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Baseline and Targets
Baseline Data

FFY 2013

Data 27.9%
FFY 2013z FFY 2018 Targets

FFY 2014 2015 2016 2017 2018
Target 29.9% 31.9% 33.9% 35.9% 37.9%

Targets: Description of Sakeholder Input

The New Mexico resultfocused project beganinthe fallof 208 part of t he Stateds
(CIV). The 2011 CIV consisted of several days of assiten compliance review of the requirements under the Individ
with Disabilities Education AAiDEA), by t he OSEP. The y6tenVofgemeralisepangsibn t h
system.

At the time of the visit, the U. S. Department of Education announced steps to help close the special education
achievement gap by moving away from a-sigefits-all compliance process to a more balanced monit@ystem that
reviews how student sf @aces edlumanietdor iTihmgd&é g eisul dddi
rights through procedural compliance. Because of the philosophical shift in the monitoring of States, the State wa
requred to develop a results plan that focused on improving one or more SPP results indicators. The second por
onssite visit consisted of OSEP providing the State, including the broad stakeholder group, technical assistance ¢
supportintherevie of t he Statebs data and in the devel opme
reading proficiency rates (growth rates) of students with disabilities, as the 2011 results plan indicator.

TheSt ateds 2011 broad stakehol der group consisted o

IDEA Advisory Panel representatives

Parent Training and Information Centers

Directors of Special Education

Parents

Representatives frothe Developmental Disability Council
Teachers

Directors of RegiorleEducational Cooperatives
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As part of the results plan development, the Special Education BiBE&)assembled data from multiple sources an
presented it to the stakeholder group to discuss improvement and the development ofdriresultsoject.

The2011stakeholder group reviewed the disaggregated data and made several suggestions:
1) Thathe project must support the Statebs waiver u
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siloso
2) That the resultslriven project focus omarly literacy skills
3) Thatte project should focus on f ail i #gchmlgtadng stystemi (
4) That the project must include communities with significant populations of Native Americans (at least 50%
elementary schde selected, when possible)
5) That more data be collected to examine the practices of high achieving schools
6) That the project must include parent involvement

As part of the data collection recommended by the 2011 stakeholder group, the Public E@egetitment contracted
with a Regional Education Cooperative to study factors for success insddealeading achievement (number 5
above). The study looked at the practices of high performing schools to see if there were commonalities that cou
genealized to other schools and districts in the state. The study has been completed and the results analyzed. T
of the study suggest that professional development in reading and support and collaboration with other professig
specialists areommon characteristics in high performing schools. Specifically, the study suggested that the succg
practices in high performing (A or B) schools included:

1) Use of reading coaches

2) Providing teachers with regularly scheduled planning/collaboration time

3) Providing professional development on reading curriculum and standards

4) Implementation of schoakide reading curriculum with fidelity

Several of the schools included in the study reported that Title | was an effective reading intervention for Sgidgnt
the information gathered from the data reviews wit
study, the stakeholder group developeslitiultiyear results plan. The Sa t e 6 sdrivengpmjact, taled New Mexico
Real Reslts (NMRR), was initiated.

TheS at ebs OSEP verification visit in 2011 helped p
Me xi co6s | ahe dewmetogment of tha State Systemic Improvement Plan (SSIP) or SPP Indicator 17.

The SEB with the support of the Title | Bureau con
New Mexico Real Results (NMRR). Each year, a data analysis was conducted and process improvements were
NMRR. The project contired to expand each ye&ince the initial discussions with the IDEA Advisory Panel, updat
have been given to the panel each spring on the progrBddRIR. The IDEA panel meets INMRR project schools for
some of their meetings to help understand thiept@and to monitor progressid implementatian

Since the State has experienced success with the NMRR program, it was determined that theSS&°Idadtified
Measurable Resul§{MR) would continue to focus on reading growth rates of studentsdigistvilities particularly in
schoolwide Titlel programs. Since the NMRR project was expanding each year, it was logicahttstrea program
demonstrating positive trends in overall school grades and qualitative data suggesting increased teéglvenilmora
adding additional el ements to scal e up .andEtakehsldengrosp ¢

Training on the SSIP for IDEA Panel members, Local Education Agency (LEA) special education directors, Regi
Education Coopative directors and stakeholders began in the fall of 2013. Training and support was provided thi
the Mountain Plains Regional Resource Center and the Utah State University Technical Assistance for Excelleng
Special Education (TAESE). Title I, Brity Schools and Literacy Bureau staff were added to the stakeholder group
with State Personnel Development Grant (SPDG) staff.

Data for the SSIP were reviewed at the advisory panel meetings in the spring and fall of 2014. The advisost pan
again in December 2014 t-drived prgectecmresponds to the required StadetSestersic
Improvement PlarDuring that meeting hie stakeholders reviewége following data:

9 Section 618 data including assessment, discipline atidgex
I ESEA data including cohort graduation rates, proficiency and participation rates in reading and math
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i State Performance Plan (SPP)/Annual Performance Report (APR) indicator data
T NMRR and ASSETS data
91 DIBELS Next data for students with and without disabilities

Based upon the review of the data, the Stakeholder group determined to continue with a focus on reading growitt
students with disabilities. The (SIMR) was developed utilizing the DIBHIESx t basel i ne dat a.
set through FFY 2018.

I n January 2015, the proposed SI MR, baseline dat a
directors/coordinators, Charter School Administrators and Regional EduCatbperative Directors for their input.
Public comment and feedback was taken through January 20, 2015.

The stakeholder group stressed the importance of supporting current State initiativies. Bhe e 6 s Si®8del g
educational research and enhescurrent State initiatives such as:

Flexibility waiver under ESEA

Early literacy

Intervention before retention or inappropriate referral for special education testing

School improvement under ESEA

Response to Intervention Framework

A-F school grading stem

=8 =4 =8 =8 =8 =4

The two parent training and information centers, Parents Reaching Out and Education for Parents of Indian Chilg
Special Needs continue to be deeply involved in the process, not only participating in the stakeholder groups but
contractng with the state to provide services to communities in support of the résuéis (SSIP) project.

Other stakeholders within the Public Education Department, outside of the Special Education Bureau work with t
Special Education Bureau in supportoh e s t a idrevénprojece Ehe Title sBureau is largely responsible for th
coordination of the SSIP and includes the Priority Schools Bureau, the Literacy Bureau and the Special Educatig
in the planning and implementation of reswdté/en accountability. Including these stakeholders in the SSIP plannin
implementation has led to unified monitoring visits, the Hmereau use of monitoring tools, consolidation of resource
and the synergistic development of ideas.

Data Analysis

A description of how the State identified and analyzed key data, including data from SPP/APR indicators, 618 data
collections, and other available data as applicable, to: (1) select the State-identified Measurable Result(s) for Children
with Disabilities, and (2) identify root causes contributing to low performance. The description must include information
about how the data were disaggregated by multiple variables (e.g., LEA, region, race/ethnicity, gender, disability
category, placement, etc.). As part of its data analysis, the State should also consider compliance data and whether
those data present potential barriers to improvement. In addition, if the State identifies any concerns about the quality
of the data, the description must include how the State will address these concerns. Finally, if additional data are
needed, the description should include the methods and timelines to collect and analyze the additional data.
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New Mexico (NM) is the fifth largest State in the nation with an area cuyener 121,500 miles. However, when it
comes to population, New Mexico ranks"36 the nation with jusmore thar2 million people with448,461 living in
poverty.During the 2014015 school year (SWew Mexico pubk schools provide education to 328]Students in
grades K through twelfth grade. Therrentrace and ethnicity breakdown is as follows

20142015 SYState Demographic Data

Demographic Number of Students | Percent Total
Black 6,818 2%
Native Hawaiian/Pacific 4,257 1%
Islander

White 82,127 25%
Hispanic/Latino 201,216 61%
American Indian 33,940 10%
Total 328,871 100%
Non-economically 97,310 30%
Disadvantaged

Economically 231,561 70%
Disadvantaged

Non English Language 278,841 85%
Learners

English Languagéearners 50,030 15%
Total 328,871 100%

During the 2013014 school yeaSY), 42,936 students aged 6 through 21 received special education and related
services. The percentages of racial and ethnic breakdown of the students with disabifitiesesated in the table below

IDEA Special Education Data 20132014 SY

Race/Ethnicity Percentage
American Indian 11.01
Asian 0.56

Black 2.32
Hispanic/Latino 61.14
Native Hawaiian/Pacific | 0.07
Islander

White 23.48

Two or more races 1.42

New Mexico has a high rate of childhood poverty as evidenced through enroliment in Title | schools. During the 2
2014school year247,996 students were eftied in Title | schools in New Mexicé\dditional poverty information is
discussed below.
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Title I/E conomically Disadvantaged Data 2012014 SY

Race/Ethnicity Number of
students
American Indian 31,990
Asian 1,840
Black 4,290
Hispanic/Latino 162,011
Native Hawaiian/Pacific | 232
Islander
White 44,525
Two or more races 3,108

Title I/Economically Disadvantaged Special Services/Programs 202814 SY

Demographic Number of
students

Students with Disabilities | 37,088

(IDEA)

Limited English 50,370

Proficiency

Homeless Students 10,154

Migrant Students 461

There are some

di spar i t i e sTheomajoriyiofsthe Amepcar IndiardNats/e American h

and Hispanigopulatiors enrolled in NM public schools are attending a school where Title | services are being pro
In addition,Whencomparing Title | enrollment (n = 247,996) to Students with Disabilities agdd(6 = 42,936), 86.39
of students with disabilities are enrolled in schools that provide Title | senficte time of this report, the CSPR datg
for Title | for the 20142015 school year is not available. However, the number of students considered economica
disadvantagethcreased from the 2013014 school year to the 202405 school year

New Mexico is second in the nation in the percent of children below the lfpdeeaty level. This accounts f8d.2% of
children unded 8 years of ageAccording to the Food Research and Action Center (FRAC), NM was one of three s
that had the highest percentage ofoaome students participating in school breakfashpared to the school lunch
programs. Because of the high poverty rate in NM, breakfast is required to be served at no cost to the student, in
elementary schools with a free and reduced price lunclof&%% or above. Breakfast mus# served to stients after
the school day has begun.

13.2% of households iNew Mexicowere food insecure on average from 2011 to 2013, meaning Sw@hatpoint
during the year, the househokegerienced difficulty providing enough food doea lack of moneyNew Mexico ranked
16th in the Nation in food insecuritiSource: U.S. Department of Agriculture, Household Food Security in the Unitg
States in 2013).

Prepopulated historical data | Prepopulated data from other sources Calculated |

Explanatory text

v1 August 2014 6 Part B Indicator 17



| U.s.

The graphic above represents the distribution of state food insecurity in the United Statethe shorter
the line, the greater the food insecurity.New Mexico ranks 16t in the United States, with the average
state foodinsecurity represented as the blue line.

In preparation for the State Systemic Improvement Plan (SSIP) the State analyzetd keyntléederal education
programs such as Title | and special educatate Performance Plan/Annual Performance Report SPP/APR indicg
Section 618 data collections, and other data as applicable including data from the New Mexico Real Results (NM
project, the Office of Special Education Programs (OSEP) required results plan from the 2011 Continuous Impro
Visit (CIV), State Personnel Development Grant (SPDG) and State initiatives including Reads to Lead afdthed\
grading system. ThEMRR data analysis consisted of the review of Kindergarten through third grade DIBELS Nex
for all students and students with disabilities. O
emphasis on students with disabégiand students considered economically disadvantaged scoring in Quartile Ong
| designations (priority, focus and strategic) were also reviewed.

The 2011 CIV consisted of several days of arsibm compliance review of the requirements underndéviduals with
Di sabilities Education Act, by the OSEP. The CIV r
visit, the U. S. Department of Education announced steps to help close the special education achievement gap 4
awayfrom a onesizefits-all compliance process to a more balanced monitoring system that reviews how studentsg
educat ed. -fTohciuss efidr emsounlittsor i ngo i s i n addition to co
compliance. Becaus# the philosophaal shift in the monitoring oftates, the State was required to develop a results
that focused on improving one or more SPP results indicators. The second portion editherisit consisted of OSEP
providing the State, includingh e br oad stakehol der group, technical
data and in the development of the results plan. The State selected SPP Indicator 3c, reading proficiency rates (
rates) of students with disabilities, as 8841 results plan indicator.

As part of the results plan development, the Special Education Bureau assembled data from multiple sources an
presented it to the stakeholder group to discuss improvement and the development ofdriresultsoject.

The stakeholder group reviewed the disaggregated data and made several suggestions:
1) Thatte pr oject must support the Stateds waiver ur

siloso
2) That the resultslriven project focus on early litera skills
3) Thattre pr oject should focus on f ail i 4 gcholgiadng systemi (

4) That the project must include communities with significant populations of Native Americans (at least 50%
elementary schools selectedhen possible)

5) That more data be collected to examine the practices of high achieving schools

6) That the project must include parent involvement

As part of the data collection recommended by the 2011 stakeholder group, the Public Education Depathaetetic
with a Regional Education Cooperative to study factors for success in-sddealeading achievement (number 5
above). The study looked at the practices of high performing schools to see if there were commonalities that cou
generalized tother schools and districts in the state. The study has been completed and the results analyzed. Th
of the study suggest that professional development in reading and support and collaboration with other professig
specialists are common chlaateristics in high performing schools. Specifically, the study suggested that the succeg
practices in high performing (A or B) schools included:

1) Use of reading coaches

2) Providing teachers wh regularly scheduled planning acallaboration time

3) Providing professional development on reading curriculum and standards

4) Implementation of schoakide reading curriculum with fidelity
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Several of the schools included in the study reported that Title | was an effestivece in addressimgading
intervention for studentd&Jsing the information gathered from the data reviews with stakeholders, as well as from t
Regi onal Education Cooperativebs syaarwy,redhel s¢ akled
driven poject, called New Mexico Real Results (NMRR), was initiated.

The NMRR progranmas been successfbased upon feedback from the schools angdiséive trend iroverall school
grades, consequentljt wasdecidedo expand the NMRR to support implemeitta of the SSIP and MR, continuing

thefocus on reading growth rates of students with disabilities particularly in seld®ITitle | programslt was logical
to strengthen a program that had proven success while adding aalditements to scale uphis strategys supported
by the Statebés | DEA advisory panel

The PED has manyoordinated systems geared towamngroving student outcomes and closing the achievement ang
opportunitygap. The revi ew of t supporSthadselecbos tifetdlSMR and begdlopment of the SSIP,
I n additi on, as evidenced by t hugentreducatioaa reseachilzes the w,
framework and strengt hs of enhdnees chrrentStatéisitims/suchmae nt i nf
Flexibility waiver under ESEA

Early literacy

Intervention before retention or inappropriate referral for special education testing

School improvement under ESEA

Response to Intervention Framework

A-F school grading system

=A =4 =8 =8 =8 =4

All of the above State initiatives are tracked and monitored at least anandlilzere areurrentlyno areas of
improvement within or across the systems. Adjustments will be made to the SSIP, as needed, based upon the re
data and information frorhe State systems.

Section 618 data was reviewed and analyzed including the Assessment Tables, EASsetsment Data Groups

Reading. During the 20184 School Year (SY) 98.71% of students with disabilities participated in the New Mexico
Standards Based Assessment ($BRAalternate assessment. Only 16.33% of those participating scored proficient g
above in reading. Data further disaggregated in accordance with 34 CFR § 300.160(f) was reviewed. This data p
State, district, and school level data for students digabilities, including participation and proficiency rates for thosg
students who took the SBA or alternate assessment with or without accommodations. This data can be viewed a
http://ped.state.nms/SEB/data/index.html

A studentods ability t o%gmdeisthe togimlitatocas te whethey thely will sudcessfullyn
graduate from high school. Students who do not read proficiently by third grade are four times mate ditadyout of
high school. Twentyhree percent of belowasic readers fail to finish high school on time, compared to 9 percent of
children with basic reading skills and 4 percent of proficient readers. 88% of 18lgdagh school dropouts were not
proficient readers in"8grade Hernandez2011). The consequences of dropping out of high school are dire. High sq
dropouts are 4 times more likely to be unemployed and 47 times more likely to be incarcerated (Sum, Andrew, e
2009).

Although SPPridicator 3c is a staralone indicator and measure, it has a correlation with many other SPP indicatg
such as indicator 1 (graduation rates), indicator 2 (drgpates), indicator 4a and b (suspension/expulsion rates) an
indicator 14 (posschool outomes). Therefore this data was considered when developing the SSIP. All of these in
have lag reporting becausgthe data collection requimgents and time periods whére data must be collected.

According to the FFY 2013 APR, using-12 SY datgCohort of 2013), 60.1% of students with disabilities (all diplon
options) graduated within the cohort compared to 70.3% of all students. Additional cohort data is as follows:
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Demographic Graduation
Percentage
White 7%
African American 68.7%
Hispanic/Latino 67.9%
Asian 86.4%
American Indian 64.3%
Economically 64.6%
Disadvantaged
English Language 65.4%
Learners
Migrant 52%
Students with 60.1%
disabilities

With the exception of students who are White or Asaéirother racial/ethnic group cohort graduation percentages we
below the State average. In addition to students with disabilities, students who are considered to be economical
disadvantaged, English language learners and migrant cohort graduatioveratéglow the State average.

According to New Mexico 20123 exiting data ED Facts Report of Children with Disabilities (IDEA) Exiting Specia|
Education by Basis of Exit and Age, 24.75% of students with disabilities aget \Who exited special eduazn
dropped out. The race and ethnicity of those students exiting special education due to dropping out is as follows:

Demographic Exiting Drop -out
Percentage

White 23.02%

African American 2.13%

Hispanic/Latino 62.96%

Asian 0.15%

American Indian 10.52%

The majority of students enrolled in the public schools report Hispanic/Latino as their race/ethnicity. However, wi
compared to other racial/ethnic groups in NM, students who are Hispanic/Latino exit special education due to drg
a highe rate than other racial/ethnic grouppsh e St ayear 3P will haveea positive impact on future graduatio
and dropout rates.

Nationwide, 68% of students with a Specific Learning Disability (SLD) leave high school with a regular diploma w
19% drop out (NCLD 2014). Dreputs are five times more likely to have repeated a grade than high school gradua
Students who repeat two grades have an almost 100% chance of dropping out (NCLD 2014).

Results for indicator 14 are a bit more positive with 43.8% of students who left high school were enrolled in highe
education one year after leaving high school. 74.9% were enrolled in higher education or employed and a total o
of the students wernrolled in higher education, pestcondary training or competitively employed.

Although the FFY 2013 APR reported that no school districts had a significant discrepancy in the rates of susper
expulsions for students with disabilities (indicgad@ and b), according to the Section 618 discipline data ED Facts R
of Children with Disabilities (IDEA) Subject to Disciplinary Removals, students with Specific Learning Disabilities
(SLD) had the majority of removals due to drugs (64.71%), wea@®i6) and serious bodily injury (100%). When
students were removed to an Interim Alternative Educational Setting (IAES) due to the above infractions, overall
were Hispanic/Latino, 27.27% American Indian and 13.64% White.
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Students with SLD had theajority of outof-school suspensions (OSS) with 47.94% > 10 days and 55.4% < 10 day
respectively The table below highlights thedkdown by race and ethnicity.

Race/Ethnicity OSS > 10 days OSS < 10 days
Hispanic/Latino 62.17% 64.48%
White 19.10% 18.30%
American Indian 10.11% 11.49%

Suspension rates are disproportionately higher for some groups than Althexsgh the Hispanic/Latino population is
the majority population in New Mexico, students with learning disabilities whbligganic/Latino are suspended out
school at a greater rate than their peers pfadiner race or ethnicityn addition,84.64% of the oubf-school
suspensions/expulsions greater than 10 days were male and males were also suspended 10 dayg@ass atiea
than females totalin§0.74 percent

According to National Center for Learning Disabilities (NCLD), one in every two students with SLD faced a schoq
disciplinary action such as suspension or expulsion in 2011. Many individuals with SkEDleuffselfesteem, set low

expectations for themselves, struggle with underachievement and underemployment, have few friends and, with
frequency than nondisabled peers, appear to end up in trouble with the law. Students who struggle to neadmmowlo
how to read have a tendency to have discipline issues within the classroom. It is critical that this group of studen
reading interventions early in their academic career to ensure they are on a path to success and reduce probem

The chart below highlights New Mexicobs Specific L
ED Facts Report of Children with Disabilities (IDEA) Ages 6 through 21 by Age and Disability (OSEPQ06).

Racial/Ethnic Group | Number of students | Percentage of
with SLD students with SLD

Hispanic/Latino 13,003 65.21%

White 3,747 18.79%

American Indian 2,374 11.90%

Of the 42,936 students with disabilities age2l16 SLD is the largest disability populatiatd6.44%of the total disabled
population The SSIP will focus on improving the reading growth sdte all students with disabilitieand at risk
studentsn grades K3 (in a subset ofchoolsselected to participate in the proje¢igwever, ashe majority digbility
population is SLOt is important for the SSIP to use reading and behavior interventions suited to SLD students

The National Institute of Child Health and Human Develop@dhtiCH-HD) longitudinal stuges indicate that at least
17 t020% d the US population displays @ading disordeNationwide, &least 10 million studentsr 1 in 5 will
experience significant difficulties in learning to read well enougiedad to learn or to reddr enjoyment.

According to the National Center fbearning Disabilities (NCLD), the most common types of SLD are those that in
reading, math and written expression. Although the SLD varies from person to person, the most common charac
include:

9 Difficulty with phonemic awareness (the ability hotice, think about and work with individual sounds in worg

91 Phonological processing (detecting and discriminating differences in phonemes or speech sounds)

9 Difficulties with word decoding, fluency, rate of reading, rhyming, spelling, vocabulary, cbhensi®n and
written expression.

NCLD reports that students with disabilities, including those with SLD, are much more likely to be retained than s
without disabilities. According to a parent survey, almost 1/3 of students with disabilities haveelseback at least
once. Retention is linked to increased behavior problems in schools. Therefore it is important to provide interven
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the early elementary grades-@ includingTier 2and 3 interventiongrogress monitoring, instructional gpags and
parental involvement. This frameworkisu ppor t ed t hr o bregelieretlmodel dfl studéntirdedvantion an
the Reads to Lead prograBarly identification and intervention are essential in maximizing treatment success in cf
who ae at risk for reading failure (NCLD 1999). The National Institute of Child Health and Human Development (|
HD) studies demonstrate that the intensity and duration of reading interventions must increase exponentially as
get older to achieve trsame degree of improvement attainablemykindergarten and first grade, strengthening the
for early intervention.

In FFY 2013, SPP indicator 8 (parent involheart) 84.8% of those ithe representative group surveyed reported that
"The school fattitated parent involvement as a means of imprgwservices for my child(ren.When schools, families,
and community groups work together to support learning, children tend to do better in school, stay in school long
like school more (SEDL 2002The Southwest Educational Development Laboratory (SEDL) synthesized studies @
parental involvement in the schools. It was determined that special efforts taken by schools to engage families d
difference. Teacher outreach to parents correlatedsiviting and consistent gains in student performance in both red
and math. Effective outreach was defined as-fadace meetings, sending materials home, and keeping in touch ab
progress. Workshops for parents on helping students at home legdiitcehr r eadi ng and mat h
Training and Information Centers (FJ) working with parents in the selected site essential in meeting theMiR. The
Readers Raise the Roof workshop component of Reads to Lead provides parents \pjthteity to work with their
childrenat home and thefforts are supported by the IEE.

InastudyboyMi edel and Reynolds (1999), it was deter mine
intervene when the child is strugglinginrtrouble at school. Parent intervention can lead to the prevention of retent
placement in special education or both. When parents are involved they may be able to stop the cycle of school
intervening early. Of another important note, Miealed Reynolds (1999) indicated that support from parent centers
provide parents with the skills and desires to ren
accomplishments. Parent involvement programs can be positive faot@rooming risk conditions such as poverty,
which lead to low achievement.

Shaver and Walls (1998) studied the effect of parent involvement on Title | students. They determined that stude
parents regularly attended schdalsed parent workshophowed greater gains in reading and math when compared
those students whose parents were less involved. They concluded that parent involvement, despite the family bg
is a dynamic force that i nfl ue mamnsn iacrease thedswdent achievamery
developing well thought out paretgacher group activities.

Other SPP indicators, including the compliance indicator$Q9,1,12 and 13) were analyzed to determine whether
those data present potential barriers to improvement. Indicators 9 and 10 allow the State to determine if local ed
agencies (LEAs) have disproportionate representation due to inappropriate identiflodibi 2013, no LEAs were
considered noncompliant with indicators 9 and 10. This indicator allows the State to riferiit6Asorates of
identification, on an annual basis, and whether or not the identification of students with disabilities is iratppridps
indicator is loosely correlated, but not consideadshrrier. Although the $IR focuses on students with disabilities
already identified and receiving special education services, interventions being provided at the schools will focus
2 interventions in order to prevent inappropriate referrals for special education evaluations and inappropriate
identification. Intervention must be provided for struggling learners prior to retention or special education evaluat
interventions are praded early(grades K3) thenfewer students will be referred f@pecial education evaluatiovhich
could also impact Indicator 11 (evaluations completed within 90.)d&lge SSIP could indirectly assist in improving th
compliance indicator. Theremamg compl i ance indicators do not pres
SSIP.

In New Mexico, 13.9% of all students are identified as students with disabilities; however, 15.1% of Native Ameri
students are identified as having learning disabilities. The relatively high percentage of Native American studentg
identified as studenisith disabilities is indicative of a dearth of high expectations for students in minority commun
(Van den Bergh et al., 2010,) as well as a dearth of quality interventions being provided to students in Tier | and
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Both of these deficienciesear addr essed in the Stateds plan for i m

The racial/ethnic student population which continues to exhibit the lowest levels of academic achievement on the
Mexico Standards Based Assessment is the Native American subpopulation of stu@&it3, 80% of Native America
third graders scored in the fAiBeginning Stepso achi

next group. For every gradevel assessed by the New Mexico Standards Based Assessment, the Native America
subpopul ation of students had the highest percent 8
racial/ethnic subpopulation of students. Native American students also had the smallest percentages of students
proficient and abee in reading for each grade level tested of any racial/ethnic subpopulasiiehts on the NMSBA

in 2013.Statewide demographic data illustrates that Native American populations are concentrated in several reg
districts across the state, padtfiarly the northwest quadrant.

New Me x"lgmaedesders dropped from™®57i n t he nation (The Nati onos
of Educational Progress (NAEP) 2013); many of th&sgrade students were socially promoted despite the fact that
more than half of them were reading on grade level the previous year (New Mexico Standards Based Assessme
(NMSBA), 2012).Data on reading proficiency in the earliest tested grades mdkeconcerning, with fourtgrade

NAEP reading scores for a&llew Mexicostudents at a proficiency of only 24%, and for students with disabilities the|
proficiency rate is just 4 perce’t.d di t i onal State NAEP data fowsom t he

2013 NAEP Data

Demographic 4™ Grade Percentage
Proficient

White 38%

Black 24%

Hispanic/Latino 17%

American Indian 7%

National School Lunch 15%
Program Eligible

National School Lunch 39%
Program Not Eligible

In 2013,students who are Hispanic/Latino had an average score that was 24 points lower than students who are
Students eligible for free/reduced priced lunch (Economically Disadvantaged), as an indicator of low family incon|
an average score that wasgints lower than students who were not eligible for free/reduced priced lunch.

Further,thirdgr ade reading scores (the | owest grade teste
lowest level of proficiency) for any grade levet students with disabilities on the 2013 New Mexico Standards Bas
Assessment, the statebs s Ofthose thirdgrade atedents assdssedduring they2013

2014 SY, 51.8% of all studerdsored proficient or above while onlyt8% of those students considered economically
disadvantaged and 19% of students with disabilities scored proficient or above.

In selecting elementary schools to participate in NMRR, several data sets were considered, including LEA and s
based demagphic data (students with disabilities and Native American students), student growth, overall school
Title | status and student achievement in the lowest quartile (students with disabilities and economically disadvar,

During the 2014015 school year, 39 elementary schoolsifi 2Z8f New Me x i ¢ o 0 spariicipated is c h
either the NMRR or ASSET&esults Driven Accountability (RDAprograns. In 20152016, the programs will be
combined under thRDA model.Current data on the RDA schodtglows:
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Overall School Number
Grade

7
9

12
11

mo 0w

Quartile One Grade | Number
B 5

C 12
D
F

9
13

As part of the AF grading system the following information is considered when calculating the Qud€ilg dr student
growth of the lowest performing students:
1 How well did the school help individual students improve?
1 The lowest performing students are those whose prior scores placed them in the
bottom quarter (25%) of their school.
91 Individud studentgrowth over the past thrgears is compared to the state benchmark.

Title 1 school status was consideiiadselecting schools for the RDA project. One RDA school currently has a priorit
school designation, three haeeusschool designations, and nihave strategic school designatiofiie majority of the
schools patrticipatingontinue tchave an overalldiling grade (D or F) and only fivef the 39 schools havegrade of A
or B for student growth in thguartile one grades.

The State does not hagencerns about the quality of the data available and reviewed. No additional data is neede
time; therefore a plan to collect and analyze additional data is not needed.

Root Causes

In examining the data and reviewing research it became cldar stakeholders that it was important to focus on lowe
grades. The best predictor of reading achievement at the secondary level is reading achievement at the primary
(Scarbrough, 1998). Students who do not read proficiently by third grade atierfesimore likely to leave school
without a diploma than are proficient readers, and 23% of-gnade belowbasic readers fail to finish high school on
time, compared to just 4% of proficient readers (Hernandez, 2011.) Further, agddiedachievemém New Mexico
exhibited the highest percentages of any grade level in the lowest level of achievement, Beginning Steps, it was
to improve outcomes at every grade level it was critical to focus on early intervention. A root cause for lotigradu
rates and low reading achievement at the high school level is low reading achievement at the elementary level.

Another root cause of low reading achievement in New Mexico is poverty. New Mexico has the second highest ¢
poverty level in themation.Fur t her, t he Stateds Hispanic student s
and expulsions (particularly among SLD studentgjse an overrepresentedbpopulationn Title | schools in
disadvantaged neighborhoo&averty idinked to lower reading achievement. Poverty is also linked to behavior
problems, which further exacerbate low reading achievement levels (Eamon, 2002). A 2002 Mady Kgegan
Eamonfound that poverty affected lower reading achievement through less cognitively stimulating and emotional
supportive home environments for students and indirectly through associated behavior problems. However, the
background #ects from difficult family situations can be mediated by supports with home literacy, home language
early vocablary (Leseman & De Jong, 2011.)

Another root cause of low reading achievement for New Mexico students are low teacher and administrator expe
A metaanalysis of teacher expectations for students of varying racial backgrounds found that expectations for st
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Asian or Europan descent were more positive than for other racial groups. The language used by teachers varie
depending on the ethnic group being addressed (Tenenbaum, Ruck, & Martin, 2007.) A 2010 study corroborateq
findings of the metanalysis, indicating thaeachers have lower expectations for minority students (van den Bergh
2010.) Further, the study found that students respond to lower expectations, by exhibiting lower performance. In
Mexico, 73.9% of students identify as other than white.

An additional root cause is that teachers and administrators in New Mexico have limited knowledge of how to eff
implement reading interventions. Teacher knowledge of reading fluency is a significant predictor of reading achie
throughout the earlelementary grades (Lanea et al., 2009). Most New Mexico schools and school districts are sn|
rural. New Mexico is the fifth largest state by land mass, but tHéb$éopulation, making it the™Jowest state in
population density at 6.6 squardes per personTeachers and administrators have little accegsiatity professional
development opportunities due to remote locations and limited budgets based on small student enroliments.

It is apparent from the research and all of the variatssturceseviewed that a focus on reading in grade3 Kill
havealong er m i mpact tor@suaessin litedcellage déodreef. According to the research reviewed,
interventionsshould occur early in the studed¢ducational careswhen they are learning to read as opposed to read
to learn.Students with disabilities and those students considered economically disadvantaged must be the focus
overall interventions and improvement strategies.

The initial SIMR developed by thetakeholdeteam was to improve reading in gradeéadérgarterthrough three. Over
time, and in collaboration with Stakeholders, the SIMR was refined. The IDEA Advisory Panel eventually set the
forthe SIMRtg A By f e de2088|37.9% astadants wighaligabilities iResults Driven Accountability
schools will score benchmark on the End of YBBBELS-Next Composite 0

In summary the SSIP must:
9 Align with State initiatives (school grading, early reading, response to intervention) anuilijewaiver under
ESEA
Support, grow and enhance the work of the 2011 Results Plan
Focus on early literacy (grades¥
Utilize the response to intervention framework by implementing Tier 2 and 3 interventions
Support early intervention before retentmminappropriate referral for special education services
Improve reading growth rates of students with disabilities, students considered at risk and econ
disadvantaged leading to
o Improved overall school grades
o Improve Q1 grade
o0 Decreased suspensiand expulsion rates and classroom disruptions
0 Increased graduation rates and decreasedalrbfates in the future
o Decreased inappropriate referrals for special education
1 Address the needs of New Mexico rural districts and elementary schools with dtige Nmerican population
(at least 50% of schools selected, when possible)

=A =4 =8 =8 =9

1 Include parent involvement
1 Support Title | schooland those students considered economically disadvantaged
9 Address the root causes of low reading achievement in New Mexico
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Analysis of State Infrastructure to Support Improvement and Build Capacity

A description of how the State analyzed the capacity of its current infrastructure to support improvement and build
capacity in LEAs to implement, scale up, and sustain the use of evidence-based practices to improve results for children
with disabilities. State systems that make up its infrastructure include, at a minimum: governance, fiscal, quality
standards, professional development, data, technical assistance, and accountability/monitoring. The description must
include current strengths of the systems, the extent the systems are coordinated, and areas for improvement of
functioning within and across the systems. The State must also identify current State-level improvement plans and
initiatives, including special and general education improvement plans and initiatives, and describe the extent that these
initiatives are aligned, and how they are, or could be, integrated with, the SSIP. Finally, the State should identify
representatives (e.qg., offices, agencies, positions, individuals, and other stakeholders) that were involved in developing
Phase | of the SSIP and that will be involved in developing and implementing Phase Il of the SSIP.
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Staff from the PEDG6s Feder al Programs Division regd
Assistance for Excellenca Special Education (TAESE). After the training, a team of personnel began to analyze t
capacity of the Stated6s current infrastructure to
and sustain the use of evidedmased practiceto improve results for students with disabilities.

New Mexico was one of the first states to complete and submit a results plan to OSEP as part of the 2011 CIV. §
New Mexico Real Results (NMRR) Plan, has now been in effect for multiple yehexparienced success, it has bee
decided to bolster the NMRR Plan while making improvements to the program and scaling up with the SSIP.

The Stateds waiver under ESEA was the genesis for
NMRR plan supported the SFasteWosolwagwvadi ngpdeystESHE Aa
Early Literacy proga m, Reads to Lead. Supporting the Stateds
through the SSIP will improve results of students with disabilities and at risk students. The waiver requires the m
of individual student growth and sahi growth in the areas of reading and méathlividual student growth is tracked oV
three years, while the school growth model looks at school improvement over the past three years.

Under the waiver, when calculating growth rates, the ESEA subgroeipsmasidered in the calculation of school grads
However, sing the traditional race/ethnic, language, disability and/or economic status does not fully identify scha
improvements needs. By identifying theident scores ilowest quartile (Q1in each shool, the PED can considaow
large the performance gap is for the lowest performing students and how this gap is changing over time, irrespeq
student classification. Thjrocess supports identification @fhools withthe greatest neeahd supports identification of
the greatest needs within a schbated on actual performance. Moreover, every school has a bottom quartile and
adding extra weight to the lowest scoriid u d e n t & 8chogl grade taltulationmcentive is provideéor
continuous improvemerand the closing of educational gaps

School grade results are disaggregated by the traditional No child Left Behind (NCLB) subgroups and utilized in
identifying interventi ons f design®ions.tsing the/bottorR guartilesis cansister
with moving away from subsets of students for a sg¢

previously included in Adequat e Y etrbéiycludedandacoested far i
Title | schools. When this change occurred danglisho

Language Learners/Free and Reduced Price Lunch/Students with Disabilities) growth rates wetedafocanrihe
schookd | owesdgrowthhuarti | e

The waiver also addressed specific interventions for various school designations such as Priority, Focus and Str
These interventions must be student focused and align to the needs of the studernpie, if within a Focus Schoo
it is found that Native American students are struggling more than other subgfeipdents, the school will be require
to implement an intervention program that addresses the unique needs of that student gfawithi®@a Focus School,
it is found that students with disabilities are not making progress, the school would be required to selacbartdrn
principle that will improve progress rates of students with disabilities. The full explanation of New Mexiedchool
Grading Accountability System can be viewed at
http://ped.state.nm.us/ped/PrioSchoolsDocs/NM%20System%200f%208H20Priority%20Schools%20Bureau%s2(

014-2015.pdf

The waiver strengthened New Mexidividual sttdencgoowth ratesaadiool t
growth rateover time. The waiver holds schoalscountable fortadent subpopulati@receiving Title Iservices and
students with disabilities who mayot have beemccounted for under the old systefine waiver providea consistent
approactforworkingwi t h struggling schools. The Stattaftes syst
opportunities for professional development, annual program budget resigwpsrt indatadriven decision making,
resourcegor best practices and evideAgased programs, and a number of tools to assist schools and districts in
analyzing and detsrining their strengths and opportunities for improvement.

The collaborative components of the Results Driven Accountability model along with the efforts recently taken by
Office of Elementary and Secondary Education and Office of Special Educatigrafs identifying opportunities to
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leveragde der al funds to best support i mproved outcomes
opportunity to implement a8SIPthrough the coordination of multiple PED bureaus and prograttieough the SSIP
wi || be i mplemented by the PED6és Title | Bureau, [
Literacy Bureas. This crossbureau implementation and plan will serve as a mofiigltegrationfor local education
agancies in New Mexico.

It was determined by thaternal and externaitakeholder growgthat the SSIBhouldwork within the structure of the
waiver and support recefeéderal guidance omprovingoutcomes for students through collaborative efforts. The SS
supports New Mexicobds wai ver an the reatihggawth eates of dudentSwith t
disabilities.

In 2011, the State developed its strategic plan for edugation Ki ds Fi r st , New Me xpiovdes
a road map for educational reform in New Mexico, including specific goals, data validation and public performang
measuresT he creation of the Strat egi currddtindrastruatureatd syppatd t |
improvement and build capacity in the LEAs.

The Strategic Plan includes five strategic levers needed for reform:
1. Smarter Return on Investment

2. Real Accountability, Real Results

3. Ready for Success Initiative

4. Rewarding Effective Educators and Leaders
5. Effective Options for Parents

The full plan with detailed measures can be viewddtpt//ped.state.nm.us/ped/PEDDocs/2012NMPEDStrategicPlal

Strategic Lever 1: Smarter Return on New Mexicods
The NMPEDG6s strategic goals increase transparency
local school distcts in aligning district and charter school budgets to proven student success strategies. The follo
innovative goals will continue to propel New Mexico towards this strategy:

Maximize the utilization of state and federal dollars for education

Increase percentage of dollars to the classroom

Maximize targeted investments for education reform

Improve budget review and oversight of D and F schools to ensure resources are moved away from ineff
programs and to programs that are resebaged and proven to increase student achievement

PwnhPE

Strategic Lever 2: Real Accountability. Real Results.

The NMPED®Gs t r-gradimgsgstem allows pacehtsy edchers, students, and the community to unders
guality of education in our classrooms, creating a culture of higher expectations and greater achievement. The k
improving our edudéon system are recognizing excellence and progress, while addressing failuresalThe
Accountability. Real Results. initiative incentivizes accountability and effectiveness, replaces failure with success, 4
ensuredur system of evaluating studentsrisaningful and informativesoals include:

Maintain the school grading system

Implementation of federal waiver

Increase A and B schools and decrease D and F schools

Improve data submission and review process by districts for the completiok gfades

Create monetary and/or flexibility incentives for schools and districts

Increase parent and community involvement

Implement effective turnaround strategies for low performing schools and champion proven strategies-in
performing schools

Continue toinplement CCSS

NouoprwdhE

o
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9. Transition to CCSS assessments
10. Develop additional Endf-Course exams for use in the Alternative Demonstration of Competency and redg
educator evaluation system

Strategic Lever 3: Ready for Success Initiative

To prepare students toeed throughout their academic careers, the NMPED is committed to placing a cefooosn
on literacy. This focus includes vertical alignment and integration of the core content, and prioritizing Hlessadch
strategies for reading interventions. Thid witimately lead to college success and career readi@esds include:

Increase the percentage of students who score Proficient or Advanced on the SBA

Increase graduation rates

Increase the percentage of students in gradg@sl&monstrating growth ireading proficiently

Reduce the percentage of students retained in third grade due to literacy level

Increase literacy resources available to teachers, administrators, parents and education stakeholders thrg
literacy website

6. Increase the number olusients prepared for college and career

arwdPE

Strategic Lever 4: Rewarding Effective Educators and Leaders

To ensure all students have access to great teachers and school leaders, the NMPED is committed to implemen
evaluation system that prioritizesudent academic gains while recruiting, retaining, rewarding, and incentivizing
effective teachers and leade®oals include:

Implement the teacher evaluation system

Create an educational leadership pipeline

Work with Higher Education to address teagh@paration program effectiveness
Align teacher and school leader competencies with the CCSS

Create performance standards aligned to the teacher evaluation system
Establish teacher preparation program approval criteria

ogrwNE

Strategic Lever 5: Effective Optians for Parents

Parents in New Mexico want multiple educational opportunities for their children, including effective charter scho
are held accountable to high standards. In addition, the NMPED is increasing robust online learning opporteaitie
out to all areas of New Mexic@oals include:

1. Increase number of high performing charter schools by improving academic, financial and operational qu
measured by the charter school accountability performance frameworks

2. Improve charter authizer performance by providing higjuality, nationallyrecognized technical assistance g
charter school accountability

In February 2012, New Mexico was granted a waiver (flexibility request) under the Elementary and Secondary E
Act (ESEA). Thewmi ver addressed two par tNieovu IMerx i compM merot: s ]
Accountability, Real Results and 2) Rewarding Effective Teachers and School Leaders.

Real Accountability, Real Results focuses on increasing the number of A and B sdhitmbiecreasing the number of
and F schools, implementation of effective turnaround siegtdgr low performing schooknd the implementation of
Common Core State Standards. Rewarding Effective Teachers and School Leaders ensures all studestsshave a
great teachers and school leaders through an evaluation system that prioritizes student academic gains while re
retaining, rewarding and incentivizing effective teachers and leaders.

At the time the waiver was being developed, the broad stakeholder group was developing the results plan as req
the 2011 OSEP CIV, utilizing the Strategic Pl&he stakeholder group reviewed the disaggregatedpdataled by the
Stateand made s@ral suggestion®r the results plan
1. Thatte pr oject must support the Stateds waiver ur
2. That the resultslriven project focus on early literacy skills (Strategic Lever 3)
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3. That the project should focus onfailingsh ool s i denti fied through the
(Strategic Lever 2)

4. That the project include communities with significant populations of Native Americans (Strategic Lever 2

5. That more data be collected to examine the practices ofiblgbving schools (Strategic Lever 2)

6. That the project must include parent involvement (Strategic Lever 2)

The resultplan, with a focus on literacy (readingis approved anidhplementatbn began during the 202013 school
year. Selection of thechools supported the waiver, strategic plan and utilized the following criteria:

9 Overall school grade of D or F (Strategic Lever 2)
1 DorFin Q1 (Strategic Lever 2)

1 High number of students with disabilitissoring in @Q (Strategic Lever 2)

1 Schoolwide Title | program

1 50% of school sites had high Native American populatidmen such sites are available)

Although NMRR was supporting components of the waiver and strategic plan with a focus on literacy and parent
involvement, the NMRR needed to becomelnwoed i n and support the StHMRRO
assist and suppogthose schools struggling to improve their overall school grade and Q1.

New Mexicobs Early Learning Initiative

Third grade is an important pivot point in a child. d
reading to learn. Interventions for struggling readers after third grade are seldom as effective as those in the €
Children who acquire a firm foundation in literacy in gradé$ lare not only prepared for future academic succesg
will possessthe lifellong gift of readingAp pr oxi mat el y hal f of New Mexi c(
reading.

New Mexicds State fundectarly reading initiative, New Mexico Reads to Lé&trategic Lever 3)provides an aligne
researckbasedapproach for districts and schools to ensure that children can read on grade level by the eng
gradeéd giving them essentiakills for future career and college succeBeads to Lead provides the followil
expectations and supports as we prepare our children to become leaders in literacy:

1. Increase quality of reading instruction

2. Provide a screening assessment for use in plgr@tadriven instruction

3. Provide quality professional development for administrators, reading coaches, and teachers

4. Ensure that districts/charter schools have a comprehensive plan for addressing literacy instruction

5. Reach out to parents and families witr- ee r esources in English and
home

The New Mexico Reads to Lead initiative funds a readiin§ Kormative Assessment System provided to districts
charter schools at no cost. It also provides regional and distéating coaches, supports for intervention,
professional development for parents, teachers, reading coaches, and administrators. Districts and charter scho
for Reads to Lead funds develop a kindergarten through graele ¢tomprehensive ading plan.The comprehensiv
reading plan details how the district or charter schoolexidure that:

1. Leadergip at thedistrict/charter and scloblevel are guiding and supporting thnitiative

2. Data analysis drives all decisiomaking

3. Professionatievelopnent is targeted to individual teacher needdeasmined by analysis aftudent perfanance
data

4. Measurable student achiewent goals ee established andearly described

5. Appropriateevidencebasednstructonal materils and stategies aie usedo address specific student needs

Reads to Lead was developed in 2012 to increase student achievement in gBabgspkoviding regional and distri
reading coaches, supports for intervention, and professional development for parents, teachers;osatsg an
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administrators.New Mexico has demonstrated the investment in Reads to Lead through increases in
appropriations. The Reads to Lead funding history is provided in the chart below:

Fiscal Year Legislative Appropriation
20122013 $8.5million
20132014 $11.5 million
20142015 $14.464 million

Sincethe implementation of Reads to Lead in 2012, approxim@&@glQ0 educator, administrator, and reading cq
participants have received professional development to assist struggling .rdadadition, 5,500 family members ha
participated in Readers Raise the Roof, a family professional development opportunity where families learn abol
help support their child with reading at home and create a family reading plan.

Reads to Lad training has been provided on the following topics:

Differentiated instruction

Coaching

Foundations of reading instruction

Intervention strategies

Foundations of writing instruction

Common Core State Standards

Literacy centers

Data analysis

Strategiegor families to support reading at home with children

E R N ]

In surveys conducted after Reads to Lead professional developietérities 49% of respondents indicadighlevel of
knowledge of the provided content due to the training.

Reads to Lead District and Charter School Participation

School Year Districts Charter Schools
20122013 13 1
20132014 84 24
20142015 87 33

PED providesDIBELS-Next at no cost to districts and charter schools participating in Reads toakeaditeracy
formative assessment measure for students in gradds Kise of this universal screening and progress monitq
assesment provides consistent data for all districts and charter schaidfpgting in Reads to Lea®neminute
benchmark masures are administered three times a year with ongoing progress monitoring measures admin
students coring below benchmark. DIBELRext data provides important information to teachers to drive instru

A

t hat meets studentsod needs.
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Ki 3 DIBELS-Next Participation

20122013 | 20132014 2014 2015
Districts/Charters 87 117 122
Number of Schools 260 345 443
Number of Students 26,800 59,382 100,303

K73 DIBELS-Next State Data
Percentage of Students Scoring at Benchmark

2012-2013 K-3 DIBELS Next 2013-2014 K-3 DIBELS Next
MW Beginning of Year M End of Year M Beginning of Year ~ M End of Year

68% 68%

57% 60%

54% 55% 57% s55% 529 54%

Kindergarten First Grade Second Grade Third Grade Kindergarten First Grade Second Grade Third Grade
7,772students  7,206students 6,683 students 5,139 students 15,505 students 15,195 students 14,643 students 14,039 students

2012 2013DIBELS-Next Data (Total of 26,8001K3 students)
1 Increased percentage of students scoring at benchmark from beginning to end of year:
i Kindergarten: 29%
i 1%grade: 1%
i 2"grade-2%
i 3%grade: 2%
2013 2014 DIBELSNext Data (Total of 59,3821K3 students)
1 Increased percentage of students scoring at benchmark from beginning to end of year:
i Kindergarten: 27%
i 1%grade: 14%
i 2“grade: 3%
i 3%grade: 6%
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DIBELS-Nextdata for students with disabilities from 262@13 and 2012014 school years are highlighted below.

2012-2013 K-3 Students with 2013-2014 K-3 Students with Disabilities
Disabilities DIBELS Next DIBELS Next
W Beginning of Year mEnd of Year m Beginning of Year mEnd of Year
47% 43%
32%
28% 27% 28%

Kindergarten First Grade Second Grade Third Grade Kindergarten  First Grade Second Grade Third Grade
604 students 512 students 485 students 333 students 1185 students 1142 students 1098 students 1102 students

Although the fewer students with disabilities scored at benchmark when compared to all students, the growth g
with disabilities was essentially at the same rate as all students. Both groups of students had the greates
Kindergarten.

StandardBasedAssessmerData
1 In 2013, districts that participated in Reads to Lead increased the percentage of students proficient in r
7.8 percentage points, with some districts experiencing dalidfitegrowth. Further, the program increasbkd
percent of English language learners proficient in reading by 7.7 percentage points that year.

1 In 2014, the 87 districts that participated in Reads to Lead demonstrated an average of 42.9% of th
students scoring proficient and above as comparéte two norparticipating districts, with an average of 589

During the 2013014 school yeahe NMRR project began supporting the Reads to Lead (RtL) reading initiative th
included the Readers Raise the Roof parent literemyram. PED stafTitle | and special @ucation) and contractors
(reading oaches data expestand special educators) worked with #ightselected school sites on ways to support Ri
and how to improve reading growth rates of students with disabilities and thosestedenting Tier 2 interventions
under the Stateds Response t o | nftreviewedandanalyped BIBEESert w g
data. Professional development and support were provided to school staff on the use of DIBELS data fer progreq
monitoring, student interventions and the development of Individualized Education Program (IEP) goals. During 1
20142015school yearthe NMRR project is supporting 15 school sitiglit from 1314 and sevefrom 1415) using
the RtL model and datamponents.

During the 201415 school year, 87 out of 89 New Mexico school districts were participating in RtL and utilizing th
DIBELS Next data. This includes all of the NMRR ahchieving Student Success with Effective Tiered Supports

(ASSETS)school sies. The graohs below illustrate the DIBEL-Slext data in the Results Driven Accountability (NMRF
and ASSETS) schools.
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2012-2013 K-3 Students with 2013-2014 K-3 Students with Disabilities

Disabilities DIBELS Next RDA Schools DIBELS Next RDA Schools
m Beginning of Year mEnd of Year W Beginning of Year mEnd of Year
48% 40% 40%
% 29% 32% 24% 25%
2196 2%% ’ 2196 23% 21% 17% ’

15% 15%
10%

Kindergarten First Grade Second Grade Third Grade Kindergarten First Grade Second Grade Third Grade
71 students 120 students 113 students 44 students 112 students 183 students 172 students 188 students

The RDA schools DIBELS Next data for students with disabilities was compared to the Statewide data for studer
disabilities. During the 2022013school yearstudents with disabilities in the RDA schools had greater gains in
Kindergarten and firstrgde. All students, students with disabilities and students with disabilities in RDA schools a
experienced a decrease or very little growth in grades 2 and 3.

During the 20132014 school yearstudents with disabilities in first grade in the RDA schgoésv at a greater rate (+10
percent when compared to students with disabilitstatewide The growth rates in Kindergarten, second and third gr
were essentially the same.

In 20122013, 20132014 and 20142015 school year$1.5 million State direateactivity fundsunder 34 CFR 800.704
(b)(4)(xi) were earmarked for NMRR schodl$iose funds aretobeused o provi de technica
LEAs, and direct services, including supplemental educational services as defined in sectarf 14 &SEA to

children with disabilities, in schools or LEAs identified for improvement under section 1116 of the ESEA on the s
basis of the assessment results disaggregated subgroup of children with disabilities, including professional dewe
special and regular education teachers, who teach children with disabilities, based on scientifically based resear
improve educational instruction, in order to improve academic achievement to meet or exceed the objectives est
bythe Stateuwher section 1111(b)(2) (G) o fventdireetly t&s8HBdisto suppbrh e s
school improvement activitiedditional dscretionary funds were set aside for the PTICs and the RECs supporting
NMRR. Each NMRR school receives a sitsit at the beginning of the school year. Site visit activities include:

1 Completion of an abbreviated version of the New Mexico Instructional Audit (NMIA) for special educatior
Tier 2 at risk learners.

T Classroom obser vat eatheswalithroudhiformi ng t he St ateds t

1 Review of DIBELS data and any other applicable short cycle assessment data.

1 Interviews with the principal, regular and special education teachers and site leadership team using the |
interview forms updated to address specialcation and Tier 2 at risk learners.

T Review of the school s Educational Pl an for St

The NMIA is required for any school with the designatdmpriority, focus or strategic. Thaonitoring tools associated
withthe NMIAwer e devel oped by the PEDG6s Priority School
waiver and intervention systerfhe teacher walkthrough form and interview questions/forms were also develoied
PSB andareused as part of thBIMIA. The utilization of standardized forms assists the staff with consistent applicat
tools for school improvemenrAs the schools are already familiar with the forms this avoids miscommunieatebn
misunderstanidg. When the Title | designations of schools change or ifanonnd principles must be applied, there a
running records of data and interventions.
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The NMRR progranis morecomprehensivéhan RtL It provides additional interventions and monitoragjté s f o
on multiple aspects of tH&trategic Plan and ESEA Waiver. The NMBRphasizes improving reading growth rates
while supportingoverallschool improvement. Data collection includes:

|l mproving the school s overall grade (Strategi
Decreasing the number of students with disabilities and students who are ecdpahsiadlantaged scoring in
Q1 and improving that grade (Strategic Lever 2)

1 Increasing the percentage of students in grad@siEmonstrating growth in reading proficiencyréegic Lever
3)

Reducing the number of students retained in third grade due to literacy (Strategic Lever 3)
Increasingparent and community involvemef8trategic Lever 2)

1
1

)l
)l

Beforespending fundsschoolsmust develop a plan to addressicers identifiedthrough the NMIA, EPSS, site visjt
observations and interviewBroposed etivities must beevidencebased and tied to improving reading growth rates of|
studentswith disabilities or Tier 2 atisk learnersmustinclude a timeline for implementation antist includespecific
funding amounts for each activity. The plan must be approved by PEPritaffo spending funds and must be
submitted along with the budget a dnplemsentatienrthrough mtgrimesiet
visits, document submission, few of studerevel data and an end of year vigikpenditures are monitored through t
Request for Rei mbursement process in the $endtures@sd (
accompanying documentation are reviewed for compliance with the IDEA and/OBIB Expenditures must tie back
the planto be approved for payment.

In October 2012, the State was awarded a State Personnel Development Grant (SPDiGAenititkng Student
Success with Effective Tiered Supports (ASSETS). T
and ESEA waiver in the following areas:

A I mproving school grades
A Ilncreasing the per cditentamgadvanced onstte Gtdnelards Based Assessnen
A I ncreasing the per c3daentoasgating gréwthdntraadiagcdnatproficiency r a
A I mplementation of the teacher evaluation syst

ASSETS implementation begantime 20B-2014 school year and supportathools with an overall grade of C, D or F
with a high percentage of students with disabilities scoring in the lowest 25% (QuaEilgports for struggling

students are provided through Tier 3 interventions in accordac e wi t h t hHere8 Mal¢l ef Stedent h r
Intervention FrameworkData driven argeted professional development is provided to teachers to support instascti
determined bytudent data, professional development suntbgSystems Level Agessment and teacher whlloughs.

The SPDG has its own set of criteria for implementation, expenditures and reporting and will be adhered ta asdv
approved by OSEP. However magspects of th8PDG do support the SSIP and/® and will be utiized to asist the
State with the scalingp process ansustainability of the efforts to improve reading growth rates of students with
disabilities and those students considered at risk (Tier 2 interventions) for failure or inappropriate referrabfor spe
education services.

The SPDG required the State to create a leadership team and advisory council to provide governance over the
implementatiorof the grant. Leadership team members inchideFederal Programs Division director, Thide |
director,a representative from the Special Education Bureau, the external evaluator, representatives from Regior|
Education Cooperatives #6 and #7 and the SPDG project dir€htoadvisory council includebe leadership team and
the Special Education Directdhe Literacy Bureau chief, the Priority Schools Bureau chief, representatives from b
PTI Cs, t he NMRR coordinator, t haed adeprasentativé frof NiAlHerdatically o
Connected Communities.
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The parental invol vement component of the SSI P (NN
PTICs, Parents Reaching Out (PRO) and the Education for Parents of Indian Children with Special Needs (EPIC
Depending on the demographicgioé schools, either PRO or EPICS are assigned to work with the schools. Workir
together, a parent involvement plan that includes training for parents is developed and the PTICs are responsiblg
implementation. Many sites have adopted and impledethte parent training component of Reads to Lead, Readers
Raise the Roofand summer reading programs at the schools or community facilities.

The Statebébs | DEA advisory panel has adopted t wofthey
SSIP (NMRR and ASSETS). One goal focuses on improving reading growth rates of students with disabilitees an
other supports increasing parental involvement. The IDEA panel requires an annual report out on the SSIP and s
at least one geting annually atraRDA site The meeting includes school tour and presentatidyy school staff and
parents.

TheSSIH s a coll aborative effort being i mplemented by
Education Bureaus) withspport from t he PEDG6s Literacy and Prior
provided to the literacy bureau to provide early childhood education support and Reads to Lead support for studé
disabilities. Thecurrentgovernance structure &s follows:
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Deputy Secretary
Finance and Operations

Director of Federal

Programs
Literac I
% I I
Bureau - )
} Title I Director Specglrggz)(:ra tion
Priority SSIP 5 IDEA Panel
Schools SPP
Deputy Director _
. Education
33 SPDG/33 T|t|e |/ Administrators
.34 IDEA
NMRR

.50 Title 1/.50 IDEA

SPDG

The SSIP is not intended to take the place of the ®SBpersede the work that is required under the School
Improvement Framework. Instead, the SSIP provides a tiered intervention approach in working with struggling sq
The SSIFocuses on improving reading growth rates of students with disabilitiestaaeints considered at riSke

SSIPishousedintiei t | e | Bur eau b e cwaui svdecusdds schdokeimpBvemene emphadisdrie
reading growth rategandbecausé6.3% of students with disabilitieseaenrolled in Title | schools. The S tfienbos s
approach intends to achieve this t hlizimgagommaumeaguoer t i n

(DIBELS-Next) that allows the tracking and monitoring of student progress over time.

During the 201582016school yearthe Sate will be scaling up and providing additional funding, support, technical
assistance and professional developme@biadditional sites for a total of &hools fronB84 out of 89school districts.

In addition to the current infrastructure, the fallng components will be added:
9 Additional IDEA B 1.0 FTE to increagbe use of positive behavioral intervemisoand supports (PBIS) to

Prepopulated historical data | Prepopulated data from other sources | Calculated |

Explanatory text
v1 August 2014 26 Part B Indicator 17



improve reading growth rates, create positive school environments and reduce the number of disciplinary

concerns thateduce the amount of time on task

In-kind support and monitoring of RDA Title | sites by Title | staff

The ombination of NMRR and ASSETS into RDA

An increasdrom $1.5 million to $2 millionn RDA school funds for professional development, materials ang

staff such as reading coaches Mjnants for the implementation of PBIS

T Title 1/ Speci al Education Principals Pursuing |
and atrisk studentqgadditional information about PPE is below)

1 Use of Reads to Lead Reading Coaches as part of RDA implementation (RDA coaches StaielDiBAds!
stipends will be provided when implementing RDA focusing on students with disabilities ardatimisk for
inappropriate referral for special education)

1 The combination oEomponents of RDAnto theTitle | parent involvement plan

= = =4

The goal of Principals Pursuing Excellence (PBE) leverage the expertiselotal leaders to support and empaw
Mentee pincipals, as they work urgently to dramatically improve studehtevement in their schools.
T PPE is aimed at building |l eadership capacity i/
1 PPE is multilayered professional development and mentorship for school aiud ldistiers.
9 PPE develops and supports the competencies a leader must demonstrate in order to be transformational

According to data collected by the PEERE participants report that instruction in their schools is now more driven |
assessment data than the past, with regular data analysis meetings commonly used to identify problems and nex
i Teachers in schools with a participating administrator véuemeyed about the PPE program have shown sug

as well, with 60% saying that school leadeet more often with teachers eap-one to give feedback on
instruction and 65% saying that students were more likely to know the end goal, how they did, and what &

they are taking to improve

1 53% of participating PPE schools increased their Igtiae by 13 grades, which is more than double the rate
change across New Mexico
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The 20152016 RDA governance structure will be as follows:

Deputy Secretary

Finance and
Operations

Director of Federal

Programs
R |
Literacy |
Bureau - : Special Education
T|t|e | Dll’eCtOI’ Dil’ectOI’ % IDEA Panel
Priority SSIP
Schools I SPP
C |
BEFLIG DIITEEah Deputy Director Education
34 % IDEA 100% Title |
NMRR .
L . Education
50Title 17.50 Administrators
IDEA
— SPDG
RDA/PBIS
IDEA
Phase | of New Mexi co ofdlowhrepresematises:devel oped by t he
91 IDEA Panel members in accordance wathCFR 8 300.168
9 Stakeholder group as described in the Stakeholder Input Section
1 PED Deputy Secretary for Finance and Operations
1 PED Deputy Secretary for Policy
1 PED Director of Federal Progms
91 PED Title | Director
1 PED Special Education Director
1 PED Title | Deputy Director
1 PED Priority Schools Bureau Director
9 PED Literacy Bureau Director
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These individuals or people in their positions will be involved in developing and implementing Phase Il of the SSI

I n

conclusion, it is important to note that a stud
Improving reading growth rates of students with disabilities is a coordinatedirfloding

NMRR Program Manager

SPDGProject Director

Regional Education Cooperativ#s, #7 and#8

LEA specialeducation directors and coordinators

Parents Reaching Out

Education for Parents of Indian Children with Special Needs

1 Evidencebased school improvementatiegies including turaround principles, when applicable
9 Adoption of an early literacy prograta supporfTier 2 and 3 reading interventions including progress monito
1 Consistent usef a FormativeAssessment System
1 Support for teachers from readinoaches
T I mpl ementation of the Statebs Response to | nteil
9 Data informed decision making
i Targeted technical assistance
1 Professional Development for regular and special education school personnel
9 Support and professional developmentdohool leaders with a focus on principals
9 Funds to target and support efforts
9 Parental involvement including literacy training for parents
Increased
Graduation
Rates
Improved DDecreased
Q1 grade rop Out
Rates
Reading
Proficiency
through Early
Reading
Initiative
Improved Decreased
School Discipline
Grade Infractions
Decreased
Inappropriate
Referrals
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State-identified Measurable Result(s) for Children with Disabilities
A statement of the result(s) the State intends to achieve through the implementation of the SSIP.

Through the implementation of the State Systemic Improvement Plan, New Mexico intends to achieve the follow

By federal fiscal year (FFY) 2018, 37.9% of students with disabilities in Results Driven Accountability schools
will score benchmark on the End of Year DIBELS-Next Composite.

Baseline data from 2013 indicate that 27.9% of students with disabilitiessints Driven Accountability (RDAgchools
scored benchmark on the EoY DIBEIN&xt Composite. Reaching the 2018 goal of 37.9% represer@%odrgrease in
achievement from the baseline data.

A description of the result(s) the State intends to achieve through the implementation of the SSIP. The State-identified
result(s) must be aligned to an SPP/APR indicator or a component of an SPP/APR indicator. The State-identified result(s)
must be clearly based on the Data and State Infrastructure Analyses and must be a child-level outcome in contrast to a
process outcome. The State may select a single result (e.g., increasing the graduation rate for children with disabilities)
or a cluster of related results (e.g., increasing the graduation rate and decreasing the dropout rate for children with
disabilities).

The State has a SIMR

New Me x ateldedtidied Bl¢asurable Result (SIMR) is:

By federal fiscal year (FFY) 2018, 37.9% of students with disabilities in Results Driven Accountability schools
will score benchmark on the End of Year DIBELS-Next Composite.

Baseline data and targets areneasurable and rigorous

Baseline data from 2013 indicate that 27.9% of students with disabilitiRessints Driven Accountability (RDAgchools
scored benchmark on thedof Y earDIBELS-Next Composite. Reaching the 2018 goal of 37.9% represents a 369
increase in achievement from the baseline data.

FFY 2013z FFY 2018 Targets
FFY 2014 2015 2016 2017 2018

Target 29.9 31.9 33.9 35.9 37.9

In December 201the New Mexico IDEA Advisory Panetviewedbaseline DIBELSNextdata andet the
St atebds tar get dnJanbary@ly, the LEA direciad spécial education, regional educatiof
cooperatives and charter school leadees to provide input orhe SIMR and associated coherent improvet]
strategies. The grougxpressed overwhelmingly that the 36% increase in DIBHE$t composite level was &
ambitious (rigorous) goal. Many also expressed that the SIMR was unattainable, but a vocal minorttyefo
36% increase to be either appropriate or not rigorous enough. RDAdliaffe the SIMR is both rigorous an
attainable andf they must errchoose to err on the side of bemgerly ambitiouswith the understanding that

the target can be adjusted in the future, if needed, based upon student data and in communication with
OSER
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Through a systematic process the State seledithe SIMR based ondata and infrastructure analyses

The SIMR was formed based on data aedearchin New Mexico, fairth-grade NAEP reading scores for all
studentgdemonstrat@roficiency of only 24 percent.df students with disabilitiethe proficiency rate is just
four percentMath scores for students witlsabilities were nearly 300% highieian reading scoreBurther,

thirddgr ade reading scores (the | owest grade test ¢
lowest level of proficiency) for any grade level for students with disasildn the 2013 New Mexico Standat
Based Assessment, the stateds summati ve accoun

The SI MR was also developed based on the State
infrastructurestrengthghrough consolidation of the goalstbfeesimilar Public Education Department (PED
projects, the New Mexico Real ResulMRR) Plan Achieving Student Success with Effieet Tiered
Supports (ASSETSand New Mexico Readsto LeadtL.)Al | t hree projects su
ESEA and the Stateds Strategic Pl afhefgaaloftiedNMRRa t
Plan centersnthe improvement of reading foll &tudents, but particularly those scoring in thedst quartile
in elementary schoolhe NMRR Plan is supported through IDEA B state directed activity famdsNMRR
work beganwith schools in the 2022013 school year. TH®SSETSpr oj ect i s t he St g
Development Grant project focused Response to Intervention. ASSETS gaals to improve the outcomes
all studentsbut particularly thosecoringin the lowest quartilen elementary schoah behavior, mathand
reading achievementhelLiteracyBur eau 6s New Me x i tative ppoeidesifegndsttoosuppost a
reading in grades Kindergarten through threetodase the permstage of students demoreting growth in
reading, ando reduce the percentage of students retained ingnardle due to literacyrhese lhireeprojects
have developed infrastructuii@ provision of theprofessional development needed to implement evidence
based reading interventions antgprovedstudent outcomes in readir@gonsequently, the SIMR is based on
earlyelementary reading achievement

In consideringhe SIMRIt was clear to stakeholderstihePu bl i ¢ Educati on Depa
infrastructure lackethe capacity to providall of the necessary professional development and related sery
to all elementary schools in the Stafbe NMRR Plan is providing services to 9 districts in the northwest
guadrant of the state and ASSETS is providing services to 12 districts in the soUibhgetster the projects ar
currently workinginnearlyguar t er of t he SheBBDdadks thelirfrassurturéto sumoo
a Statewide implementationtherefore, theSIMR is focused on a subsetdi$trictsthat will growover five
years to include nearly half of all the Stateg

Through a systematic process the Statelseted the SIMR with involvement from multiple internal and
external stakeholders

The SIMR project was begun (and continues) as a-trasau restt-based project housed in the Title |
Bureau, funded through the&ial Education Bureau, and supportedthe Priority Schools and Literacy
Bureaus.

A stakeholder group met in 2011 to revi ew-bashoe
project. The stakeholder group was comprised of:

91 IDEA Advisory Panel representatives

1 Parent Trainig and Information Centers

1 Directors of Special Education

1 Parents
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1 Representatives for the Developmental Disability Council
1 Teachers
1 Directors of Regional Educational Cooperatives

It became clear to the stakeholdep®n reviewing data and reseathbht it was important to focus
improvement effort®n readingachievemenin thelower grades. The best predictor of reading achievemen
the secondary level is reading achievement at the primary level (Scarbrough, 1998). Students who do n
proficiently by third grade are four times more likely to leave school without a diploma thamoéiment
readers, and 23% of tdigrade belowbasic readers fail to finish high school on time, compared to just 4%
proficient readers (Heandez, 2011 Further, bginning in the second grade and continuing through higher
math, reading becomes increasingly important to math achievement. Increases in reading proficiency a
to support increases in math proficiency.

As the efforts of the State Systemic Improvement Plan (SSIMtareledto affect early reading achievemen
an assessment was needed to measure reading achievement in grades Kindergarten through three. Th
stakeholder group chose not to use the stateusitability assessment (the Partnership for Assessment of
Readiness for College and Careers (PARCC) assessmn&RP Indicator 3c (reading proficiency/growth
rates)for the SIMR, as the earliest graieel assessed by the PARCC assessment is third ¢tadever, the
stakeholder group selected a studmmtered measure that will have a future impact on the SPP Indicator

The DIBELSNext assessment measures negdichievement for the early grades and is universally availa
across the state (for grades3Kthrough strategic lever three of the 8tdts A St r at e gi iest, P

New MexicoW ns! 0 and the fiNew Mexi co ReNegtassessmentie a d

comprised of seven different assessments, which vary over different assessment periods and different
levels, depending on developmental appropriatendgehditery of assessments for any given assessment
period varies both in numband in types of assessments. The achievement levels measured by the-DIBE
Next are benchmark, below benchmark andvelbw benchmark. The scores needed to reach benchmar
differ across assessment periods and grade levels.

The DIBELSNext composite ssessment is a composite score calculated from all of the assessments tak
during an assessment period. The DIBEN&xt composite achievement level is the only aspect of the
DIBELS-Next assessment that remains consistent across gra@lahdugh the assements used to calculate
the composite score change across assessment periods and grades as do the scores needed to achie
benchmarkThe internal stakeholders in the LiteracyrBau provide the DIBELS8lext Assessment to the
LEAs and the Literacy Bureawpoperated with theifle | and Special EducationuBeaus in considering
appropriate options for the SIMR assessment. Simildrgregional educationoopeatives (RECs an
external stakeholder grouplerecentral in choosing the DIBEL-Next assessmeas the measure used for th
SIMR. Once the DIBELSNext assessment was selected, the literacy bureau provided training to RDA st
the components d)IBELS-Next to inform how the assessment might best meagoreth in early elementary
students with dabilities. The RECghenprovided ideas for how the State could use DIBEN&Xt assessment
data longitudinally to support the SIMR.

The New Mexico IDEA Advisory Panel met in December 2014 to distiesState Systemic Improvement

Plan to reviewbaseline DIBELSNextdatgandtos et t he st at e 6s tAaditgnally,she t
LEA directors of special education met in Albuguerque in January of 2015 to provide input on thar@iIMR
associated coherent improvement strategies
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The Paent Training and Information Centers (PTICS) have also been central to the development of the
as members of the stakehol de r-drigenajept and aspartdeeswighlthe
State on developing plans for the implemaatabf the SIMR at school sites. In additito the community
workdonebyt he st atebés two PTICs, Education for Par
Parents Reaching Out (PRO), the State presented information on the SSIP to the toatrbath of the
PTI Csd conf eRMesantatiers onithe SIRIR drelagain scheduled for both conferences in the s
of 2015.

The SIMR will have an impact on improving results for children with disabilities within the State

New Mexicobds SI MR f oc u ateisk stdents ana ptudents with glisabilties aubsets
of LEAS, thoseparticipating inResults Driven Accountabilitythe RDA project ishe backbone of the SSIP,
providing professional developmengaching, technical assistance and resources directly to select eleme
schools to improve reading achievement fodsetis.Theprojectcurrenttyhas c hool s i n 291
districts,nearlya quarter of all districtdzor the 20152016 schoolear, the projedntendsto add B districts,
with 2016-2017 school year the projaatends to addfour more in 20172018 an additiondbur districts
bringing the total to42 districts 47% of the total In districts with multipleelementary school$he projecliooks
to recruit at least two schoo(# there are two qualifying schoolsych that the schools can work together an
support one another in improvement efforts aaalstipport districivide improvementProviding professional
development andther RDA services 47% of districtsacrosseach quadrant of tHetatein supportof school
improvement effortshere willbea Statewide shift in educational practicesaproving the reading proficienc
rate for students iRDA schools will improve Statevide results.

The SIMR is a child-level outcome aligned teAPR indicators

New Me SIMR is & childlevel outcome (not a process outcorag)ts focus is on student achievement
data. The SIMRs aligned tomdicatorThreest udent assessment. Though
plan also addresses Indicator Nine, disproportionate representation o u g h  plam o fo&us its efforts s
on elementary schools in communities with significant Native American pognggthis focus arose from the
stakeholder input provided in the 2011 stakeholder meeatimdjfrom data indicating that Native American
students in New Mexico suffer the lowest achievement of any racial subpopulatibe New Mexico
Standards Based 8sssmen} Native American students are more likely to be identified as having a learn
disability. In New Mexico, 13.9% of all students are identified as studentsdigiétbilities;however, 15.1% of
Native American students are identified as having learning disabilitteswork of the SIMR is meant to
provide early reading interventions to students in tier | and tier I, and thereby reduce the number of stu
referred for tiedll (special education) interventions.

The SIMR is aligned with current agency initiatives or priorities

The SIMR is aligned vih current agency initiatives apdioriiess The Publ i ¢ Educati o
fiStrategic Plan 2012: Kids first New Mexiaons!o
(http://ped.state.nm.us/ped/PEDDocs/2012NMPEDStrategicPlammpitihesthe Secretary of Educatipn
Hanna Skfivestraegialévers to support improved educational outcomes for students. The SIM
centr al aspect of |l ever two, NnReal Accountabil
The New Mexico Real Results Plan is the residised project between the Special Education and Title |
Bureaughat grew from the 2011 stakeholders meeting and is the basis for the SIMR. The New Mexico
Results Plan is a central part of the work bei
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http://ped.state.nm.us/ped/PEDDocs/2012NMPEDStrategicPlan.pdf

TheGoverfmNe wsMexi co Rperadgr @am iLse add mt r al to str at
Il nitiative.o The SI MR and the ANew Mexico Read
Reads to Ledd tnitiative is an early literacy itiative, and it provides DIBELSlext, anassessmerdf early
literacy,to districtsStatewide for freei Ne w Me x i ¢ 0 Ratsapdogides nalliohs ®falallardto
districts to support the development of early literé&&yme of those funds support tB&VIR, through the
provision of literacy coaches and professional developr@adls for strategic lever three inclydéndiease
the percatage of students in grade$ Xdemonstrating growth in reading proficiency a addice thé R
percentage of studentstained in thirdyrade due to literacy leveélboth ofwhich aresupporedby the efforts
of the SIMR.
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Selection of Coherent Improvement Strategies

An explanation of how the improvement strategies were selected, and why they are sound, logical and aligned, and will
lead to a measurable improvement in the State-identified result(s). The improvement strategies should include the
strategies, identified through the Data and State Infrastructure Analyses, that are needed to improve the State
infrastructure and to support LEA implementation of evidence-based practices to improve the State-identified
Measurable Result(s) for Children with Disabilities. The State must describe how implementation of the improvement
strategies will address identified root causes for low performance and ultimately build LEA capacity to achieve the State-
identified Measurable Result(s) for Children with Disabilities.

How the CIS were developed withnternal and external stakeholders agagement

After selecting the SIMRand in collaboration with stakeholders, including parent training and information centers,
regional education cooperatis/e.EA special education directoiGharter School leaderie IDEA advisory panel and

four bureaus within the Public Education Departmedherenimprovement strategi€€1S) weredeveloped and refineq
to address each of the root cause®wfreading achievement.

Initial discussion about CIS began in 2011 wite OSEP CIV anthe developmendf the New Mexico Real Results
(NMRR) Plan.A large stakeholdegroupwas involved in the initial stages and included

IDEA Advisory Panel representatives

Parent Training and Information Centers

Directors of Special Education

Parents

Representatives for éhiDevelopmental Disability Council
Teachers

Directors of Regional Educational Cooperatives

=8 =4 =8 =8 =8 =41

Prepopulated historical data | Prepopulated data from other sources Calculated |

Explanatory text
v1 August 2014 34 Part B Indicator 17


http://www.aecf.org/m/resourcedoc/AECF-DoubleJeopardy-2012-Full.pdf
http://www.aecf.org/m/resourcedoc/AECF-DoubleJeopardy-2012-Full.pdf
http://link.springer.com/journal/11881
http://link.springer.com/journal/11881/48/1/page/1

At the request of th2011large stakeholder groupnather steholder, a Regional Educati@ooperativ REC), was
contracted to study treiccessfupracticef successful schoolREC #4foundthat professional development in readil
and support and collaboration with other professionals and specialists are common characteristics in high perfor
schools. Specifically, theesearctsuggested that the susséul practices in successful schools include:

1. Using reading coaches

2. Providing teachers with regularly scheduled planning/collaboration time
3. Providing professional development on reading curriculum and standards
4. Implementation of schoakide readingcurriculum with fidelity

The report by REC #4 was providerdTthe New MexicolDEA Advisory Panel and became the basis for the NMRR H
As the SSIP developed from the NMRR Plan,IDEA Advisory Paneimet several more times to inform and provide
feedback on the SIMR and on the CI&dditional details are provided in the Description of Stakeholder Input sectig

The two parent training and information centers, Parents Reachir@R0O)and Education for Parents of Indian
Children with Special Beds(EPICS)continue to be deeply involved developing and implementing the CIS. They ng
only participate irstakehtder groupsbut also contraatith the State to provide summer reading programs for familie
as well as school staff and parent tnagisin support otthe resultsdriven (SSIP) project.

Two current PED projects, Achieving Student Success with Effective Tiered Supports (ASSETS) and the NMRR
being merged to support the SSESSETS and the NMRR Plan will become the ResultgdbriAccountability (RDA)
program. TheileIBur eau of the PED is combining the ASSETS
Devel opment Grant (SPDG) with the resources devot €
the ndividual program needs of those projects while leveraging federal funding to support the CIS to maximum b
NMRR is focused on increasing reading achieverfreatding growth ratesh early elementary students, while the
ASSETS project looks to incase reading and math achievement (and reduce gaps) while reducing behavior distrg
To achieve these goals, both projects provide professional development and coaching. The CiSwsalidatiorof the
strategies used by both ASSETS and NMRR.

Considenng feedback both from the NMRRaR and ASSETSthe ClSwere developed jointly by theitle | and special
education burealn a series of meetings that occurred throughout 2014némdarly2015. The ClSvere refined by
input from the literacyandPriority Schools Bureaus. ThétéracyBureay providing expertise on reading strategies al
the use othe DIBELS assessmenhelped refine the coaching model and provie=surces to support coaching in RD
schools while the Priority Schools Beauprovided a model for school administrator trainings and RDA leadership
initiatives, as well as material for book studies on the work of Paul Bam&ackoyoIncluding these stakeholders in th
SSIP planning and implementation has led to unified mongorisits, the intebureau use of monitoring tools,
consolidation of resources and ghmergistic development of improvement strategies

TheCIS were presented to the IDEA Advisorgrfel and accepted by the panel in their December 2014 meeting. Fy
atthe Special EducationuBeauds January @15 $ecial Education rectorsmeeting (LEA special education directors
regional education cooperatives and charter school |§atier€ISwere presented to the directors in small groups to
elicit input on the CIS. There was overwhelming agreement within and among the groups that professional devel
the best way to addred® root causes of low reading achievemeuntther feedbackom the directors that could be
incorporated into the CIS included suggestions around the requirements of coaches to be knowledgeable in reag
data analysis, the encouragement of more reading in the schools and the encouragement of communication and
collaboration among teachers at a school siteo(@f7the feedback was related to communication and collaboration
among teachers.)
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CIS alignmentwitht he St ateds str at e @iadcurrentimtiatvdsor @ mpr ov e men

The CIS arealigned with current agency initiatives and pities outlined inThe Public Education Departnterd s
iStrategic Plan 2012i:nKliadds First, New Mexico W
(http://ped.state.nm.us/ped/PEDDocs/2012NMPEDStrategicPlatnptiie plan Secretary bEducation, Hanna
Skanderaprovidesfive strategic levers to support improved educational outcomes for studentSISTakgns withever
t wo, fAReal AealouRdasawlitls.tdy.amd | ever three, fAReady
Pl an is a central part of the work being done for
Lead! 0 program i s Itreeme ,r afi Re ad s tfr @afhefigNiee dMesxdlrendt t R eaa
initiative is an edy literacy initiative thafprovides literacy coaches and professional developtoesupport the CIS

The CIS are aligned with the work of multiple projects angaus. In addition to the woof theSpecialEducation and
TitlelBur eaus in ASSETS and NMRR, t helLitegacyBureal andgriorityvischools
Bureau. The CI S are aligned with t hitativé, whicke proavidey codiching,e
professional development and the DIBENSxt assessment to districts across the .stéte CIS aralsoaligned with the
Priority SchoolsB r eaudés Princi pal s PRwhiclspuovidegprofessoralldévelaentand p r o
mentoring to administrators across the state

The CIS

The CIS were developed to address the root causes oédmlingachievement of students with disabilitiadNew
Mexico, whileconsd e r i ng t he iSftasiruceré Bhe roc cadsesfdomw deading achievement in New Mexig
includelow reading achievement of early elementary students with disabilities, poverty, low teacher and administ
expectationgor studentsand a lack of quality professional development opypities acoss the large and rurahbse.

The CIS flow from the data and infrastructure analysis in myriad ways including that they specifically address thg
causes of low reading achievement, that there is a focus on Native American comntbéitiesy developed from the
best practices report from REC #4, that they continue the work of two current projects, ASSETS and NMRR, thaf
support the Statebdbs strategic pl aandtHatothey capitalize antthieteracy
Bur eauds New Mexico Reads to Lead r e sngkxcetieace prgectdromnt the
Priority Schools Breau.

Root Cause Number One and CIS

The best predictor of reading achievement at the secondary legatling achievement at the primary level (Scarbro|
1998).Further,a greater percentagé the youngesNew Mexicostudents tesn thelowest level ofachievementhan do
older studentsTo improve reading achievement for New Mexico students with disabilities improvement efforts will
on elementary schoolB.ur t her, the Statebés RDA project is focu
grade three. Kindergarten thigluthirdgrade Students are still learning how to read and are students who are outsi
the Statebds standardi zed as Ressascimipditdtes that ihislceusial to providesgpal
reading instruction in the early elentary grades because there are broad negative impacts on cognitive developm
students who experience early reading failure (Torgensen, ZRdgnts who experience early reading failure withoy
intense intervention tend not to catch up to theirpeetilfiréh who fail to grow in literacyelated skills exhibit deficits
rather than developmental lags in these skills and, therefore, deserve early intervéaimiman, Francis, Shaywitz,
Shaywitz, Fletchet& Blachman1997.)The CIS to address lomeading achievement in New Mexico is to provide
ongoing, jobembedded professional development to support early elementary teachers in the provision of quality
interventions. This CIS is critical to inducing more positive outcomes for studehtdigétbilities who struggle early
with reading. Thoughtadent achievement in reading is substantially temporally stable from early elementary throy
secondary school for students with reading disabilities, receiving appropriate reading interventibresgea predictor
of achievement in secondary schtmn is elementary achievemé8tarbrough, 1998Effective professional
development is needed to support broad implementation of evidbesee reading interventions to improve reading
achievementtor the professional development to bring meaningful change, it must be ongoing. Professional devq
of fewer than 14 hours has been seen to have no negligible effect on student achievement or teach€¥behavior
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Duncan, WefiYu Leg Scarloss, &hapley2007).

Multiple professional developmeakperiences have been and willgyevided toRDA schools to supporeta ¢ h e r g
implementation of quality reading interventions. Regional trainings with Dr. Howard Knoff support-sgtieol
implementaibn of intervention strategieand the student assistance t&AT) processn ASSETS schoolsAfter his
initial two-day training to explain the processes and best praatidesuary 2014Knoff has provided two additional on
day trainings to dig furtr into the Response to Intervention (Rtl) process, to address implementation concerns, tg
continue the momentum of the RtI/SAT movemem8BETSschools, and toductnew personnel. Knoff is scheduleq
to return to the state in April 2015 to hdSETSschools create sustainabiliyans, such that the schodls wwith k
implementation drivers, proceduresidintervention stragies deployed for RDA continsid’rofessional development
for all RDA schools in the areas of intervention strategies and kglide SAT procedures will continue throughout thg
five-year SSIRas providing quality interventiortsasone of the highest effect siz€s07)in JohnH a t t(20E2&meta
analysis of the effect of instructional strategies

Dr. Vickie Gibson provided regiongfofessional development for RDA schools on differentiating instruatichon the
current research on cognitive development to support differentiating instruiifamentiation, through small group
instruction provides better opportunities fattaily formativeevaluation (effect size .90) and classroom discussion (eff
size.82whi ch exhibit some of t @R@2)hdatagnalgssRDAesdhdols wilt be grovides s
with regional followup tranings on differentiated instruction and other evidelnased strategies for quality reading
instruction throughout the fivgear SSIP.

Coaching is provided in RDA schools to support the implementation of strategies learned in professional develof
Truesdale (2003pund that teachers who only attend a workshop are much less likely to implement a new practic
are teachers who attend a workshop and then are coached through impleméntatiofl. r u e s d hokeenil®ut s |
coaching quickly let interest in the learned skill and did not continue to uRbiA schoolswill all be provided two dayq
of onsitecoaching per montlone day of coaching with a reading specialist and one day with a math specialist. Thq
the SIMR does not address math achievement, to support the RDA schools (and students) holistically the RDA g
also providing support in math instructidgdffsite coachingyill take placefor an houreach weelas coaches support

lesson planning, review data and data analysis processes, or participate in PLCs through video conferencing, en
telephone.

RDA schools have been and will be provided additifunadls to support the professional development initiatdfe3SIP.
For the 2014/2015 school year, RDA schools were awarded @1,1008 to sipportsite-specificprofessional
developmenand other school improvement strategies. Sech@ols contraetlwith Knoff or Gibsonto augment the
impacts of te regionaltrainings byprovidingadditionaltime, coaching and expertige,assist in changing teacher
practicedo support increases student achievemerfor the 201516 schoolyear, RDA schoolbudges will be
supplemented with $20,000 to support school improvemetitities.

The professional development and coaching support on differentiated instruction and response to intas/emions
site specific professional development to address theidlual needs of schoglwill ameliorate thesffect of root cause
number onetow reading achievement in the early elementary grades. Research demonstregesithiag) appropriate
reading interventions is a stronger predictoadfievement in secongaschoolthan is elementary achievement
(Scarbrough, 1998

Root Cause Number Two and CIS

Root cause numbertwwnf | ow reading achievement i n Ne wNeMdexica o
has the second highest childhood poverty levéténation. Poverty is linketo lower reading achievement and to
behavior problems, whicexacerbate low readiraghievement levels (Eamon, 2008 2002 study byMary Keegan
Eamonfound that poverty affected lower reading achievement through less cognitively stimulating and emotional
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supportive home environments for students and indirectly through associated behavior problems. However, the
backgroundeffects from difficult family situations can be mediated by supports with home literacy, home language
early vocabularyl(eseman &e Jong, 2011.)

The CIS to support home literacy, home language edy vocabulary in RDA schools ate provide tranings to
parents encouraging languageh interaction among family members as well as supporting intervention strategies 1
school in the home. Further, sumnfemily reading programs will be provided in communities with RDA schtmoiot
only providelanguagerich interaction among family members, but to also curb the academic backsliding that stud
living in poverty experience more than others

Research by Lonigan aMdhitehurst (19983howed that early childhood language interventions are snosessful
when parents are trained to provide the intervention at home. Schools providing interventions in isolation are not
successful.

Parent training and information centers (PTICs) specialize iningkith families and are partners with the RDA
projectin providing r ai ni ng to parents on how to support thei
Mexico PTICs(Parents Reaching O(RPRO)and Education for Parents of Indian Children with Special NEERECS)
are providing trainingsn how to support reading interventions at ham@arents in RDA schoal$he PTICsre
specialists in working with parentnd can sometimes attract parents to trainings who may not othaxaise
themselves to a training provided by the schbls is particularly true in areas of poverty and in predontipddative
American communities where there is distrust of the education system.

Studensliving in poverty must overcome difficult home environmeptsiticularly duringhe summewhen school is
not in session and most of their time is spent at hétatie (2012) found that summer break from school has a nega
effect size of .0dverall; however, the backsliding for students living in poverty is much more significant, paryiculal
the area of readind\lexander, Entwisleand Olson (2007) found that disadvantaged youth make achievemeringain
readingsimilar to their nordisadvantages peers during the school year; but during the summer, disadvantaged yo
significantlybehind in reading, such that by the end of fifth grade, disadvantaged youth are nearly three gradetgq
behind their peer§wo-thirds of the nintkgrade reading achievement gap can be explained by unequal access to S
learning opportunities ding the elementary school yeanshile nearly onehird of the gap is present when children en
school.

School Year Cumulative Gains
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Summer Cumulative Gains
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AThe graphs above show cumul ative gains on California Achi ewgeuensids ofT e
Baltimore Public School students who entered firstgrade i n 1982. T e CaliforsiacAzHieeementTest s@ed calibrated to measure
growt h over -gearsdreerdfelnd ¥asn dler , Ent wisle, & Ol son, 2007) 0

The CIS to overcome rbcause number two, poverty,garent training tsupport reading interventionstameand
summer reading pgramsto ameliorate the backsliding of students living in poverty during the summer months.

Root Cause Number Three and CIS

Low teacher and administrator expectatiforsstudens isa root cause of low student achievement in the area of rea
in New Mexica A 2010 studyindicatedthat teachers have lower expectations for minority students (van den Bergh
2010.) Further, the study found that studeespond to lower expetitansby exhibiting lower performance. In New
Mexico, 73.9% of students identify as other than wiGiteanging school and classroom culture to engender an
atmogphere of trustrespectand a growth mindsetill support academic growth.

School culture stés with the attitude of the administraticand little positive change in a school will happen without tl
support of the principaPrincipals, in particular, are key to enacting change or frustrating it (Fullan, Fa9A.school
principals will particpate in a leadership academith multiple events across eagbar focusing oithe work of Paul
Bambrick Santoyincludingthe power of data driven instruction, school cul@amedthe growth nndset Theprincipals
will develop and implement 98ay plans ér school improvemerand theywill be encouragedndmonitoredon plan
implementatiorduring each 9@lay cycle Principals will receive $2,000 stipends for their school improvement efforts
The leadership academy modkehligned with the New MexicBriority SchoolsB r eauds Princi pal
program, which has been shown to positively affect student achievement and school grades (in the New Mexico
grading system.)

RDA school selection includes a demographic bias for schoolssigitificant Native American student populatiofbe

Native American subpopulationbds achievement da Naivei
American students have exhibited historically low academic achievement in NewoMexl educators working in thes
schools may benefit most from professional development opportunities in the area of growth mindset. The growt
mindset, formalized by Carol Dweck, is a schema in wttiehability of effort and practice to affect succebsiutcomes

is more important than innate talent or cognitive abilitReparate studies by Joshua Aron&02)and Catherine Gooq
(2003)have shown that teaching students a growth mindeetases motivation, while raising grades ackievement.

Begnning in the summer of 2015, RDA schools will be offered the opportunity to participate-fadulty threeday
trainings to support relationship building in cl asg
supports the growtmindset, social contracts and relationship building to increase attendanseciatdcskills, academic
achievementand both student and teacher satisfadi@snevidenced in research supported by the Flippen Grblog

trainings will initially be offerel to one school per RDA district as it is an intensive traidegjgned to reach 80 percen
or more of faculty at a school in order tornesteffective.Further, the trainings are capped at 60 participants to allov
the modeling of skills needed faglationship buildingAs RDA work continues more schools will be offered the
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opportunity to participate in the Capturing Kids Hearts trainiagsl school administrators will be encouraged to visit
schools with high implementation of the Capturing Kids iitkeprocesses.

The CIS to address root cause number three, low teacher and administrator expectations for students, is to supg
growth mindset and positive school and classroom culthreugha leadership academy for RDA school princizaid
through facultywide professional development at the school ladelressing classroom culture

Root Cause NumberFour and CIS

The small and rural nature of most New Mexico school districts laitess to professional development opportunitig
due to remote locations and limitedhoolbudgetgbased on small student enrolimenthe lack of quality professional
development opportunities for many New Mexico school districts is a root cause for low reading achieaaiint.
professional development is important to the development of teacher knowledge antiesddéler knowledge of readin
fluency is a significant predictor of reading achievement throughout the early elementary grades (Lanea et &by 2(
profesional development to be effective at changing teacher practice and student outcomes the professional de
must be intensive and ongoing witiinforcementhroughout the school yeéYoon, Duncan, WerYu Leeg Scarloss, &
Shapley2007) These areust the sort of professional developmexrperienceshatareexpensive and outside the reacli
of many New Mexico school districts.

The CIS to address the lack of professional development opportunities in New Mexico is to provide regional and
ongoig, jobembedded professional development to support early elementary teachers in the provision of quality]
interventions. Professional development to address Response to Intervention (Rtl) strategies, school structures t
Student AssistancBeam (SAT) processes, evideduased strategies for teaching reading, classroom and school cu
the growth mindset, and transformative leadership will be provided regionally irstldeasites across the statéuch
of the professional developmeht is provided by the public education department (PED) has traditionally been
provided at one or two sites across the state in the largest metropolitan sites, Albuquerque and L&nErottwe
greatest expenses associated with professional devetipn New Mexico is participant travel and lodging. Further, f
much of the state centralized professional development requires participants to be absent from scithibbfed travel
days increasing the disruption to school functi®egional pradssional developmentduces the overall cost of the
activities both in dollars and in disruption, allowing for greater participation and more meaningful change in schog
practices.

Local professional development activities are provided will continue to be providetb RDA schoolsCoaching is
provided in RDA schools to support the implementatioawidiencebased teachingtrategies learnettirough regional
professional developmeattivities. Coaching is an important componentiplementing new strategies as it has bee
shown that teachers who attend a workshop and then are coached through implementation are much more likely
their teaching behavio(3ruesdale2003) RDA schoolsare also provideddditional funds to sygortlocal professional
developmenactivities Forfiscal year 206, RDA school budgets will be suggghented with $20,000 to support
implementation of improvement strategies. Schools use these funds to seelufopoefessional developmeiaind to
purchase equipment or materials needed for the implementation of improvement strategies.

The PED also supplies books associated with professional development activities prior to thé\dd#iasally, on-line
book studiesire offeredo increase the numbef interactions with the professional development content and to exte
the time spent on the professional development. This extension of the professional development activity makes i
likely that it will positively affect teaching behaviors and léadnhcreased student achievement.

The PED also partners with Eastern New Mexico University (ENMU) to provide online graelugiteoursework that
corresponds with RDA professional development and supports implementation of intervention strategfiesimdm
reading. The classes are provided on asynchronous schedules such that teachers can participate as they have t
where ever they may bBDA funds provided to schools még used to reimburse teachers for their coursework.
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Implementation CIS

Coherent improvemerstrategiegor implementatiorare required tatrategicallyimplement the Cl®ieededor
amelioraing the root causes of low reading achieveniisteéd aboveMonitoring and providing feedback to RDA scho
is an implementation CIS.0 support implementation|l&DA schools will be visited twice a year byTéle | Bureau
personnebllong with a teanf contractorgo monitor progress, honor successes and razegreas for improvement.
These visitations are currently happening in the NMRR schools and require a fulldayobhe visits align with the
Priority Schools B r e a u 6 s fopimstuttional@udiss. The Priority Schools B e a u 6 s ¢ | aocsigh folomast
used to look for strategy implementation in classrooms, IEPs are reviewed for compliance and best practices, thg
and leadership team are interviewand the PED team provides the school with a report of its recomnamalkitle |
Bureau personnel call each RDA school a minimum of once every 90 days to check with the principals on the
implementation of the 98ay plans,a ask the principals where the sclelmhveseen progressnd to find out if there arg
barriers to implementatiothatPED staff can support the principals in overcoming.

Anotherway to support schools through monitoring and feedback from the PEDheghpractices event held annually
for RDA schools The event is an opportunity for schools to showcase tgrgss they have made in implementation
in achievement. It is an opportunity for administrators to make connections with other administrators in similar sc
build camaraderie, to share the best practices that have led to success, to derfunsatate the PED and districts pla
on data and the transformative RDA work, as well as to celebrasethlk osodcess@d his event takes place in the la
spring.

Implementation Framework

The implementation framework for the CIS was develdpesiipport the deployment of the SSIP. The implementatio
framework is critical to achieving the systemic change planned for in the SSIP as well as sustaining that change
The frameworBs mis i on i s t o br i nRBeading growd rates fer allsat rigkistaderdsrandcstiideriis w
disabilities will improve and reading gapswillnarro t o real i ty.

The framework includes four phases of implementagaploration, planing, deployment and refinement

An outline of the framework is provided below:

Exploration Planning Deployment Refinement

I Assess stakeholde 1 Collaborate (RECs, 1 Implement CIS 1 Monitor fidelity
needs and bureaus, schools, (provide professional 1 Manage change
requirements stakeholders) development f Scale up

1 Analyze data  Consider 1 Engage 1 Initiate

1 Develop SIMR implementation drivers implementation improvement cycles

1 Recognize root 71 Develop CIS and align drivers f Develop
causes (forcéield with state priorities and 1 Gather implementatiol sustainability plans
analysis) initiatives data and steeholder

1 Marshal resources feedback

Implementation and Scale Up

The CISs are currently provided through four bureaus of the PED, thiiagginégional education cooperatives and
through their subcontractors. There are currently 39 RDA schools located in two quadrants of the state, the soutl
northwest. For the 20156 school year 25 more RDA schools will be added in the southwest ahdasbrquadrants of
the state. In both the 204 and 20172018 school years eight additional schools will be adidedging to 80 the total
number of RDA schoold'he PED supports nine regional education cooperatives and as scale up continuesyat lea
more educational cooperatives will be contracted to support the provision of professional development and techr
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assistancer he regional education cooperatives have local contaesssist irthe work of RDA, which will cut travel
time and providdocal knowledge of school districts, personnel, venues for professional developmemfiostc...
subcontractors will also be necesstryrovide professional developmeRDA staffand RECs are currently in
negotiations with an additional three natiopedsenters for the 2045 school yea RDA staff are alsin scaleup
discussions with the subcontractor Mathematically Connected Communitiés (Mich provides both math and readir
specialists to support the coaching needs of RDA schools.

Within theTitle | Bureau of the PED there are currerttiyp employeesof the nine in the bureawho directlysuppot
the work of SSIP in the schoolBo support an increased number of schools and to make the work of SSIP systemi
bureaufor the 205-16 school year, eight of theitle | employees will directly support the SSARrk in Title | schools.
An additional empdyee will also be hired in theitle | bureau to support the additional RDA wofRDA will become an
integral part of the work of theiffe | Bureay which will build capacity in th€ED system.

The budgefor RDA is increasing as wellyith theproposed budget for RDA work in the 2616 school yeabeing
nearly $4 million, which represents an increas$590,000from the previous ya. The proposed budgbkas been
approved by the Deputy Secretary of Education. The federal programs division of the PED, of which both the titlg
special education bureaus are a part, is committed to providing the necessary résouagessignifiant Satewide
improvements in early elementary reading achievement through RDA.

CIS Across Systems and at Multiple Levels

Implementing theCIS requiresareas of neetb be addressadithin and across systems and at multiple le\mig#ding
capacity at the State, LEAs and schools to improve early elementary reading achiei¢thergtate level, PED bureay
are collaborating to builtheir capacityto provide quality professional development to LEAs and schdbks Special
Education and ifle | Bureaus collaborate, sharing goals and resources to intheasmpacitiesThe bureaus jointly
fund multiple staffpositionsto ensure collaboratioon the shared goal of decreasing the achievement gap for studer,
scoring in the lowest quartildn IDEA B fundedposition has been added to the Literacydau to support early learnir]
and literacy of students with disabiliti¢aurther, the Special Education and TitleurBaus cooperate with the Literacy
and Priority Schools &reaus, relying ontheir expertise in the areas of early elementary reading instrustibn
transformativdeadership trainingrespectivelyCooperation with th&iteracy and Hority schools bureaus increases
capacity at the state level through cross training and throdghraase in the duplication of efforts. Further, these
connections can be used to leverage relationg@yseen_EAs and PED staff.

LEAs and schoolare a critical compnentof the RDA process and they are active participants. When a school is
identified as a candidate for participation in RDA work, the school and district jointly complete a Request for Infot
(Rfl.) The Rfl includes a description of tkehool/LEA infrastructure that will be used to support implementatidtDaf
strategies withirthe schools and districtShe description helpsglentify areas oheeds at the district arsd¢hool level that
can be addressed through professional development and through the funds provided to the schools to support th
work. Further, for a school tparticipate in RDA work, districts must sign assurances indicating that the district will
support the RDA work.

The CISs are implemented direcliithe school levab address specific schoolneeds i dent i n t he
Mexico Instructional Audit repts and reflected in the schedEducational Plans for Student Succésswever, 6 build
capacity andncrease district support for the intervention strategies presented through RDA professiet@dment
district contacts are included on all formal communications and are invited to all professional development activit
Schools provide fee@itck on implementation to Title IBeau staff such thathool need andistrict trends can be
assessd barriers at theschool and_EA level can beaddressedand capacity within and across systems caindreased
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Theory of Action

A graphic illustration that shows the rationale of how implementing the coherent set of improvement strategies selected
gAtft AYONBIFrasS GKS {dFGdSQa OFLIOAGE G2 tSI R Ydbrtifed vy
Measurable Result(s) for Children with Disabilities.

Theory of Action

Vision: Reading growth rates for at risk students and students with disabilities will improve and reading gaps will narrow.

Beliefs

Students want to learn Educators want to be effective Student learning and educator Effective professional development can change
effectiveness can improve teaching behaviors and student outcomes

/ Inputs \ / Activities \ / Outputs \ / Impacts \

Public Education Department bureaus [ Technical assistance ] g [ Barriers toimplementation overcome ] ::E:?;nni::;tudentand educator
(title 1, special education, literacy and = [ ]
Ei edteache
priority schools) g- mpowered teachers
= N - -
Ongoing, job-embedded, regional and ?’ More educators involved in professional [ Nurturing learning environments ]
local professional development > devel it activiti
[ Regional education cooperatives ] —> g - a |[—» epment activities -
=
o [ Students engaged inlearning ] Increased student and teacher
= attendance
Professional development providers [ Coaching ] 1)
= Implementation of teaching and
leadershipstrategies [ Increased teacher satisfaction ]
Readstoleadcoaches ]
[ . [ Changes ineducator mindsets ]
Parent Trainings
- L [ Academic gains for all students ]
{ Parent training and information centers ] Increases in parent participationand
support for education
Summer Reading Programs ] B 5 - [ Achievement gaps reduced ]
{ Stakeholders {families, teachers, LEAs) ] [ i Students engagedinreading activities
during the summer
Overall and lowest quartile school
[ SPDG and IDEAB /] [ Mini grants toschools [ Moreresouroestosupportschoo\ ] grades improved.

— . .

I Phase 1: Exploration ‘ Phase 2: Planning | Phase 3: Deployment | Phase 4: Refinement |

Optional Description

The New Mexico SSIP theory of action was developembtsidethowto realizethes t a k e h o | diganofg r o |
fiReading growth rates ffr N e w  Me at risk studentp and students with disabilities will improve and reading ga
will narrow. 0

The corebeliefs whichunderlie the theory of action and the coherent improvement stra(€g®zare that

1) Students want to learn

2) Educators want to be effective

3) Student learning and educator effectiveness can improve

4) Effective professional development can chategehing behavisrand student outcomes

These core beliefs align with the growth mindset that learning is not a function of innate ability or talent, and that
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learning system can improv8tudents want to learn and educators do want to be effestimbents eter the school
building wanting to learandteacherdelievethat they are effectivaiHowever, too often too little learning is occurring
schools. The learning system can improve. Ongoing andnuiedded professional development has thecagia alter
teaching behaviors, improve classroom culture and increase the use of ebideedeeading intervention strategies.
Meaningfulstuderteducator relationships and the use of eviddrased reading intervention strategies efilgender
improved student learning outcomes.

External stakeholdeiacluding regional education cooperatives, LEA special education directors, charter school lg
and the IDEA Advisory Panel reviewed relevant State data and provided recommendations for thadsO\R@ased
on the impacts the stakeholders wanted to see in t
t he Stateds terbsshureayinteonil stakehblideeamdevelopedhe theory of actiofrom the
recommendatios provided by the external stakeholders. Theteantatsm si der ed t he @i nput
achieve the vision, including variety of leaderstakeholderand funds. Therossbureau stakeholder grotipen
developed a numbef assumptions, n t he ffitoh enn @ f s ti dohsElen kow Bictions taken by the inputs w
affect the various systems involvéithe statements follow:

If the Public Education DepartmefRED) provides technical assistance to the schools and LEAs involvedR@gults
Driven Accountability (RDA) then barriers to implementing evidehased reading interventioagse overcome. Further
asteacher®vercone barrierstheyareempowered to lead their classrooms arelencouraged to make positive chang
in the classroom.

If the PED, regional education cooperatives (RECs) and other professional development providers provide ongo
embedded, regional and local professional development to RDA schools andh#&Agsto improve school and
classroom culture, how to implement response to intervention (Rtl) strategi#®w to effectively lead a school
transformation, themore educators will participate in professional developrardtwill change their teachjrbehaviors
Thoseeducators will exhibit the growth mindset, will use dateven decision making, will be effective educational
leaders, will develop effective schewlde Rtl strategiesand will use effective reading interventions. These positive
educaor behaviors will impact learners through the development of meaningful relationships between students alf
educatorsandthe establishment of nurturing learning environmeritk effective reading interventiong/hichwill
support increased teacher daiition,increased student engagemémtreased attendance of both teachers and stude
as well as increased academic achievement for all students, especially those most in need of a meaningful relati
with an adult or in need of effectiveading hterventionsSupporting the at risk studensll leadto gap reductionAs
overalat t endance and achievement i mprove, the schooasg
well.

If the RECs, professional development providers and Reads to Lead coaches provide coaching services to teach
RDA classrooms, then the percentage of teachers who implement and contindkeusiridencdoased strategies
learned duringprofessional deelopment activities will in@ase. Through modeling and the provision of feedback the
coaches will help teachers refine their use of the new strategies and thereby increase the likelihood that the strat
be successful. Teachers are likely to ourg using strategies that they have found to be successful. When teachers
more successful and supported in their wtnky havehigher satisfaction levels afigbtter attendanc&tudents learn
more from teachsrwho areenthusiastic and who aim@plementing evidenebased reading interventions.

If parent training and information cent€RBTICs) reach out to RDA communities godvidemultiple northreatening
trainings to parents on ways to support reading intervention at home and if the PTi@e prsources for parents to ug
with their students, then parwélintreageaParentswil pravide monre readimg
activities for their students at home and provide morertelithome environments which will lead teductions in the
reading gaps thatidenduring the summer monthBeductions in the reading gap will lead to improvement in the
school sé | owest quartile grades and overal/l school
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If parent training and information centers (PTICs) provide faotiented summer reading programs in RDA
communities, then students are engaged in reading
education will increase. Students will spend more time reading and interacting with adtdtstaver the summer
months. Parents who participate are also likely to provide more reading activities for their students at home. This
to reductions in the reading gaps that widen during the summer months. Reductions in the reading gdgavill le

i mprovement in the schoolsd | owest quartile grades

If mini grants to schools amade, then schools will have more resources available to support school improvdmaent
funds may be used to purchase additiontd;specific professional development or coachingheymay be useéor
materials to support professional development, suelddisionalbooks forthe book studiegprovided by the PEDIhe
mini grants will increase the fidelity of implementation of new strategies as schools will have the resources availg
purchase the equipment or supplies necessary for implementation. Increased implementatidndideliys the
likelihood thatthe strategies will be successfahd eachers armorelikely to continue using strategies they have foun
to be successful. Students learn more from teackiko are implementing evidenbased reading interventions.

If the PED and RECs monitond provde feedback to RDA schooMistrictsand t he St at e 6 s ontlke
implementation of new strategies, then the fidelity with which the strategies are implemented will ifdosdteeing
implementation increases the likelihood thapiementation will occur, and feedback on implementation increases t
efficacy of strategiesncreased implementation fidelity will lead to educators experiencing more success with new|
strategies antherebyalso increasing the likelihood that educatoit eentinue using the strategieStudents learn moreg
from educators who are implementingdancebased reading interventions.

Theifihéno s abaveae paEtmatedin the theory oftond graphicas the inputsactivities, outputand
impacts,where the inputs are available resources, activities a@l8@utputs are the direct results of implementing t
CIS, andimpacts are the longerm effects that the outputs will have on the related systems.

The theory of ation and themplementation framework are relatdthe implementation framework is referred to in the
graphic with the fouphases of implementation listezkploration, planning, deployment and refinement. Though the
not a direct correlation between the inputgivities, outputs and impacts and the four phases of implementation, bo
represent somewhat linear progressions through the SSIP. Further, the reference to the implementation framewc
included in the graphias mplementation fidelity is key tersuring project success.
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