Finance Committee staff,
Legislative Education Study
Committeestaff, the Offi ce of
Educational Accountability and the
Cabinet Secretaries of CYFD and
PED to inform them of the status of
the group’s work. The Task Force
heard presentations by (and had
long discussions with) Dr. Cindy
Lamy of the National Institute for
Early Education Research
(NIEER), a nationally-recognized
leader in early childhood assess-
ment, and Gaye Gronlund, an
expert on criteria-referenced port-
folio documentation.
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Recommendations
In addition to the recommendations outlined in the
Executive Summary, the Task Force also urges the
State to pursue the following:

1. Ensuring the provision of ongoing profession-
al development and technical assistance
(including program support) for state-funded
New Mexico PreK programs on the use of
assessments and the interpretation of their
results (to inform instruction/curriculum).

2. Reporting to policy-makers and to the public.

3. Carefully considering the difference between
appropriate and inappropriate assessments

and the appropriate and inappropriate use of
assessments. The Task Force feels strongly
that successes should be evaluated and report-
ed by program characteristics, but not pro-
gram-by-program. The group is supportive of
the NIEER approach, using sampling and
focusing on statewide evaluation.

4. Reconvening the Task Force in October or
November 2006, once NIEER’s results for
New Mexico and the national study are avail-
able.

5. Expanding the Task Force to include other
experts and continuing to work to provide
guidance regarding linking assessment and
curriculum.
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Get It, Got It, Go! n n
Focused Portfolio n n n n n n n
Assessment Evaluation Programming System n n n n n n n
Brigance Inventory of Early Development n n n n
Creative Curriculum n n n n n n ?

Learning Accomplishment Profi le 3 n n n n n n ?

Work Sampling System n n n n n n n
Standards Alignment n n n n n n ?

Portage Child Development Tool for Observation and Planning n n n n n n
Child Observation Record n n n n n n ?

Core Knowledge

Class Circle

Phonological Awareness Literacy Screening

Teacher Rating of Oral Language and Literacy n n n n n n
Qualls Early Learning Inventory n n n n
Early Screening Inventory - Revised (Screening for WSS) n n
Early Learning Outcomes Observation Tool n n n n n n n
C-PALLS: Circle Phonological Awareness, Lang. & Lit. Sys. n n n n n n n n

Which elements of language and literacy does the assessment measure?
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Get It, Got It, Go! n minimal ?

Focused Portfolio n n n n minimal moderate

Assessment Evaluation Programming System n n n n minimal minimal

Brigance Inventory of Early Development n n n n n minimal minimal

Creative Curriculum n n n n minimal moderate

Learning Accomplishment Profi le 3 n n n n 500-4500 free?

Work Sampling System n n n n n negotiable

Standards Alignment l n n 150 moderate

Portage Child Development Tool for Observation and 
Planning n minimal minimal

Child Observation Record n n n n 125 significant

Core Knowledge

Class Circle

Phonological Awareness Literacy Screening

Teacher Rating of Oral Language and Literacy n n ? ? ? 50 minimal

Qualls Early Learning Inventory ? ? ? ? ? ? minimal minimal

Early Screening Inventory - Revised (Screening for WSS) n n n n ? ?

Early Learning Outcomes Observation Tool n n ? n minimal moderate

C-PALLS: Circle Phonological Awareness, Lang. & Lit. Sys. n ? ? moderate moderate

Other elements of the assessment
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