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II. APPLICATION COVER SHEET/ NOTICE OF INTENT/ABSTRACT

School Information:

Name of Proposed Charter School: ___Abbie Paiz Charter High School_(APCHS)___________
School Address (if known)
_________________________________________________________

School Location (City/Town) 
_____Belen____________________________________________

School District within which the school will be located: ____Belen Consolidated Schools______

Contact Information:

Primary Contact Person ______Dianne Baca ___________________________________

Address 
_____7 Crandal__________________________________________________________

City: ____Belen______________________________  State: __NM__________  Zip:
____87002
Daytime Tel (_505 )_864-3249_____________      Fax (________) ______________________

Alternate Tel (__505_)_463-6270______  E-mail________________________  ___________
Secondary Contact Person          Larry Rowe_______________________                       _  _______                                                                                                 
Address 
______1600  Tommy Armour Ct.___________________________________________
City; _____Belen_________________________  State: ___NM________  Zip
___87002_______

Daytime Tel (__505__)_839-5334___________      Fax (________) ______________________

Alternate Tel (_______)_________________  E-mail__________________________________

Partner Organizations (if applicable):

____________________________________________________________________________________

Enrollment Information:

NOTE:  If the charter school will be located in a school district that has a total enrollment of not more than one thousand three hundred (1,300) students, the charter school’s proposed enrollment for all grades, in combination with any other charter school’s enrollment for all grades, will neither equal nor exceed ten (10) percent of the total MEM of that school district [6.80.4.9.C.6 NMAC]

Grade span at full enrollment 
_9-12_Total number of students at full enrollment ___300_______  

Complete the chart.  Indicate phase-in grades if applicable (n/a).
	School Year
	Grade Levels 


	Total Projected Student Enrollment

	First Year        2011-12
	9-12
	300

	Second Year   2012-13
	9-12
	300

	Third Year      2013-14
	9-12
	300

	Fourth Year    2014-15
	9-12
	300

	Fifth Year       2015-16
	9-12
	300


In the Letter of Intent we had originally targeted 7-12 grades but after in-depth dialogue with all APCHS Governing Council members we are now targeting grades 9 -12.
Notice of Intent:
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ABBIE PIAZ CHARTER SCHOOL
07 Crandall Road

Belen, New Mexico 87002

(505) 864-3249

dsbaca53@aol.com

New Mexico Public Education Department
Charter Schools Division

Dr. Don Duran, Assistant Secretary

5600 Eagle Rock Avenue, Room 227
Albuquerque, NM 87113

RE: Letter of intent to open ABBIE PIAZ CHARTER SCHOOL

Tn accordance with NMSA 1978, Charter Schools Act, Article 22-8B, please accept our letter of
intent to submit an application for ABBIE PIAZ CHARTER SCHOOL within the Belen
Consolidated School District.

The mission of ABBIE PIAZ CHARTER SCHOOL is to provide a safe, nurturing, academically
challenging learning environment based upon the principles of social emotional learning and positive
behavioral supports that will facilitate individual student resiliency and promote academic achievement
for cach student at ABBIE PIAZ CHARTER SCHOOL.

ABBIE PIAZ CHARTER SCHOOL proposes to open for the 2011- 2012 school vear, serving
grades seven (7) through twelve (12)

We look forward to working with you and your office staff towards
application and the successful start of our school.

he completion of our

Respectfully submitted,
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Sighature Signature Z7
=~ - .
)i spIUE. Tesepl [ o gr
Printed name Printed name

J©32 Cervo Viste- Ly

Addres: )
Los Lomas £ M %731
City State Zip

Phone number:
Fax number: Fax numbe;

xc: Superintendent, Belen Consolidated School District




ABSTRACT

 “To provide an integrated instructional program that is culturally competent, student centered and family focused in order to mitigate the risk factors/barriers that often interfere with the student’s ability to benefit from the educational services and supports being provided that will help our students increase their academic achievement, maximize their learning potential, graduate and be college and career ready with the skills needed to be productive and healthy adults.”

APCHS’ commitment is to have an administration, faculty and support staff that believe in and exhibit care and concern for each student daily that attend APCHS. To achieve this level of commitment all personnel at APCHS will ensure that instructional delivery is culturally competent, student centered and family focused. This daily demonstration will enhance the intrinsic values within each student, promoting self-responsibility and accountability for self-progress and achievement. The following are additional foundations of APCHS:

· To serve disenfranchised students within the Belen Consolidated School District in grades 9-12 who timely submit a completed application and are selected for enrollment through an open lottery process.

· To provide culturally competent instructional supports and strategies that are student centered and family focused;

· To foster an educational program aligned with the NM Standards and Benchmarks that provides every student the opportunity to achieve academically and socially; 

· To utilize instructional programs, supplemented by technology, that are either scientifically research-based or evidence-based best practices;  

· To utilize short-cycle assessments, as well as, teacher formative assessments that measure individual student performance in preparation for State mandated assessments.

· To review quarterly academic and social progress of all students to ascertain the status of meeting the established goals of APCHS.  

· To implement social emotional learning strategies/activities throughout the instructional environment of APCHS designed to enhance resiliency and academic success of each individual student. 

· To identify risk factors that are likely to increase barriers to learning as well as the chances that an unacceptable behavior related incident will occur. 

· To provide protective factors, external to the student, in order to buffer (resiliency) the effects of adversity.

Within this context it is the intent of APCHS to bring all ‘hands together to play in the same sandbox.’ It is foundationally critical that all stakeholders collegially mold the same sand and build APCHS into a ‘Castle’ of strength and hope for the students enrolled, as well as, for future generations.


III.   STATEMENTS OF ASSURANCES / ASSURANCE THAT ALL GOVERNING BODY MEMBERS HAVE READ THE COMPLETED APPLICATION
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[image: image4.png]on all employees in accordance with Section 22-10A-5 NMSA 1978.

The CHARTER SCHOOL shall develop written procurement procedures and conduct all
procurement transactions in a manner that provides open and fair competition.

The CHARTER SCHOOL shall comply with the Age Discrimination Act of 1975,
Title VI

of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972, Section
504 of the Rehabilitation Act of 1973, and part B of the Individuals with Disabilities
Education Act;

The CHARTER SCHOOL shall provide equitable access to and participation in its
federally assisted program for students, teachers, and other program beneficiaries with
special needs.

The CHARTER SCHOOL shall be economically sound and the fiscal management shall
comply with all applicable federal and state laws, regulations and rules relative to fiscal
procedures.

The CHARTER SCHOOL shall provide to the Public Education Commission by the
sooner of the end of the planning year or within ten (10) days of receipt of any federal or
state stimulus funds a detailed plan indicating how the CHARTER SCHOOL will
manage its fiscal responsibilities, the plan will include a description of the internal
control procedures that the charter school will utilize to safeguard assets, segregate its
payroll and other check disbursement duties, provide reliable financial information,
promote operational efficiency, and ensure compliance with all applicable federal statutes
and regulations and state statutes and rules relative to fiscal procedures.

Meetings of the CHARTER SCHOOL Governing Body shall comply with the New
Mexico Open Meetings Act, Sections 10-15-1 et seq., NMSA 1978,

The CHARTER SCHOOL shall adopt policies and procedures of the governing body,
that address governance, relationship to staff, professional development, the role of the
governing body in policy-making, personnel decisions, budgeting, and operation of the
school, including how decisions will be made.

The Governing Body or head administrator of the CHARTER SCHOOL shall recognize
and work with employee labor representatives, if any.

The CHARTER SCHOOL shall produce a certificate of occupancy prior to opening a
facility for use as a school; the facility shall meet all applicable federal and state health,
safety and code requirements and be suitable for use as a school.

The CHARTER SCHOOL shall develop and maintain a plan for addressing code,
accessibility, health and safety requirements as well as operation, maintenance and repair
of any facility it seeks to use as a school.

The CHARTER SCHOOL shall develop personnel policies that comply with all
applicable federal and state labor laws, regulations and rules implementing them and
shall submit the policies to the Public Education Department for comment prior to the
hiring of any employees
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IV.  CHARTER SCHOOL MISSION AND STATEMENT OF NEED

The Mission of APCHS High School (APCHS) is to provide a student centered instructional program to at-risk, disenfranchised students in grades 9 – 12 that is safe, nurturing, academically challenging and rewarding that will facilitate individual student resiliency and promote academic achievement for each student enrolled at APCHS.

“Many well-known adolescent difficulties are not intrinsic to the teenage years but are related to the mismatch between adolescents’ developmental needs and the kinds of experiences most junior high and high schools provide.”
 Within this context, what schools, inclusive of the Belen Consolidated Schools, have predominantly done is promote college for ALL students emphasizing college prep academic courses and electives for graduation.  Within this zeal to be ‘politically correct’ what has frequently been forgotten are the risk factors/barriers to learning that surround high school students. This ‘neglect’ has resulted in high truancy and decreased graduation rates as evidenced by 2008 cohort graduation data for Belen Consolidated Schools, in particular Hispanic students.

APCHS is committed to provide educational services and supports for “At Risk” (disenfranchised and marginalized) students who have experienced truancy and/or non-completion of graduation requirements. APCHS will prepare these students for college and careers though an academic program braided with social-emotional learning, service-learning principles lending support toward the student’s career choice.  In addition, risk factors/barriers (e.g., broken homes, difficult childhoods, alcohol, drug and other substance abuse, broken links with their cultural roots, etc.) that surround students will be addressed that enhance learning.  

APCHS will strive through social emotional learning strategies to inspire engagement and connectedness that promote excellence and achievement. APCHS through the establishment of its ‘Neighborhood Collaborative’ model will strive to collaborate with its families, neighborhoods/community, Faith-Based and other community organizations, businesses, governmental entities, health care providers and other entities to ensure the coordination of services and supports for youth and their families who have difficulty envisioning themselves as productive, worthwhile individuals.   

The U.S. Department of Justice, Office of Justice Programs, Office of Juvenile Justice and Delinquency Prevention, reported in 2001 report on preliminary findings from OJJDP’s evaluation of the Truancy Reduction Demonstration Program confirmed previous findings that, in general, the correlates of truancy fall into four broad categories:

· Family factors. These include lack of guidance or parental supervision, domestic violence, poverty, drug or alcohol abuse in the home, lack of awareness of attendance laws, and differing attitudes toward education.

· School factors. These include school climate issues—such as school size and attitudes of teachers, other students, and administrators—and inflexibility in meeting the diverse cultural and learning styles of the students. Schools often have inconsistent procedures in place for dealing with chronic absenteeism and may not have meaningful consequences available for truant youth (e.g., out-of-school suspension).

· Economic influences. These include employed students, single-parent homes, high mobility rates, parents who hold multiple jobs, and a lack of affordable transportation and childcare.

· Student variables. These include drug and alcohol abuse, lack of understanding of attendance laws, lack of social competence, mental health difficulties, and poor physical health.
In review of these findings, the tenets of APCHS are supported in that the risk factors/barriers that surround high school students, as outlined by the above correlates, must be addressed through the delivery of academic/social-emotional learning/assessment strategies braided throughout the instructional program, increased parental/community engagement, implementation of wraparound services and supports through student-centered strategies.  To ensure APCHS success with its students, collegial neighborhood collaboratives will be developed and implemented in order to ensure parental, familial, community and business involvement.  Parental involvement will become a requirement during registration of students at APCHS. Flexibility and action of these collegial collaboratives will be important as far as time, agenda items and follow-though.  As the saying goes, ‘WE MEAN BUSINESS!”

Goals to measure attainment of stated Mission of APCHS: 

1. Reduce habitual truancy by 90% as measured by monitoring daily attendance during 2011-12 school year;

2. Among identified subgroups increase the median growth percentile in reading and math by a minimum of 8% as measured by the NM- SBA in spring of 2012.

3. Maintain graduation pathway to assure that identified seniors complete requirements for their graduation May 2012.
4. Increase parent/guardian involvement and approval by utilizing the NM Family Parent Involvement Survey indicating 80% or higher participation/approval rating.
EXPLANATION OF NEED
Belen High School is not an “inner city school.” Many of its students come from rural areas surrounding the city of Belen. In fact, farming is still a major business within the Belen Consolidated School district attendance zone. However, on any given school day you can drive down major Belen streets (e.g., Main and Becker, etc.) and be amazed to see many high school students are sitting on neighborhood curbsides, walking streets and/or ‘hanging out’ at the ‘local’ park. Truancy and cohort graduation data for Belen Consolidated Schools further indicate student’s lack of connectedness.  

A review of the data from the 2007 New Mexico High School Youth Risk and Resiliency Survey (YRRS), a statewide survey of public school students, grades 9-12, indicate that students feel they are not ‘connecting’ with their school environment. A review of the Valencia County results indicated that 50% of students surveyed had a negative perception of schools.  An assumption can be made that students are not being motivated due to a lack of personal interest in the student’s surroundings and associated risk factors on the part of school staff.  

This assumption is supported in a review of high school completion rate provided by NMPED’s “4-Year Cohort Graduation Rates, Class of 2008.” Data indicated the following when comparing Belen Consolidated School District to the State:
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A review of the data indicates that approximately 111 out of 414 students did not complete their high school careers. Of the Hispanic population 74 students did not complete their course of studies. Given the size of Belen high schools and the rural atmosphere of the community it does not equate that graduation rates are at about the same rate as high schools in Albuquerque with the ‘Big” city problems. 
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4-Year Cohort Graduation Rates, Class of 2009
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A review of 2009 Cohort Graduation rates indicates there was a drop in the percentage of graduation completers from 2008 (68.8%) compared to 2009 (62.3%) of 6.5%.

A review of NMPED Truancy Report 2007 – 2008 for Belen Consolidated Schools’ high school students indicated 510 habitually truant students (33.9% of 1,506 enrolled students) averaging 29 days of unexcused absences. NMPED Truancy Report 2008-2009 data indicated that 504 high school students were habitually truant (30.3% of 1,662 enrolled students) averaging 27 days of unexcused absences. 

These data support the need for APCHS to provide an alternative to disenfranchised Belen high school truants and non-completers. APCHS’ proposed curricular delivery would address and prevent ‘lost’ instructional learning time that has existed in Belen high schools.  

The desire of a majority of students is to get an education and achieve dreams, ambitions, and goals; however, their desires will go unmet due to one or more of the identified correlates to truancy if they are not addressed. Many of these students are bound to continue their unproductive lifestyles, stagnating in their ‘barrios,’ or just ‘chillin’ on some neighborhood curb, affirming to themselves and society they are ‘failures.’  In the final analysis, high truancy rates, high dropout rates and declining graduation rates will continue to impact the ability of Belen high schools to meet the AMO’s established for the State, as required under NCLB unless alternatives are provided. APCHS is that alternative!

APCHS, through its emphasis on social-emotional strategies and activities that are focused upon the students and their environment, will become an inspiration of hope for these students.  APCHS will become the alternative to the current traditional educational circumstance that has not proved effective for these students.  APCHS’ intense emphasis on providing an instructional program that is focused on understanding and addressing the linguistic, cultural, economic and social risk factors/barriers that surround these students will prove to be extremely positive experience for these students.  APCHS through its actions and deeds will demonstrate to these students ‘WE CARE!’ As we look forward APCHS must concern itself with the demography of its environment from which students will be selected though the lottery process.

The information provided in the above charts is valuable to APCHS’ staff because the data provides important insights as to possible barriers to educational success for students who enroll at APCHS.  These barriers could be economic, levels of education in household, language spoken in home, location of household, etc.  In some cases students and their families may not be included in a category but are impacted because of the environmental influences that surround them.  This is evident when students communicate that the reasons they don’t go to school is because of gangs and safety (actual or perceptual) surrounding the school or their neighborhood. 

In a 2006 report,
 it stated that students dropped out of school due to such reasons as:

· Nearly 7 in 10 respondents (69 percent) said they were not motivated or inspired to work hard, 80 percent did one hour or less of homework each day in high school, two-thirds would have worked harder if more was demanded of them (higher academic standards and more studying and homework), and 70 percent were confident they could have graduated if they had tried.
· Many students gave personal reasons for leaving school. A third (32 percent) said they had to get a job and make money; 26 percent said they became a parent; and 22 percent said they had to care for a family member.
· Nearly half (47 percent) said a major reason for dropping out was that classes were not interesting. These young people reported being bored and disengaged from high school. Almost as many (42 percent) spent time with people who were not interested in school.

As these reasons are absorbed, one can only begin to wonder to what extent students’ social-emotional skills; attitudes about self and others, connection to school, positive social behavior, and academic performance are related to risk factors/barriers that result in truancy or dropping out.  School for some students has no intrinsic value, and it has no connection to the larger social context within which students live. In some classrooms, students are not provided with the opportunity to use personal experiences as a context for applying knowledge. In some classrooms the risk factors/barriers in which students exist is of no consequence. 

What has prevailed has been a lack of understanding about different cultures/heritage/languages and social/emotional environments of the students outside the classroom. Increasingly, educators are realizing that the environmental factors that put children at risk are varied and cumulative and must be made a focal point of school improvement and success. As one reviews the AYP data results one can only begin to ascertain that the current school delivery model appears to not reflect the link between low academic proficiency and social emotional risk factors of the students.

The following AYP data reflects information that supports this view as minority, students with disabilities and economically disadvantaged have low scores in math and reading proficiency. This subgroups, it can be concluded also are the most impacted by social emotional factors/barriers within their environments which result in poor academic performance.  

2009 – 2010 AYP data for 11th grade students in Belen high schools indicate the following:

Belen High 

       Math (46 proficiency goal)
Reading (60 proficiency goal)
          

	Subgroup
	Proficiency 

Score
	% Not Met
	
	% Not Met
	Graduation Rate  69.9% 

	All students
	
	
	
	
	Met 52%

	Hispanic
	28.5
	71.5
	45.4
	54.6

	Students w/ Disabilities
	10.3
	89.7
	13.8
	86.2

	Economically Disadvantaged
	20.0
	80.0
	36.0
	64.0


Infinity High* 

       Math (46 proficiency goal)
Reading (60 proficiency goal)
          

	Subgroup
	Proficiency 

Score
	% Not Met
	
	% Not Met
	Graduation 

Rate 49.5

	All Students
	 
	No
	 
	 Yes
	Not met 52%


*Only 18 students enrolled in school, insufficient numbers for subgroups. 

Reviewing this data further supports the fact that current instructional programming offered in the Belen high schools is not sufficient to make significant difference for Hispanic, disabled, or disadvantaged with regard to academic proficiency or graduation rates.

APCHS’ commitment to reduce and avert the truancy/dropout rates by providing a braided instructional program based upon sound social/emotional strategies in classrooms with a pupil/teacher ratio of 25 to 1.  Although, there is currently no scientifically research-based data to support smaller class sizes at the high school level, APCHS believes that because of the emphasis on the social emotional connectedness in smaller classrooms, the smaller class size offered by APCHS will promote and strengthen personalized teaching and learning.

Research is indicating that “high motivation and engagement in learning have consistently been linked to reduced dropout rates and increased levels of student success.’
  Within this context there exists a definite need to provide an alternative to what the Belen Consolidated Schools have offered with regard to its traditional high school, its alternative high school and its academy concept. Obviously, students are disenfranchised as well as being marginalized within these current settings.

APCHS proposes to implement and provide a program for disenfranchised, marginalized at-risk high school students; that is student-centered, family-focused, culturally competent and strength-based to facilitate pro-social behaviors addressing the risk factors confronting students and their families. The collegial collaborative building engagement among APCHS, Faith-Based and other community organizations in developing a strategic alliance will greatly enhance the success for students and their families.  A Center for Disease Control study found that family, school, and individual factors such as school connectedness, parent-family connectedness, high parental expectations for academic achievement, and the adolescent’s level of involvement in religious activities and perceived importance of religion and prayer were protective against a range of adverse behaviors.
 It is the goal of APCHS to re-engage its students through such supports that are being supported through evidence-based research. 

V.  EDUCATIONAL PLAN

A. CURRICULUM FRAMEWORK 

      1.
Philosophy and Instructional Approach
The design of APCHS is based upon a school culture that embraces social/emotional learning, parent/family engagement and student centered strategies aimed at closing the achievement gap for disenfranchised students.  APCHS will provide a curriculum that is directed by valuing expectations; an active learner-based instructional program; collegial collaborative instructional support of parent, family, teacher, student and community; caring direction through social-emotional guidance; alternative instructional methodologies/approaches (e.g., concurrent enrollment, service learning, apprenticeships, work-study, etc.); coordinated mental health services (prevention, intervention and follow-up); technology-based academic and technical/vocational skills; career awareness and engagement; and post-secondary awareness, career days, “Next Step” planning and support for college, vocational, work, adult services and community participation. 

APCHS will focus on the needs of the at-risk student (students who were not succeeding in the Belen high schools) and empower students to become active and engaged in their educational experience.  The collegial collaboration methodology to be implemented by APCHS staff, will involve post-secondary resources and intergenerational support for the educational activities of their sons and daughters. 

APCHS’ flexibility will be based upon all stakeholders understanding their individual roles and responsibilities from initial employment/enrollment/involvement with APCHS.  This clear understanding and acceptance, of roles and responsibilities, will enhance APCHS’ ability to meet the needs of individual students, parents, families, community and businesses.  In addition, the students will greatly benefit from the creative and innovative instructional programs and services delivered by highly qualified, trained and experienced instructors/staff, utilizing scientifically research-based and peer reviewed programs and methodologies.  

APCHS will offer a full high school curriculum as required to meet the New Mexico Standards and Benchmarks for high school graduation or certificate of transition. Next Step planning, as well as, the EPSS will require active participation on the part of APCHS staff, students and parents/guardians, as well as, community stakeholders.  APCHS will become the catalyst for students and families to make sure they understand that the future has challenges and expectations and that they must address these through written planning today. 


The basic instructional curriculum will consist of: 

A. English (Four Units)


Traditional courses, such as American and English literature, designed to improve writing 
skills, reading comprehension, and vocabulary. 


English I, II, III, & IV, inclusive of writing/composition and Speech 
B. Math (Four Units)


Traditional courses such as algebra and geometry to succeed on college entrance exams, 
in college math classes, and in most careers. 


Algebra I, Geometry, Algebra II, Trigonometry, calculus, and/or statistics 

C. Science (Three Units)


Traditional courses that teach students to think analytically and apply theories to reality, 
inclusive of two (2) laboratory classes that test what has been learned through hands-on 
work. Six semesters are recommended.


Two semesters in biology; two semesters in chemistry and/or physics; two semesters in 
earth/space sciences, advanced biology, advanced chemistry, or advanced physics. 

D. Social Studies (Three and one-half Units)


Traditional courses that teach understanding of local and world events that are happening 
now by studying the culture and history that has shaped them. Social sciences round out 
the core curriculum.


Two semesters in U.S. history; one semester of U.S. government; one semester in 
economics; one semester in world history; one semester of geography. 

E. Physical Education (One Unit)

F. Health (One-half Unit)

G. Career cluster course, workplace readiness or a language other than English (One Unit)

Two semesters of Spanish; On demand.

H. Advanced placement or honors course, a dual credit course or a distance learning course (One Unit)

I. Electives (Six Units)


Speech and Debate; Trial Law; Service Learning; Two semesters Computer Applications 
I; Two semesters Computer Applications II; CAD; etc.

Population alignment is a ‘systems’ approach to the identification and understanding of the needs of the students both academically and socially and then aligning these needs with a braided curriculum and support programs.  Yura-Petro and Scanelli (1998)
 noted that curriculum must be an educational plan that teaches students “to think and to be and not only to do.”  Therefore, APCHS will have each instructor synthesize their courses into a syllabus that will become a formal agreement between student and instructor in terms of what will be taught and the expectations for successful course completion. In addition, the curriculum will incorporate cultural/heritage language, as appropriate, designed to build upon the ‘roots’ of its students.  

Within this systems approach is continuous review and, as necessary, modification of the instructional program to meet the needs of students. This dynamic review process will incorporate three steps: define, develop and evaluate supported by continuous feedback from the stakeholders. This process is critical in the continued support of students to become individuals who can appropriately assert their individuality and practice self-determination skills, become self- advocates and take responsibility for themselves. 
According to Abramson, 2008, “Small alternative high schools are like butterflies. They’re unique and colorful, and they don’t survive very long”. He believes experimental high schools are born in a burst of enthusiasm, and then disappear when budgets get tight. There will always be at-risk students whose needs go unfulfilled in the traditional public school setting. APCHS believes as long as it is grounded in providing student-centered social emotional learning environment with strong parental/familial support, APCHS will remain a strong educational institution for at-risk students.  

      2.
Description of Curriculum
The governing council of APCHS has selected the core curriculum currently being utilized by the high schools in Belen. The rationale for such a selection was based upon a need to have students feel comfortable with a familiar curriculum that will enhance successful transition and generalization of skills and knowledge.  This curriculum will be enhanced through a variety of innovative instructional techniques and approaches.

The curriculum selected will continue to be aligned with state content standards, as defined by grade-level expectations (GLEs), and organized into coherent, time-bound units with sample innovative activities and classroom assessments to guide teaching and learning supported by a comprehensive feedback system. On-going defining of APCHS’ curriculum will involve analyzing the “scope and sequence,” which embodies the skills and content for which students should have mastery when they complete their required and elective coursework for graduation.  To effectively achieve the desired skills and content objectives, there will be a coherent and progressive program for each grade level facilitated by collaborative horizontal and vertical aligned feedback.  

While each teacher will tailor his/her class to his/her particular strengths, facilitated by collaborative feedback, APCHS’ goal is to have each student travel through each instructional course acquiring successfully the horizontally and vertically aligned basic content and skills knowledge provided within each course. Each course has its own detailed content syllabus that should be referenced for more specific course content information.  Each year the students will build not only on the basic knowledge learned in the previous year, but on his/her own ability to analyze and increase his/her awareness of the world around them. 

With regards to skills and content, the ninth grade level will lay the foundation on which each of the following grade levels will build on and expand.  Each year the students will take the skills they learned from the previous year to a higher level of difficulty and expectations. The courses in each grade level will always teach the progressive skills at the highest degree while being aware of and addressing those who may need some repetition of the previous level and/or modification.

Curriculum – Core Courses

A written, aligned curriculum brings academic expectations into sharp focus by describing what instruction will be presented, to whom, when, and how.  Without a written curriculum, textbooks often become the de facto curriculum of a school or district.  Unfortunately, so much is included in textbooks that they have little ability to focus instruction or to provide the depth needed for good teaching and learning.  While the comprehensive curriculum may be used in conjunction with textbooks, it will help teachers limit the topics they address standards. 

The English language arts curriculum, still the cornerstone of basic communication and literary skills, will emphasize the importance of integrating reading, writing, and higher–order thinking throughout every classroom experience.  The emphasis is on creating a student-centered classroom where the teacher performs less as a disseminator of information and more as a facilitator of the learning experience.  

English language arts must be “connected” to content, instruction, and assessment by a “connection” of English teachers who are provided a means of networking to support and assist their coworkers in their quest to provide growth and learning for both themselves and their students. An integrative approach across instructional programs, facilitated by English teachers, will embody ‘real-life’ meaning to the students at APCHS.

Math addresses the development and understanding of structures, structures that give us a basis for thinking about quantities or relationships.  Math, like science, focuses on building models that enhance our ability to understand, manipulate, structure, and predict what will happen in a given context.  These activities involve collecting, organizing, and interpreting data; developing fundamental ideas about the situations of interest; and creating and testing conjectures about the relationships connecting the central ideas of the topic of interest.

Students still need to learn basic facts, definitions, and the central concepts and procedures associated with the Standards and Benchmark’s math strand areas—numbers and number relations; algebra; geometry; measurement; probability, statistics, and discrete mathematics; and patterns, relations, and functions.  In addition, students need to see how math provides a way of thinking about problems as diverse as studying social relationships and current economic trends.  

APCHS’ delivered math curriculum will assist students in understanding that math knowledge develops out of clear reasoning and thinking. Students will be provided opportunities to revisit previous learning as they build new understandings.  Providing students with opportunities to modify and extend current knowledge through experiences with new situations and new information enhancing understanding.  Students who have learned to reflect on their thinking and actions are better situated to anchor new learning and apply it in productive ways that address risk factors they encounter.

Science is the human activity of seeking natural explanations for what is observed in the world around us. Science does so through the use of observations, experimentation, inferences, and logical arguments while maintaining strict empirical standards and healthy skepticism.  While assuming that anything that can be observed or measured is amenable to scientific investigation, science also explicates that the universe operates according to regularities that can be discovered and understood through scientific investigations.  The testing of various explanations of natural phenomena for their consistency with empirical data is an essential part of the methodology of science.  Scientific explanations must be consistent with experimental and observational data and be tested by scientists through additional observations and/or experimentation.  Established theories stand until new facts are discovered, tested, and verified or a new hypothesis, which more closely explains the data, is developed and tested.  Explanations that are not consistent with empirical evidence or cannot be tested empirically are not a part of science. 

APCHS science curriculum incorporates scientific literacy, the primary goal of science education, which is the knowledge and understanding of scientific concepts and processes required for personal decision making, participation in civic and cultural affairs, and economic productivity.  It implies that a person can identify scientific issues underlying national and local decisions and express positions that are scientifically and technologically informed.
 

Another aspect of the APCHS science curriculum is a conveyed understanding that science is inquiry. Scientific inquiry refers to the diverse ways in which researchers study the natural world and propose explanations based on the evidence derived from their work.  Inquiry also refers to the activities of students in which they develop knowledge and understanding of scientific ideas, as well as an understanding of how scientists study the world. Inquiry is a multifaceted activity that involves making observations; posing questions; examining books and other sources of information to see what is already know in light of experimental evidence; using tools to gather, analyze, and interpret data; proposing answers, explanations, and predictions; and communicating the results. Therefore, embedding inquiry investigations and process skills into content instruction will mean shifting the emphasis from teachers presenting information and covering textbook topics to students actually ‘doing’ science activities.

Instructional practices that signify excellence in science instruction are:

· Students are provided with opportunities to explore the significance of science in their lives.

· Effective inquiry investigations involve a series of process skills and planning steps that build students investigative and analysis skills.

· Meaningful science exploration aims to develop thinking, problem solving, and attitudes of curiosity, skepticism, and openness to modifying explanations.

· Instruction aims to build a knowledge base focused on essential, unifying concepts, not disconnected topics and bits of information.

· The integration of reading, writing, and mathematics occur consistently.

· Collaborative small-group work is implemented and more closely imitates how real scientists work in teams.

· The use of graphing organizers assists students in making connections and understanding complex concepts.

· Authentic, meaningful assessment includes performance tasks evaluated with rubrics, not just pencil and paper tests.

· Discussions of new discoveries and the possible impact of new technology are conducted frequently. 
· The use of technology assists students in making observations, collecting data, and communicating results or information.

Social Studies is the integrated study of the social sciences and humanities to promote civic competence. Within APCHS, social studies provides coordinated, systematic study drawing upon such disciplines as anthropology, archaeology, economics, geography, history, law, philosophy, political science, psychology, religion, and sociology, as well as appropriate content from the humanities, mathematics and natural sciences.  The primary purpose of social studies is to help young people develop the ability to make informed and reasoned decisions for the public good as citizens of a culturally diverse, democratic society in an interdependent world. 

APCHS’ intent is to deliver a social studies curriculum that will prepare students to be informed, humane, rational and participating citizens in a community, state and world that is interdependent, diverse, economically integrated, and increasingly technological. APCHS’ social studies curriculum will provide a solid base of social studies knowledge and skills develops civic competence by focusing on rights, responsibilities, and respect.  

Each discipline in social studies demands certain skills for students to engage in meaningful learning of content, for example, historical thinking skills.  Meaningful historical understanding requires students to engage in five categories of historical thinking.  These include (1) developing a sense of historical time and historical perspective, (2) explaining and analyzing historical events and ideas, (3) interpreting and evaluating historical evidence in primary and secondary sources, (4) using historical inquiry to analyze historical and contemporary issues and conduct historical research, and (5) analyzing cause-effect relationships.

Within the context of these instructional core courses, APCHS’ goal is to implement inclusionary practices that will also extend into the community environments of the students – all students helping each other outside school. Included is the desensitization of associated stigmas of language and disability differences among students and parents/families and instill in them that we are peers and can teach and learn from each other in and out of APCHS.  To promote this goal, instructional strategies such as collaborative teaching, team teaching, dual certification, differentiated instruction, character counts, etc., will be implemented to address the needs of all students in a general education setting in order to promote peer teaching and learning.

APCHS faculty and staff, together with parents/guardians, will review teacher formative assessments for courses taught, attendance, social/emotional information, and other factors as appropriate.  A written Determinations Status Report (DSR) will outline the progress of the student in each course, appropriate recommendations for instructional strategies, counseling support and parent/family involvement/supports.  Included in the DSR plan will be the identification of outside community resources to assist parents/guardians with their own needs, as well as, the needs of their son/daughter.  APCHS will coordinate all outside agency services as outlined in the coordinated services agreement to be established with these identified agencies.

Braided within the APCHS curriculum will be thematic units which will incorporate the identified career pathways for each student.   APCHS’ faculty and staff will incorporate into APCHS’ curriculum framework the seven (7) identified career pathways (NM Career Clusters Guidebook).  APCHS’ entering 9th grade students will begin thinking ‘career exploration’ so that prior to entering the 11th grade students and parents will recognize if a vocational/technical or academic post-secondary preparation is in their future. 

APCHS will arrange meetings with students and their families as the Next Step Plan is reviewed to consider career cluster courses and/or workplace readiness courses. Career cluster courses are part of an identified career-technical education course. These courses are part of an aligned, sequential series of courses within a related grouping of occupations in a given industry.  Completing a series of career cluster courses may result in an industry recognized certification or post-secondary degree.  

Workplace and Service Learning readiness courses are designed specifically to address entry-level career skill requirements, standards and benchmarks as identified under Career-Technical Education in the NM “Standards of Excellence.” This does not include courses already identified as meeting other specified graduation requirements. APCHS students who complete specified career technical education courses may be awarded graduation credit through the Alternative Credit Process.  

In addition, APCHS will utilize the Dual Credit Process to facilitate the attainment of needed credits for students toward graduation, in addition to being an extrinsic motivator. APCHS will work collaboratively with local post-secondary institutions to establish strategies for its students.
APCHS students with disabilities shall have the appropriate courses (Next Step Plan) and accommodations specified within their Individualized Educational Plan (IEP) which will allow these students to access and benefit from the general curriculum.  The IEP process will address the inclusionary practices that APCHS will implement in order to allow the student to progress in meeting curricular and graduation requirements for a high school diploma or certificate of transition.

APCHS, as appropriate, will implement Service Learning Programs for students.  This program will provide hands-on learning experiences, utilizing the classroom and community for teaching and learning skills in the following life domains.       

· Community Volunteerism 

· Post-Secondary Education

· Social Recreation and Leisure Activities

· Employment Readiness

· Independent Living

      3.
Alignment with NM Standards 

The curriculum for APCHS to be utilized (BCS) it is understood has been aligned to the New Mexico Content Standards, Benchmarks and Performance Standards.  However, APCHS will utilize the following curriculum design model as a basis for reviewing its core and support curricula on-going.




































In addition, to assure that the curriculum adopted is aligned teachers, staff and administration will review curriculum content with NM standards as the framework for APCHS’ curriculum for the courses and instructional lessons for each subject taught. Included is the assessment component that tells us if we achieved our curriculum. The process to be utilized will be as follows:

Curriculum – Content Aligned to Standards

Elements for alignment:

· Frameworks

· Benchmarks

· Performance Objectives 

· Learning Goals

· Essential Questions

Instructional Plan

Elements for development:

· Identification of Instructional Strategies

· Scope and Sequence

· Coherent Learning Activities

· Teaching Resources

· Student Opportunities to Learn

· Differentiated Instruction

Assessments Systems

Elements for achievement of curriculum:

· Formative/Summative

· Assessment Plans

· Common Assessments

· Rubrics

· Performance Assessments

· Portfolio Assessment

· Peer/Self Assessments

APCHS will utilize a Curriculum Framework Mapping (CFM) strategy as the first step in the study of content related to grade-level standards, which enable faculty and staff to examine both content and instructional strategies. In addition, it provides linkages between support programs and the core curriculum being delivered. CFM will be utilized by APCHS to amplify the NM Standards and Benchmarks and encompass content knowledge, skills, and understandings that will be measured by the NM Standards -Based Assessment, short cycle assessments, benchmark assessments, end of course subject assessments, and teacher prepared formative assessments. CFM will provide guidance, in the implementation of NM Standards, to APCHS faculty and staff and be an instructional ‘road map’ for parents and the community at-large.  It will be the vehicle by which faculty and staff, develop their instructional program, inclusive of materials, textbooks, and instructional strategies, appropriate to meet the needs of their students. 

CFM is an ongoing process which APCHS faculty and staff will utilize as courses and support programs are added to meet the graduation criteria for students. The implementation of this process will assure that students will have consistency in the instructional program being delivered and the assessments.  The developed curriculum framework of APCHS will become the defined instructional content to be imparted and learned in keeping with the “Intended Curriculum” of what students should know and be able to do. The developed curriculum framework will delineate in greater specificity the minimum content that all teachers should teach and all students should learn. Students and parents/guardians will know what is being expected of them as they journey through the APCHS grade level instructional program. 

Teachers, staff and administration will utilize the above strategies for vertical and horizontal alignment of the identified curriculum to enhance knowledge levels, facilitate lesson planning, and expand integrated curriculum activities and effectiveness of assessment tools. This process will begin in Spring, 2011 with first stage completion of alignment review July 15, 2011.  

Professional development will be ongoing incorporating evidence based best practices through on site collaboration, personalized or technology based conferences, guest speakers and academic coaching.  Governing council will work collaboratively with administration and staff to support professional development plans.
4.   Strategies and Methods 

In order to facilitate the effective implementation of instructional content APCHS proposes to utilize the following instructional strategies and methods in delivering its curriculum.

A. Written Syllabus – will provide the student and parents/guardians with the course description, course objectives, essential questions, and course exams, course expectations with regard to attendance, homework, research papers, behavior and grading policy.
B. Differentiated Instruction - is a teaching theory based on the premise that instructional approaches should vary and be adapted in relation to individual and diverse students in classrooms. Teachers diagnose student readiness, interest, and learning profile. Instruction incorporates specific strategies that meet the needs of students and are based on the curriculum being presented.

C. Instructional Technology - technology used in the classroom is a tool to enhance the abilities of students to investigate and develop understandings of fundamental concepts. In addition, integrating technology into classroom practices will assist teachers and staff 
in meeting accountability demands of assessments systems to be utilized at APCHS.

D. Inclusionary Practices – reaching all students through the utilization of integrated instructional practices, technology and assessment. 

E. Problem-based Learning – well chosen problems encourage students to define problems, identify what information is needed and engage in solution generation and decision making. Assists in making class ‘real’ and meaningful to students.

F. Distance Learning – IDEAL New Mexico whereby students are able to take online courses and earn credit toward graduation. 

G. Peer Assisted Learning Strategies - Students interact through pairings in structured cooperative- learning activities. Students support each other through frequent oral interaction, feedback, and reinforcement. 

H. Co-Teaching - Two (or more) educators or other certified staff share instructional responsibility for a group of students for specific content through collaborative planning and implementation.

I. Team Teaching - A method of classroom instruction in which several teachers combine their individual subjects into one course which they teach as a team to a single group of students.

J. Project-Based Learning (PBL) - strategies whereby students can more easily see the direct connections between what they are learning in class and the world immediately beyond the classroom walls. In addition upon graduation, students are indeed prepared for real world opportunities in their area—to the benefit of themselves and the local economy. PBL can be defined as:

· engaging learning experiences that involve students in complex, real-world projects through which they develop and apply skills and knowledge; 

· a strategy that recognizes that significant learning taps students' inherent drive to learn, capability to do work, and need to be taken seriously; 

· learning in which curricular outcomes can be identified up-front, but in which the outcomes of the student's learning process are neither predetermined nor fully predictable; 

· learning that requires students to draw from many information sources and disciplines in order to solve problems; and, 

· experiences through which students learn to manage and allocate resources such as time and materials.

11. Service Learning – a meaningful community service combined with instruction to 
expand learning experiences, teach civic responsibility, advance the development of 
youth philanthropy and strengthen the individual and neighborhood (e.g., community 
gardens).

B. EDUCATIONAL PROGRAM 

      1. 
Length of School Day and School Year:    
APCHS will provide a full 180 school days of instruction, a minimum of six hours per day or one thousand eighty hours per year. APCHS’ curriculum is designed to ensure that instructional content is delivered in the core academic areas of English, math, science, social sciences, physical education, economics, NM History and the electives meeting the NM Standards and Benchmarks.  APCHS’ faculty and staff will ensure that through vertical and horizontal alignment of our curriculum, development of the integrated instructional curriculum frameworks and related and related course syllabi, the instructional program being delivered is meaningful and engaging. APCHS will offer what the traditional school is unable to offer, a ‘smaller, community environment’ in which the students can learn and be successful. 

    2. 
Grade Levels, Class Size and Projected Enrollment:

APCHS proposes to serve grades 9 – 12 with a total projected enrollment of 300 full-time students. The projected class size will be approximately 25 – 1 in Language Arts classes and other core subjects augmented by computer assisted learning provided by technology based applications.

    3.  
Graduation Requirements:

The following requirements for graduation for students entering grade 9 in the 2010-2011 school year class of 2013 at APCHS (subject to change) will be 24 units* to include:

· 4 units English

· 4 units math (one unit = or > than algebra 2)

· 3 units science (2 w/lab)

· 3.5 units social science, including United States history and geography, world history and geography and government and economics, and .5 unit New Mexico history

· 1 unit physical education

· .5 unit health

· 1 unit career cluster, workplace readiness or language other than English

· 7 units electives, inclusive of one credit in an advanced placement or honors course, a dual credit course or a distance learning course.
APCHS will require for graduation a total number of 24 credits, comprised of 17 core subject credits and 7 elective credits. Given these graduation requirements those students who enter APCHS at the 10th, 11th and 12th grade will follow the graduation credit requirements as established by the NMPED and their previous high school of attendance in accordance with their graduation year.   For NM Diploma of Excellence, students must meet threshold for high school exit on 11th grade SBA or demonstrate competence through portfolio of standards-based indicators. 
In addition, starting with freshmen entering 2009 (class of 2013), students will have to pass the New Mexico Standard-Based Assessment examination, or provide alternative demonstrations of competency using standards-based indicators to receive a high school diploma. If a student exits from the school system at the end of grade twelve without having passed a state competency examination or without having provided alternative demonstrations of competency using standards-based indicators (Class 2013), he/she shall receive a certificate of completion indicating the number of credits earned and the grade completed. If within five years after a student exits from the school system he/she takes and passes the state graduation examination, or provides alternative demonstrations of competency using standards-based indicators he/she may receive a high school diploma. 

Regular Daily Bell Schedule (6 period day)

Sleep deprivation can be the cause behind extreme moodiness, poor performance in school and depression. Research is indicating that teens biologically require at least 9.25 hours of sleep each night;
 however, teens are ‘night owls’ and meeting a 7:30 class start time results in daytime sleepiness which makes it difficult to concentrate and learn, or even stay awake in class. Therefore, APCHS will begin its school day at 8:30 a.m. Each school day will begin with an ‘advisory period’ of thirty minutes in which teachers and students will engage in structured discussions, announcements, etc. that will set the positive tone for the day. The following is a proposed ‘bell schedule’ for classes at APCHS.

	Regular Class Schedule

	Advisory 
	8:30 – 9:00 

	Period 1 
	9:05 - 10:05 

	Period 2 
	10:10 - 11:10 

	Period 3 
	11:15 - 12:15 

	Lunch 
	12:20 - 1:05 

	Period 4 
	1:10 - 2:10

	Period 5 
	2:15 - 3:15

	Period 6 
	3:20 - 4:20 


The following is the proposed Master Schedule for APCHS.

	Tchr
	1st period
	2nd period
	3rd period
	4th period 
	5th period
	6th period

	1
	9:05-10:05
	10:10-11:10
	11:15-12:15
	1:10 - 2:10
	2:15 - 3:15
	3:20 - 4:20

	2
	English 11/12
	English 11/12
	Prep
	English 11/12
	English 11/12
	English 11/12

	3
	English 10/11
	Drama
	English 10/11
	Speech
	Prep
	Speech

	4
	English 9/10
	Prep
	English 9/10
	English 9/10
	English 9/10
	English 9/10

	5
	Geometry
	Prep
	Algebra II
	Geometry
	Algebra I
	Geometry

	6
	Algebra II
	Prep
	Calculus
	Algebra II
	Calculus
	Calculus

	7
	Biology
	Biology
	Algebra I
	Algebra I
	Prep
	Biology

	8
	Chemistry
	Biology II
	Prep
	Chemistry
	Biology II
	Chemistry

	9
	Biology II
	Foods & Nutrition
	Health
	Prep
	Health
	Health

	10
	US History
	US History
	World History
	Prep
	World History
	US History

	11
	NM History
	Gov’t/Econ
	Gov’t/Econ
	Gov’t/Econ
	NM History
	Prep

	12
	World History
	NM History
	Prep
	Geology
	Geology
	P.E.

	13*
	Co-teaching
	Co-teaching
	Co-teaching
	Co-teaching
	Co-teaching
	Co-teaching


Note: For English and social studies courses will employ dually certified staff to implement Dual Language program concepts. Dual certifications/endorsements will be sought in all core area subjects. *1.50 FTE Special education teachers will utilize Co-teaching strategies as inclusionary practices evolve for IEP goal attainment.

Electives Master Schedule
	Tchr
	1st period
	2nd period
	3rd period
	4th period 
	5th period
	6th period

	 
	9:05-10:05
	10:10-11:10
	11:15-12:15
	1:10 - 2:10
	2:15 - 3:15
	3:20 - 4:20

	14
	Comp. Apps I
	Comp. Apps I&II
	Comp. Apps II
	Comp. Apps I&II
	Prep
	Comp. Apps III

	15
	Trial Law I
	Trial Law I
	Prep
	Trial Law I
	Trial Law I 
	Trial Law I

	16
	Art I
	Prep
	Yearbook
	 Art I
	Art II
	Art II

	17
	Theater I, II
	Theater I, II
	Theater I, II
	Psychology I
	Psychology AP 
	Prep

	17.5
	Service Learning
	Service Learning
	Service Learning
	Service Learning
	Service 

Learning
	Service Learning


 Zero and 7th periods on the bell schedule are available for additional courses/subjects dependent upon student need, which at this time is undetermined.  

C. STUDENT PERFORMANCE EXPECTATIONS

      Student academic performance expectations at APCHS will consist of the following goals that

      align with the mission and educational plan. During the 2012 – 2013 school year students will: 

1. be provided a learning environment that is safe, drug free and academically challenging that ALL students will be expected to maintain 100% during hours of operation.
2. meet or exceed the performance target by 8% in Language Arts and Mathematics as measured by the NMSBA.  
3. improve their daily attendance to 98% of the instructional calendar year as measured by daily attendance records.
4. improve pro-social behaviors as demonstrated by zero referrals to office for violent behaviors such as fights. 
5. take active leadership in student-lead parent-teacher conferences as demonstrated through student scheduled conferences at a 100% participation rate. 

6. attain passing grades and receive credits in ALL classes as documented on report cards and transcripts. 

7. improve study habits, completion of homework and submission of assignments by 75% from previously reported teacher data. 
8.  participate in at least one (1) service learning activity of interest that demonstrate ‘giving back to the community’ through volunteerism or charitable work as documented through written agreements and completion records. 
Mastery Learning 

APCHS will utilize Mastery Learning as an instructional strategy based on the principle that all students can learn a set of reasonable objectives with appropriate instruction, support and with sufficient time to learn. The principles of Mastery Learning include matching teaching to student outcomes, utilizing multiple instructional methods, giving specific feedback, and fostering correctives and extensions.
Effective teachers intentionally engage their students in the multiple cognitive levels of thinking described in Bloom’s Cognitive Taxonomy: knowledge, comprehension, application, analysis, synthesis, evaluation - critical, creative, complex thinking. The planning phase of the instructional process addresses identification of the learning, a task analysis, prerequisite skills, and development of effective questions, strategies, and materials.
APCHS recognizes that students typically master content and integrate their skills as learners at different rates. Mastery learning requires understanding of individual student differences and those students be given the time they need to familiarize them with content and to acquire the skills and work habits that will help them to become life-long learners.  It is imperative that the learning style of students be recognized and steps taken by APCHS faculty and staff to address these styles.

We are dedicated to developing core competencies in all students though the delivery of a rigorous curriculum linked to NM Standards and Benchmarks, highly qualified caring teachers and strong parental involvement. APCHS is committed to preparing all students to master all skills and learning necessary to succeed in a post-secondary educational environment and/or life career of their choice. 

D. PLAN FOR EVALUATING STUDENT PERFORMANCE

      Assessments

APCHS will fulfill all data and other accountability requirements for student performance pursuant to section 22-1-6 NMSA 1978 (1998).  All state and federally mandated testing will be administered with fidelity to ensure that APCHS students have every opportunity to be successful. Qualitative and quantitative assessments are to be utilized at APCHS to measure student’s progress to include, but not limited to:

· New Mexico Standards-Based Assessments (SBA) to be administered annually to every 11th grade student in early Spring.

· New Mexico Alternate Performance Assessment (NMAPA) to be administered annually to every 11th grade student in early Spring as required by the IEP.  

· New Mexico English Language Placement Test (NMELPT) to identified LEP students.

· New Mexico English Language Proficiency Assessment (NMELPA) to identified LEP students during the NMPED identified cycle.

· New Mexico High School Competency Examination (NMHSCE) 

· Standards-Based Assessment Rubrics Test Scores

· Teacher/course formative assessments

· Short-cycle assessment

· Student report card

In addition APCHS will implement the following to ensure effectiveness of our instructional programs:

· An Individual ‘Exit” Interview –i.e. ‘what worked/what did not?’

· Follow up after one-year of graduation

· Parent satisfaction survey with student component

Guiding Principles in Meeting the Student’s Individual Needs  

APCHS will meet each student’s individual needs through the adherence of guiding principles of sound instructional programming.  In addition, to these principles APCHS  will promote a sense of belonging through small group learning; establishing student DAP to support a close working relationship with a specific faculty/staff member; and a well thought out Next Step Plan. The Next Step Plan is based on a thorough assessment of the student with parent input, made upon admission to the school, but continuously reviewed.  The guiding principles are:

Curriculum, Instructional and Assessment Alignment

APCHS realizes that curriculum alignment can be a very daunting task. Some curriculum consultants provide costly, comprehensive alignment services in which virtually every state curriculum standard or standardized test item is linked to specific instructional materials and teaching units. The enormity of this task appears overwhelming to teachers who struggle to find enough time to complete even routine duties, so APCHS will undertake a collegial collaborative approach to curriculum alignment by budgeting sufficient funds for staff time to ensure that its curriculum selected is aligned with the NM Standards and Benchmarks in addition to ensuring that the subjects taught are vertically and horizontally aligned as well.

Through this exhaustive process of curriculum alignment APCHS is assuring that the material taught in APCHS matches the standards and benchmarks set by the NM PEC for specific subjects at the 9 – 12 grade levels. It is a way of "mapping" the curriculum to ensure that instructors at APCHS are teaching the content that is expected. 

APCHS’ Governing Council acknowledges and supports the collegial collaborative involvement of all staff in the alignment of APCHS’ curriculum. Through such a process, staff knowledge and experience in alignment of the curriculum increases the ability of APCHS to meet the demands for accountability in achieving the objectives mandated by state standards and the standards based assessment process. APCHS will develop curriculum guides that will show how the instruction at each grade level is linked to state standards and benchmarks. 

APCHS believes that by involving staff in curriculum alignment activities, which will support raising teacher awareness of NM standards and benchmarks they are to address, will effectively assist in making significant gains in student’s attainment of state standards objectives. The following activities will be utilized:

1. Develop a Schedule. Use staff time wisely and effectively as to when to conduct the alignment activity. Planning days scheduled before school in the fall, after school and the first in-service days in early Fall may prove to be enough time to get the job done. 

2. Be Prepared. Sufficient copies of NM standards and benchmarks for each subject and grade level and sample items from previously released NM Standards Based Assessments.  

3. Make it Realistic. Assemble teams of teachers by subject area, grades 9-12. (Depending on the testing cycle, it may be good to include middle school teachers as well.) Have each teacher bring to the workshop (1) copies of the teacher's edition of textbooks they use, (2) unit plans, and (3) supplementary instructional materials. Focus on the material they use most of the time, rather than abstract curriculum guides or plans. 

4. Raise Awareness and Keep it Raised. Give each teacher a set of highlighters in different colors. Ask them to page through their instructional materials, keeping the standards beside them, and highlight the sections of the materials that coincided with the state standards. For example, if a standard calls for students to be able to "identify the causes of the Great Depression," the teacher highlights that topic and content in his or her text or other teaching material. By highlighting the teachers' editions, teachers are continually reminded of standards-based content while planning daily instruction. 

5. Decide When, Where, How Much and How Often. After linking content to standards, ask each subject matter group to review the standards and, for each one, determine at which grade level and in what unit (1) the standard is introduced, (2) the standard is emphasized, and (3) the standard is assessed. This helps the team assure that all standards are taught and assessed at some point during the high school grades. In fact, it also identifies areas that are neglected or over-emphasized as well, and allows the teachers to make more balanced decisions about their curriculum. 

6. Think Interdisciplinary. After the content specialists have done their work, seek help from other faculty. Department chairs review the content standards from other disciplines and identify ways that their department might support one another's instruction. For example, one reading standard may require that students distinguish fact from inference. The reading teacher can provide tips to the other teachers on how to incorporate that skill into their normal reading assignments and discussions. Teachers then highlight their teachers' editions with another color to identify standards from other subject areas that they can reinforce in their own classes. 

7. Share Ideas, Tips and Practices. At every team and faculty meeting ask teachers to share a strategy or tip they found effective in teaching a specific standard or skill. Or, following a classroom observation, the principal might ask a teacher to do a "Five Minute In-service" on an effective approach they were using in class. 

8. Don't Forget the Test. A follow up activity involves repeating a similar process with sample items from the state mastery test. Teachers are asked to review all the items and identify where in the curriculum the student would have learned the material needed to be successful on each item. This helps to identify gaps as well as places where one content area can be bolstered by teaching in another subject.

 

The net effect of this kind of planning is that teachers are able to map their existing curriculum onto state standards and tests. It does not require a huge curriculum revision effort or massive infusions of money and time. It simply requires a structured plan of action and a useful departure from normal "staff development" activities. It also has the additional benefits of opening up the curriculum to thorough internal review, stimulating dialog across disciplines on how to approach standards in an interdisciplinary way, and sharing effective instructional strategies. It is a good example of how a faculty can take the "problem" of standards-based accountability and turn it into solid curriculum planning.

APCHS will ensure that the delivered curriculum aligns with all utilized assessments tools. This will be achieved through the collaborative review of the intended curriculum (the materials and activities that will lead students to understand the things that they should know and be able to do); the delivered curriculum (instruction and opportunities to learn that actually occurs in the classroom); and the achieved curriculum (what the assessment data says that students know and are able to do) by faculty, staff and principal, with parental and community involvement. 

Sample Alignment Worksheet

Content Standard:   

Performance Standard:   


Key:
I  =Introduce
P = Practice
M = Mastery

	No
	Performance Standard (Performance Indicators)
	9
	10
	11
	12
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Through this process APCHS will establish an assessment program that will provide reliable data as to what students have learned and mastered and where the gaps exist.  APCHS assessment system will include: 

· Teacher summative and formative assessments  

· Checklists and rubrics 

· Short cycle assessment (MAP)

· Mental health screening and evaluations 

· Students portfolios 

· Student disciplinary records

· Cumulative records

· Confidential records (IDEA/IEP students)

· Diagnostic assessments, as appropriate  

· RtI data and SAT referral information

· Student demographic data

In addition, other supplemental student data will be documented such as attendance, disciplinary action, ACT/SAT testing, ASVAB, etc. All data will be reviewed periodically by faculty, staff and principal during intersession identified on the school calendar.

Supplemental Student Assessments 

We believe that student’s management of behavior in a positive and productive manner leads to life success and promotes academic success. APCHS will promote and monitor behavioral success through student participation in the Advisory where the ‘Think-In’ strategies are utilized and ‘Engagement’ class. These strategies/programs facilitate the positive monitoring of student’s seen and unseen behavior through guidance and support from social work services, an advisor and counselor to promote behaviorally successful interaction with others, and academic and social endeavors. The student becomes responsible for personal behavior, enjoying the rewards of positive interactions. Students’ participation and a weekly behavioral assessment will be used to provide input to multi-disciplinary team for treatment planning and education programming.

Grading Scale at APCHS 

In following teacher formative assessment data the following grading scale will be enacted:

· A - 92 – 100

· B - 83 – 91

· C - 74 – 82

· D - 65 – 73

· F - Below 65

The following is the interpretation of the grading system:

· A = Indicates that the pupil has done excellent work and has mastered the course objectives, consistently does excellent work with skill and thoroughness; and consistently has applied knowledge gained to new situations.

· B = Indicates that the pupil has done above average work, mastered almost all of the course objectives; and has applied knowledge gained to new situations.

· C = Indicates that the pupil has done average work and has mastered many of the objectives of the course.

· D = Indicates that the pupil has done below average work and has mastered few of the objectives of the course.

· F = Indicates that the pupil's work fell below a level acceptable for the course and was unsatisfactory.

· I = Indicates incomplete work.

Only letter grades will appear on report cards and transcripts.

Mastery learning techniques will ensure that students receive a 75% or better for a final grade and meet a pre-established set of performance criteria that demonstrates critical thinking capabilities, subject matter expertise and mastery of basic skills associated with the course requirements.

Annual Student Performance Evaluation

Formative assessment data provides the information needed to adjust teaching and learning while they are happening. In this sense, formative assessment informs both teachers and students about student understanding at a point when timely adjustments can be made. This data provides ongoing direction for improvement and/or adjustment in learning and instruction. These adjustments help to ensure students achieve targeted standards-based learning goals within a set time frame. Although formative assessment strategies appear in a variety of formats, there are some distinct ways to distinguish them from summative assessments. Such data, which is linked to daily instruction, would be classroom observations, student participation, question and answer sessions, student journals, quizzes, peer to peer teaching/learning, etc. aimed at improving teaching and learning.  Feedback is an important element of formative assessment and it makes the biggest impact when it occurs during the learning process.

Summative assessments are given periodically to determine at a particular point in time what students know and do not know. Many associate summative assessments only with standardized tests such as state assessments, but they are also used at and are an important part of school and classroom. Summative assessment at the school and classroom level is an accountability measure that is generally used as part of the grading process. 

Student performance will be assessed though this summative process on an ongoing basis utilizing various assessment tools such as end of unit tests, nine week and semester tests made by the teacher, and short-cycle assessments as required by the NM Public Education Department’s Standards for excellence regulation.  APCHS will utilize Measuring Academic Progress (MAP) for grades 9, 10, and 11 which measures math, reading and language usage and will be administered approximately four times a year; and for those students in grade 12 the NAEP will be administered.   

During the Spring of the 11th grade the NM Standards-Based Assessment will be administered  (NM High School Competency exam will be administered to those students who require it for graduation). 

Timeline for Achievement of Standards

As students’ progress thorough the grade levels at APCHS Pacing Guides and  Next Step Plans (inclusive of IEPs) will be developed, and revised in accordance with NM Content Standards and Benchmarks and the intended APCHS curriculum for each identified course. Grading periods will be critical benchmarks within the timeline for the achievement measure for attainment of standards. 

Parent, Guardian and Family Involvement

Parent, family involvement is one of the most important ways to improve public schools. A 1994 study
 confirmed that parent involvement makes an enormous impact on students' attitude, attendance, and academic achievement. Decades of research show that when parents are involved students have:

· Higher grades, test scores, and graduation rates.

· Better school attendance.

· Increased motivation, better self-esteem.

· Lower rates of suspension.

· Decreased use of drugs and alcohol.

· Fewer instances of violent behavior.

APCHS realizes that parents, for the most part, are not academically astute in all subject matter that their son and/or daughter will take during their time at APCHS. However, APCHS believes that with appropriate, caring guidance and support parents can become models of support when their son/daughter is busy with homework and studying.  Assisting parents with simple study habit formulation like:

· showing interest (how was your day? any events coming up?, etc.)

· communicating the importance of education.

· arranging study times.

· arranging limits on TV.  

APCHS will also provide opportunities for parents to become active in their son/daughter’s school careers at APCHS.  APCHS will welcome parents as volunteers, participate on committees, attend parent/teacher conferences, Next-step planning, bi-monthly parent nights, etc.  APCHS  realizes that some working and single parents may be unable to contribute to APCHS , however, is committed to working with their parents to arrange ‘plans’ identifying ways that parents can help students and APCHS . 

The resulting partnerships developed among APCHS, parents and teachers will increase student achievement and promote better cooperation and understanding. Through these efforts APCHS, parents, families will certainly make positive strides to assist the students in becoming successful at APCHS and the future. APCHS is committed to fostering a supporting positive home environment and support systems for all our students with a solution-focused family involvement program that includes:

· Teachers, social workers, school counselor, etc. that provide both group and community education.

· Community-based training focused on the importance of the family system.

· Gang intervention assistance through social work services.

· Truancy intervention assistance through partnership with community resources provide by social work services and counselors.

Service Learning and Experiential Learning Programs  

All students at APCHS will be provided multiple opportunities for community engagement through service learning projects utilizing community resources developed and obtained by case managers, community members, and business owners. It is anticipated that during the planning year APCHS administration and governing council members will meet with Faith-Based and other community organizations and businesses to discuss service learning opportunities such as community gardens, mentoring, tutoring, etc. for its students.

Examples of Service Learning Projects:

· Senior Partnerships (Subject: U.S. History)
“Historical Expressions” project will enable at-risk students to improve their reading skills through utilization of computers equipped with digital cameras, scanners, web development software and assistive reading software. An intergenerational project helping history students discover interesting, but often overlooked, historical resources from community seniors. The class will partner with a ‘senior’ center, meeting with the seniors to document written and orally the elders’ life histories of their heritage, culture through these ‘historical expressions.’

· Historic Graveyard Preservation Project (Subjects: English and History)
Conduct an assessment of community needs of the local historic graveyards and ascertain level of ‘decay’ and restoration, as well as, development of a ‘historical documentary’ in written and oral form. The documentary will encompass family interviews as well as research state archives. An action plan will be developed by the students for this preservation and historical documentary.

· Weekly Teen Talk Show with KARS Radio (Classes: Government, Social Studies, Speech, and English)
In response to negative impressions of teenagers among local residents, APCHS students will facilitate an agreement with KARS Radio to launch a collaborative radio talk show to address teen issues in a positive way. The students will handle all aspects of production, from planning the topics to hosting the show. 

· Horticulture and Community Gardens (Classes: Government, Economics, Social Studies, and English)
In collaboration with County Extension Office, NMSU Experimental Station, APCHS’ Community Liaison along with students will facilitate agreements with local patrons, who either 
have land or greenhouse availability, to begin community planning and development of community gardens, inclusive of planning aspects of business development, community volunteerism and giving back to the community. 

Commitment to Community Involvement and Civic Responsibility

APCHS will take full advantage of the availability of programs and speakers offered in the community for seminars, lectures, performances, advanced learning and mentoring in venues such as Harvey House Museum of Belen, Belen Public Library, The New Mexico Museum of Natural History, CNM, UNM, The National Hispanic Cultural Center, etc. Learning about this wealth of cultural and intellectual opportunity will open the door to developing life-long learning attitudes and values for our students.

APCHS students will be expected to become involved in the volunteer programs and activities of civic engagement in programs such as Habitat for Humanity, Youth Conservation Corps, Graffiti Clean-Up, Animal Shelter, Youth Tutoring Youth, Big Brothers and Sisters, Community Recreation, Senior Citizen Programs, etc.  Parents, students, teachers and the community will work together to create a safe educational and community environment in which students are eager to learn and have the tools and resources to achieve excellence in learning and personal development. 

Corrective Action Procedures

APCHS expects ALL students to succeed! The whole program at APCHS is in essence a Corrective Action Plan for students who in all likelihood have been identified as ‘at-risk’ students at their former high schools of attendance, if they had attended.  Students who do not maintain a 75% score or obtain (a letter grade of I) in a core subject assessment are required to:

· Arrange a student, parent, staff, administrator conference

· Assist in development of ‘Plan of Action’ which may include:

· Seeking additional assistance from identified ‘helper’ (e.g., teacher(s), mentor, community advocate, etc).

· Commitment to working one-on-one with tutor/mentor.

· Develop study calendar with commitment.

· Participation in peer-study groups

· Work through other remedial paths stipulated by the teacher, advisor/advocate, and parent until a 75% competency or better is achieved.

Parent-teacher conferences will be held every grading period for students not achieving the expected 75% competency; however, conferences may be conducted with greater frequency as needed.  During these conferences discussions will center upon parent engagement, student responsibility and class expectations.

The vision of APCHS is to help at-risk, disenfranchised high school youth improve their overall self-concept and become successful in school and become successful, productive adults.  Achieving this end will certainly impact positively the dropout and graduation rates for the Belen Community. Our most important goal is to assist students successfully complete the classes needed for graduation from high school or to assist them in transitioning into post-secondary education programs and/or the work force.

E. SPECIAL POPULATIONS

APCHS is responsible for educating all students at no cost to parents and may not discriminate based on race, color, national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic performance, special need, proficiency in the English language or a foreign language, or prior academic achievement. Within this context APCHS will implement and adhere to such instructional strategies and methodologies such as Response to Intervention (RtI), Differentiated Instruction, ‘Inclusion,’ Integrated Instruction, etc.  

Response to Intervention (RtI)

APCHS will conduct “child find” activities for their full student population so that students who may need special education are appropriately identified and, if necessary, referred for evaluation. Within this context, APCHS will adhere to the philosophy of Response to Intervention (RtI) that encompasses alternative assessment which utilizes quality interventions matched to student needs, coupled with formative evaluation to obtain data over time to make critical educational decisions (National Association of State Directors of Special Education, 2005).  NASDE purported that RtI encompasses the following core assumptions:

1. that the educational system can effectively teach all children 

2. that early intervention is critical to preventing problems from getting out of control 

3. that the implementation of a multi-tiered service delivery model is necessary 

4. that a problem solving model should be used to make decisions between tiers 

5. that research based interventions should be implemented to the extent possible 

6. that progress monitoring must be implemented to inform instruction 

7. that data should drive decision making. 

RtI is a systematic approach requires a standardized protocol. The steps in this protocol should be an integral system within a school.  The RtI model has three tiers of intervention, as follows:

· Tier 1: All students are provided with research-based instruction. If 80% or

more are not meeting expectations, core practices are evaluated.

· Tier II: About 15% of students are provided with research-based interventions of moderate intensity.

· Tier III: About 5% of students are provided with research-based intensive interventions (IEPs).

APCHS’ staff will fully implement the principles of RtI at all levels of instructional delivery. In keeping with the NMPED RtI model, APCHS will ensure that all students are making adequate progress in the general curriculum and identified support programs. In reviewing all programs the faculty, staff and students must respond and understand the following areas:


1.
APCHS’ Instructional/Curricular Program


· Data-based Goals: Using New Mexico Content Standards and Benchmarks, what specific goals do we have for our students in each of the content or targeted area? What are their personal goals?

· Instruction: Are we implementing instruction, curricula, and methodologies based on scientifically based research?

· Core Instruction: What are the critical instructional components that need to be in place to reach our goals?

· Differentiated Instruction and Targeted Interventions: What do we have in place at Tier I, II, and III to meet each student’s needs?

· Assessment: Based on New Mexico Standards-Based Assessments, short cycle assessment (MAP), and progress monitoring data, how are we doing? What is our current level of performance as a school? As a grade? As a class?  As an individual student?

2.
Screening Process (Student Assistance Team - SAT)

Teachers need to know when a student is at-risk of failure in core subject areas or is not 
making significant gains to meet New Mexico Content Standards and Benchmarks.


3. 
Instruction and Intervention


Students who are identified as needing strategic or intensive interventions need to 
receive systematic intervention and frequent progress monitoring.


4.
Progress Monitoring


Progress monitoring is the practice of collecting student data to determine whether the 
student is benefiting from instruction and building more effective programs for those 
who are not.  Implementing systematic progress monitoring prevents inconsistencies in 
decision-making.

Meeting the Needs of Students with Disabilities

APCHS will provide students with disabilities a free and appropriate public education (FAPE) and access to the general education curriculum commensurate with their non-disabled peers, and that the educational placement of students with disabilities will be in the least restrictive educational placement which still meets the unique needs of the student. APCHS will meet the needs of individuals with disabilities in grades 9-12 and, if necessary until the age of 22 in accordance with the IEP, to ensure their success through systematically supporting them and their families. APCHS will focus efforts on building capacity with school faculty/staff by providing quality training and instructional support that is aimed at increasing their knowledge, experience with latest research based strategies and techniques, so all students with disabilities receive a rigorous and effective educational experience. 

We will provide training in the use of strategies such as differentiated instruction, inclusive environments, collaborative teaching, team teaching, etc.  In addition, the utilization of technology based programs that enhance curricular and instructional approaches resulting in expanded opportunities for all students.  We will work collaboratively with colleges and universities to expand our training components and service opportunities directly for individuals with disabilities in such areas as field experiences, apprenticeships and mentoring programs.  

Special Education Referral and Placement 

Initial Referral

Referrals requesting evaluation for possible special education programming are made through APCHS’ Student Assistance Team (SAT). Referral may also be made by parents and outside agencies directly to the Chairperson of the SAT. Parents must be notified in writing when a referral for evaluation is made and written parental permission must be obtained before an evaluation is conducted. 

Initial Evaluation/Multi-disciplinary Team (MDT)

An evaluation, in accordance with New Mexico State Regulations for special education, must be conducted by a state certified diagnostician. Reevaluations are completed every three (3) years on each student continuing in special education programs. A Multi Disciplinary Team meeting (MDT) concludes the evaluation/reevaluation process. The MDT, which includes parents, determines if a student is eligible to receive services.

APCHS will contract for such services as evaluations due to the anticipated relatively low numbers of referrals.

Placement/Individualized Education Program (IEP)

Student eligibility and educational needs are discussed by the Individual Education Program (IEP) team. After careful analysis of educational assessment information and other factors, the team (including the parent(s), teacher(s), evaluation specialist, related service providers) recommends the type of educational services most appropriate to the student’s needs. If special education and related services are indicated, an Individual Education Program (IEP) is written. Each IEP is reviewed annually to assess its appropriateness for the student.

Current IEP and Placement and Services

APCHS assures that for those students with disabilities selected through the lottery process will be provided with an IEP meeting with designated staff and administration, parent and student in order to develop an IEP that meets the unique needs of the student and assuring the students access and success in the general curriculum. 
Education and Related Services

APCHS, in keeping state and Federal regulations will seek to provide a continuum of services to students with identified need. Services range from itinerant special education, emphasizing assistance to regular classroom teachers, to partial-day or full-day placement in special education classes, for those students needing intensive educational programming and as necessary related service supports (e.g., speech/language, social work, etc.).  APCHS will incorporate inclusive educational practices to meet the identified needs of students with disabilities.

Annual Review

APCHS assures that all students with disabilities will have annual reviews of their IEPs to determine progress in meeting stated goals and determination of need for continued services. Parent/guardian involvement will be advocated strongly by APCHS, as well as, individual student involvement/determination.

Continuum of Service

APCHS maintains a continuum of educational services to provide special education and related services to students with disabilities in accordance with their Individualized Education Programs (IEPs) in the Least Restrictive Environment(LRE) assuring access to the general curriculum.

Qualified Personnel

APCHS employs highly qualified personnel who meet the State of New Mexico licensing and certification requirements to implement the IEPs of APCHS students. APCHS will employ a school-wide system of integrated professional development in order to ensure provision of services by qualified personnel.

APCHS assures that all assessment data, IEPs and all other confidential student records will be maintained confidentially consistent with State and Federal Law. APCHS assures that all access of records procedures will comply with applicable New Mexico laws and regulations, as well as, the Family Education Rights and Privacy Act (FERPA).

APCHS’ policies and procedures manual, relating to all student needs, will be prepared in cooperation with administration, faculty, staff, parents, community and students. This policy book will be completed prior to the opening of the school.  Legal services will be contracted to assist, if necessary, with school policy matters including those of special education. 

Records of transferring students will be requested upon registration at APCHS. All students who are suspected of a disability must be considered through the ‘student assistance team’ (SAT). This referral process will consist of a meeting with APCHS faculty/staff, parent and student. The SAT will assure the following:

· Appropriate staff present

· Related Services Personal 

· Educational data

· Formative assessment data

· Attendance/behavior data 

· Procedural Safeguards 

Meeting the Needs of English Language Learners
English Language Learners (ELL) can be categorized as: 

1. Students whose primary home language is other than English

2. Students from heritage language groups needing enrichment and further development of English, while maintaining fluency in their heritage language 

3. Any other students needing enrichment and further development of academic English.

APCHS  recognizes the need to have a ‘supportive school-wide climate, school leadership, a customized learning environment, articulation and coordination between previous schools, use of native language and culture in instruction, a balanced curriculum that includes both basic and higher-order skills, explicit skill instruction, opportunities for student-directed instruction, use of instructional strategies that enhance understanding, opportunities for practice, systematic student assessment, staff development, and home and parent involvement.’ (August & Hakuta, 1997) APCHS acknowledges that language at the high school level is complicated due to its high academic nature – content terminology.  

Therefore, in boosting academic achievement of ELL students in terms of literacy, the following are critical components of reading instruction that must be provided while delivering the academic content of the various subjects: 

1. Explicit instruction in word recognition through phonological awareness, practice reading, phonics and frequent in-class assessments.

2. Explicit instruction in skills that are needed to understand text, such as vocabulary building in context, strategies to aid comprehension, academic oral language. 

APCHS will additionally ensure that in the development of its curriculum language needs of students will be vertically and horizontally aligned across subjects. For example, when asking ELL students to write a summary, teachers (even content teachers, such as Social Studies or Science) cannot assume that students will know how to write a summary and must either teach them the necessary steps to write a summary or collaborate with an English language specialist to accomplish this task.  Therefore, appropriate identification and determination of level of language needs is paramount.

All students that enroll at APCHS will be asked to complete a Home Language Survey to determine if the Language Assessment Scales (LAS) or NMELPT need to be administered. APCHS will administer these assessments to determine whether the student is a Limited English proficient (English Language Learner) or bilingual. Meeting the needs of English Language Learners will be accomplished through the utilization of a two-way bilingual model.

Two-way bilingual programs, also called paired bilingual and dual language, group English language learners from a single language background in the same classroom with native English speakers. Ideally, there is a nearly 50/50 balance between ELLs and native English speakers. Instruction is divided equally between English and the other language. Students serve as native-speaker role models for their peers. Two-way bilingual classes may be taught by a single teacher who is proficient in both languages or by two teachers, one of whom is bilingual. Students remain in these programs throughout elementary school, and in some locations these programs exist in middle and high schools.

Successful program models for promoting the academic achievement of language minority students are those that enable these students to develop academic skills while learning English. The best program organization is one that is tailored to meet the linguistic, academic, and emotional needs of students; provides language minority students with the instruction necessary to allow them to progress through school at a rate commensurate with their native-English-speaking peers; and makes the best use of APCHS and community resources. Providing multiple, flexible methods of presentation in order to support diverse learning styles of language different students will be met through the following activities: 

· APCHS faculty and staff demonstrated support for language and cultural diversity

· High Qualified/Licensed/Endorsed Bilingual/ELL Teacher.  

· Support Bilingual/ELL program software and resources.

· University affiliated mentor programs.

· English-speaking peer mentoring.

· Parental and family involvement.

· ELLs integrated socially with other students.

APCHS is cognizant that most teachers, especially in the upper grades, teach to students with an auditory learning style. Therefore, APCHS is supportive of recognizing the importance of taking into consideration the students' learning styles, especially when teaching English language learners and students with disabilities. Therefore, APCHS will provide multiple flexible methods of expression in order to support learning styles and multiple intelligences of English language learners and students with disabilities; however, remaining cognizant that ALL students that attend APCHS will benefit from the following strategies:

	Verbal-Linguistic
	Logical-Mathematical
	Visual-Spatial
	Bodily-Kinesthetic

	choral speaking 

declarizing 

storytelling 

retelling 

speaking 

debating 

presenting 

reading aloud 

dramatizing 

book making 

nonfiction reading 

researching 

listening 

process writing 

writing journals 
	problem solving 

measuring 

coding 

sequencing 

critical thinking 

predicting 

playing logic games 

collecting data 

experimenting 

solving puzzles 

classifying 

using manipulatives 

learning the scientific model 

using money 

using geometry 
	graphing 

photographing 

making visual metaphors 

making visual analogies 

mapping stories 

making 3D projects 

painting 

illustrating 

using charts 

using organizers 

visualizing 

sketching 

patterning 

visual puzzles 
	hands on experiments 

activities 

changing room arrangement 

creative movement 

going on field trips 

physical education activities 

crafts 

dramatizing 

using cooperative groups 

dancing


APCHS is committed to a comprehensive professional development program that will address the above modalities.  APCHS will closely monitor the provision of staff development for staff on the nature, needs, characteristics and supports for at-risk students and students in language acquisition and special education programs.  APCHS will ensure that the specific methodologies needed to address learning styles are incorporated into the APCHS curriculum and curriculum framework. 

Meeting the Needs of “At-Risk” Students

The Next Step Plan (NSP) process will enable APCHS to formulate a strategic plan to meet the needs of ‘at-risk’ students through the identification of academic, behavioral expectations, assessment and other sources data. The entire Next Step Plan will help identify any student not performing to standard academically, socially, and emotionally.  Corrective action plans will be developed and implemented, when needed, to define goals, activities, support resources for all participants in the plan and set measurable milestones with student input. Included in this planning and review process is the need to understand and recognize at-risk factors which impact academic and social success. 

APCHS staff will be trained to recognize the risk factors that may increase students’ likelihood of engaging in risky behaviors within all or some of the five domains. Risk factors that predict future risk behaviors by students within these domains are:

Individual

· Antisocial behavior and alienation/delinquent beliefs/general delinquency involvement/drug dealing 

· Gun possession/illegal gun ownership/carrying 

· Teen parenthood 

· Favorable attitudes toward drug use/early onset of AOD use/alcohol/drug use 

· Early onset of aggression/violence 

· Intellectual and/or development disabilities 

· Victimization and exposure to violence 

· Poor refusal skills 

· Early sexual involvement 

· Mental disorder/mental health problem 

Family

· Family history of problem behavior/parent criminality 

· Family management problems/poor parental supervision and/or monitoring 

· Poor family attachment/bonding 

· Child victimization and maltreatment 

· Pattern of high family conflict 

· Family violence 

· Having a young mother 

· Broken home 

· Sibling antisocial behavior 

· Family transitions 

· Parental use of physical punishment/harsh and/or erratic discipline practices 

· Low parent education level/illiteracy 

· Maternal depression 

School

· Low academic achievement 

· Negative attitude toward school/low bonding/low school attachment/commitment to school 

· Truancy/frequent absences 

· Suspension 

· Dropping out of school 

· Inadequate school climate/poorly organized and functioning schools/negative labeling by teachers 

· Identified as learning disabled 

· Frequent school transitions 

Peer

· Gang involvement/gang membership 

· Peer Assisted Leaning Strategies (PALS)  

· Association with delinquent/aggressive peers 

· Peer rejection 

Community

· Availability/use of alcohol, tobacco, and other drugs in neighborhood 

· Availability of firearms 

· High-crime neighborhood 

· Community instability 

· Low community attachment 

· Economic deprivation/poverty/residence in a disadvantaged neighborhood 

· Neighborhood youth in trouble 

· Feeling unsafe in the neighborhood 

· Social and physical disorder/disorganized neighborhood 

Identifying risk factors within the developed corrective action plan will assist the individual student, APCHS staff and parent in recognizing and developing learning strategies and techniques to ameliorate cognitive and behaviorally related issues. This positive and success-oriented approach provides the student with a sense of accomplishment and security helping to lessen the impact of risk factors. 

To ensure equal treatment, all students who are responsible for their own conduct will be disciplined under the same due process procedures. The law provides student with disabilities a different status than that of a non-disabled student as identified within the IEP. However, if the determination is made through a manifestation determination (inclusive of function behavioral assessment), that the misconduct of a student with a disability is not related to the student’s condition or educational placement, then the student with a disability whose conduct may warrant suspension or expulsion will be treated in the same manner as all other students. If the apparent misconduct is determined to result from the student’s condition or educational placement, a behavioral intervention plan shall be developed and implemented.

Access to Other Services
Professional services required by students, which are not available at APCHS, will be determined and contracted with appropriate agencies, providers and post-secondary institutions, as needed. These services include but are not limited to diagnostic assessments, related services (e.g., physical therapy, speech therapy, etc.), staff development, and others, as needed. 

Instructional strategies such as inclusive environments, differentiated instruction, two-way language instruction, etc., which address the needs of students with disabilities, at-risk and English language learners, may also fall into a contracted category. The provision of mental health services (wrap-around services) may involve multi-agency agreements in order to meet this provision, which will assist in addressing risk factors/barriers to learning that will great assist APCHS meet its stated goals for its students!

APCHS will ensure that as student’s needs are identified, strategies or avenues to meet those identified will be reviewed and wherever possible implemented to meet those needs as appropriate under federal and state laws and regulations.

Retention Process

Dropout prevention advocates of programs designed to prevent or discourage students from leaving school before they graduate (usually from high school) believe that leaving school without a diploma negatively impacts the life of individuals both personally and professionally. They also argue that it has a negative societal impact because they believe that it increases the likelihood that these individuals will require public assistance although, special education dropout rates nationally have been on the decline from reportedly 34.1 % in 1995-1996 to 33.6% in 2006-2007.
 They are especially concerned by the rate at which students with disabilities leave school without acquiring a high school diploma.

Data on determining risk factors can serve as predicting variables for students dropping out. Moreover, high-risk students in alternative schools encounter formidable challenges that can further increase their risk. Other possible causes have been examined in various studies. Cited studies are finding that students’ family income, socioeconomic status, and parental level of schooling are correlated with early school withdrawal, limited English ability, family which receives welfare, neglect, drug addictions, family members dropping out of school, and personal safety.
  A very different variety of drop out is the student who does not face severe personal problems, but leaves school due to his or her philosophical opposition to traditional education.

The studies above represent our students attending APCHS. Therefore, we are dedicated to hiring individuals that are highly qualified with appropriate credentials in special areas, as defined by the NM State Public Education Department Licensure regulations. 

Teachers and Staff will: 

· Have instructional and technical support to school staff, and cutting-edge educational leadership to provide quality service to students of APCHS.

· Have pay and benefits that are competitive in the marketplace

· Have access to a well-developed professional development program

· Have access to appropriate therapeutic/mental health support

· Feel secure and challenged

· Work in an environment that encourages creativity

· Work in an environment of mutual respect with and among other teachers and staff.

Students who qualify for special education services will be placed in the Least Restrictive Environment to implement the goals of the IEP.  In some cases community-based learning may be recommended for students with special needs.  APCHS supports and will encourage the utilization of community setting and the classroom to obtain hands-on-learning and academic education. Students will learn independent living skills, self-advocacy, self-determination, community instruction, and direct instruction. The special education teacher will deliver services through instructional support materials, computer programs, books on tape, equipment and appliances and other materials will be available to enhance and increase unique learning styles.            

ALL student and parents will take an active part in decisions about their academic program setting of a plan incorporating weekly formative assessments that monitor a need for necessary changes or adjustments in the plan. Using assessments, and prior school history information, and the curriculum, the teacher in collaboration with the student chooses appropriate instructional programming and materials within the content area and related reading level. The student then chooses a program to use for his/her studies. The student may also discuss specific types of studies or areas of interest that can be added to his education plan and implemented by the teacher and added to the student’s confidential portfolio as studies progress. A wide variety of methods are used to help student’s measure comprehension and improvement. These assessments and evaluation are used to modify the education plan, when needed and are recorded as weekly grades. 

The APCHS’ integrated instructional program is designed to meet individual student needs of all students, inclusive of those with an Individual Education Plan. APCHS will focus on each student’s unique learning style and his or her individual behavioral modality and how all these variables apply to the students’ cognitive development. APCHS will strive for environmental equilibration in a multi-aged, multi-grade environment where there is no overt identification of grade levels. Students are able to advance through multiple grade levels in a non-threatening learning environment that encourages completion and enhances their individual sense of accomplishment.


VI.  FINANCIAL PLAN

A.        BUDGET

APCHS’ main revenue source of operating budget funds will be generated through the NMSEG’s funding formula. All students generate a basic unit value at their grade level that includes a weighted factor above the 1.00 basic weighted factor. In addition, there are ‘Add-On’ units generated for such areas as: students in special education and bilingual education programs; Ancillary Services; National Board Certified Teachers; At-Risk Units; Growth and Save Harmless Calculation data in the event of significant membership loss. The revenue projection form also includes a ‘Size Adjustment’ calculation for ‘Senior High Schools’ with projected membership of less than 400 students. 

The legislature decides which factors will be equalized among all school districts and how much money will be available for public education. These factors are specified in statute. The revenue projection form from districts provides the Public Education Department data to determine the projected units per district in order to secure sufficient appropriation from the NM Legislature for the operation of schools. The unit value is basically determined by the NMPED dividing the amount of money legislatively allocated for education by the number of units of each district (Sect. 22-8-19, Sect. 22-8-20 NMSA 1978).  

APCHS recognizes that funds are generated according to its’ allocations based on information APCHS will provide to the NM Public Education Department. Funds will be dispersed through a monthly Cash Request from APCHS that must reach the PED by the 25th of the month prior to dispersement. The funds received are generally used to operate the school district programs and services, including salaries. 

APCHS acknowledges that due to the high dropout rates, "Prior Year Funding" is utilized in order to encourage school districts to try harder to keep kids in school. In addition, funding is based on the child count for the 40th, 80th and 120th day of the previous year. However, there is a ‘safety net’ in case APCHS’ enrollment should go up or down drastically. 

Major Start-up Costs

APCHS anticipates major start-up costs with regard to staffing and fringe benefits. APCHS recognizes and understands the current state of the fiscal economy for New Mexico and the country. These economic hard times often result in organizations cutting corners to ‘pinch pennies’ in order to sustain operations. APCHS will look at this issue as well; however APCHS is committed to employ the most qualified and competent teachers and staff in order to meet the needs of its students (training and experience – T&E, which APCHS will accept as allowed under NMPED T&E Manual of Procedures which is 1.12). APCHS will seek to employ multi- certified/endorsed staff. 

In addition, APCHS will utilize technology, distance learning, dual enrollment and other strategies that meet the needs of its students while keeping associated costs to an acceptable minimum, while maintaining instructional integrity. APCHS recognizes that staffing Special Education programs often is difficult. However, APCHS will utilize strategies such as inclusion, Co-teaching and other ‘Permissive Use’ of IDEA Funds to meet these challenges. Technology based programs through distance education will also be utilized to meet the needs of students with an IEP.  

APCHS staff will review all of its students’ assessment, attendance data, report cards, anecdotal and behavioral data due to the fact that in a review of Belen Consolidated Schools’ AYP data by subgroups such children were scoring at similar levels and it will be important to look at probable causal risk factors. Intrinsic and extrinsic motivation will be crucial in the development of relationships between and among students, families, staff and administration so that the ‘Village’ can make a difference in the lives and academic success for these students.

To deliver the curriculum, APCHS realizes that an appropriate instructional plant and facilities is critical. The positive, inviting and pleasing atmosphere sets the tone for an encouraging instructional environment for ALL stakeholders at APCHS.  Initial site possibilities looked at have determined that two locations exist currently that will definitely provide sufficient space for the implementation of APCHS curriculum. These are Del Rio Shopping Plaza and Rio Communities Center. Of the two Rio Communities Center has been a university and private school setting, whereas, Del Rio would need to be remodeled to accommodate classroom space. Rio Communities appears to best fit our needs and we have therefore, begun preliminary conversations with the lease agent. Within this facility there appears to be adequate space for classrooms, a cafeteria, a multi-purpose space, computer labs, laboratory and office space. In addition, there is ample space for a library and facility, student and visitor parking.  

APCHS is cognizant of the need to adequately possess and have made available materials and supplies to meet the preparation needs of teachers, staff, administration and students. Therefore, it will be incumbent for APCHS to not only secure materials and supplies through the budgetary process but to also seek community support. APCHS will explore the possibility of organizing a foundation that will assist with fund raising activities, grant pursuit, business sponsorships and donations acquisition in order to support the accomplishment of the APCHS mission.  

APCHS’ Governing Council recognizes the need to curtail costs in support services and will therefore, contract business manager services (realizing savings in the fringe benefits, office space, utilities and telephone/technology), in addition to ensuring that the secretary support staff hired for the principal has bookkeeping/budgetary experience to assist in financial matters of APCHS. 

As APCHS identifies the need for related services, every effort will be made to consider need level as it pertains to attainment of APCHS’ mission and student achievement. Therefore, APCHS will look at purchase service and/or contracts that provide the best economical and efficient manner in which to secure such services.

Federal Categorical Assistance

APCHS as it enrolls students who have applied and are selected through the lottery process should we exceed our projected level of 300 students, realize that supplemental funds maybe be available to APCHS to attain its mission. These sources may include IDEA, Title I, and the Federal Lunch Program (initially these services will be contracted through the Belen Consolidated Schools). 

For example, through IDEA funding each student receiving Special Education Services and verified through the ‘December 1’ Federal count (NMPED Special Education Accountability System), generates approximately $600-1200 per student in additional federal funds. These funds are to be utilized for supplemental services and supports for children with disabilities. APCHS will budget these funds accordingly through the appropriate application process and submitted to NMPED for approval. Title I procedures for identification, eligibility, application and utilization will also be adhered to by APCHS and submitted to NMPED for approval.

B.        FISCAL MANAGEMENT

APCHS will adhere to the seven practices designed to accomplish sound fiscal management of an organization. These include: establishing internal controls (through policy); monitoring compliance with fiscal policies; developing financial reporting interpretation skills; developing accurate budgets; recognizing red flags; minimizing risk; and hiring an independent auditor.
Internal Audit Control Plan

APCHS considers the internal audit function to be a critical management reporting responsibility and shall comply with all state requirements.  APCHS internal audits shall include an independent review evaluation and report of: 

· Financial condition

· Accuracy of financial and property record keeping

· Compliance with applicable laws, policies, guidelines and procedures

· Effectiveness and economy of operations

· Recommendations for improved operations

Internal Audit Control Process

The Governing Council will use periodic internal audits as a critical ingredient in providing a comprehensive evaluation of the level of control in APCHS operating and accounting systems.

Internal audits will be performed by parties independent from those of APCHS  personnel carrying out certain responsibilities outlined in policy; e.g. the person doing the payroll function may perform an independent review of the procurement or accounts payable functions or vice versa. In any case, the designated internal auditor for activities and/or functions will be specified by the Council’s Finance Committee. 

The Principal or his/her designee and two (2) representatives from the community at large appointed by the Governing Council together with two (2) Council members shall comprise the Governing Council’s Finance Committee (GCFC). The accountabilities of this Audit Committee will include identifying areas for audit, the timetable for review, and reviewing any findings and/or recommendations in these internal audit reports. At least one (1) of the members on the GCFC must be a Certified Public Accountant.

The GCFC will independently review, evaluate, and report through monthly budget reports of revenues and expenditures (the checkbook), conducted audits and administrative management studies of the status of the following: financial condition and/or soundness of practice of a function or program; accuracy of financial and property record keeping in accordance with applicable laws, policies, guidelines, and procedures.  

Reporting Questionable Practices

APCHS employees or others shall promptly notify the GCFC of instances of theft, disappearance of cash, checks, or property, of misfeasance or nonfeasance, defalcations, and non-compliance with laws and regulations of which they are aware to ensure that prompt attention is given to such matters.

Access to Records and Property

All officials, contactors, and employees of APCHS shall furnish GCFC with requested information and records within their custody. In addition, they shall provide access for GCFC to inspect all property, equipment, and facilities within their custody. If such officials or employees fail to produce the information, GCFC shall notify the Governing Council and shall make a written request to the Principal or his/her designee for his assistance.

Internal Control Audit Reports

Each GCFC audit will result in a written report. The audit report shall contain the professional opinion of the APCHS staff concerning the financial statements issued by APCHS, or the professional conclusions of the audit regarding the management activities audited. The audit report shall include where applicable:

· A precise statement of scope encompassed by the audit

· A statement that an examination for compliance with applicable laws, policies, and regulations was conducted, and  a presentation of the findings associated with that examination

· A statement of significant audit findings, including a statement of the underlying causes, evaluative criteria used, and the current and prospective significance of the findings.

· A statement that internal control systems were examined and a report of any material weaknesses found in the internal control systems.

· Statements of response submitted by the APCHS  relevant to the audit findings

· A concise statement by the APCHS  of the corrective actions previously taken or contemplated as a result of the audit findings and a timetable for their accomplishment

· Recommendations for additional necessary or desirable action.

A preliminary draft of the audit report will be forwarded to the APCHS Governing Council for review and acceptance/approval before it is release. APCHS administrative staff shall respond in writing specifying agreement with each of the audit findings and recommendations or reasons for disagreement with findings and/or recommendations, and provide corrective action plans for implementing solutions to identified problems including a timetable to complete such activities.

The written response to the preliminary draft of the audit report shall be forwarded to the GCFC within 14 calendar days of receipt of the audit report. APCHS administrative comments to the preliminary draft may be utilized to amend the report if appropriate. If the preliminary audit report is amended, APCHS administration will be given a copy of the amended draft, and APCHS administration will be given seven to fourteen calendar days, as determined by the GCFC, to respond to the amended report. 

Upon approval by APCHS’ Governing Council the final audit reports shall be promptly published and made available to the public; except, GCFC shall delay making audit reports public when criminal conduct is found in audit, the appropriate law enforcement authority is pursuing and investigation, and release of the report would jeopardize further such investigation or when the report discusses APCHS personnel issues. A report whose release has been delayed shall be released promptly at the end of the condition-giving rise to the delay.

The GCFC shall make reports at least monthly to the APCHS Governing Council on the status of any corrective action plan that is required.

Yearly Independent Audit 

State law requires that all public funds be audited once a year by an independent auditor or by auditors from the Office of the State Auditor. An audit of activity fund records is also done in conformity with Section 4-313 NMSA, 1978, and all records pertaining to the activity funds must be presented to the auditors. Therefore, APCHS will contract with an independent auditing firm for its annual audit, in accordance with the terms of the Audit Act (12-6-1 through 14, N.M.S. A., 1978). APCHS will request a list of approved, independent auditing firms from the State Auditor. The firm selected will be recommended by the APCHS’ Governing Council and submitted to the NM State Auditor for approval.

The audit will be conducted in accordance with the Officer of the State Auditor Rule (93-2), generally accepted auditing standards and the Manual Governing Audits of Entities of the State of New Mexico. All report finding then will be provided to the APCHS Governing Council at a regularly scheduled meeting of the Council for public review and comment.

Student Enrollment Twenty Day Counts

APCHS will enter, enroll or withdraw students based on the Student Teacher Accountability Reporting System (STARS). APCHS teachers and staff will report absences for all students on a timely basis. APCHS will generate membership reports to the NMPED as required for funding to the schools. Enrollment counts will be taken and verified by APCHS administration in order to meet NMPED membership count requirements.

All membership counts are subject to audit.  

Investments

In accordance with NM Statute 6.20.2 and Office of Management and Budget (OMB) Circular A-102, all state, federal, or other monies received by APCHS will be deposited in APCHS’ accounts within 24 hours or 1 banking day of receipt at an authorized banking institution per state regulations. APCHS shall account for public money placed in interest bearing deposits in accordance with Sections 22-8-40© through (G), NMSA 1978; Section 6-10-17, NMSA 1978; Section 6-10-31, NMSA 1978, and other federal and state laws applicable to the investments of public school money.

As required law, APCHS will take responsibility for acquiring all necessary federal, state, and local tax and employer identification numbers to establish itself as a public school in the state of New Mexico. All bank accounts shall be established to require multiple signatures on checks or other forms of disbursement, which will be the APCHS Governing Council President and APCHS Principal.

While the APCHS Governing Council may consider that an investment program is a critical ingredient of sound fiscal management overall, the prohibition in the 1999 Charter Schools Act against entering into any contractual arrangement that exceeds one year in length will make it impractical for APCHS to engage in any long-term investment program. However, APCHS will participate in PSIA as prescribed by law.

Financial and Business Operations

APCHS will operate in accordance with state law pertaining to fiscal solvency and responsibility. This will include but not be limited to establishing fiscal/business control systems pursuant to NM State Law. To attain this, the APCHS Governing Council shall contract the services of an experienced school business official, in addition to ensuring APCHS administration and APCHS Governing Council President attendance at NMPED sponsored budget workshops and/or NMASBO fiscal workshops and trainings.

APCHS Budget Process

APCHS will adopt a budget in accordance with NMPED policies and procedures as provided through regulation, rule, directive and NMPED sponsored Spring Budget Workshops. APCHS administration shall ensure that there is participatory involvement of APCHS staff and community engagement in addition to the established APCHS’ Governing Council’s Finance Committee (GCFC).

Public notice shall be provided to ensure the public at-large is aware of the budgetary process, as well as, APCHS’ plans for utilization of funds. Discussions and approval will be conducted by APCHS Governing Council in accordance with the NM Open Meetings Act.

Cash Management Practices

Appropriate cash management practices will be developed and used to ensure that all APCHS allocated funds/monies are adequately protected against loss or theft. These practices shall include but are not limited to:

· Monthly reconciliations of all cash accounts, including bank accounts shall be the responsibility of the Business Manager or the contract provider of business services and will be approved by the Principal or his/her designee. 

· Periodic internal audits shall be made on all cash accounts. Frequency of these audits to be determined, but not less than twice each year.

Separation of accountabilities and duties to ensure fiscal control will be practiced by APCHS staff to protect from potential fraud by requiring that no person shall initiate and approve the same transaction in any circumstance.

Accounting Practices

APCHS financial records shall be maintained using cash basis of accounting with the capacity to convert financial statements and other financial reports, as needed, to a modified accrual basis.

In accordance with Governmental Accounting Standards Board (GASB), Statement No. 14, “The Financial Reporting Entity,” APCHS shall follow the standards defined for a financial reporting entity based on its site-based financial accountability as set forth in the 1999 Charter Schools Act. This shall apply to all financial reporting to ensure that the nature and significance of APCHS relationship with the NMPED is in no way misleading or incomplete. 

Compliance with the Anti-Donation Clause

In accordance with the NM Statutes Anti-Donation Clause, neither the state nor any county, school district or municipality, except as otherwise provided in the New Mexico Constitution (Article IX, Section 14), shall directly or indirectly lend or pledge credit or make any donation to or in aid of any person, association, public or private corporation.

Use of APCHS Facilities
APCHS shall follow the NM Charter School Guidelines for facility usage for all facilities owned or leased by APCHS. For space leased by APCHS, usage by and access to APCHS premises by the lesser shall be limited by the following:

· APCHS reserves the right to deny the use of school facilities to any individual or group.

· Use must be requested and approved in writing in 15 days advance of the date required.

· Appropriate fees will be assessed for usage based on state guidelines.

· Permission to use APCHS facilities will be authorized to parties in the following priority:

· Category 1: APCHS Education Programs: On-going, regular school and extra- or co- curricular activity program.

· Category 2: School Related Non-Profit Groups: this includes parent/teacher groups, school clubs, school activities, public educational institutions, intersession activities delivered by non-profit agencies. It also includes use of facilities by Join-A-School Partners as per individual partnership plans. To fit into Category 2, groups must be designated as a non-profit group with 501 (C) status from the IRS, must be educational or recreational in nature, must directly benefit school-age children, and must be sponsored by or otherwise affiliated with the school or school district.

· Category 3: Non-profit Groups Whose Activities Directly Serve School-Age Children: This includes: The Community Base Program and The Adult Transition and other programs designed as non-profit group with a 501 (C) status from the IRS, must be educational or recreational in nature, and must directly benefit school-age individuals

· Category 4: Public Interest Non-Profit Groups (not school-related) Whose Activities Do Not Directly Serve School-Age Children: This category includes groups such as community action groups, official agencies of the federal or local governments, and recognizable charitable and civic groups whose primary function is promotion of the health, safety, education or welfare of the community in general. 

· Category 5: Recreational, Religious, Political, Arts-Related, and other Non-profits: Distinguished from groups in Category 4, this category refers to those of the group itself rather than for the interest of the general public. 

· Category 6: Commercial (for profit) Groups: this category includes groups whose purpose is direct or indirect financial gain and whose use of school facilities will result in their direct or indirect financial gain.

Use of Other APCHS Resources
All APCHS resources recognized to be state funded require practices that meet the both the letter and intent of the anti-donation clause of the NM Statutes. No monies shall be expended inappropriately (e.g., buying donuts for a teacher meeting, requesting reimbursement for personal expenditures that has no direct cost to APCHS, etc.). No school assets should be used to enrich or aid any outside party. As such, APCHS policies governing use of financial and other assets shall scrupulously embrace this stewardship accountability.

FINANCIAL AND OTHER RECORD RETENTION PRACTICES

This schedule describes the most commonly used retention periods. This directive applies only to school records. Retention periods for school security, legal records, business and financial, personnel, library, and transportation records are not covered. Access to confidential documents and/or confidential files will be only by court order, unless provided by statute. Release of confidential documents to law enforcement and other governmental agencies will only be upon specific statutory authorization or court order.

APCHS shall abide by all applicable Federal (e.g., FERPA, HIPAA, IDEA-Part B, etc.) and state laws and regulations with regard to records release and retention. A full explanation as to the procedures will be found in the APCHS Governing Council’s Policies and Procedures manual. 

VII.  GOVERNANCE/MANAGEMENT PLAN

A.        GOVERNANCE /MANAGEMENT STRUCTURE

Although they are related, a clear distinction must be made between "governance" and "management” responsibilities for APCHS:

· Governance deals with major policy-making decisions or setting the overall direction of the school.

· Management deals with the allocation and deployment of the school’s resources on a daily basis to achieve the school’s goals.

APCHS’ over-all school governance will be provided by the APCHS Governing Council in collegial collaboration with the Principal. Maintaining organizational integrity through compliance with ALL applicable Federal and state laws and regulations will be the responsibility of the APCHS Governing Council and the Principal. The Principal will provide advisement to the APCHS Governing Council when policy decisions are to be made by the Council in accordance with applicable laws and regulations.

The principal shall maintain day to day operational responsibility for the management and operations of APCHS. These responsibilities include but not limited to assurance that:

· APCHS Governing Council policies and procedural directives are in place and reviewed as needed;

· preliminary budgetary and financial procedures are in place and fluid to begin APCHS operations;

· APCHS enrollment procedures are outlined and understood by all stakeholders;

· facilities have been identified for APCHS Governing Council action;

· advertising plans for teachers, support staff, contracted services are in place and ready for implementation upon APCHS Governing Council action;

· facilitation of a site-based management plan whereby initially ALL teachers, staff, with student and parent/guardian participation in the decision making process for APCHS Governing Council action;

· courses and curriculum plans are in place for teachers, staff and contracted staff to begin providing review, input and revisions toward finality prior to the doors of APCHS opening its doors;  

· APCHS maintains an ‘open door’ and inviting atmosphere for parents, guardians, family, community, staff and businesses, as well as, governmental entities;   

· maintain open lines of visible communication with post-secondary institutions within the Rio Grande corridor; 

· work collegially with the APCHS Community Liaison to build and maintain, through social marketing strategies, partnerships throughout the community and Rio Grande Corridor; etc. 

APCHS Organizational Chart

The following organizational chart provides the reporting structure for APCHS. 


	TEACHERS 

(e.g., Regular, Bilingual and Special Education)
	SUPPORT SERVICES

(e.g., counselor, social worker, etc.)
	INSTRUCTIONAL SUPPORT STAFF 

(e.g., health, instructional assistants, etc.)




· 




Engagement of the ‘Pillars’ (Parent, Family and Community Linkages) and ‘Foundation’ (APCHS Governing Council) illustrate that APCHS is existing and operating effectively as a result of its community. The Pillars and Foundation conceptualization is that APCHS operates within the context of an engagement philosophy thereby connecting APCHS with its stakeholders.

Community stakeholder involvement is invited and critical to the effective operations at every level of APCHS. It is through this conceptualization that active engagement of community stakeholders will become members of the APCHS Support Team (APCHS-ST) is the venue whereby the linkages come together in a collegial collaborative meeting with the Principal and staff of APCHS. 
B.        DESCRIPTION OF THE GOVERNING BODY
APCHS’ Governing Council Provide policies and procedures by which the governing body will operate in compliance with all applicable Federal and state statutes and regulations, including the Open Meetings Act. The following policies and procedures pertain to APCHS’ Governing Council, include but are not limited to:


GOVERNING COUNCIL POWERS AND RESPONSIBILITIES
I. PURPOSE 
The Governing Council is committed to fully understanding and complying with the functions of the Council, in accordance with state statute and the Public Education Department’s standards of excellence.

II. POSITION

A.  In accordance with New Mexico State Statutes, the following are functions of the Governing Council (22-8B-4 NMSA 1978):

1. Subject to the rules of the Public Education Department, develop educational policies for the school district;
2. Employ a Lead Administrator (Principal) for the charter school and fix his/her salary;
3. Review and approve the charter school budget;
4. Acquire and dispose of property;
5. Have the capacity to sue and be sued;
6. Acquire property by eminent domain pursuant to the procedures provided in the Eminent Domain Code (42A-1-1 to 42A-1-33 NMSA 1978);
7. Provide for the repair of and maintain all property belonging to the charter school; 

8. Except for expenditures for salaries, contract for the expenditure of money according to the provisions of the Procurement Code [13-1-28 NMSA 1978]; 
9. Adopt procedural directives pertaining to the administration of all powers or duties of the Governing Council; 

10. Accept or reject any charitable gift, grant, devise or bequest.  The particular gift, grant, devise or bequest accepted shall be considered an asset of the charter school; and, 
11. Offer and, upon compliance with the conditions of such offer, pay rewards for information leading to the arrest and conviction (or other appropriate disciplinary disposition by the courts or juvenile authorities) of offenders in case of theft, defacement or destruction of charter school property.  All such rewards will be paid from charter school funds in accordance with regulations promulgated by the Public Education Department.
B. In accordance with Public Education Department Standards for Excellent 6.30.2.10, the Governing Council shall:

1. Approve and support the Charter School’s Educational Plan for Student Success (EPSS) action plan;

2. Employ and evaluate the Lead Administrator (Principal) on an annual basis in accordance with Section 22-10-3-1 NMSA 1978; 

3. Ensure that each member of the Governing Council participates in a planned program of training which will assist in the performance of specific duties;

4. Delegate administrative and supervisory functions to the Lead Administrator (Principal); 

5. Refrain from involvement in delegated administrative functions;

6. Review, revise as needed and submit policies to the Public Education Department on an annual basis; 

7. Award diplomas to students who have successfully completed graduation requirements; 

8. Ensure alignment of district curricula with Public Education Department Content Standards and Benchmarks; 

9. Ensure that district funds are appropriately managed and disbursed; 

10. Be responsible for oversight of revenue and expenditure within the district budget; and, 

11. Accept responsibility for ensuring the success of the Charter School.

C. The Governing Council shall also:

1. Set and publish Board educational goals for the charter school;

2. Ensure adopted Governing Council policies are available to employees and patrons of the community and at-large school district; 

3. Publish annually in a newspaper of general circulation in the school district an accountability report of charter school (22-2C-11 NMSA 1978); and, 

4. Adopt an annual resolution specifying what notice of Governing Council meetings shall be given to the public, and conduct all meetings in accordance with the Open Meetings Act.  (10-15-1 through 10-15-4 NMSA 1978.

III. REVIEW
This policy shall be reviewed on an ongoing basis in accordance with the Governing Council policy review process.
GOVERNING COUNCIL MEMBERSHIP - SELECTION AND TERMS OF OFFICE

I. PURPOSE 

The Governing Council is committed to selections and terms of office that are in full compliance with state statute.

II. POSITION

It is the position of the Governing Council that:

A. 
Officers and membership of the Governing Council shall consist of five (5) members selected for four (4)-year terms.

B. 
Governing Council members will be selected at-large within Valencia County boundaries through an application process for advertised vacancies. 

D. 
The full term of office of a member of the Governing Council shall be four (4) years, from July 1 succeeding his/her selection to membership.

E. 
Any member of the Governing Council whose term of office has expired shall continue in that office upon written notice to continue membership or until his/her successor is selected as qualified.

III. REVIEW

This policy shall be reviewed on an ongoing basis in accordance with the Governing Council policy review process.

GOVERNING COUNCIL MEMBER CANDIDACY AND SELECTION

I. PURPOSE 

The Governing Council is committed to a policy that insures that all candidates for membership on the Council are qualified electors who live in the district to which they seek election and who file the appropriate declarations of candidacy in a timely manner.

II. POSITION

A. A candidate for membership on the Governing Council must be a qualified resident of the Valencia County.

B. Upon public notice of Governing Council vacancy, an interested candidate for membership on the Governing Council shall submit a letter of interest and an updated resume. 

C. The letter of interest of candidate shall contain the following:

1. The name and address of the candidate;

2. The position which the candidate seeks;

3. A statement by the candidate that he/she is physically residing within  Valencia County which constitutes an affidavit under oath and that any false statement made therein constitutes a fourth degree felony under the laws of New Mexico; 

4. A statement as to why he/she is a viable candidate for the Governing Council position; and, 

5. The signature of the candidate and date.

III. REVIEW

This policy shall be reviewed on an ongoing basis in accordance with the Governing Council policy review process.
GOVERNING COUNCIL AND BUDGET DEVELOPMENT 
I. PURPOSE 

The Governing Council is committed to a policy that insures that all aspects of the budget development for the charter school are solely an administrative function.

II. POSITION

A. The Governing Council acknowledges that the charter school shall be developed annually from the best estimates from the administration.
B. The Lead Administrator (Principal) shall determine the manner in which the annual budget is to be compiled.
C. The Governing Council shall meet formally or in a work session to consider the tentative budget prior to formal presentation.
D. The Governing Council shall also meet to present the budget as provided by state statute or regulation. 
E. These meetings shall be open to the public.
F. The Lead Administrator (Principal) shall administer the budget in conformity with legal requirements and the actions of the Governing Council.

III. REVIEW

This policy shall be reviewed on an ongoing basis in accordance with the Governing Council policy review process.
GOVERNING COUNCIL AND SHARED LEADERSHIP
I. PURPOSE 


The Governing Council supports the implementation of shared decision making throughout the 
charter school’s organizational structure. This philosophical approach to shared decision 
making shall be evident in all components of the charter school’s operation through the 
collaboration of personnel, students, parents, and community members to design and 
implement curricular, instructional and budgetary: (1) goals, (2) objectives, (3) action plans, 
(4) evaluation methods, and (5) reporting activities. 

II. POSITION

A. The Governing Council recognizes that shared decision making shall support improved student achievement and effective delivery of programs and services.

B. The Governing Council recognizes, while fully supporting these collegial collaborative efforts, its ultimate authority and responsibility and that of the Lead Administrator (Principal) for decisions which impact the direction of instructional program of the charter school.

C. The Governing Council directs Lead Administrator (Principal) to encourage and measure parent/community involvement in shared leadership and to foster the collaborative efforts through involvement on the charter school’s Support Team; volunteerism; service learning activities and special committees for specific projects or problems when warranted. 

D. Nothing in this policy shall preclude the identification and creation of other appropriate avenues of communication by district personnel, students, parents, and community members for development of policies, programs, short and long range planning, and activities of the charter school. 

IV. REVIEW

This policy shall be reviewed on an ongoing basis in accordance with the Governing Council policy review process.
GOVERNING COUNCIL MEETINGS - RULES OF ORDER
I. PURPOSE 


The Governing Council is committed to conducting a meeting that proceeds routinely, 
smoothly and without delay.

II. POSITION

A. The Governing Council desires to use rules of procedure for its meetings which assist in the achievement of the following:

1. Meetings proceed efficiently.

2. The Governing Council acts by the decision of a majority of a quorum of its 
  members, but with equal opportunity for all members to participate fully, 
  whether in the majority on a given issue or not.

3. Decisions are made on the merits as determined by the voted conviction of 
a majority rather than from a manipulation of the procedural rule.
B. Agenda items may be considered out of sequence by a majority vote of the Governing Council to amend the agenda.  Agenda items may also be deleted by motion to amend; however, action items cannot be added to the agenda during the Governing Council meeting.
C. The Governing Council shall follow rules of parliamentary procedures. 

1. The President is authorized to declare the Governing Council’s approval of the minutes, the agenda and adjournment when it is evident that no change or objection is being proposed.  Similarly, the President may declare a recess or rule a motion out of order.

2. The President’s ruling may be challenged and overridden by a majority vote of the remaining Governing Council members present.

3. After the agenda has been approved by the Governing Council, it must be followed unless a motion to consider something out of order is approved by a majority vote. 

4. The maker of a motion shall have the right to withdraw the motion at any time prior to a vote being taken by the President.

D. The President of the Governing Council surrenders none of the privileges of being a member by virtue of office.  The President may discuss business, make motions and seconds, and is expected to cast votes on action matters.

E. To the extent not provided for in these rules and to the extent that the reference does not conflict with the spirit of these rules, the Governing Council shall refer to Robert’s Rules of Order, as revised, for unresolved procedural questions. 

III. REVIEW

This Policy shall be reviewed on an ongoing basis in accordance with the Board of Education policy review process.
The Governing Council, as the ‘foundation,’ is responsible for the fair uniform application of all federal, state, and local laws as well as rules, regulations, and policies of the APCHS in the operation of the school in conformance with its charter. The Governing Council serves as a policy-making body for APCHS and adopts the mission and vision of its charter by annually setting goals that respond to the mission statement of the school itself. 

The APCHS’ Governing Council must embrace a view toward governance that is strategic, future-based, prudent, positive, ambitious, and deliberative. Its beliefs and actions will encourage a sharing of diverse viewpoints, reinforce the centrality of board policy-making, and empower the school’s faculty, staff and Principal, while creating an atmosphere of community participation. This created atmosphere will definitely support collaborative building of an effective,  efficient, dynamic APCHS to meet the academic and social/emotional needs of its’ students.  To attain this collaborative level the APCHS Governing Council will:

· Operate in awareness of its obligation to its stakeholders; 

· Acquire the skills and knowledge that make for council excellence;

· Support each other's learning;  

· Assess the council’s growth and progress through annual evaluations, compilation of council activity throughout the year, and other measures;  

· Lead the organization through the careful establishment of the broadest organizational policies with a primary focus on results developing a school that accomplishes its mission; and,

· Cultivate and build linkages with the business community and other community organizations through active solicitation, with assistance from the Principal, of their participation at Governing Council meetings.

APCHS Governing Council Members and Qualifications

1. Ms. Dianne Baca – Active parent of children and grandchildren who have attended or are attending BCS; Retired State Employee; Member of student support organizations.  Lifelong resident of Belen.

2. Mr. Joe Trujillo – Active parent of children and grandchildren who have attended or are attending BCS; Retired educator, teacher, Administrator for T or C Schools, Los Lunas Schools and BCS; Current member of Local Business Community.  Sports coach.  Lifelong resident of Belen.

3. Mr. Evasalio Padilla – Active parent of children and grandchildren who have attended or are attending BCS; Retired educator, teacher, Administrator for BCS; Current member of Local Business Community.  Sports coach.  Lifelong resident of Belen.

4. Mr. Larry Rowe – Current member of Local Business Community.  Sports coach.

5. Ms. Serena Douglas - Active parent of children in BCS; Retired educator and teacher for BCS; Current member of local organizations.  Sports coach.

All individuals share a common concern about the educational progress and success of students in this community.  Of particular concern are for the success of students at the high school level with regard to truancy and the graduation completion rate. 
APCHS Stakeholder Involvement Process

The Principal acts as the dynamic bridge between the Governing Council, the community and APCHS staff. She or he is designated to act on behalf of the Council to implement its decisions. The Principal is given the authority to hire, organize, and supervise the staff of the charter school, develop appropriate policies and procedures, and allocate resources within budgetary guidelines. In addition, the Principal, along with the Community Liaison, shall implement the APCHS Support Team which will facilitate engagement and connectedness with staff, parents, students and the at-large community.

The Principal and Community Liaison shall inform the public through effective social marketing strategies, such as posting invitational notices at sites such local shopping locations, physician offices, social services offices, Medicaid related provider offices, etc.  These notices will be culturally and linguistically competent, as well as, understandable. Initially, informal meetings shall be conducted at various locations throughout the Belen School District community to get to know APCHS.

At these meetings discussions will center upon families and other community members as to how they can become involved in the informal and formal stages of the decision making that will impact the students and the community of APCHS. Highlighted at each meeting will be the protective factors that they all possess that will make a significant impact as we work as a “Village’ to address the risk factors surrounding APCHS students, as well as, our youth at-large.  

C.
PARTNERSHIPS  

APCHS at this time does not require a partnership that is essential to its existence, its governance, key instructional, and/or management functions. However, as APCHS evolves community Partnerships, such as with Faith-Based Organizations, governmental agencies, business community, etc. will become an essential component of APCHS’ effectiveness and sustainability. 

D.  
SCHOOL ORGANIZATIONAL STRUCTURE 

APCHS’ Governing Council recognizes the importance of strong management to oversee the complicated finances and instructional program needs of a charter school. The first step is to attract and maintain the student enrollment that drives the budget for the continued operation of APCHS. Therefore, it is imperative that a Lead Administrator (Principal) and support staff be hired that have the breadth and scope in operating the various financial, instructional and programmatic elements within a school district scope that will confront APCHS.

Overall management of APCHS will be the primary role and responsibility of the Lead Administrator (Principal) supported by the contracted Business Manager and Community Liaison. These two positions will be critical to assisting the Principal in the development of action plans and procedures that will address community engagement and sustainability, that will impact the fiscal and instructional programs of APCHS. In addition, the Principal, Business Manager and Community Liaison will assist teachers and staff with ensuring a vertically and horizontally aligned curriculum to meet the needs of students attending APCHS.

APCHS Roles and Responsibilities 

Lead Administrator (Principal) – The overall management of APCHS instructional, personnel and fiscal programs. Ensuring the day to day operations of physical plant operations; staff presence and involvement; classes are in session; welcoming and meeting students, staff, parents, and community; preparations for Governing Council meetings; and daily budget and financial matters.

Business Manager (contracted) – The overall management of APCHS operational budget inclusive of Federal program budget; reconciling of APCHS ‘checkbook; submission of quarterly reports; submission of drawdown requests; preparation of required reports to Governing Council; and collaborative planning with Principal to assure fluidity of daily fiscal matters.

Community Liaison – The overall management of implementing a social marketing plan that will, at its core, provide strategies for development of engagement and promote connectedness among students, parents/guardians, staff, Governing Council, Principal, community organizations, business, governmental agencies, social service providers, post-secondary institutions, etc. To assist in the development and implementation of services learning programs, community volunteerism; the research and development of collaborative grant proposals; planning and operationalizing an APCHS Foundation; and collaborative planning with Principal to assure sustainability of APCHS.

Teachers (all types) – Primary responsibility is to collaboratively plan the delivery of the curriculum to address the instructional needs of students through inclusive practices; to plan and facilitate all staff development/in-service; and active participation on APCHS Support Team to support sustainability of APCHS. 

Secretary, Clerks and Instructional Assistants are critical supports to the attainment of the mission and goals of APCHS. Therefore, they will be active members of the APCHS Support Team as strategic planning is conducted and evaluated on-going.

APCHS Job Descriptions – Key Personnel

JOB TITLE POSTION: PRINCIPAL

Administers resources available to create and maintain a climate for social/emotional realization, academic success and financial stability. 

QUALIFICATIONS:

1. A master’s degree in education.

2. A valid New Mexico administrative license.

3. A minimum of Five years classroom experience as a teacher.

4. A minimum of Three years administrative experience as a Principal or experience in instruction/curriculum within Central Office. 

5. Alternatives to the above qualifications are at the discretion of the Governing Council to ensure selection of an effective, successful candidate. 

SUPERVISOR: Governing Council

SUPERVISES:  All APCHS personnel, inclusive of contracted personnel. 

ESSENTIAL JOB FUNCTIONS:

1. Promotes an environment/climate conducive to productive performance. 
2. Plans for and manages the resources for which he/she is responsible, including personnel, finances, facilities, programs, and time.
3. Communicates accurately and effectively with all stakeholders.
4. Utilizes supervision, staff development, and performance evaluation procedures to improve the program of APCHS.
5. Complies with all Governing Council policies and administrative regulations.
6. Facilitates planning and development of curriculum and instructional goals.
7. Monitors and facilitates the progress of programs toward established goals.
8. Stays current with new school programs, practices, training and educational literature.
9. Prepares and completes all required reports timely.
10. Participates in the hiring of staff members.
11. Enhances public relations with community members, parents, staff, and students.
ADDITIONAL JOB FUNCTIONS:

1. Supervises all other resource and service personnel contracted for the delivery of APCHS’ curriculum.

2. Organizes and meets with appropriate committees in a consistent and timely manner. 

3. Supervises extra-curricular activities.

4. Is able to perform or explain the essential duties of other employees in the building including custodial, instructional, and secretarial.

JOB TITLE: BUSINESS MANAGER (anticipate contracted service)

Perform such duties as are delegated by the Principal. He/ she will direct the fiscal management of APCHS and share in the development, application, and interpretation of school and administrative policies regarding school finance, business and operations. 

QUALIFICATIONS: 

1. Minimum of a Bachelor’s degree with emphasis in Accounting/Business

2. Minimum of Three years experience in Public School Finance procedures within a NM Public School or NM Charter School

3. CPA license and valid New Mexico School Business Manager license.

4. Background training in computer systems including application programming and system analysis.

5. Background/education in accounting principles and practices, governmental accounting, internal and external auditing practices, financial record keeping, journal and ledger accounting system.

SUPERVISOR: Principal 

SUPERVISES: Bookkeeper and/or clerk, as appropriate. 

ESSENTIAL JOB FUNCTIONS:

1. Demonstrates foresight, examines issues, and takes initiative to improve the quality of education through prudent fiscal management. 

2. Embraces and encourages the acceptance of diversity.

3. Uses effective people skills to communicate through demonstrated leadership.

4. Provides and maintains a business environment where optimal student growth can take place. 

5. Demonstrates an understanding of the dynamics of the educational organization.

6. Effectively manages the resources for which he/she is responsible including personnel, finances, facilities, and program.

7. Maintains a familiarity with current educational issues through a process of ongoing staff development.

8. Complies with all Council policies and administrative regulations. 

9. Coordinates the preparation of the budget and supervises the management of the budget after approval by the Governing Council and NMPED.

10. Supervises all accounting functions.

11. Prepares and interprets financial data reports.

12. Determines placement and cashing of investments in the absence of the Principal.

13. Reviews monthly balance of all cash funds for internal control.

14. Able to interpret laws, regulations, and reports affecting APCHS accounting and recording keeping.

15. Deals with vendors relative to supply and equipment availability, invoices, purchase orders and contacts.

16. Prepares and monitors competitive bidding process, inclusive of informal quotations and negotiation, items of supply and equipment necessary for the operation of the APCHS. 

17. Assumes responsibility for all bidding, documents, including notice to bidders, instructions to bidders, specifications and form of proposal. 

18. Maintains appropriate records, such as vendor’s register, bidders’ lists.

19. Is fully knowledgeable of state law pertaining to purchasing and finances; reviews all proposed purchases to assure legal compliance, makes a determination on the necessity for proposed purchases and approves or disapproves all purchase orders for the APCHS in collaboration with the Principal.

ADDITIONAL JOB FUNCTIONS:

1. Supervises data processing data file technology, maintenance and integrity.

2. Assists in identifying computer programs for Business Office use.

3. Such other duties as the Principal may assign.

JOB TITLE POSITION: ADMINISTRATIVE ASSOCIATE COMMUNITY LIAISON  

To plan, organize and supervise school and community collaborative/partnership operations; to coordinate volunteer programs; to work closely with various community groups and agencies to facilitate implementation of service learning projects; to provide APCHS with positive media coverage; and provide support to the Principal with a variety of technical tasks related to APCHS and community programs development (.50 FTE).

  

SUPERVISOR: Principal 

SUPERVISES: TBD

ESSENTIAL JOB FUNCTIONS:

Duties may include, but are not limited to, the following:
1. Coordinate the recruitment, orientation, training, and recognition of school system volunteers. 
2. Participate in structured collaborative school-community planning and development of partnerships that will benefit APCHS students, families and staff.

3. Consult with community groups, business leaders, school principals, and other representatives concerning program implementation.
4. Plan a variety of workshops, conferences, presentations, and orientations; research the needs of the community; assist community groups in education oriented projects.
5. Collaboratively plan with APCHS staff the development, implementation and evaluation of service learning, volunteer, internship projects, etc. for APCHS students.

6. Perform regular interval evaluations of such programs; prepare statistics on programs, facility usage, and budget and prepare and disseminate press releases, feature stories, programs, news stories, public statements, and public service broadcast announcements.
7. Circulate information for parent engagement/involvement activities to the community at-large and provide information for the media.
8. Facilitate collaboratively planning for the development of programs in accordance with the EPSS to promote positive staff morale, after school programs, etc. 
9. Assuring the availability of school facilities for citizens and volunteers in the 
community and using community resources to solve problems and meet needs of students at APCHS.

10. Perform related duties as assigned.
 

 QUALIFICATIONS

1. Minimum of a Bachelor’s degree in education, Masters preferred.

2. Minimum of Five years teaching experience.

3. Minimum Three years District level administrator

4. Minimum of Three years experience in developing community collaboratives/ partnerships.

 Knowledge of:

· Modern and complex principles and processes of community resource program development and administration. 

· Basic communication practices, methods, and techniques as applies.

· Pertinent federal, state, and local laws, codes, and regulations (e,g., FERPA, HIPAA, IDEA-B, etc) and NM legislative process.

· Principles and practices of budget preparation and administration.

 

Ability to:

· Analyze, evaluate, and prepare recommendations for integrating APCHS instructional programs and community programs. 

· Preparation of timely responses to inquiries and requests for information.

· Develop and prepare accurate and effective news releases, articles, and announcements.

· Analyze, evaluate, and prepare recommendations for public information programs. 

· Establish and maintain cooperative working relationships with those contacted in the course of work performed to attain APCHS mission and goals.

JOB TITLE:  TEACHER

To deliver the APCHS curriculum through innovative strategies and techniques that empower students to take responsibility for their academic and social/emotional success in order to become productive and responsible adults in whatever career path is selected.  

QUALIFICATIONS:
1. Minimum of a bachelor’s degree

2. A valid New Mexico teaching license with endorsements as needed.

3. Such alternative to the above qualifications as allowed by NM Statute and NMPED regulation

SUPERVISOR: Principal

SUPERVISES: Assigned Assistant and/or Volunteer(s)

ESSENTIAL JOB FUNCTIONS:

1. Accurately demonstrates knowledge of the content area and approved curriculum.

a. Utilizes and enhances approved curriculum.

b. Gives clear explanations relating to lesson content and procedure.

c. Communicates accurately in the content area.

d. Shows inter – relatedness of one content area to another.

2. Appropriately utilizes a variety of teaching methods and resources for each area taught.

a. Provides opportunities for students to work independently, in small groups and in large groups, as appropriate. 

b. Uses a variety of methods such as demonstrations, lectures, student- initiated work, group work, questioning, independent practice, etc, as appropriate. 

c. Uses a variety of resources such as field trips, supplemental printed materials, manipulative etc., as appropriate.

d. Provides opportunities for students to apply practice and demonstrate knowledge and skills learned through various modalities.

3. Communicates with and obtains feedback from students in a manner that enhances student learning and understanding.

a. Explains and/or demonstrates the relevance of topics and activities. 


b. Communicates to students the instructional intent, directions or plan at the appropriate time.

c. Establishes and sets expectations for student performance.

d. Clarifies actions, directions and explanations when students do not understand. 

e. Actively solicits communication from students about their learning.

f.  Communicates regularly with students about their progress.

4. Comprehends the principles of student grout, development and learning, and applies them appropriately.

a. Uses and instructs students in the use of cognitive thinking skills such as critical thinking, inquiry, decision – making, etc.

b. Uses teaching techniques which address student learning levels, rates and styles.

c. Uses materials and media which address student learning levels, rates and styles.

d. Uses resources such as community service agencies, school personnel, parents, etc. To meet student learning levels, rates, and styles.

4. Effectively utilizes student assessment techniques and procedures.

a. Uses a variety of assessment tools and strategies, as appropriate.

b. Uses information gained from ongoing assessment for remediation and instructional planning.

c. Maintain s documentation of student progress.

d. Communicates student progress with students and families in a timely manner.

5. Manages the educational setting in a manner that promotes positive student behavior and a safe and healthy environment.

a. Serves a model for constructive behavior patterns.

b. Executes routine tasks effectively and efficiently.

c. Establishes and states expectations for student behavior.

d. Handles transitions effectively.

e. Has materials and media ready for student use.

f. Minimizes distractions and interruptions.

g. Manages student behavior effectively and appropriately.

h. Identifies hazards, assesses risks and takes appropriate action.

6. Recognizes student diversity and creates an atmosphere conducive to the         promotion of positive student involvement and self-concept.

a. Demonstrates sensitivity and responsiveness to the personal ideas, needs,               interests, and feelings of students.

b. Acknowledges student performance and achievement.

c. Acknowledges that every student can learn.

d. Provides opportunities for active involvement and creativity.

e. Provides opportunities for each student to succeed.

f. Provides opportunities for students to be responsible for their own behavior and learning.

g. Provides positive student/teacher relationships.

h. Encourages high student expectations.

i. Demonstrates an awareness and respect for each student’s background.

7. Demonstrates a willingness to examine and implement change as appropriate.

a. Seeks out information on methodology, research and current trends in education to enhance and improve the quality of learning.

b. Implements a variety of strategies to enhance learning.

c. Recognizes that change entails risk and modification may be needed.


9.   Works productively with colleagues, parents, and community members.

a. Collaborates with colleagues.

b. Communicates with parents on a regular basis.

c. Uses conflict resolving strategies when necessary.

d. Involves parents and community in their learning environment.

e. Communicates in a professional manner with colleagues, parents, and                 community members regarding educational matters. 

               10. Works well with administration to meet professional responsibilities               

a. Is punctual in attendance and in responding to timelines

b. Complies with APCHS personnel policies.

c. Lesson plans are current and appropriate.

d. Grade books and records are kept according to APCHS policies.

e. Maintains professional appearance.

f. Reports to duty on time and supervises appropriately.

g. Responds constructively to supervision

h. Demonstrates courtesy, tact, and self-control.

i. Collaborates with and supports administration and all staff members. 

j. Exhibits overall positive approach.

ADDITIONAL JOB FUNCTIONS

1. Perform other tasks as may be deemed appropriate and necessary by supervisor(s) or the Council.

2. Adheres to all applicable laws of the community, state, and federal governments.

3. Adheres to all policies and procedures of the APCHS as approved by the APCHS Governing Council.

4. Take precautions to protect equipment, materials, and facilities.

5. Serve duties and supervise students as assigned.

6. Leave adequate preparations for a substitute.

7. Serve on committees as requested. 

8. Review and/or order supplies and materials for the school and classroom.

9. Participate in in-service or other trainings.

10. Apply for and keep all teaching credentials current.

APCHS Staffing Plan

APCHS proposes to implement the following staffing pattern that will be augmented through utilization of technology based programs. It is anticipated that APCHS will meet its projected enrollment of 300 students for grades 9 – 12. APCHS will deliver its instructional program through a traditional schedule that meets daily. APCHS believes that this type of schedule will enhance the connectedness and engagement of students as a result of daily relationship building.

APCHS shall not exceed Article 15 class size requirements for a high school that is on a traditional schedule. The class size requirements are as follows:

· Daily teacher load not exceed 160 students;

· English shall not exceed 135 with a class size maximum of 27;
· Minimum class size for electives shall be 25 students; and,

· Classes that include special education students:

· Students with an IEP designating them as C (extensive) or D (maximum) level shall count as one and one-half (1.50) students when determining maximum class size in the student’s area of disability for regular education classes in which there are no qualified special education co-teachers.

· A regular education class will not contain more than eight (8) students with IEPs in that area of the students’ disability.

· Special education teachers, instructional assistants, and co-teachers will not be counted when calculating the teacher-pupil ratio.

· Instructional assistants assigned to particular students shall accompany those students throughout their school day, with the exception of their scheduled duty free lunch. 

 APCHS STAFFING FTEs

	SY
	2011 – 2012
	2012 – 2013
	2013 – 2014
	2014 – 2015
	2015 – 2016

	Projected MEM
	300
	300
	300
	300
	300

	Reg. Teachers
	16.0
	16.0
	16.0
	16.0
	16.0

	SPED Teachers
	1.5
	1.5
	1.5
	1.5
	1.5


APCHS projects the following FTEs in order to implement curriculum and meet NM high school graduation requirements:

English – 3.0 FTE



Math – 2.0 FTE

Science - 2.5 FTE



Social Studies – 2.5 FTE

PE - .50 FTE



Health - .50 FTE

SPED – 1.5 FTE



Bilingual - .50
FTE

Foreign Language – .50 FTE (career cluster course, workplace readiness)

Electives:


Computer Applications - 1.0 FTE


Trail Law – 1.0 FTE


Psychology – 1.0 FTE


Music/Theater/Art – 1.0 FTE

E.  
EMPLOYEE RELATIONS
APCHS Governing Council will adopt its own written policies and directives in compliance with all federal and state law, regarding the recruitment, promoting, discipline and termination of personnel, methods for evaluation performance, and a plan for resolving employee related issues. In accordance with the NM Charter Schools Act, APCHS shall hire all employees subject to compliance with federal and state rules and regulations.

APCHS is an Equal Opportunity Employer and shall not discriminate against any employee on the basis of race, color, religion, gender, age, national origin, or disability. It will be the policy of APCHS  to conduct appropriate, legally permissible and mandated state and federal criminal records inquiries into the background of all APCHS  personnel and volunteers who have unsupervised access to students.

The relationship between APCHS and its employees will be based on trust, respect and responsible communication. There are expectations for each of the APCHS employees that will be formally and informally evaluated on-going. The importance of these expectations are an integral aspect of the culture of APCHS and will be supported by APCHS through provided opportunities for professional development, participation on committees and individual contributions to APCHS’ social marketing plan. APCHS will operate with openness and will encourage employees to become involved in all aspects of budgeting, curriculum, programming and community relations planning.

However, after a two year period of time, if the administrative team has determined with substantiation that a member isn’t growing into a positive contributor to the attainment of the vision, mission and goals for students of APCHS, termination can occur after due process. Any decision of the principal in which an employee of APCHS has been aggrieved may be appealed to a committee made up of three members appointed by the APCHS Governing Council. The Governing Council will perform as a hearing authority in such cases which may be appropriate. This applies to decisions made by the principal as they pertain to policies established through the Governing Council relative to employee issues relating to performance, policy adherence, etc. 

As a matter of policy, the Governing Council has no authority over the hiring or retention, other than approval as recommended by the principal of any personnel other than the principal. The principal is responsible for interviewing, conducting background checks, and reference reviews, of potential employees for submission to the Governing Council. Policies, procedure, conduct of students, faculty shall initially be handled procedurally through the principal and all decisions not covered under Governing Council policy shall be considered final.

All appeals shall be initiated by a letter from the aggrieved party. Such appeals/hearings shall be heard de novo. The Governing Council only hears appeals on performance related decisions of the staff members relative to their evaluations or policies as approved by the Governing Council. The decision of the Board in any case shall be final. Evidence and testimony at such review committee/hearing shall be informal but shall follow generally accepted rules and procedures for ensuring due process. New evidence shall not be allowed unless it was not in existence at the time of the decision by the principal, or although in existence at that time, it was not discovered.

All employees have due process rights regardless of disability, sexual orientation, veteran status, gender, creed, race, nationality, or religious convictions or any other protected statuses defined by law, in all facets of employment, compensation, promotion, transfer, demotion, lay off or for school-sponsored training programs. 
APCHS affirms its commitment to the rights of students, parents, and employees with disabilities as set forth in Section 504 of the rehabilitation Act of 1073, the New Mexico Human Rights Act (NMHRA) and the Americans with Disabilities Act (ADA) and its implementing regulation, APCHS will not, directly or through contractual or other arrangements, discriminate on the basis of special-need in admission, access, treatment, or employment.  The Principal or his/her designee shall ensure that this policy is implemented throughout APCHS. Any infractions for policy shall be reported immediately to the Principal or his/her designee.

APCHS Proposed Salary Schedule

Certified Salary Schedule – Level I for 2011 – 2012 based upon 182 work days
	Yrs Exp
	BA
	BA + 15
	BA + 45 / MA
	MA + 15
	MA + 45 / Ed Sp

	0
	30,200
	30,804
	31,710
	32,616
	33,824

	1
	30,975
	31,595
	32,524
	33,453
	34,692

	2
	32,524
	33,174
	34,151
	35,126
	36,426

	3
	33,174
	33,838
	34,832
	35,828
	37,155


All staff included on this schedule are classroom teachers and librarians with a Level I license issued by NMPED. The placement on the salary schedule will be determined by license needed to complete assignment.

An employee must submit the completed "Application for Level I / II / III License" to the Principal within five (5) days from date of contract in order to qualify for school year salary adjustments, all requirements for Level I, II, and III licenses must be completed and on file with the Principal by October 1, of the contract year.  Failure to meet these deadlines will result in a one year delay for credit on the salary schedule, and the credit will not be retroactive to the previous year.

Certified Salary Schedule – Level II for 2011 – 2012 based upon 182 work days

Salary schedule beings at three (3) years experience.

	Yrs. Exp.
	BA
	BA+15
	BA+45/MA
	MA+15
	MA+45/Ed Sp.

	3
	40,000
	40,035
	40,070
	40,105
	40,175

	4
	41,027
	41,063
	41,098
	41,134
	41,207

	5
	42,318
	43,116
	43,153
	43,191
	43,267

	6
	
	43,979
	44,016
	44,054
	44,133

	7
	
	45,312
	45,351
	45,390
	45,470

	8
	
	45,351
	45,390
	45,430
	45,508

	9
	
	45,390
	45,430
	45,470
	45,549

	10
	
	45,430
	45,470
	45,508
	45,589

	11
	
	
	45,508
	45,549
	45,628

	12
	
	
	45,549
	45,589
	45,666

	13
	
	
	45,589
	45,628
	45,707

	14
	
	
	45,628
	45,666
	45,747

	15
	
	
	45,666
	45,707
	45,787

	16
	
	
	45,707
	45,747
	45,826

	17
	
	
	47,054
	47,093
	47,176

	18
	
	
	47,093
	47,134
	48,119

	19
	
	
	47,134
	47,176
	49,082

	20
	
	
	47,176
	48,119
	50,063

	21
	
	
	48,119
	49,082
	51,064

	22
	
	
	49,082
	50,063
	52,087

	23
	
	
	50,153
	51,064
	53,128

	24
	
	
	51,064
	52,087
	54,190

	25
	
	
	
	53,128
	55,274


All staff included on this schedule are classroom teachers and librarians with a Level I license issued by NMPED. The placement on the salary schedule will be determined by license needed to complete assignment.

An employee must submit the completed "Application for Level I / II / III License" to the Principal within five (5) days from date of contract in order to qualify for school year salary adjustments, all requirements for Level I, II, and III licenses must be completed and on file with the Principal by October 1, of the contract year.  Failure to meet these deadlines will result in a one year delay for credit on the salary schedule, and the credit will not be retroactive to the previous year.

Certified Salary Schedule – Level III for 2011 – 2012 based upon 182 work days 

Salary schedule begins at six (6) years experience.

	Yrs. Exp.
	
	
	MA
	MA+15
	MA+45/Ed Sp.

	6
	
	
	50,000
	50,035
	50,070

	7
	
	
	51,283
	51,320
	51,355

	8
	
	
	51,320
	51,355
	51,391

	9
	
	
	51,355
	51,391
	51,427

	10
	
	
	51,391
	51,427
	51,463

	11
	
	
	51,427
	51,463
	51,499

	12
	
	
	51,463
	51,499
	51,535

	13
	
	
	51,499
	51,535
	51,571

	14
	
	
	51,535
	51,571
	51,606

	15
	
	
	51,571
	51,606
	51,642

	16
	
	
	51,606
	51,642
	51,679

	17
	
	
	51,642
	51,679
	51,714

	18
	
	
	51,679
	51,714
	51,750

	19
	
	
	51,714
	51,750
	51,786

	20
	
	
	51,750
	51,786
	51,822

	21
	
	
	51,786
	51,822
	51,858

	22
	
	
	51,822
	51,858
	52,931

	23
	
	
	51,858
	51,894
	53,990

	24
	
	
	51,894
	52,931
	55,070

	25
	
	
	
	53,990
	56,171


All staff included on this schedule are classroom teachers and librarians with a Level I license issued by NMPED. The placement on the salary schedule will be determined by license needed to complete assignment.

An employee must submit the completed "Application for Level I / II / III License" to the Principal within five (5) days from date of contract in order to qualify for school year salary adjustments, all requirements for Level I, II, and III licenses must be completed and on file with the Principal by October 1, of the contract year.  Failure to meet these deadlines will result in a one year delay for credit on the salary schedule, and the credit will not be retroactive to the previous year.

Salary Schedule – Other Certified for 2011 – 2012 based upon 182 work days

	Yrs. Exp.
	 BA 
	 BA + 15 
	 BA + 45 / MA 
	 MA + 15 
	 MA + 45 / Ed Sp 

	0
	30,200
	30,804
	31,710
	32,616
	33,824

	1
	30,975
	31,595
	32,524
	33,453
	34,692

	2
	33,174
	33,838
	34,832
	35,829
	37,156

	3
	33,838
	34,515
	35,529
	36,545
	37,898

	4
	34,515
	35,203
	36,240
	38,371
	38,656

	5
	35,632
	36,344
	37,414
	38,481
	39,905

	6
	35,985
	36,703
	37,783
	38,863
	40,302

	7
	37,414
	38,162
	39,284
	40,407
	41,902

	8
	37,787
	38,522
	39,676
	40,811
	42,321

	9
	38,165
	38,929
	40,072
	41,219
	42,746

	10
	38,547
	39,317
	40,475
	41,632
	43,173

	11
	38,932
	39,710
	40,879
	42,025
	43,603

	12
	
	40,109
	41,288
	42,468
	44,041

	13
	
	40,510
	41,700
	42,800
	44,480

	14
	
	40,914
	42,118
	43,321
	44,926

	15
	
	41,323
	42,538
	43,755
	45,375

	16
	
	41,738
	42,963
	44,192
	45,829

	17
	
	43,573
	44,855
	46,137
	47,844

	18
	
	44,378
	45,672
	46,962
	48,687

	19
	
	
	46,584
	47,902
	49,662

	20
	
	
	47,517
	48,861
	50,655

	21
	
	
	48,467
	49,837
	51,703

	22
	
	
	49,436
	50,834
	52,701

	23
	
	
	50,424
	51,849
	53,754

	24
	
	
	
	52,886
	54,829

	25
	
	
	
	53,946
	55,926


All staff include on this schedule are non-classroom instructional support providers, counselors, and nurses with a license issued by NMPED.

APCHS Employee Evaluation Process

Performance evaluations are considered to be a crucial management tool designed to help the teacher strengthen overall performance. APCHS Principal or designee will be responsible for the supervision and evaluation of all teachers and staff, in accordance with State regulations and APCHS policies adopted by the Governing Council. The evaluation process will encompass at a minimum the following elements:

1. Principal and employee meet within the first month of school year to discuss the evaluation process and a complete explanation is provided by the Principal about the forms to be utilized by the employee (e.g., certified or classified). Principal and employee agree upon a time to re-meet within two week period to discuss the completed forms;

2. Meeting is conducted and Principal and employee discuss the goals, objectives and training methodologies employee wants to accomplish for professional and personal growth to accomplish the mission and goals of APCHS. Agreement is made in writing and Principal observation dates and times for two formal observations are designated and four informal walk-through observations are noted;

3. First week in May of each year the post evaluation meeting is held to discuss achievement of stated goals, objectives and trainings of the employee with the Principal. Based upon all information determination ratings are discussed and provided and recommendation is made for accomplishment of plan, or need for further improvement with conditions. Determinations for re-hiring will be made within two weeks of the post evaluation meeting. 

APCHS Staff Discipline

Purpose

APCHS’ staff discipline process that provides for due process is as follows:

· To ensure that all staff are aware of and understand their rights and responsibilities relating to discipline that facilitate satisfactory standards of conduct and performance, to encourage improvements where appropriate and to ensure that cases of alleged misconduct, unacceptable performance or other acts or omissions considered by the Principal to warrant consideration of disciplinary action are dealt with consistently and fairly within a reasonable timescale.

· The procedure applies to all staff.

· APCHS through this procedure will ensure good practice by applying a set of standards that meet applicable Federal and state laws and regulations.

· The procedure does not apply to termination of employment:

· arise from the conclusion of the employment of the employee;

· employee commenced process of retirement or has arising issues from ill-health. 

Philosophy

· Principal is responsible for identifying promptly any deficiencies in conduct or performance, discussing the matter with the individual member of staff and assisting him/her to improve. Minor matters will normally be dealt with informally. 
· No formal disciplinary action will be taken unless there is sufficient evidence to warrant such action and until the case has been carefully investigated. 

· Each situation/case will be considered on its own merits in order that any decision should be reasonable in all the circumstances. 

· At each stage of the procedure, individuals will be informed of the nature of the complaint(s) and/or allegation(s) against them and will be given the opportunity to state their case before disciplinary decisions are made. 

· At each stage of the formal procedure, employees are encouraged to seek peer advice and guidance. 

· At each stage of the formal procedure, individuals have the right if they wish to be accompanied by a fellow member of staff or by an appropriate representative. Employees may not be accompanied by anyone acting as a legal representative at any stage of the procedure. 

· Employees will not be dismissed for a first breach of discipline except in case of gross misconduct with intent for administrative dismissal notice of leave with pay. 

· Individuals have the right of appeal against any formal disciplinary action taken. 

· The procedures may be implemented at any stage according to the nature and seriousness of the complaint. 

· All proceedings and associated documentation will be kept confidential as provided for under applicable Federal and state laws. 

Informal Procedures
· In many circumstances it will not be appropriate to proceed immediately to formal disciplinary procedures. 

· Minor cases of misconduct may best be dealt with by informal advice, coaching and support rather than through the formal disciplinary procedure. Principal should discuss problems with individuals with the objective of encouraging and helping them to improve. It is important that staff understand what needs to be done, how conduct will be reviewed and over what period. Staff should also be made aware of what action may be taken if they fail to improve their conduct. Informal warnings are not part of the formal disciplinary procedure and the member of staff should be informed of this. 

Poor Performance

· Employees have a responsibility to perform their role to a satisfactory level and will be given reasonable help and encouragement to do so. The Principal is responsible for collaboratively setting realistic and measurable standards of performance and ensuring that members of staff understand what standard is required of them. 

· Employees have a responsibility to perform their role to a satisfactory level and will be given reasonable help and encouragement to do so. The Principal is responsible for collaboratively setting realistic and measurable standards of performance and ensuring that members of staff understand what standard is required of them. 

· Where employees may be failing to perform to the required standard the matter should be investigated. Where the reason is found to be a lack of skills, s/he should, wherever practicable, be assisted through training or coaching and given reasonable time to reach the required standard. Where the poor performance is due to negligence or lack of application on the part of the individual then formal disciplinary action may be taken.  

· An employee will not normally be dismissed because of a failure to perform unless warnings and an opportunity to improve (with reasonable targets and timescales) have been given. However where an employee commits a single error due to negligence and the actual or potential consequences of the error are, or could be extremely serious, it may be appropriate to proceed to formal disciplinary action and, depending on the nature of the allegation, summary dismissal may result.

The Formal Process
· If conduct or performance does not meet acceptable standards after attempts to resolve minor matters informally have been made, or in more serious situations, the formal procedure should be followed at the appropriate stage. 

· Before contemplating disciplinary action, the Principal should satisfy him/herself of the facts. It may be necessary to hold a preliminary investigation which will be carried out in such manner as the Principal deems appropriate. For example it is often appropriate for a preliminary investigation to be carried out by a member of another School or Support Service depending on the nature of the allegation(s). In all but exceptional circumstances, individuals will be informed of any investigation of which they are the subject at the outset. Normally, disciplinary decisions will not be made by the person conducting the preliminary investigation. 

· Full written details of the allegation(s) and where possible all of the evidence supporting them will be made available to the member of staff concerned at least ten (10) working days in advance of the hearing. 

· The employee against whom disciplinary action is being brought will be given the opportunity to state his/her case and to make any representations before a disciplinary decision is made. 

· The employee or his/her representative will normally be expected to provide a written statement together with any supporting documentation at least three (3) working days before the date of the hearing. The Principal’s written case relating to the complaint(s) and/or allegation(s) and any supporting documentation shall also be completed at least seven (7) working days before the hearing. Such documentation will then be exchanged at least three (3) working days before the hearing. Thereafter, no further documentation will be considered and taken into account at the hearing unless so approved in advance by the hearing officer of the case. 

· Where either party presents one or more written statements as part of their case, the author(s) of those statements should normally be available during the disciplinary hearing and may be called to give their evidence in person, and answer questions relevant to the hearing from any party to the hearing. Additional witnesses may be called, for example to give a personal testimonial. Where appropriate, the hearing may be adjourned for a short period. 

· The employee will be informed of the decision following any disciplinary hearing and the reasons for the decision at the earliest opportunity. In exceptional circumstances where it has not been possible to reach a decision following the hearing, an indication will be given within one working day of the likely timescale for a decision to be reached. The decision will be confirmed in writing to the individual, normally within three working days after the decision has been made, together with the name of the person to whom any appeal should be lodged. 

· Notwithstanding the timelines indicated above, the Principal may accept and approve a written request made by the employee against whom allegations have been made to conduct a disciplinary hearing within a longer or shorter period. 

Types of Disciplinary Actions 

· After conducting a disciplinary hearing and considering the evidence and representations made, a First Written Warning may be given to the employee by the Principal with a copy to the employee’s personal file. 

· A First Written Warning will give details of the complaint, the improvement required and the timeline. It will warn that further disciplinary action will be considered if there is no satisfactory improvement. It will also advise of the right of appeal. The copy of the first written warning will be placed on the member of staff's personal file held in the Principal’s office, but will be removed from the personal file and disregarded for disciplinary purposes after a period of 12 months, subject to satisfactory conduct and performance within that period.

· If there is still a failure to improve or conduct and/or performance remain unsatisfactory, or if the misconduct is sufficiently serious to warrant only one written warning but not to justify dismissal, a Final Written Warning will be given to the employee by the Principal. 

· The Final Written Warning will give details of the complaint, will warn that dismissal is likely to result if there is insufficient improvement and will advise of the right to appeal. A copy of this Final Written Warning will be placed in the employee’s personal file held by the Principal. A Final Written Warnings will be removed from the personal file and disregarded for disciplinary purposes after a period of 24 months, subject to satisfactory conduct and performance within that period. 

· If conduct or performance is still unsatisfactory and the employee continues to fail to reach the standards required following a Final Written Warning, dismissal is likely to result. The Principal can take the decision to dismiss an employee under this procedure. 

· Except in cases of gross misconduct, dismissal will normally be with notice or with pay in lieu of notice. The member of staff will be provided with written reasons for dismissal, the date on which employment will terminate and details of the right of appeal. 

Appeals Against Disciplinary Action  
· An employee against whom formal disciplinary action has been taken may appeal in writing within five (5) working days of receiving notification of the decision. 

· An appeal against a First Written Warning given by the Principal shall be considered by the APCHS Governing Council. The decision of the APCHS Governing Council will be final. 

· An appeal against a Final Written Warning given by the Principal shall be considered by the APCHS Governing Council. The decision of the APCHS Governing Council will be final. 

· Any employee who has been notified of dismissal may appeal in writing to the APCHS Governing Council via the Principal. The appeal will be considered by the APCHS Governing Council.  The decision of the APCHS Governing Council will be final. 

Procedures for Hearing Appeals for Formal Disciplinary Decisions

· An appeal hearing will normally be convened within fifteen working days of receipt of notice of appeal. 

· The appeal hearing may not subsequently be postponed unless the President of the APCHS Governing Council decides that it would be appropriate to do so in the particular circumstances (e.g. absence through illness certified by a medical practitioner). 

· The appellant or his/her representative will provide a written statement of the grounds for appeal and any supporting documentation at least seven (7) working days before the date of the appeal hearing. The Principal’s written case relating to the disciplinary decision and any supporting documentation shall also be submitted at least seven (7) working days before the hearing. Such documentation will then be exchanged and copies forwarded to the President at least five (5) working days before the hearing. 

· The names of any witnesses to be called at the appeal hearing shall be notified at least seven (7) working days in advance and exchanged between parties as soon as possible. 

· At the appeal hearing, the individual or representative will be given the opportunity to present their case without interruption, although the APCHS Governing Council members may seek clarification and further information on particular points. 

· Witnesses as notified in advance may be called in support of the case presented. When they have given evidence, the APCHS Governing Council members, may seek clarification and further information on particular points from each witness. 

· When the individual or representative has completed presenting the case, the APCHS Governing Council members may seek further information or clarification on any relevant point. 

· The Principal will then present the case without interruption, subject to the APCHS Governing Council members’ right to seek clarification and further information as before. 

· Witnesses as notified in advance may be called in support of the case presented. When they have given evidence, APCHS Governing Council members may seek clarification and further information on particular points from each witness. 

· When the Principal has completed presenting the case, the APCHS Governing Council members may seek further information or clarification on any relevant point. 

· The APCHS Governing Council may adjourn to seek professional advice at any time during the appeal process but any such advice will remain confidential to the APCHS Governing Council. 

· The President of the APCHS Governing Council, whenever possible, will announce the outcome of the appeal at the conclusion of the hearing, following an adjournment to consider the evidence. In exceptional circumstances where it has not been possible to reach a decision s/he will indicate the likely timelines for a decision to be reached. The decision will be confirmed in writing within five (5) working days and will be final.

Examples of Gross Misconduct
This section offers guidance on types of conduct which be considered to be gGross Misconduct. It is not possible to provide an exclusive or exhaustive list, and the examples given should be taken as guidance only. Examples of offenses which are normally regarded as gross misconduct and likely to result in consideration of dismissal include: 

· theft, misappropriation or unauthorized possession of the assets, funds, equipment and/or property of APCHS, staff, students or visitors; 

· fraud, including any deliberate attempt to defraud APCHS, staff, students or other persons or organizations in the course of duties and responsibilities; 

· corruption, including the acceptance of money, goods, favors or excessive hospitality from outside parties in respect of acts or service(s) rendered which are contrary to the interests of APCHS; 

· deliberate falsification or misrepresentation of records or claims made;

· serious harassment or bullying; 

· physical violence towards fellow employees of APCHS, students or visitors; 

· flagrant disregard of APCHS’ policies, procedures, regulations or rules in force from time to time; 

· serious incapability at work or on duty through alcohol, the use of illegal drugs or other controlled or prescription substances; 

· serious acts of insubordination, including flagrant refusal to comply with a reasonable instruction; etc.

F.
 STUDENT ENROLLMENT PROCEDURES AND DISCIPLINE POLICY
Pursuant to the Charter School Act of 1999, any student, regardless of locale, may attend APCHS. Students upon completion of an application will then become eligible for lottery selection pursuant to 22-8B-4.1 NMSA (1978).  APCHS policy is based upon the premise that if APCHS receives more student applications then the enrollment projection of 300, a lottery will be conducted to determine admission. In cases where parents have applied for possible enrollment of siblings, and only one is selected during the lottery process, the sibling not selected during the lottery process will become a ‘selected’ student for enrollment.  APCHS will not place undue hardship upon a family during its lottery selection process and therefore will give preference to siblings if one is selected. 

If the lottery selection process is utilized to meet the 300 projected enrollment for APCHS, those students not selected will be placed on a waiting list for future consideration. However, should APCHS not receive 300 applicants from parents wanting their son/daughter to enroll at APCHS; registration will become an ‘open’ enrollment process. 

APCHS will begin notification of the public immediately upon acceptance of the APCHS application by the NMPEC. It is imperative that parents/guardians be given ample time to make decisions that will impact the lives of their children. APCHS anticipates identifying June 30, 2011 as the deadline date for applications. Selection through the lottery process will be conducted during the first week in July with written notification during the second week of July augmented by personal phone calls. 

If the number of applications received by the deadline of June 30, 2011 does not exceed APCHS’ projected enrollment of 300 students ALL applicants will notified immediately after June 30, 2011 in writing and augmented by personal phone call that they have been accepted for enrollment. 

APCHS Proposed Student Discipline Policy

The primary goal of the discipline policy of APCHS is to provide clear expectations and limitations for students, parents and families in order to provide a safe, nurturing, affirmative, academically challenging environment that promotes learning and positive personal growth.

Disciplinary measures will be aimed toward assisting each student in the development of self-control, social responsibility, and the acceptance of appropriate consequences for his or her actions. 

APCHS recognizes that self-discipline is both a learned behavior and a prerequisite for learning. APCHS strives to maintain a challenging, positive educational environment which is conducive to students achieving success and developing self-discipline. APCHS's commitment to learning and the development of responsible citizens in our society requires the maintenance of a positive, stimulating, and safe school environment where mutual respect is the underlying principle and rules are publicized, explained, and enforced. Standards of student conduct derive from the goals of respect for self, for property, and for others. The enforcement of APCHS rules and State laws will promote the development of student maturity and self-discipline essential for academic achievement, personal integrity, and responsible citizenship. These rules and regulations will be enforced fairly, uniformly and consistently without regard to age, sex, sexual orientation, gender, ethnic group identification, race, ancestry, national origin, religion, color, or mental or physical disability.

The APCHS Governing Council desires to prepare students for responsible citizenship by fostering self-discipline and personal responsibility. The Governing Council believes that high expectations for student behavior, effective classroom management and parent involvement can minimize the need for discipline. Employees shall use preventative measures and positive conflict resolution techniques whenever possible. The Governing Council’s policies and procedural directives shall delineate acceptable student conduct and provide the basis for sound disciplinary practices. 

When misconduct occurs, employees shall implement appropriate discipline and attempt to identify and address the causes of the student’s behavior. Continually disruptive students may be assigned to intensively structured programs with active parent/guardian involvement or be removed from APCHS in accordance with law, Governing Council policy and procedural directive. At all times, the safety of students and employees and the maintenance of an orderly school environment shall be priorities in determining appropriate discipline.

APCHS employees shall enforce disciplinary rules fairly, consistently and without discrimination. The Principal or designee shall provide professional development as necessary to assist staff in developing classroom management skills and implementing effective disciplinary techniques. APCHS Principal and staff are responsible for developing, with students and parents, standards for day-to-day conduct in the classroom. The disciplinary measures to be employed will be determined by the Principal, teachers, and appropriate education staff members. Any act of gross violence or destruction; possession of controlled substances such as drugs, alcohol, prescription medications, weapons shall be considered an offense of the highest priority warranting law enforcement involvement and immediate removal with implementation of due process hearing procedures for consideration of long-term suspension or expulsion. 

G.
 FACILITIES

APCHS Governing Council has three sites under consideration; however, at the time of submission of this application a decision had not been made due to continued negotiations with representatives of the three sites. The following had been provided to the representatives of three site locations being considered as to the facility needs of APCHS and its students.

The facility needs of APCHS are based upon the instructional needs of 300 students which will require sufficient, labs, and other teaching settings such as multi-purpose space; a commons area that can also be utilized a cafeteria; bathroom facilities; in addition to meeting in every room electrical, mechanical, and height requirements. In addition, it's critical to review unique exterior characteristics of the facility that accommodate parking, accessibility, safety and will support after hours community activities for students and families.  

APCHS will be an active hub for formal and informal instruction and study with evening and weekend learning capacity. It will be safe and secure and a positive and powerful gathering place for the community. Much more than just a building, APCHS will blend academics and activities with parent, family and community function and interaction. Therefore, it is essential that the facility have sufficient space for growth, structurally, as collaboration between APCHS and the at-large community evolves.

APCHS Governing Council’s desired location is the Rio Communities Center which had previously housed a university and private school. Therefore, it appears that this site would be most conducive to meet the curricular needs of APCHS and enhance the attainment of its educational plan. This educational plan will drive our planning around facilities and finances. It sets rigorous goals and keeps our focus on creating a center of excellence at APCHS for every student. APCHS Governing Council believes there must be a wide range of excellent educational options for its students. 

APCHS is of the position that there has to be more rigorous academics augmented by Dual enrollment, Advanced Placement and other college courses. In addition, there must be maintained emphasis on parental involvement, including tools to help parents. Therefore, to realize APCHS mission and goals the following space is needed:

Based upon an average square footage of 202 sq. ft. per student multiplied by 300 students APCHS would require 60,600 square feet. This requirement would provide as follows:

1. Classrooms 850 sq. ft. each x 13 = 


10,200 sq. ft.
2. Art/music/dance/labs/library 1,200 sq. ft. x 4 = 
  4,800 sq. ft.
3. Commons area 12000 sq. ft. x 1 = 


12,000 sq. ft. 
4. Office space 200 sq. ft. x 6 = 



  1,200 sq. ft.
5. Multi-purpose room 16,000 sq. ft. x 1 = 

18,000 sq. ft.
6. Storage, bathroom, hallways, etc.


14,400 sq. ft




Approximate Total:    60,600 sq. ft.

APCHS Facility Acquisition Plan

APCHS Governing Council anticipates closure on an agreement by November 1, 2010. Discussions between the parties have been collegial. The barrier to this agreement is based upon the Rio Communities Board of Directors willingness to sell the facility without definitive approval of the APCHS application. Therefore, APCHS Governing Council will expeditiously seek a written commitment to lease/purchase once the NMPEC has approved the APCHS application.

APCHS Proposed Capital Outlay Needs

In review of the facility (have not had structural engineers or architect review) it appears that the only critical capital need would be:

· major paving, with barrier replacements, of the parking facilities

· entrance and awning removal and replacement

H. 
OTHER STUDENT SERVICES
APCHS Student Transportation

APCHS Governing Council proposes to contract with the Belen Consolidated School District to provide transportation for general and special education students as necessary. In addition as appropriate and available for special education students per capita feeders will be explored as an option.

APCHS Student Food Services

APCHS Governing Council proposes to contract with the Belen Consolidated School District for the provision of food services; however, APCHS will also explore other options that may be available such as Canteen of New Mexico. However, as APCHS expands its service learning projects these services maybe be provided in house through expanded contractual services.

APCHS Student Support Services

APCHS Governing Council proposes hire and or contract for services such as counseling and health services. Included within the budget are two FTE’s that include a nurse assistant and a counselor.   In addition, APCHS has included a part-time librarian/media specialist.


VIII.  REQUIREMENTS

A.
LEGAL LIABILITY AND INSURANCE COVERAGE

APCHS Participation in NMPSIA

APCHS” Governing Council will participate in coverage legal liability and insurance coverage agreements in accordance with the 1999 Charter Schools Act and New Mexico Revised Statues Section 22-2-6.3 NMSA 1978, as provided by NMPSIA.

APCHS Waiver Requests

The APCHS Governing Council at the time of submission of this application is not requesting any waivers for any of the areas listed or any otherwise. However, as APCHS becomes fully operational it may pursue waiver requests from the department’s requirements, rules, and provisions of the Public School Code pertaining to such areas as individual class load, teaching load, length of the school day, staffing patterns, subject areas, purchase of instructional material, evaluation standards for school personnel, school principal duties, driver education, and graduation requirements.

APCHS’ Governing Council may also seek that are not pertaining to those listed above and will cite the applicable statute and/or state rule that APCHS will request to be waived.
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Appendix A

APCHS’s Governing Council Proposed Personnel Policies

Abbie Paiz Charter High School

Personnel Policies

VII.
Personnel Policies


A.
GENERAL PERSONNEL ADMINISTRATION  
All parts of the school system exist for one purpose—to facilitate the educational development of youth.  The excellence of teachers, administrative, and professional staff, as well as all support personnel, will, determine the success of the instructional program.

It will therefore be the policy of the Governing Council to seek, attract, and to hold qualified personnel for all certified, paraprofessional, and classified positions.  These individuals will exhibit high self-motivation and devote themselves to the learning opportunities and welfare of Abbie Paiz Charter High School’s students.

The Governing Council encourages cooperative efforts by the administration and employee representatives in the development and implementation of personnel policies and regulations.

To achieve the above purposes, the Principal and/or his/her designee is directed to establish and administer the personnel program, procedures and forms needed to be consistent with Governing Council personnel policies.

The long-range goals on which these policies will be based are:

· To recruit, select, and employ the best-qualified personnel to staff the district’s schools.

· To provide staff compensation and benefit programs sufficient to attract and retain qualified employees.

· To provide a staff development program for all employees to contribute to the improvement of the learning program and their own personnel performance.

· To conduct an employee appraisal program that will contribute to the continuous improvement of staff performance.

· To assign personnel for the greatest contribution to the learning program and to ensure that they are placed in positions to be effective.

· To develop the quality of professional human relationships necessary to obtain maximum staff performance and promote a high level of job satisfaction.

Abbie Paiz Charter High School

Personnel Policies

B.
EQUAL EMPLOYMENT OPPORTUNITY

Abbie Paiz Charter High School, APCHS, is an equal opportunity employer.  It is the policy of the Governing Council to:

A. provide equal employment opportunity for all persons;

B. prohibit unlawful discrimination in the employment because of ethnic background, race, color, religion, sex, sexual orientation, national origin, political affiliation, marital status, age, disability.

C. ensure that equal opportunity applies to all facets of APCHS personnel policies and practices (recruitment, job advertisement, employment, compensation, promotions, transfers, demotions, layoffs or terminations, and selection of APCHS’ sponsored training programs.

D. hire the most qualified persons to perform the varied tasks required.

E. Provide for the prompt, fair, and impartial consideration and disposition of complaints involving issues of alleged discrimination from APCHS employees.

Abbie Paiz Charter High School

Personnel Policies

C. 
FAMILY AND MEDICAL LEAVE OF ABSENCE

This policy is adopt to implement the federal Family and Medical leave Act of 1993 (FMLA) pursuant to the terms, conditions, and limitations of the Act.  In the event of any conflict between the provisions of this or any other leave policy of APCHS and the provisions of the FMLA, the latter shall prevail.

1. To be eligible for leave under the Act an employee must have worked for APCHS for a total of twelve (12) months, during which the employee must have worked a total of one thousand two hundred and fifty (1,250) hours.

2. Pursuant to the Family and Medical Leave Act, employees are permitted up to twelve (12) workweeks of unpaid leave per year during any twelve- (12) month period.  Family and medical leave can be requested for the following reasons:

a. childbirth and infant care;

b. placement of a child with the employee for adoption or placement of a child with employee by a state agency for foster care (entitlement to leave for birth or placement of a child expires twelve (12) months after the birth or placement of the child);

c. care of the employee’s spouse, son or daughter or parent with a serious health condition; and

d. the inability of the employee to perform his or her duties due to his or her own serious health condition, or the necessary absence from work of an employee to receive medically necessary treatment.

The twelve- (12) month period within which the employee may take twelve (12) weeks of leave under the FMLA shall be a “rolling” twelve- (12) month period, measured backward for each employee from the first time each such employee uses leave under the FMLA.

3. A “serious health condition” is an illness, injury, impairment, or physical or mental condition that (a) requires in-patient care in a hospital, hospice, or residential medical care facility, or (b) requires continuing treatment6 by a health care provider and which, if left untreated, would likely result in an absence from work of more than three days, or (c) involves pre-natal care.  A “serious health condition” does not include voluntary cosmetic treatments, unless inpatient care is required, or routine physical examinations.
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C.
FAMILY AND MEDICAL LEAVE OF ABSENCE (cont)
4. An employee requesting leave shall submit a “Request for Leave” form to APCHS’ Principal.

5. If an employee requests leave for treatment of an employee’s serious medical condition or that of a child, parent, or spouse, the employee must make a reasonable effort to schedule the treatment at a time that is not unduly disruptive to APCHS.

6. An employee seeking leave for a foreseeable reason such as the birth or placement of a child or for planned medical treatment shall provide APCHS with at least thirty (30) days advance notice of the leave.  If thirty (30) days advance notice is not possible under the circumstances, e.g. in the case of a premature birth, the employee shall give such notice as is practicable, e.g., within one or two business days of the day the employee learns of the need for leave.  If an employee’s reason for seeking leave was unforeseeable, such employee shall give such notice as is practicable.   An employee who fails to give notice of leave as required herein may be denied such leave until the notice requirements are met.

If less than thirty (30) days notice of leave is provided, the employee must schedule an appointment with APCHS’ Principal for approval.

7. An employee seeking leave on the basis of the serious medical condition of the employee or the employee’s spouse, son or daughter, or parent, must provide certification issued by the health care provider of the employee or of the employee’s spouse, son or daughter, or parent, stating:

(a) the date the condition began,

(b) its probable duration,

(c) appropriate medical facts, and

(d) that, for a specified time, either

(1) the employee is unable to perform his/her job functions or will be unavailable to do so while receiving necessary medical treatment, or

(2) the employee will be needed to care for the sick family member.
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FAMILY AND MEDICAL LEAVE OF ABSENCE (cont)
If APCHS questions the adequacy of medical certification, APCHS may require the employee to seek the opinion of a second health care provider, who is not regularly employed by APCHS, at APCHS’ expense.  If the opinions of the first and second health care providers differ, APCHS may require the employee to obtain a third opinion at APCHS’ expense, from a health care provider agreed upon by the employee and APCHS.  The third opinion shall be final and binding.

8. Spouses employed by APCHS are limited to a combined total of twelve (12) workweeks per year for the birth or placement of a child, or to care for a parent.  However, for other covered leaves, such as to care for a spouse or child, or for treatment of the employee’s own serious health condition, each spouse may take up to twelve (12) weeks a year.

9. Intermittent leave and reduced work schedules are allowed when such are medically necessary; however, employees may not take intermittent leaves or go on reduced work schedules that reduce the number of hours worked per week or per day for childbirth/infant care or adoption leave.

10. If an eligible “instructional employee” seeks intermittent leave or reduced-schedule leave for the care of a spouse, son or daughter, or parent, of for the employee’s own serious health condition, and the leave is foreseeable on the basis of planned medical treatment, and the employee would be on leave for more than twenty (20) percent of the work days during the period, the employee must choose either to:

1. Take leave for a period or periods of a particular length, not greater than the length of the planned medical treatment; or

2. Transfer temporarily to an equivalent position which better accommodates recurring periods of leave.

“Instructional employees” include teachers, instructional assistants, coaches, and other employees whose duties principally involve the direct provision of instructional services to students.  In the event an employee involuntarily takes additional leave time under subparagraph 1, above, the entire leave time shall be counted against the employee’s available leave under the FMLA and any APCHS leave policy.
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FAMILY AND MEDICAL LEAVE OF ABSENCE (cont)
11. If any employee requests intermittent leave or leave on a reduced work schedule to care for a seriously-ill family member or for the employee’s own serious health condition, and the need for leave is foreseeable based upon planned medical treatment, the employee may temporarily be transferred to an available alternative position with equivalent pay and benefits, if the employee is qualified for the position and the position better accommodates recurring periods of leave than the employee’s regular job.

12. The responsibilities of instructional employees near the end of academic terms—examinations, grading, etc.—requires that APCHS be able to limit leave taking by instructional employees at such times as follows:

a. Leaves beginning more than five weeks before the end of a semester.  If an instructional employee starts a leave more than five weeks before the end of a semester, APCHS may require the employee to continue the leave until the end of the semester if:

a. the leave is of at least three weeks’ duration; and

b. the employee would return from leave during the three week period preceding the semester’s end.

b. Leaves beginning five weeks or less before the end of a semester.  If an instructional employee begins a leave five weeks or less before the end of a semester, APCHS may require the employee to continue the leave until the end of the semester if:

a. the leave will last more than two weeks; and

b. the employee would return from leave during the two-week period before the term’s end.

c. Leaves beginning three weeks or less before the end of a summer.  If an instructional employee starts a leave three weeks or less before the end of a semester, APCHS may require the employee to continue the leave until the end of the term if the leave will last more than five working days.

13. The employee’s supervisor, APCHS’ Principal, must approve all requests for family/medical leave.
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FAMILY AND MEDICAL LEAVE OF ABSENCE (cont)

14.  Employees who take family/medical leave must utilize any available paid leave they have accrued under another of APCHS’ leave policies when the reason for leave corresponds with the basis for leave under the other policy.  Accrued vacation or personal leave shall be substituted for any FMLA-qualifying purpose.  If the requested leave period extends beyond the employee’s accrued number of paid leave days, the remaining leave days will be unpaid.

[Example A:  An employee, who sought leave due to his or her own serious medical condition and inability to perform his or her job duties, has accrued six weeks sick leave.  The employee must use the six weeks of paid sick leave and may thereafter use the remaining six weeks of unpaid leave available under this policy].

[Example B:  An employee wishes to use four weeks of leave under this policy for birth or adoption of a child.  The employee may substitute paid maternity or paternity leave, but is not required to, and may not, substitute paid sick leave, except to the extent allowed by the maternity/paternity leave policy].

Any employee seeking leave shall explain the reasons for the needed leave on forms provided by APCHS. It shall be APCHS’ responsibility to identify the requested leave as covered by the FMLA and as paid or unpaid on the basis of leave time accrued under other APCHS leave policies.  Such identification shall be made at the time leave is requested or during such leave, on the basis of information provided by the employee.

15. During the period of leave, APCHS will maintain the employee under APCHS coverage group health plan if enrolled; however, the employee is responsible for continuing to pay the employee’s monthly portion of the premium.  If an employee fails to make payment of the employee’s share of health insurance premiums for thirty (30) days after such payment is due, coverage of such employee for benefits shall be discontinued.  If the employee fails to return to work, following leave under the FMLA for any reason (1) other than the continuation of the FMLA-qualifying circumstances upon which the need for leave was originally based, or (2) circumstances beyond the control of the employee, the employee shall be required to reimburse APCHS for the cost of the health insurance premiums APCHS paid to maintain coverage for the employee during the leave period.

16. Employees will not accrue leave or other benefits during the family/medical leave period.

Abbie Paiz Charter High School

Personnel Policies

C.
FAMILY AND MEDICAL LEAVE OF ABSENCE (cont)

17. An employee other than a “key employee,” who has taken family/medical leave will restored to his or her previous position or to a position of equivalent pay, benefit, and other terms and conditions of employment.  Equivalency of positions shall be determined on the basis of APCHS policy.  A “key employee” may be denied reinstatement if it would create a substantial and grievous economic injury for APCHS.  A “key employee” is one whose compensation is within the highest ten (10) percent of the work force of APCHS.

18. In each APCHS building there shall be posted a notice to employees, describing the provisions of the FMLA, provided and approved by the Wage and Hour Division of the United States Department of Labor.
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D.
AMERICANS WITH DISABILITIES ACT DESIGNATION OF RESPONSIBLE EMPLOYEE
Pursuant to 28 CFR 35.107 (1) (1991), Abbie Paiz Charter High School has designated the Principal as the ADA Coordinator for APCHS’ compliance with the nondiscrimination requirement of Title II of the Americans with Disabilities Act (ADA) and implementing regulations of the United States Department of Justice, 28 CFR Part 35 (1991).

Information concerning the provisions of the ADA and the rights it provides are available from the Principal.
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E.
EMPLOYEE CONFLICT OF INTEREST

ALL employees are prohibited from using confidential information acquired by virtue of their associations with Abbie Paiz Charter High School, APCHS, for their individual or another’s private gain.

Employees are prohibited from requesting or receiving and accepting a gift or loan for themselves or another that tends to influence them or appear to influence them in the discharge of their duties as employees.

Business with suppliers to the district will not be influenced or appear to be influenced by an employee’s financial interest.

Employees must, in all instances, maintain their conduct at the highest standards.  Employees must not engage in activities which violate federal, state, or local laws or which, in any way, diminish the integrity, efficiency, or discipline of the district.
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F.
EMPLOYEE STANDARDS OF DRESS AND CONDUCT

Employees of APCHS shall serve as positive role models for students and set good examples in conduct, manner, dress, and grooming.  While representing APCHS, All APCHS personnel are expected to be neat, clean, and appropriately dressed.

Professional personnel are expected to dress in a manner that projects a professional image for the employee, profession and APCHS.  Extremes in personal appearance or dress are not considered to be in good taste.   In no case shall APCHS’ standard for employees be less than that described for students as published in the APCHS Student Handbook.

All administrators are expected to counsel staff assigned to their location on appearance and conduct.

Upon the first violation of the employee standard of dress, the principal shall meet with the employee, cite the violation of the policy and counsel the employee to adhere to the provisions of the employee standards of dress and conduct during the performance of their responsibilities and representation of APCHS.

Subsequent violations of the policy shall subject the employee to application of the APCHS’ progressive discipline procedures.
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G. 
VOLUNTEERS

APCHS expects that administrators and staff members to encourage community involvement in the various aspects of department and school programs.  The use of volunteers strengthens the linkage between APCHS and its constituent communities.

The Principal and delegated staff members shall provide clear and explicit directions concerning responsibility expectations, assigned duties, and standards of performance.

The supervision of volunteers in the schools shall be the responsibility of the principal and/or delegated staff members.

Volunteers serve without compensation or the expectation of compensation from APCHS.

All volunteers must comply with APCHS’ policies and associated regulations and procedures.  Abuse and harassment of students or other adults of any kind will not be tolerated.  All charges of sexual harassment will be investigated according to the provisions of the student and employee sexual harassment policies.

The Governing Committee or the principal may direct the activities of all volunteers.  The services of a volunteer may be terminated at any time without requirement for specified cause, proof of cause, or a hearing of any sort.

To facilitate the explanation of volunteer participation within the functions and operations of APCHS a volunteer handbook is to be developed and provided to all volunteers.

All volunteers in APCHS are to sign a volunteer permission and release form prior to any participation as a volunteer. The original is to be kept on file in the office of the principal and a copy provided to the volunteer.

APCHS volunteer’s coverage for liability and injury are solely determined by the policies and regulations of the New Mexico Public School Insurance Authority, Workmen’s Compensation, or the New Mexico public school statutes.
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G.
VOLUNTEERS (cont)
APCHS VOLUNTEER PERMISSION AND RELEASE FORM

I hereby acknowledge the receipt of APCHS’ Governing Boards’ Policy G. Volunteers.  I understand by signing this permission and release form that I am agreeing to abide by all allowances and restrictions of performing volunteer services for APCHS.  It is also understood that I will comply with APCHS policies and their associated regulations and procedures and perform the functions of a volunteer as directed by the principal and/or his/her designee.

It is understood that I will serve as a volunteer without compensation or the expectation of compensation from APCHS.  Performing the services of a volunteer does not entitle me to any job within APCHS except by qualifying for employment recommendation through APCHS’ personnel application and hiring procedures.

I acknowledge that the services of a volunteer may be terminated at any time without requirement for specified cause, proof of cause, or a hearing of any sort.

In the performance of a volunteer’s responsibilities and duties, the volunteer is hereby informed that any claim, demand, or cause of action, whether now in existence, or hereafter arising from any personal injury or damages arising out of, resulting from, occurring during, or in any way connected with my participation in volunteer activities will be addressed through APCHS’ liability procedures and coverage as determined by the New Mexico Public School Insurance Authority, Workmen’s Compensation, or the New Mexico public school statutes.  Thus stated, the volunteer acknowledges that he/she understands that this coverage is not all encompassing nor provides any type of guaranteed coverage or insurance benefit.

Each of the undersigned hereby acknowledges receipt of a copy of this release.

Signed:  ___________________________________
Date: _____________

Parent/Volunteer

Signed: ____________________________________
Date: _____________


 APCHS Principal

Copies:  Original: Principal Office
  Copy:  Volunteer
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H.
VOLUNTARY STAFF EXTENDED DUTY

APCHS agrees to extend policy status to the language of each current negotiated agreement is regards to staff compensation and working conditions.  However, there are situations in which employees may be requested to perform extended duty in school situations to assist APCHS in its care and instruction of students. 

These situations are voluntary in nature and each individual staff member may decline to perform the requested assistance.  Since the performance of this extra service is during the contracted workday, its compensation is an agreement between APCHS and the individual and not bound by negotiations agreement.  The following will apply to these extended services.

· Principal and delegated staff members shall provide clear and explicit directions concerning responsibility expectations, assigned duties, and standards of performance.

· Supervision of the extended duty staff in the schools shall be the responsibility of the principal and/or delegated staff members.

· Extended duty staff serve with an agreed upon compensation offered by APCHS.

· All extended duty staff must comply with APCHS Governing Council policies and associated regulations and procedures.  Abuse and harassment of students or other adults of any kind will not be tolerated.  All charges of sexual harassment will be investigated according to the provisions of the student and employee sexual harassment policies.

· The Governing Council or the principal may direct the activities of extended duty staff.  The services of a extended duty staff may be terminated at any time following district appraisal procedures.

· All extended duty staff in APCHS are to sign a extended duty staff permission and release form prior to any participation as a extended duty staff member in APCHS.
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I.
SEXUAL HARASSMENT

I.A
General Statement of Policy

The Governing Council is committed to a policy of nondiscrimination within all APCHS programs or activities on the basis of race, religion, sex, age, national origin or handicapping condition.  In addition, it is the policy of APCHS to maintain learning and working environments that are free from sexual harassment.  The sexual harassment of employees is specifically prohibited as a form of illegal discrimination.

In APCHS, sexual harassment, whether verbal, physical, or visual is unacceptable and will not be tolerated, whether committed by fellow employees, supervisors, students, parents, community members or people who conduct business, with the schools.

It shall be a violation of this policy for any student or employee of APCHS to harass a student or an employee through conduct or communication of a sexual nature as defined by this policy and the student harassment policy contained in the student section of the Governing Council’s Policy Manual.

APCHS will act to investigate all complaints, either formal or informal, verbal or written, of sexual harassment and to discipline any student or employee who sexually harasses a student or employee of APCHS.  The Principal is authorized to take appropriate administrative action to prohibit sexual harassment when committed by parents, community members or people who conduct business with APCHS. It is the express policy of the Governing Council to encourage victims of sexual harassment to report such claims through the Sexual Harassment Procedures.

I.B       Sexual Harassment Defined

1. Sexual harassment consists of unwelcome sexual advances, requests for sexual favors, sexually motivated physical conduct or other verbal or physical conduct or communication of a sexual nature when:

a. Submission to that conduct or communication is made a term or condition, either explicitly or implicitly, of obtaining or retaining employment, or of obtaining an education; or

b. Submission to or rejection of that conduct or communication by an individual is used as a factor in decisions affecting that individual’s employment or education; or
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I.    SEXUAL HARASSMENT (cont)

c. That conduct or communication has the purpose or effect of substantially or unreasonably interfering with an individual’s employment or education, or creating an intimidating, hostile or offensive employment or education environment. Any sexual harassment as defined when perpetrated on any student or employee will be treated as sexual harassment under this policy.
2.
Sexual harassment may include but is not limited to:
a. Verbal harassment, such as derogatory comments, insults, slurs, sexually orientated kidding, jokes, double entendres;

b. Subtle pressure for sexual activity;

c. Physical harassment, such as unnecessary, unwanted or offensive touching;

d. Visual harassment, such as derogatory or offensive posters, cards, cartoons, graffiti, drawings, or gestures;

e. Demands for sexual favors accompanied by implied or overt threats concerning an individual’s employment or educational status;

f. Demands for sexual favors, accompanied by implied or overt promises of preferential treatment, threats concerning an individual’s employment condition/status, or educational status, such as in the case of a student, a favorable grade;

g. Any sexually motivated unwelcome touching; and,

h. Such conduct that is designed to, or has the effect of, unreasonably interfering with an individual‘s work performance or creating an intimidating, hostile, or offensive work environment.

I.C      Reporting Procedures

Individuals who experience sexual harassment from colleagues or others should make it clear that such behavior is offensive to them whether or not such conduct was previously acceptable.  Any person who believes he or she has been a victim of sexual harassment by a student or an employee of APCHS, or any third person with knowledge or belief of conduct, which may constitute sexual harassment, should report the alleged acts immediately to principal or as designated by this policy.  A written complaint form should be used.  This form is available from the principal of APCHS. 
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I.    SEXUAL HARASSMENT (cont)

The principal is the person responsible for receiving oral or written reports of sexual harassment at APCHS. Upon receipt of a report, the principal must notify the Administrative Associate, Human Rights Officer Designee, immediately without screening or investigating the report.  A written report will be forwarded simultaneously to the Administrative Associate.  If the report was given verbally, the principal shall reduce it to written form within twenty-four (24) hours and forward it to the Administrative Associate.  Failure to forward any sexual harassment report or complaint as provided herein will result in disciplinary action.  If the complaint involves the principal the complaint shall be filed directly with the Administrative Associate.

The Governing Board hereby designates the Administrative Associate as APCHS’ Human Rights Officer to receive reports or complaints of sexual harassment from any individual, employee or victim of sexual harassment and also from the building principals or department supervisors as outlined above.  If the complaint involves the Human Rights Officer, the complaint shall be filed directly with the Principal.  APCHS shall conspicuously post the name of the Human Rights Officer, including a mailing address and telephone number.

Submission of a complaint or report of sexual harassment will not affect the individual’s future employment, grades or work assignments.

Use of formal reporting forms is not mandatory, but strongly advised.

APCHS will respect the confidentiality of the complainant and the individual(s) against whom the complaint is filed as much as possible, consistent with APCHS’ legal obligations and the necessity to investigate allegations of harassment and take disciplinary action when the conduct has occurred.
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J.
ESTABLISHING AND FILLING POSITIONS

APCHS’ Governing Council, in consultation with the principal, is responsible for determining the programs of the APCHS and for establishing the personnel structure and staffing patterns needed to carry out the approved programs within budgetary limits.  No employment position with the district may be established without the approval of the Governing Council.  Any position may be defined as requiring a combination of functions, skills or abilities.

The Principal with Governing Council approval may establish, abolish, define, and redefine such part-time, temporary, or substitute positions for certified and classified staff to carry out Governing Council authorized educational program and APCHS responsibilities and requirements.

The principal shall maintain a comprehensive and up-to-date set of job descriptions for all positions in the school system.  Standardized job descriptions may be approved for use in essentially identical positions throughout the system to the extent that standardization appears to be managerially sound.  The job description for any position may include standard and/or non-standard requirements as deemed appropriate for the particular position.

The approved job description shall constitute the basic statement of qualifications and requirements for a position.  Additional performance requirements may be specified by in program requirements, administrative regulations, supervisory directives, other Governing Council policies or applicable state or federal mandates.
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K.
EMPLOYEE DIRECTORIES
Under no circumstances may an employee of APCHS furnish employee directories or lists of employees’ names to persons representing commercial interests.

The Principal and/or his/her designee will establish procedures for furnishing lists of employees’ names to those requesting such information.
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L.
TREATMENT OF POTENTIALLY INFECTIOUS MATERIALS
APCHS desires to protect employees and students from potentially infectious materials while on school property.  To accomplish this, APCHS will follow the established infectious disease control and program with accompanying manual, Exposure Control Plan for Occupational Exposure to Bloodborne Pathogens.  This plan is located in the APCHS Safety Manual.  These guidelines will be in accordance with Office Safety Health Association (OSHA) Standards.

All APCHS employees are responsible for participating in mandated training and following the guidelines and procedures listed in the manual, Exposure Control Plan for Occupational Exposure to Bloodborne Pathogens.  The principal will maintain documentation in each employee’s personnel record the satisfactory completion of the APCHs’ bloodborne pathogens training.
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M.
ADMINISTRATOR INTERVIEW/SELECTION COMMITTEE POLICY

M.A
PURPOSE:  Recognizing the desirability of fair and representative procedures 

for the interview/selection of APCHS Administrators, the following procedure shall be implemented.

M.B
SUBMISSION OF NAMES:  Prospective committee member names shall be the 


roster of employees maintained by the Principal. Applicants must meet the 
requirements of the stated job position vacancy description notice.
M.C
PRECLUSION:  Immediate relatives of an administrative applicant may not 
serve on the interview/selection committee for that applicant.  Immediate relatives 
consist of spouse, father, father-in-law, mother, mother-in-law, son, son-in-law, 
daughter, daughter-in-law, brother, or sister of the applicant.

M.D
DEMOGRAPHICS:  The composition of the interview/selection committee shall 
reflect the ethnic composition of residents served by APCHS, as determined from 
the most recent United States census.

M.E
GENDER:  The composition of the interview/selection committee shall reflect no


gender bias.

M.F
COMMITTEE COMPOSITION/ALLOTMENT:  The committee shall consist 


of 5 members, as follows:

1. Governing Council Representative

2. Current APCHS Administrator

3. Two (2) professional teaching staff members 

4. One (1) professional non-teaching staff member 
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N.
RECRUITING
The APCHS Principal and/or his/her designee shall develop and maintain a recruitment program designed to attract and retain the best-certified and classified personnel for the APCHS within the limitations of the budget and approved salary schedules.

The Principal, with assistance, from appropriate administrators, shall identify and monitor the personnel needs of APCHS and attempt to locate qualified candidates to recommend for employment.

The search for skilled certified and classified employees shall encompass a wide variety of educational institutions, private business sectors and geographical areas. The recruitment process shall take into consideration the diverse ethnic and cultural characteristics of the district.

Appendix B

APCHS’ Proposed Student Discipline Policy and Procedures
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Student Discipline Policies
I. Student Discipline 


The primary goal of discipline in APCHS is to provide and maintain a safe, just, affirmative, 
and appropriately challenging environment that promotes learning and positive personal 
growth. Disciplinary measures will be aimed toward assisting each student in the development 
of self-control, social responsibility, and the acceptance of appropriate consequences for his or 
her actions. The Principal will utilize the progressive discipline procedures and options 
specified in the APCHS’ Student Behavior Handbook.


Parental involvement in matters of school discipline is encouraged. Parents will be 
advised of disciplinary measures taken in order to elicit their understanding and support. 
A 
record of disciplinary actions taken by the principal will be kept at the school.


Corporal punishment, which is defined as any disciplinary action taken by school 
personnel 
with the intention of producing physical pain, will not be used as a disciplinary measure in 
APCHS.
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Student Discipline Procedures

Student Interrogations 


School authorities have a responsibility to cooperate with law enforcement agencies 
and/or child abuse investigators who are seeking to interview students at the school site. 
Individual students should not be interrogated on campus without the knowledge of the 
principal.


There is no requirement to notify the parents of the student prior to the questioning, 
however, the student should be made aware of his/her legal rights by the law enforcement 
officials. A commissioned law enforcement officer must place a student under arrest, or 
protective custody, before the student may be removed from the campus for either further 
questioning or to be held at a detention facility.


School authorities must immediately make a good faith effort to notify the parents, or legal 
guardians, of a student if the student has been removed from campus by law enforcement 
authorities.
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Student Discipline Procedures

Student Dress 

The Governing Council expects student dress and grooming to reflect high standards of personal conduct so that each student’s attire promotes a positive, safe and healthy atmosphere within the school. Student dress may not present a health or safety hazard, violate municipal or state law or present a potential for disruption to the instructional program. Attire or accessories which advertise, display or promote any drug, including alcohol or tobacco, sexual activity, violence, disrespect and/or bigotry towards any group are not acceptable. 

Unacceptable clothing and accessories include, but are not limited to, gang-related attire, excessively tight or revealing clothes, short shorts, bare midriff, low-cut and/or off the shoulder blouses, spiked jewelry, chains, belts with more than 2 inches excess. "Sagging", or the wearing of pants below the waist and/or in a manner that allows underwear or bare skin to show, and "bagging", or the wearing of excessively baggy pants with low hanging crotches are prohibited. As a matter of common courtesy and respect, hats/caps are not to be worn while inside buildings except when related to specific instructional, safety, religious or medical reasons.

APCHS may customize its individual dress codes to address the needs and standards of their communities and neighborhoods through use of a process which ensures input from students, parents, faculty and staff of the school and other interested community members. Students and their parents/guardians have the responsibility to be aware of the school specific dress codes and to conform to those requirements. The responsibility to interpret and enforce the policy rests with the Principal of APCHS.

Students enrolled in physical education class will have a suitable change of clothing for physical activity, including tennis shoes.

This policy should be reviewed periodically with parents, teachers, and student group representatives to enlist their support and encourage pride and good taste. Attire or accessories which advertise, display, or promote any drug, including alcohol and tobacco, sexual activity, violence, disrespect and/or bigotry toward any group may be considered unacceptable.
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Student Discipline Procedures
Student Dress: Hats and Caps 

The Governing Council expects student dress and grooming to reflect high standards of personal conduct so that each student’s attire promotes a positive, safe and healthy atmosphere within the school. With increasing awareness of the prolonged health concerns of prolonged or excessive exposure to direct ultraviolet radiation of sunlight, students are encouraged to wear hats and caps while participating in activities out of doors. Outdoor activities include recess, athletic and sports activities, music rehearsals, and other extracurricular activities.

As with all student dress, the wearing of hats or caps may not present a health or safety hazard, violate municipal or state law or present a potential for disruption to the instructional program. Hats and caps will not advertise, display or promote any drug, including alcohol or tobacco, sexual activity, violence, disrespect and/or bigotry towards any group. Hats and caps that are deemed gang-related attire are prohibited.

As a matter of common courtesy and respect, hats/caps are not to be worn while inside buildings except when related to specific instructional, safety, religious or medical reasons.

APCHS may customize its individual dress codes to address the needs and standards of its communities and neighborhoods through use of a process which ensures input from students, parents, faculty and staff of the school and other interested community members. Students and their parents/guardians have the responsibility to be aware of the school specific dress codes and to conform to those requirements. The responsibility to interpret and enforce the policy rests with each principal for his/her school.

This policy should be reviewed periodically with parents, teachers, and student group representatives to enlist their support and encourage pride and good taste.
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Student Discipline Procedures
Student Smoking and/or Tobacco Use 

The use of tobacco or tobacco products on APCHS property is prohibited for students, faculty, and staff.

Abbie Paiz Charter High School                                                                                                                                                                

Student Discipline Procedures
Long Term Suspension of Student 

All students have due process procedures available to them under the Governing Council’s Student Behavior Handbook. Any student for whom APCHS is requesting long-term suspension has the right to a suspension hearing held before an selected independent hearing officer, or other party selected by the student. Students or their parents may waive the right to a hearing by signing a waiver. APCHS Principal may not encourage the signing of waivers by saying or implying that hearing officers are likely to impose more severe discipline than the APCHS Principal.

A long-term suspension is defined as the removal of a student from school and all school-related activities for more than ten (10) days and up to the balance of the semester.

A student with an identified disability may not be suspended in excess of ten school days, cumulative, without an IEP review to determine whether the student’s IEP is appropriate and whether the behavior(s) in question is a manifestation of the student’s disability.

The burden of proving that the student violated a provision of the Student Behavior Handbook to the degree a student must be suspended is the responsibility of school authorities.

Procedure for Long-Term Suspension through the Hearing Process

A. Parent and student must be advised of all the charges both orally and in writing a minimum of five (5) days prior to the scheduled hearing. The written notice should be on the form "Notice of Discipline and/or Anticipated Temporary or Long-Term Suspension". 

B. Hearings will be scheduled through the Principal. Hearings must be scheduled within ten (10) working days of the notice of discipline being sent to the parents. 

C. If the hearing will require the services of an interpreter, including sign language, APCHS will work with parents to arrange such services in a timely manner.  

D. APCHS must present copies of the following information to the hearing officer during the hearing. 

1. The copy of the "Notice of Discipline and/or Anticipated Long-Term Suspension." 

2. Report of current grades, current attendance, and class progress reports. 

3. Written witness reports, incident reports, and school police reports. 

4. Current IEP Committee report for special education students, inclusive of IEP documents related to the requested action. 
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Student Discipline Procedures
Long Term Suspension of Student (cont)
5.
When APCHS is requesting long-term suspension for reasons of poor attendance 
or general disruptive conduct, the school must also provide documentation that 
the parents were advised of the problem and what interventions the school 
attempted to resolve the problem.
6.
Student Assistance Team review reports and/or 504 plan reviews, if applicable.
7.
Copies of all reports will become part of the official hearing record. Failure to 
provide these documents may result in student reinstatement. 
8.
Hearings will be scheduled through the Principal. Hearings must be scheduled 
within ten (10) working days of the notice of discipline being sent to the parents.
9.
Copy of arrangement notice that services of an interpreter will be required for the 
hearing.  

Procedures for Long-Term Suspension When Parents Waive the Right to Hearing

1. The principal or designee must advise parents and student of the charges orally and in writing. 

2. The APCHS Principal must advise parents of their right to a hearing. They must explain the hearing procedure and they may not state or imply that requesting a hearing will increase the likelihood of a more severe penalty. 

3. The APCHS Principal must explain to the parents that the student will not be allowed to attend APCHS and/or BCS school while he/she is suspended. 

4. The APCHS Principal must advise parents of students with an identified disability of the availability of alternative continuation services during the term of the suspension. 

5. Parents must sign the request to waive the due process hearing. 

6. The APCHS Principal must advise parents and the student regarding possible education alternatives during the term of the suspension. 

7. The APCHS Principal must attach documentation of parent contacts and intervention to the yellow copy of the "Notice of Discipline and/or Anticipated Long-Term Suspension" form. 

8. APCHS must maintain reports on all long-term suspensions on the discipline summary report each 20-day reporting period. 
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Student Discipline Procedures
Student Expulsion 

An expulsion is a disciplinary exclusion (suspension) from APCHS that is at least two semesters in length. It may be longer or even permanent.

Generally APCHS wishes to limit exclusion from school to no longer than the end of the current semester. In some cases, there is a need to implement an expulsion as an extreme last resort for disciplining students who exhibit unacceptable behaviors such as drug possession, drug sales, acts of extreme violence, vandalism, weapons possession, weapons use, and other felonies. A school may also recommend for expulsion any student who has been suspended long-term two or more times

To Recommend Expulsion

APCHS must follow the same due process procedures outlined for long-term suspension. In addition, the Principal must be prepared to justify to the hearing officer the request for the most severe disciplinary action possible. The following special requirements will apply when the hearing officer elects to uphold the school’s recommendation for expulsion.

A. Unlike long-term suspension actions, the due process hearing for an "expulsion" cannot be waived. Even if the student and parents do not appear, the school must present its case to the hearing officer. 

B. The Principal or designee will review for affirmation all cases in which the hearing officer decides upon expulsion prior to final imposition of the discipline. 

C. Any student who has been expelled may petition for re-entry to APCHS after one calendar year from the date of expulsion. Students desiring re-entry should submit a request in writing to the Principal requesting a reconsideration hearing. 
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Student Discipline Procedures
Student Searches 

To ensure the safety of APHCS’ staff and students, school personnel may conduct searches of students.  APCHS acknowledges both state and federal constitutional rights which are applicable to personal searches of students, searches of their possessions (e.g., pocket contents, backpacks, handbags, etc.) and vehicle searches.  APCHS officials need only have individualized reasonable suspicion that a particular search will reveal evidence that a crime or breach of the disciplinary code is being committed by the student or that a safety or security issue may exist.  Individualized reasonable suspicion is established when the observation of specific and describable behavior or information from a credible informant leads one to reasonably believe that a particular student is engaging in or has engaged in prohibited conduct.  The reasonableness of the search will depend upon:

1. The value and reliability of information used as justification for the search; 

2. The prevalence and seriousness of the problem to which the search is directed; 

3. The urgency requiring an immediate search.

Even if individualized reasonable suspicion exists, the scope of the search must be such that the measures used are reasonably related to the purpose of the search and not excessively intrusive.

Types of Searches
Vehicle Searches - Search of a student's vehicle while parked on school property may be conducted only if a certified school employee, school security officer, campus security aide or school bus driver has reasonable suspicion  that a crime or breach of the disciplinary code is being committed by the student.

Physical Searches - Search of a student's person or property may be conducted only where there is individualized reasonable suspicion that the student being searched has committed a crime or a breach of the disciplinary code.  Searches may be conducted by a certified school employee, school security officer, or campus security aide. 

1. Minimally Intrusive Searches - Searches such as emptying of pockets, searches of student backpacks and purses, removal of hats, socks and shoes may be conducted by any certified school employee, school security officer, campus security aide, or school bus driver. 

2. More Intrusive Searches - Searches such as pat downs and frisks may only be conducted by an authorized person of the same sex as the student being searched. 

3. Most Intrusive Searches - A strip search shall be conducted only upon individualized reasonable suspicion of a safety concern and shall be conducted by APCHS administrator of the same sex as the student and in the presence of another authorized person of the same sex. 
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Student Searches (cont)
Strip searches of students shall be conducted only in life-threatening situations or in situations that pose a possible danger to the school population.  Administration should only conduct more intrusive or most intrusive searches when they have reason to believe that a student may be in possession of a firearm, a weapon, or a dangerous drug.

APCHS Principal Designee who conducts a student strip search will report the search to the Principal.  Principal will, at least monthly, report the number of most intrusive searches to the Governing Council President.

Student desks, school lockers, storage spaces and school computers are not the private property of a student but the property of APCHS and may be opened and subject to inspection without student consent.

Appendix C

APCHS’ Form 910B5
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Appendix D

APCHS’ 5-Year Budget Plan
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This five year budget was developed in context of current economic trends with the NM state budget and its impact on unit value; thus the prepared 5-year projection provided is a ‘flat’ budget with no enrollment growth or unit value increases.

Appendix E 

Bibliography of Citations

1. Darling-Hammond, L. (1997). The right to learn: A blueprint for creating schools that work. San Francisco: Jossey Bass.

2. John M. Bridgeland, John J. DiIulio and Karen Burke Morison; ‘The Silent Epidemic. Perspectives of High School Dropouts’ 2006; Civiv Enterprises

3.  Blank 1997; Dev, 1997; Kushman, 2000; Woods, 1995. International Journal of Business and Management Vol. 5, No. 4; April 2010.

4. School Connectedness: Strategies for Increasing Protective Factors Among Youth U.S. Center for Disease Control, Department of Health and Human Services; 2009.

5. Yura-Petro H, Scanelli BR. The education of health care professionals in the year 2000 and beyond. Part 2: the curriculum solution. The Health Care Supervisor. 1992;10(4):27

6. National Research Council, 1996. National Science Education Standards. Washington, DC: National Academies Press.

7. "Adolescent Sleep Needs and Patterns", Mary Carskadon, Ph.D., Director of Chronobiology/Sleep Research at the E.P. Bradley Hospital and Professor of Psychiatry and Human Behavior at Brown Medical School in Providence, R.I; National Sleep Foundation
8. Henderson & Berla, 1994. A New Generation of Evidence: The Family Is Critical to Student Achievement. 

9. Bost, L., & Riccomini, P. (2006). Effective instruction: An inconspicuous strategy for dropout prevention. Remedial and Special Education, 27(5), 301-311.

10. Gleason, P., & Dynarski, M. (2002). Do we know whom to serve? Issues in using risk factors to identify dropouts. Journal of Education for Students Placed at Risk, 7, 24-41.

Appendix F

Definition of Acronyms

1. AMO – Annual Measurable Objective

2. APR – Annual Performance Report

3. AYP – Adequate Yearly Progress

4. CAP – Corrective Action Plan

5. CRT – Criterion Reference Test

6. CSD – Charter Schools Division

7. DPHO – Due Process Hearing Officer

8. EOY – End of Year

9. EPPS – Educational Plan for Student Success

10. FAPE – Free Appropriate Public Education

11. FFY – Federal Fiscal Year

12. IDEA – Individuals with Disabilities Education Act

13. IEP – Individualized Education Program

14. LEA – Local Education Agencies

15. LEP – Limited English Proficient

16. LRE – Least Restrictive Environment

17. NCLB – No Child Left Behind

18. NMAC – New Mexico Administrative Code

19. NMPED – New Mexico Public Education Department

20. NMSBA – New Mexico Standards Based Assessment

21. PRO – Parents Reaching Out

22. RtI – Response to Intervention

23. SEAS –Special Education Accountability System

24. STARS – Student Teacher Accountability Reporting System

25. TA – Technical Assistance[image: image21]
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