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2009 CHARTER SCHOOL APPLICATION FINAL EVALUATION
School Name: The Center for Inquiry Southwest  


I. TABLE OF CONTENTS – Not to be evaluated
II. COVER SHEET/ABSTRACT – Not to be evaluated
III.  STATEMENT OF ASSURANCES – Not to be evaluated
Throughout the evaluation, each of the five (5) remaining sections is rated as Inadequate, Approaches, Meets, or Exceeds:
The following criteria guided the evaluation of the quality of the responses in each evaluated section of the application:

	Inadequate
	Approaches
	Meets
	Exceeds

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



· Inadequate:
The section lacks significant detail, demonstrates lack of preparation, or otherwise raises substantial concerns about the applicant’s understanding of the issue in concept and/or ability to meet the requirement in practice.

· Approaches: 
The section addresses some of the criteria, but lacks meaningful detail and requires important additional information in order to be reasonably comprehensive.

· Meets:   The section indicates solid preparation and grasp of key issues that would be considered reasonably comprehensive.  It contains many of the characteristics of a response that exceeds even though it may require additional specificity, support or elaboration in places.

· Exceeds:   The section reflects a thorough understanding of key issues and indicates capacity to open and operate a quality charter school.  It addresses the topic with specific and accurate information that shows thorough preparation and presents a clear, realistic picture of how the school expects to operate.

[image: image1.png]
IV. CHARTER SCHOOL MISSION AND STATEMENT OF NEED
The Charter School Mission Statement should communicate the essence of the school to stakeholders and to the public and should provide the focal point to which all other sections of the school’s plans align.  In addition, the proposed charter school and its mission must be in the best interest of the students and community that it proposes to serve.

A Charter School Mission and Statement of Need section will be complete if it has addressed the following components:   

· A Mission Statement that is clear and compelling and includes the following components: 
· Who the school seeks to serve;

· What the school seeks to accomplish;

· What methods the school will use.

· An explanation of how the school will know if it is achieving its mission that includes school level or organizational goals that are:

· Measurable
· Directly support the Mission Statement.
(NOTE:  Specific measurable student performance expectations [student goals] should be addressed in section IV, Educational Plan.)
· An explanation of need that describes how the proposed charter school is in the best interest of the students and community that it proposes to serve.  This will include a demographic description of the student and community population within which the school will be located.
ANALYSIS: CHARTER SCHOOL MISSION AND STATEMENT OF NEED
	Strengths
	Reference

	Mission Statement

The Mission statement for the Center of Inquiry is concise.
Achievement of Mission/Goals

There is a clear understanding of what the school wants the students to be able to ultimately do (generate hypotheses, find resources, filter information and develop logical solutions).
Explanation of Need

The Center for Inquiry has examined the NMSBA test scores to indicate a need for higher achievement for students in the area in which they intend to be located – low socio-economic and ethnically diverse students seem to be the target audience.
The CFISW has chosen single-sex and inquiry-based approaches to meet their mission.

	p. 11
p. 11
p.12
p. 13



	Concerns and Additional Questions
	Reference

	Mission Statement

How does a school accomplish “Through high expectations?”
Statement does not address target audience and only general achievement  

Achievement of Mission/Goals

A few vague measures are identified here.
“…as measured by a combination of project rubrics, progress reports, student portfolios and record keeping for every CFISW student each year at a developmentally appropriate level.”
What does it look like to “generate working hypotheses?”


It is not clear how the instrument to measure parent involvement/becoming a community of learners  will be used– Is there a measurement instrument other than school-generated surveys that get at parent involvement/community of learners?  Is there guidance for this in the Beyond the Bake Sale book that is referenced?

“…students will do so [meet the NM Performance standards] by having their interests at the heart of the curriculum.” Is this what is different from your school compared with the traditional schools currently serving these students?    How will this be aligned throughout all of the curricular components that are to be offered (i.e., Balanced Literacy, Singapore Math)?
The Center for Inquiry in Indianapolis has the International Baccalaureate programme as the basis of their curriculum.  A significantly different curricular approach than what is being proposed here. 

Explanation of Need

The school has identified a low socio-economic and ethnically diverse target group.  How has the school aligned all of its programs to address the unique attributes of these students?   Is the NMSBA the ultimate measure that the school will be using to assess its progress?
“The NMSBA data above shows that our low socio-economic and ethnically diverse students are in great need for something different to meet their educational needs and allow them to reach their full academic potential. The environment necessary to do so will be provided by the CFISW to ensure students reach their full academic potential.”
This is the only statement that the applicant uses to support utilizing inquiry and single-sex class approaches as the best approaches to addressing the NMSBA problem.
The research referenced for single-sex classrooms is not convincing in its delivery.  What are some of the significant findings in the research that indicate that disadvantaged, minority students will benefit from single-sex classroom arrangements?
Afterschool program is mentioned, briefly, yet there is not an explanation about the parent demographic here.  The “expectation” is that a “large number of its students will have working parents.” 
	p. 11
p. 11

p. 11
p. 11
pp.  11 & 12
p. 13

p. 13

pp. 12 & 13
p.13

p. 13
p. 13 & 14
p.14


CHARTER SCHOOL MISSION AND STATEMENT OF NEED SUMMARY

	Inadequate
	Approaches
	Meets
	Exceeds

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



ANALYSIS: CHARTER SCHOOL MISSION AND STATEMENT OF NEED
	Strengths

	The mission of the Center for Inquiry Southwest (CFISW) provides an understanding of the population that it aims to serve.  It also provides the basis of the educational approach that it intends to use over the course of the charter, namely inquiry-based instruction and single-sex environments.  The application identifies a desire to work differently with the parent population in a “community of learners” approach utilizing a model identified in Beyond the Bake Sale. The written input provided by the applicants on 9-1-09 did provide clarity around a number of the issues identified in the preliminary analysis.



	Concerns and Additional Questions

	The mission of the CFISW lacks focus and clarity. This lack of specificity contributes to the overall lack of focus for the entire application.  While there are some ideas that have merit, the lack of a comprehensive, directed, and specific statement leads to an inability to determine how the school will know if it is achieving the mission set forth in the application.  The vague statements that are provided do not have sufficient measures that will allow anyone to know if the school has met the organizational goals that it has identified.  Although the applicants provided clarity around many of the concerns and questions, the responses did not provide the level of depth that would indicate a clear focus and direction for the school.
Although the application vows to create students who will “generate working hypotheses, seek and find necessary resources, filter information, and develop a logical solution to their personal inquiry,” there are no clearly defined structures, mechanisms, or measures that provide benchmarks and standards that will help the school implement a sound educational plan and approach.  Capitalizing on student interest and innate curiosity has research-supported success; however, the application fails to articulate why this approach will likely improve the educational options available to elementary students currently.  The mission statement opens with the phrase: “through high expectations,” yet this aspect of the school’s approach does not appear to be consistently focused on, or mentioned much at all, throughout the rest of the application.  The applicants provided a response to this concern in written input (9-1-09), however, the response did not allay the concern that this idea (having high expectations for students) cannot happen without structured mechanisms and processes for instituting this component of the mission.
While the ideas proposed in the mission section are admirable, and have a foundation in research, the application does little to convince the reader that the founders have the capacity and over-arching plan to successfully carry out the mission. 



V. EDUCATIONAL PLAN
The educational plan should describe who the school expects to serve; what the students will achieve; how they will achieve it; and how the school will evaluate performance.  It should provide a clear picture of what a student who attends the school will experience in terms of educational climate, structure, materials, schedule, assessment and outcomes. 
A. CURRICULUM FRAMEWORK
The New Mexico Content Standards, Benchmarks and Performance Standards provide the content requirements and expectations for students in all public schools.  The description of the curriculum should provide a sense not only of what the school will teach but also of how and why. (NOTE: Refer to the Glossary of Terms Used in the Application, last two pages of this document, to assist in the evaluation of this section.      
A description of the Curriculum Framework will be complete if it has addressed the following components: 

1.  Philosophy and Approach to Instruction:
· A description of the educational philosophy and curricular approach of the proposed school. 
· A description of why the particular educational philosophy and/or approach was selected.
· Documentation, research, and/or a rationale that supports the educational philosophy and curricular approach.
· An explanation of why the educational philosophy and/or approach is/are likely to result in improved educational performance of students. 
· A description of how the educational philosophy and/or approach aligns with the school’s mission and student needs.

2.  Description of the Curriculum
· If the curriculum has already been selected/developed: A detailed description of the curriculum that includes a scope and sequence.
· If the curriculum has yet to be developed:  A description of the proposed curriculum and a specific plan for its development that will include a scope and sequence.  The development plan should include a description of the process, a timeline, and resources (including staffing) to be utilized. 

3.  Alignment with NM Standards 
· A copy of the alignment document if it was completed, OR
· If the alignment has not been completed, a description of the process and a specific timeline to be used for aligning the curriculum with the New Mexico Standards.

4.   Strategies and Methods:  
· A description of the strategies and methods to be used in delivering the curriculum. 
· An explanation of how the curriculum will address students’ needs and assist students in reaching the NM Standards.  (NOTE:  Students with special needs, including students who require bilingual education, special education or  are limited English proficient, should be addressed in Subsection D:  Special Populations)
· A descriptive example of the curricular strategies and methods in action in the classroom.
· A description of professional development that may be necessary for implementation of the strategies and methods to be used in delivering the curriculum.  
ANALYSIS:  EDUCATIONAL PHILOSOPHY AND APPROACH TO INSTRUCTION
	Criteria Satisfied
	Reference

	Philosophy and Approach to Instruction

The Inquiry Process is the center of the philosophy and approach to instruction.   
“CFISW will have a core curriculum that assists students in mastering the New Mexico education standards”.
The application cites research for using a single-sex approach to teaching students.
Description of the Curriculum
“Our program is unique in that most of the curriculum is created, reviewed, and revised each year by the teacher based on the needs and interests of the student.”
Alignment with NM Standards
It is noted that there will be alignment but that this work will be done during the planning year.

Strategies and Methods

Strategies aligned with the identified curriculum choices are presented but present a scenario of a fully implemented school program with all grade levels.
	p. 17
p.17
p. 18
p.18
p. 20
pp. 21-24



	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference

	Philosophy and Approach to Instruction

Is there any research or data available from schools in New Mexico or surrounding states that utilize single-sex models?  Have the applicants identified single-sex classes already in existence as support for choosing this model of instructional delivery?
Description of the Curriculum

“We have chosen Singapore Math as our core math curriculum, which will also be supplemented as necessary to achieve the New Mexico Standards.”
What does this statement mean?  ‘Supplemented as necessary’ could imply quite a few things:  differentiated instruction?  Individual instruction? Number sense?  What are those things that will supplement?  Different types of inquiry-based instruction?

An integrated curriculum approach is touched upon briefly in this section of the application, however, the description of how this will happen, how this is aligned with the Inquiry Model, and how it will lead to “more time for in-depth learning of curriculum” is neither comprehensive nor specific.
The description of the language arts program relies on the description of the Balanced Literacy Approach articulated in Appendix G2.  While this description does a good job of providing an overview of a Balanced Literacy Approach in an elementary school classroom, it does not describe how this approach will be implemented at CFISW.  There is no connection made between this approach and the Inquiry Model identified as the center of the curriculum.
The description of Singapore Math is superficial and lacks a connection to the inquiry-based approach. 

Character development is introduced here, yet there is no connection to inquiry, empowerment, and responsibility.  How does this philosophy translate to the classroom, other than creating a classroom mission, and identify “in-bounds” behavior?  Is there a specific reason that this was the approach chosen?  

Alignment with NM Standards

What if a student’s inquiry does not follow the NM Content Standards?  What is the mechanism for analyzing the students’ inquiry projects with the standards? 
What kinds of “experiences with students in the classroom” will lead to revision of the curriculum maps?  
Strategies and Methods

While there are many compelling approaches in the typical day description, there are too many disconnected strategies without an underlying articulation as to how these strategies support the focus of inquiry.
Interaction with families is again mentioned, but there is no mechanism that supports this type of close interaction, one that was described in the mission statement as creating a “community of learners.”
The “rotation classes” are identified as coeducational, but the rationale for introducing this strategy is even less developed than the initial rationale for the single-sex approach in the academic classes.
Much of the description of the typical day identifies non-inquiry based instruction and learning.

There is a small amount of description about the “thematic” approach to teaching and learning throughout this typical day description.

What mechanisms will be in place for teachers to conduct research?  How will they be able to choose appropriate trade books?  Where does the “building lessons” come in?  

“Students will be placed in single-sex classrooms to address how students learn best based on how the brain learns research; boys in a more competitive environment and girls in a more collaborative environment.”  There does not appear to be any verifiable evidence or research to support these claims that boys learn best in a more competitive environment and girls in a more collaborative environment.
“CFISW teachers will also use best practice to address the language needs of all students in academics through the use of such techniques as scaffolding, preloading of information, informal and formal assessments to gauge background knowledge, and the use of technology.”
How will the school guarantee that best practices are being used for the students with “language needs?”  There is a mention of a few strategies, but no connection between these strategies, inquiry-based learning, and the relative success that this approach might bring for ELL students.  This is not developed further in the Special Populations section.

The list of strategies on page 24 of the application brings up the issue that there is no thread that links the practices.  It started out as Inquiry-based as the link, but it seems that inquiry-based is just another strategy and method being utilized along side many other approaches.
Creating assessments for the inquiry learning seems to be the most critical, yet it is not discussed in detail.  How do the applicants know that these approaches will allow students to meet the NMSBA proficiency levels?  How will the school assure that the students will receive a year’s worth of growth for every year at the school?  How will the “inquiry process” get the students there?

	p. 18
p. 18
p. 19
p. 19
p. 19

p. 20

p. 20
p. 20
pp. 21-24

p.21

p. 22

pp. 21-24

pp. 21-24

p. 23

p. 23

p.24

p.24

Written input provided the response that the school intends to hire teachers with a TESOL certification.(9-1-09)
p.24

p.24


B. EDUCATIONAL PROGRAM
The educational program should support the school’s educational plan.  A description of the educational program will be complete if it has addressed the following components:

1.  Length of School Day and School Year:
· The proposed length of the school day, including the number of instructional hours; 
· The proposed length of the school year, including number of days and total number of instructional hours;
· A description of how the proposed length of the school day and school year support the Educational Plan. 

2.  Grade Levels, Class Size and Projected Enrollment:
· The grade levels the charter school proposes to serve;
· If a phase-in of grade levels is proposed, a plan for the phase in by year and grade levels and a rationale for the phase-in plan;
· The total projected student enrollment (maximum enrollment for the school).

· Projected class size.


3.  Graduation Requirements (if applicable):
· The school’s proposed credits and requirements for graduation.

· A description of how any proposed requirements that differ from the New Mexico Graduation Requirements [22-13-1.1.] support the school’s educational plan.

ANALYSIS:  EDUCATIONAL PROGRAM
	Criteria Satisfied
	Reference

	Length of School Day and School Year
The application presented a lengthened school day and school year to address some of the concerns being raised throughout the state and nation relative to student needs.  

Grade Levels, Class Size and Projected Enrollment
A progression of increasing enrollment within the school is presented.

Graduation Requirements (if applicable)
Not applicable


	p. 14 and p. 24

pp. 14-15 and pp. 24-25




	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference

	Length of School Day and School Year

Why is the increase necessary for the existence of the school?  What does it allow that the traditional calendar does not?

Grade Levels, Class Size and Projected Enrollment

What happens if the gender distribution is skewed?  How does the class size get affected in that single-sex classroom scenario?
The cover sheet and page 25 indicate that the school intends to have a total enrollment of 400-440, yet the final year in the 5-year phase-in tops out at 320 students.

Year 4 K-1 shows expansion increase beyond prior years.
“Founding families” is mentioned but no attention to building and supporting this component of the school community is presented.
Graduation Requirements (if applicable)

Not applicable
	p. 25
p. 25
Cover sheet & p. 25

p. 26
p. 25


C. STUDENT PERFORMANCE EXPECTATIONS

Student academic performance is central to a school’s existence.  Student performance expectations must be aligned with the mission and the educational plan.

The Student Performance Expectations subsection will be complete if it has provided the following:
· Student-centered goals that are SMART:

· Specific;

· Measurable;

· Ambitious and Attainable

· Reflective of the school’s mission;

· Time-Specific with Target Dates
· Student-centered goals that are aligned with the school’s mission and the educational plan

ANALYSIS:  STUDENT PERFORMANCE EXPECTATIONS
	Criteria Satisfied
	Reference

	Student-centered SMART Goals
Alignment
The goals seem to be aligned to the mission of the school.
	p. 27



	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference

	Student-centered SMART Goals

Measurability of the goals is weak and not clear (e.g., one year’s growth as measured by?)

No reference made to students attaining a proficiency level (Goals 1 and 4) for grades 3-5.

It is not clear which assessment will be utilized with which grades.

The criteria mentioned for inquiry-based learning seem to be critical to the demonstration of learning.  Is there some objective assessment to assess hypotheses, find resources, and develop logical solutions – progress reports, portfolios?

Little information is provided as to how parents are to be engaged in their children’s learning.

What are the technology skills appropriate to the respective grade/ability level?  How are the student portfolios incorporated into the educational program?  Are they a critical type of assessment that is a gatekeeper for subsequent grade entry?  
Alignment

No concerns noted. 

	p. 27

p. 27
p. 27

p. 27

p. 28

p. 28


D. PLAN FOR EVALUATING STUDENT PERFORMANCE
A Plan for Evaluating Student Performance will be complete if it addresses the following components:

· the types of assessments that will be used to measure student progress toward achievement of the NM Standards and the school’s student performance expectations;

· the timeline for achievement of the NM Standards and/or the school’s student performance expectations;

· the procedures for taking corrective action in the event that student performance falls below the NM Standards and/or the school’s student performance expectations;

· remediation for students not achieving standards, including a timeline for implementation of the remediation plan;

· assessments that might be considered in addition to the statewide-mandated testing;

· documentation and reporting of student data to students and parents.
ANALYSIS:  PLAN FOR EVALUATING STUDENT PERFORMANCE
	Criteria Satisfied
	Reference

	Types of Assessments
Formative and Summative assessments are identified within the application and the RTI model

Identified program has supportive elements of assessment identified within the application Timeline for Achievement
The AIMSweb is the online and paper-based assessment system to be utilized by the school. There appear to be a variety of assessments available for students and teachers.
Corrective Action
The RtI model is identified as an opportunity for corrective action with students.
Remediation

The school has identified an STAT as a referral team to help with the identification of students needing remediation.  
Additional Assessment

“The Fountas & Pinnell Benchmark Assessment System will be used to measure and monitor student growth and instructional needs in reading as both as formative and summative assessment.”
Documentation and Reporting

Narrative Progress Reports will be provided to parents on a trimester basis.

	pp. 28 & 29
p. 30
p. 29
pp. 30 & 31
p. 31
p. 29
p. 31


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference

	Types of Assessments

A sampling of assessments is identified, but teachers will need training and guidance on the utilization of the assessments to determine impact and usefulness.  There is no rationale presented regarding how these assessments support the school’s gender specific classroom design and how that will be used to show impact. 

Timeline for Achievement

Identified timelines will need to be reviewed and assessed in meeting parent and student needs once implemented.

Corrective Action

The assessments that will provide the school information about how well students are performing seem to be available through the assessment systems mentioned, however, there is no comprehensive plan for how and when to analyze the results and take action to address any deficiencies.  This is a critical piece for a school utilizing such innovative forms of instruction and educational structures.
Remediation

The RtI model seems to be a combination on the AIMSweb system and the PED flowchart on page 30. There is no explanation about how this will be deployed at the school.  There is no connection between this remediation process and the whole inquiry based approach that is outlined in the educational plan.  
Additional Assessment

Although additional assessments are identified, there is no real connection between the assessments and the overall educational plan and approach.  Whereas portfolios were identified as a component of a student-centered goal, there does not appear to be any thought given to how those portfolios will be utilized with students and parents, nor how the teachers will incorporate these types of assessments into the overall evaluation of a student.  Just having these types of assessments will mean nothing if they do not help students and teachers know if they are moving towards becoming better learners, as indicated in the mission of the school.
Documentation and Reporting

Given that one of the goals for the school around parent involvement is to go “beyond the bake sale,” this seems to be a missing piece in the opportunity to engage parents in a meaningful way.  The mechanism for how assessments will be used at home, or even how a connection will be made to the classroom, is not identified.
	pp. 29-30

p. 31
pp. 28-32
pp. 29 & 30
p. 30
p. 30


E. SPECIAL POPULATIONS
A Special Populations subsection will be complete if it has addressed the following components:
· Suggested modifications to the proposed educational program to meet individual student needs, such as bilingual, limited English proficient, and special education;

· An outline of a special education plan (the final plan of which must be completed and submitted to the charter authorizer by the end of the planning year) that demonstrates understanding of state and federal special education requirements including the fundamental obligation to provide a free, appropriate education to students identified with disabilities;

· How the charter school will provide access to ancillary services including, but not limited to, counseling and health.
ANALYSIS:  SPECIAL POPULATIONS
	Criteria Satisfied
	Reference

	Modifications to meet Individual Student Needs

To be determined based on identified students

Special Education Plan

Plan to be developed based on state and federal guidelines

Access to Ancillary Services

Will implement IEPs as required


	p. 31
p. 31
p. 31


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference

	Modifications to meet Individual Student Needs

The application is very weak in this section of the application and in that it is the responsibility of the school to be sure that the needs of all students are to be provided.  The needs of English Language Learners were also not identified within the modification strategies of the application.

The application mentions in both the statement of need, as well as in the assessment plan that the school plans on dealing with students who speak Spanish.  Yet there is not a mention of English Language Learners in this subsection.  What might the research have to say about second-language learners and, for example, single-sex classrooms? 

Special Education Plan

Significantly lacking in detail to understand how the school intends to serve special education students.  This is merely a statement of assurance that the school will comply with the law.  Is there anything in the research that supports this particular approach to instruction (inquiry, Singapore Math, learning communities, etc.) that speaks to special education needs? 

Access to Ancillary Services

No mention of how students at the Center for Inquiry Southwest might access ancillary services to which they are entitled by law.

	pp. 31-32
pp. 31 & 32

pp. 31 & 32



EDUCATIONAL PLAN SUMMARY  
	Inadequate
	Approaches
	Meets
	Exceeds

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



ANALYSIS: EDUCATIONAL PLAN SUMMARY 

	Strengths

	The application addresses a number of research-based approaches to instruction and has clearly focused on their structure as a “single-sex environment.”  The approaches identified are complimentary in nature and could, if more fully developed, provide a unique approach to elementary education.  Capitalizing on students’ interests, using a scaffolded reading instruction program, and allowing teachers to modify curriculum on a yearly basis show promise for a unified educational plan, however, the plan provided does not effectively unify the approaches that would indicate how these multiple approaches are to be coordinated or integrated within a master educational plan.
The application identifies a number of proven assessments throughout the grade levels, and seems to indicate that the school would utilize the results to modify the instructional program.  Character education is identified as an approach that the school will use to address socialization skills and behavior modification.



	Concerns and Additional Questions

	While the application mentions the use of many promising strategies and methods, the lack of detail as to how these programs will work together as a comprehensive instructional delivery model provide significant gaps in the overall educational plan.  The inquiry model is touted throughout as the thread that ties everything together, yet in the description of a typical day, the inquiry approach is relegated to one approach among many.  Curricular approaches like integrated curriculum and instruction, Balanced Literacy, FISH! Philosophy, along with assessment approaches like portfolios, rubrics, and inquiry-based projects have significant merit.  The application, however, does not provide the clear indication that these approaches are deliberately chosen for the intended population, nor are they developed in such a manner that the educational plan can be envisioned as an academic support structure that will allow all students to reach their potential.
The Educational program provides for a longer school day and year, but the rationale for these structures is underdeveloped.  Although conventional wisdom my suggest that longer instructional time equates to more learning, the structures utilized within the longer periods of time have much greater impact than time itself.  The applicant provided written input that referenced some research supporting a longer school year (written input 9-1-09); however the response did not identify the different structures that will be utilized for both increased student learning and teacher professional development.  As in a few other areas of the application, the educational program subsection mentions a reliance on family involvement in the overall success of the school.  Consistent with the other references to family involvement, the engagement of parents in the overall plan for the school is significantly underdeveloped.  How parents will be engaged in a meaningful way is never truly addressed in the application.  The applicants provided written input that they would develop this family engagement program more full in the planning year (written input 9-1-09).  
Student performance goals identified in the application do not specifically address measurability.  The vague references to “one year’s growth” and “meeting proficiency” do not provide the standard towards which the students or school are striving.  While inquiry is supposed to be the overall educational approach, there is little presented to identify how the school will know if students are benefitting from this process.  While research is mentioned in previous sections regarding the effectiveness of this approach, and while this was also elaborated upon at the Community Input Hearing, the lack of a precise measure for what students will demonstrate leaves a glaring hole in the overall educational plan.  The lack of specific measures in the student performance goals leads to a lack of specificity in how assessment data will be utilized at the school.  While written input addressed this concern by stating: “Looking at data from the assessments mentioned in the application will be an integral part of the school culture.  Collection of the data will not be the ends, but the means….to provide for continuing, shifting or changing instructional practice as needed to meet the needs of our students,” (9-1-09) this description still lacks a clearly defined structure to allow for this reflection to occur.  The most glaring weakness in the plan to evaluate student performance is how the results of assessments will connect to the modifications of teacher instruction.  Because the measures for student performance are not specific, there is little consistent academic performance feedback that is mentioned that will support teachers to make informed educational decisions.   The written input received on 9-1-09 identifies “collaboration” between the teachers and the Executive Director as the vehicle through which instructional modifications will be developed, yet this collaborative model is not discussed, nor developed in any detail.

Finally, the educational plan presents little information regarding the needs of special populations within the school.  The applicants acknowledged through written input (9-1-09) that this was an oversight.  The lack of specificity as to how the needs will be met for both English Language Learners (ELL) and Special Education students demonstrates a lack of capacity on the part of the founders to fully understand the implications of opening a public school.   While the curricular approaches chosen for the school are researched-based, there is little discussion about the effectiveness of these strategies on the special populations mentioned above.  The applicants indicated that they would hire the appropriately licensed staff to teach these students, but did not address the unique approaches that these teachers might use to address students who are not being successful in the inquiry-based model, or how they might meet the needs of other students, who they acknowledge in the statement of need, may be performing well below their actual grade level proficiency. 




VI.  FINANCIAL PLAN

The Financial Plan should provide a description of how the school leadership intends to manage the school’s finances, including assurances that public funds will be used appropriately and in compliance with all applicable federal and state requirements and laws.  It should present a clear picture of the school’s financial viability including the soundness of revenue projections; expenditure requirements; and how well the school’s budget aligns with and supports implementation of the mission and educational plan.

A. BUDGET
A Budget subsection will be complete if it has addressed the following components:
· A completed revenue projection form 910B5 (included in the application appendices).
· A balanced proposed operating budget covering each year of the charter term based on current unit value using the Budget Spreadsheet (included in the application appendices).
· A detailed narrative description of the revenue and expenditure assumptions on which the operating budget is based. The budget narrative should provide sufficient information to fully understand how budgetary figures were determined.  The following should be addressed:

· major start-up expenses, including staffing and benefits; special education services; facility costs; materials and services; and contracted services; and

· spending priorities that align with the school’s mission, educational program, management structure, professional development needs, and growth plan.
· A detailed narrative description of all revenue sources other than SEG funding, to include any federal, state, or private funds and/or grants.
· A detailed narrative description of the expenditure assumptions for these other revenue sources.

ANALYSIS: BUDGET
	Criteria Satisfied
	Reference 

	Revenue Projection Form 910B5

Submitted with application
Operating Budget

Submitted with application – expenditures balance with the SEG revenue identified in the 910B5
Revenue and Expenditure Assumptions

Revenue Sources Other Than SEG Funds

Expenditure Assumptions for Other Than SEG Funds


	Appendix C

Appendix D



	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Revenue Projection Form 910B5

No concerns noted.
Operating Budget

This subsection by no means provides a “detailed narrative” of the budget priorities.  This school will require a significant amount of training for staff, yet there is no mention of professional development expenditures in here.  There seems to be a significant amount of assessing and data management that needs to occur, yet there is not talk about personnel or other resources allocated to the school.  The budget numbers alone will not help a reader understand why something is being purchased, but simply that it is getting purchased.  There is seemingly no connection to the mission or educational program of the school.  Given the educational approach that is being proposed, longer days, longer year, what are the assumptions made with regard to staffing needs, facilities costs, consultation support, clerical requirements, data management, etc.?  

Revenue and Expenditure Assumptions

There is no description of the potential start-up costs associated with the school, other than: “costly furniture, fixtures and equipment…”
Revenue Sources Other Than SEG Funds

Instructional Materials monies are mentioned, but there is no concrete understanding demonstrated as to what the “best educational materials” might consist of.
Expenditure Assumptions for Other Than SEG Funds

No concerns noted.

	pp. 33 & 34

The applicants indicated that the professional development costs would be approximately $20,000 in written input on 8-11-09 
p. 34

pp. 33-34


B. FISCAL MANAGEMENT

A plan for fiscal management subsection will be complete if it has addressed the following components:

· A detailed plan indicating how the charter school will manage its fiscal responsibilities. 

· A description of the school’s internal control procedures that it will utilize to safeguard assets, segregate its payroll and other check disbursement duties, provide reliable financial information, promote operational efficiency, and ensure compliance with all applicable federal statutes and regulations and state statutes and rules relative to fiscal procedures.  
· A description of the manner in which the annual audit of the financial operations of the charter school is to be conducted.
ANALYSIS: FISCAL MANAGMENT
	Criteria Satisfied
	Reference 

	Fiscal Management Plan
A general outline of the plan to manage funds to which they are entitled is given.
Internal Control Procedures

Assurances and specified procedures are described for controlling the funds that the school will receive.
Annual Audit of Financial Operations

The annual audit is addressed appropriately.

	pp. 35-39
pp. 36-39
p. 39


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Fiscal Management Plan

No concerns noted.
Internal Control Procedures

No concerns noted.
Annual Audit of Financial Operations

No concerns noted.
	


FINANCIAL PLAN SUMMARY  
	Inadequate
	Approaches
	Meets
	Exceeds

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



ANALYSIS: FINANCIAL PLAN SUMMARY 

	Strengths

	The application provided sufficient assurances that the school intends to follow the procurement process in accordance with the law, provide for an annual financial audit and implement internal control procedures that will safeguard the school’s assets.  The budget spreadsheet reflects a clear understanding of the expected revenues and some of the potential expenditures for a public elementary school.  The written input (9-1-09) also elaborated on the details missing in the initial application around specific expenditures utilizing the SEG monies as well as other funding sources.


	Concerns and Additional Questions

	The budget narrative provided in the application leaves significant gaps in the resources that the school will need to provide to deliver its intended educational plan.  While budgets should support the overall plan of the school, the Center for Inquiry Southwest (CFISW) application does not articulate how the budget will support even basic staff and organizational needs.  Most significantly, the application does not address the resources necessary to manage all of the data that will be produced by students, it does not address the professional development costs associated with teacher training, it does not address the start-up costs in any amount of detail, to name some of the most glaring deficiencies.  Written input provided (9-1-09) some detail around professional development and start-up costs, but still used vague descriptions like: “fixtures and other equipment,” and “technology related and office equipment.”  Overall, the budget description misses the connection between the educational plan and the priorities for spending.  Assumptions about resources necessary to complete comprehensive student portfolios, to train and maintain a high-quality staff, to meaningfully engage and train parents as educational partners, to provide classroom teachers with resources necessary to facilitate student interest-based learning opportunities, or the financial implications of providing a longer school day and year are either missing or underdeveloped throughout the narrative and the budget spreadsheet.  



VII.   GOVERNANCE /MANAGEMENT PLAN

The Governance/Management Plan should provide an understanding of how the school will be governed and managed.  It should present a clear picture of the school’s governance and management practices, what roles and responsibilities various groups and individuals will have, and how those groups will relate to one another.  The Plan should outline how decisions are made at the school site, and provide a convincing picture of the school leadership’s capacity to successfully operate the school.  In addition, the governing body of a charter school is, first and foremost, publically accountable for student academic performance and the expenditure of public funds.

A.  Governance Structure
The Governance Structure subsection will be complete if it has addressed the following components:

· A description of how the school will be governed.
· An organizational chart for the school and a narrative description of the chart that explains the proposed school site-based personnel reporting structure to the governing body and the relationship of the governing body to the school’s leader and administration. 
· Delineation of the roles and responsibilities of parent councils, advisory committees and/or community groups in relation to the governing body.
· Policies and procedures by which the governing body will operate that demonstrate an understanding of all applicable statutes and regulations, including the open meetings act.

· Policies and procedures will address:

· board powers and duties; 
· the criteria and the process that will be used to select the school’s head administrator;
· budgeting and operation of the school; and 
· how decisions will be made.  
ANALYSIS: Governance Structure
	Criteria Satisfied
	Reference

	How the school will be governed

The application identified a Board of Governance to oversee the school and to hire the Executive Director.  There are provisions for bringing on new members of the board.

Organizational chart and narrative description

An organizational chart was provided and a narrative was included.

Delineated roles and responsibilities

The Director of Academic Programs will deal with all student issues.
Governing body policies and procedures
Board of Finance designation identified.
	p. 41
pp. 41-44

p. 41
p. 40


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	How the school will be governed

A limited description of how the school governance will operate is presented.
Organizational chart and narrative description

Not a comprehensive list of roles and responsibilities is provided.
Delineated roles and responsibilities
“The Business Manager will report directly to the Executive Director regarding day-to-day operational matters, and indirectly to the Board for fiscal and legal matters.”  It is not clear what is meant by “indirectly reporting to the board?”
Governing body policies and procedures

Policies and procedures for the governing body are not outlined in this subsection.
	p. 41
p. 41
p. 41 
P. 41


B. Description of the Governing Body
The Governing Body subsection will be complete if it has addressed the following components:

· A description of the responsibilities and obligations of the governing body as a whole, individual members, and officers of the governing body.
· A list of each of the members of the school’s governing body. 
· A brief description of the qualifications of each member of the governing body.

· A description of the plans for governing body recruitment and selection, including the orientation process for new members and ongoing professional development.
· An explanation of nature and extent of staff, families, and the community involvement in the governance of the school, and how they will be notified of the opportunity to participate in the school governance.
ANALYSIS: DESCRIPTION OF THE GOVERNING BODY
	Criteria Satisfied
	Reference

	Governing body responsibilities and obligations

The responsibilities and obligations are identified.
List of governing body members and qualifications

Current list of members is provided.

Plans for governing body recruitment, selection, orientation, professional development

Board training provided by the Coalition was identified in a broad sense.
Staff, families, and community involvement in governance


	pp. 41 & 42
pp. 42-43

p. 43



	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Governing body responsibilities and obligations

What does the Strategic Plan expect to entail?  There is a significant lack of detail around the role of the governing body in relation to the school outcomes.

List of governing body members and qualifications

No concerns noted.
Plans for governing body recruitment, selection, orientation, professional development

What does this orientation for new members look like?  Are there any considerations for the inquiry model?  Are there specific trainings/knowledge that seem particularly prudent for the board of the school?  

Staff, families, and community involvement in governance

How is the Board of Governance part of this community of learners as identified in the mission?

	p. 42
p. 43
pp. 44 & 45



C. Partnerships: This section is optional and should be completed if the school has identified a partner organization that is essential to the existence of the charter school, its governance, key instructional, and/or management functions.
The Partnership subsection will be complete if the following components are included:
· Name of the partner organization.
· Name of the contact person at the partner organization and that person’s full contact information.
· A description of the nature and purpose of the school’s partnership with the organization.
· If applicable, an explanation of how the partner organization will be involved in the governance of the school.
· Evidence (in the form of a letter of support or intent to partner) that the school has a formal partnership agreement with the partner organization.
ANALYSIS: pARTNERSHIPS
	Criteria Satisfied
	Reference

	Partner organization and contact information
Not applicable to this application as no Partnerships were identified.
Nature and purpose of partnership

Partner organization involvement with school governance

Evidence of formal partnership agreement


	


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Partner organization and contact information

Nature and purpose of partnership

Partner organization involvement with school governance

Evidence of formal partnership agreement


	


D. School Organizational Structure
A School Organizational Structure subsection will be complete if the following components are included:
· Based on the organizational chart provided under subsection A. GOVERNANCE STRUCTURE above, a description of the site-based management structure at the school and job descriptions that identify key roles, responsibilities and accountability for each position listed on the organizational chart will be presented.  
· A staffing plan for each year of the first charter term, including the proposed pupil-teacher ratio that supports the educational plan.
ANALYSIS: SCHOOL ORGANIZATIONAL STRUCTURE

	Criteria Satisfied
	Reference

	Description of site-based management structure and job descriptions for all organizational chart positions

Structure and descriptions were provided.
Years 1-5 staffing plan with pupil-teacher ratio supporting educational plan

A narrative description of the increasing staffing pattern was provided.

	pp. 45-48

pp. 48-49




	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Description of site-based management structure and job descriptions for all organizational chart positions

Earlier the Business Manager was only to have indirect communication to the Board (see page 41).

Years 1-5 staffing plan with pupil-teacher ratio supporting educational plan

This type of staffing pattern and the budgetary implications should have been provided in the budget narrative.
The school appears to have pupil-teacher ratio issues well identified, but did not address that by using the multi-age classroom that they would not have to adhere to all of the requirements and would not need waivers here.  But again the early childhood issues may be a problem if they are successful in recruiting the number of Kindergarten and Pre-Kindergarten students as indicated in the application.  Supportive programs (health and counseling are not clearly defined but a health assistant position is identified in the budget and library programs are not addressed but again a library assistant position is in the budget).
	p. 45
pp. 48 & 49. 
pp. 48 & 49. 

p. 2 of Budget

p. 3 of Budget


E. Employee Relations
An Employee Relations subsection will be complete if the following components are addressed:

· An explanation of the relationship that will exist between the school and its employees, including evidence that the terms and conditions of employment will be addressed with affected employees and their recognized representatives, if any.  
· A description of the school’s personnel policies and procedures that comply with all applicable federal statutes and regulations, including the School Personnel Act.
· The proposed salary schedules for all employees that comply with the minimum salary requirements as identified in the School Personnel Act.
· A description of the evaluation process for staff that will include evaluation of teachers by a licensed school administrator.
· A description of the school’s staff discipline process that provides for due process.
ANALYSIS:  EMPLOYEE RELATIONS

	Criteria Satisfied
	Reference

	Relationship between school and employees and terms and conditions of employment

Personnel Policies have been drafted and submitted with the application.
School’s personnel policies and procedures

Draft policies appear in the appendices.
Proposed salary schedules for all employees

Salary schedules are not provided in the body of the application, but are included in the appendices.
Evaluation process for staff

Evaluation processes are not provided in the body of the application, but are included in the appendices.
Staff discipline process
Staff discipline policies are provided in the appendices.

	Appendix A

Appendix A

Appendix A

Appendix A

Appendix A




	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Relationship between school and employees and terms and conditions of employment

“Center for Inquiry Southwest shall operate pursuant to the provisions of the School Personnel Act, 22-10A-1 NMSA 1978. The Employee Handbook, including salary schedule, is provided in Appendix A.”
No narrative explanation is provided in the body of the application.
School’s personnel policies and procedures

None noted.
Proposed salary schedules for all employees

Salary schedules are not provided in the body of the application.

A concern identified here is that the salaries identified are at the entry level for teachers and administrators.  In light of the requirements for the teachers to be prepared to teach in a multi-age classroom, address multiple levels of curriculum and standards, recruiting from the Level I teacher category may create hardships for both the teacher and students.

Evaluation process for staff

The evaluation process for staff is not described in the body of the application.
Staff discipline process

None noted.

	p. 50
Appendix A
p. 50
Appendix A

p. 50
Appendix A



F. Student Enrollment Procedures and Discipline Policy
A student enrollment procedures and discipline policy section will be complete if the following components are addressed:

· A description of the school’s enrollment policies and procedures, including an explanation of the enrollment timeline.
· A lottery process that is in accordance with applicable law.
· A proposed student discipline policy that complies with the Public Education Department’s Student Rights and Responsibilities [6.11.2 NMAC].

ANALYSIS: STUDENT ENROLLMENT PROCEDURES AND DISCIPLINE POLICY
	Criteria Satisfied
	Reference

	School enrollment policies and procedures 

The application identifies an enrollment process with a specific timeline.
Lottery process

The lottery process is defined in this subsection.
Proposed student discipline policy

A draft discipline policy has been submitted as an appendix.

	pp. 50-51
p. 51
Appendix B



	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	School enrollment policies and procedures 

No concerns noted.
Lottery process

No concerns noted.
Proposed student discipline policy

It seems that the need for a comprehensive approach to creating a “quality-learning environment” is critical, yet there is little description regarding this approach other than having an expectation that students are fully aware.  How do you plan on ensuring that students are “fully aware of…their duties and responsibilities….in the educational process?

While the FISH! program was described earlier in the application, there is no mention of it here in the description of the student discipline procedures.

	p. 51



G. Facilities: 
The facilities plan should demonstrate that the applicant group has carefully considered the school’s facilities needs and understands its options for meeting those needs.
Has the applicant group selected or secured a facility?   FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
  No
NOTE:  Based upon “YES” or “NO”, complete the appropriate analysis below.
If “NO” a Facilities section will be complete if the following components are addressed:
· An explanation of the school’s needs for a facility that will support the implementation of the school’s educational plan, including desired location, size, and layout of space.
· A reasonable plan for identifying and securing an adequate facility.
· An explanation of the proposed capital outlay needs for the facility, including projected requests for capital outlay assistance for the school. 
ANALYSIS: FACILITIES – IF “NO”
	Criteria Satisfied
	Reference

	Explanation of school’s facility needs to support educational plan
Needs for the facility were identified within the application but were general in nature
Reasonable plan for identifying and securing adequate facility

There is a plan identified for pursuing different options to secure a facility.  Timelines are proposed and assurances are given.
Proposed capital outlay needs

The school will pursue additional avenues for securing funding for a facility, including additional capital outlay needs.
	p.51-52
p. 52
p. 53


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Explanation of school’s facility needs to support educational plan 
It is not clear how the morning message will be accomplished without a space big enough at some point for 440 students and staff?  What are the priorities for the building other than its location?  Durability is a priority over educational needs?
A concern is that with the grade level phase in of the school with the youngest children first, that there was not mention of a play area for these students.
Reasonable plan for identifying and securing adequate facility

No concerns noted.
Proposed capital outlay needs

No concerns noted.

	p. 52



H. Other Student Services
This section will be complete if the following components are addressed:

· A description of the school’s plans for meeting the transportation needs of its students and plans for contracting services for transportation, if applicable.
· A description of the school’s plans for meeting the food services needs of its students and plans for contracting services for food services.
· A description of the school’s plans for providing student access to counseling services and plans for contracting services, if applicable.
· A description of the school’s plans for providing student access to health services and plans for contracting services, if applicable.
ANALYSIS:  Other Student Services
	Criteria Satisfied
	Reference

	Transportation
Students and families are responsible for providing the transportation to school.  Special education needs will be provided if covered by an IEP and the school indicates that alternative approaches will be identified for students in need.  After year one the school will look at transportation issues.

Food Service
Families will be required to provide lunches for students at least during year one.

Counseling
This area was not addressed but was identified in other sections of the application.

Health Services
This area was not addressed but was identified in the budget.
	p. 53
p. 53
p. 49
Appendix D, p. 2




	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference

	Transportation
No concerns noted.
Food Service
No concerns noted.
Counseling
Not addressed in this section.
Health Services
Not addressed in this section.

	


GOVERNANCE / MANAGEMENT PLAN SUMMARY

	Inadequate
	Approaches
	Meets
	Exceeds

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



ANALYSIS: GOVERNANCE / MANAGEMENT PLAN SUMMARY 

	Strengths

	The CFISW application provides an overview of the responsibilities of the governing body (Board) and identifies five members of the board.  The governance plan provides direct linkages between the school operations and the Board’s governance.  The written input provided by the applicants (9-1-09) expanded on the overview by more clearly demonstrating the oversight responsibilities of the Board.  This input also described the orientation of new members to the Board.  
The school management description identifies key roles and responsibilities for most of the employees at the school.  The limited description identifies the expectation that the Executive Director will evaluate teachers’ ability to “demonstrate state-adopted competencies.”  Written input (9-1-09) stipulated that the teachers will also be required “to conduct personal inquiry projects” as a part of their evaluation procedures.   The draft Board policies provided in Appendix A outline the evaluation process to which the Executive Director will adhere.



	Concerns and Additional Questions

	The governance section of the CFISW application lacked significant detail as to the operational functioning of the Board.  The general overview indicated that the Board will provide financial and academic oversight, yet the details of how this oversight will be deployed are not evident.  The proposed by-laws in Appendix F outline the procedures that the Board will follow, yet there is no discussion about how the Board will collect, evaluate, and provide direction for the performance outcomes of the school.  
Parent involvement is again prioritized in this section of the application, yet the description of the parental involvement in the Board’s processes is limited to a statement providing parents the opportunity to apply for vacancies.  It is not clear how the Board plans to address parental input into the educational and management plans for the school. Written input provides a more concise description of the overall responsibilities of the Board, but does not supply details as to the specific roles of the Board members. (9-1-09)
A limited salary schedule is provided in Appendix A that raises questions regarding the school’s ability to compensate staff members appropriately.  The salary schedule is limited to the minimum salary for tiered teaching staff and a starting salary for other personnel.  The school provides for a 5% additional salary increment,” but does not describe how and when this salary increment will take effect.  The salary schedule also indicates that the yearly salary increases could be determined by “budgetary restraints,” “annual evaluations,” and “PDP goals met” yet there is no description as to how these increase will be determined.  The lack of detail around employee compensation indicates an underdeveloped understanding of the complexities of employee compensation.

Student discipline is also an area that is not fully developed in the CFISW application.  The applicants rely on student interest, creating a culture of high expectations, and student ownership in the learning process.  Written input (9-1-09) confirmed the lack of a coherent student discipline policy and identified the “non-negotiables” as “meeting academic standards set forth by the State, building codes, and what has been agreed upon in the charter.”  The FISH! Philosophy is mentioned again as an underpinning foundation as to “how one conducts oneself,” but there are no specifics regarding what will happen if one does not conduct oneself appropriately.  Written input (9-1-09) indicated that the applicants’ “belief is that by utilizing and instilling the FISH! Philosophy into the Center’s culture, disciplinary action will be minimal.”  This superficial understanding of dealing with inappropriate behavior in an elementary school setting brings into question whether the school will or will not address student behaviors that are not conducive to the overall success of the school.  Consequences for behavior that does not comply with school policies and classroom expectations will “be determined by the Board of Governance and will be in accordance with all applicable state and federal statues and regulations.”(Appendix B).  

Overall, the governance and management section of the application lacks detail and demonstrates a lack of understanding on the part of the founders as to what it takes to effectively run a public elementary school.  Employee relations are addressed minimally, the evaluation system for teachers seems to “add on” an inquiry-based component, and student discipline is limited in its functionality.  The founders seem to want to provide a connection to the mission of the school and capitalize on the inquiry-model, yet it does so by merely stating that the Board “will be involved as inquirers themselves.  They must ask the necessary questions to insure the school is being fiscally responsible, that the charter is being met, and that the Center is being accountable to its owners, the people of New Mexico.” (written input 9-1-09)  A clear description as to how the Board and the school’s administration will insure the outcomes of the school is not comprehensively presented.   



VIII. REQUIREMENTS


The Requirements section of the application addresses the necessary arrangements that school leaders must make to define the respective legal liability and responsibility of the governing body and the Public Education Department.  These requirements include, but are not limited to, securing appropriate insurance coverage and identifying waivers that will be sought by the school from the Public Education Department.
A. LEGAL LIABILITY AND INSURANCE COVERAGE:

The legal liability and insurance coverage section will be complete if contains:

· A statement that the charter school will participate in the public school insurance authority and will comply with all applicable rules of that authority.
ANALYSIS: LEGAL LIABILITY AND INSURANCE COVERAGE
	Criteria Satisfied
	Reference

	Statement of public school insurance participation

A statement is provided.
	p. 54


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference 

	Statement of public school insurance participation
There is a misunderstanding on the part of the applicants in that a school cannot “survey insurance companies for quotes for adequate coverage and contract for the lowest premium cost with a company that best suits the needs of CFISW,” and “participate in the Public Schools Insurance Authority.”

	p. 54



B. WAIVERS

The waivers section will be complete if the following components are addressed:

· A list of the specific waivers that will be requested from the department’s requirements, rules, and provisions including, but not limited to those found in the Public School Code pertaining to individual class load, teaching load, length of the school day, staffing patterns, subject areas, purchase of instructional material, evaluation standards for school personnel, school principal duties, driver education and graduation requirements.
· If any waivers will be requested that are not pertaining to those listed above, the applicable statute and/or state rule that the school is requesting to be waived is cited.

ANALYSIS:  WAIVERS
	Criteria Satisfied
	Reference

	List of waivers to be requested from PED 

Other waivers not pertaining to PED waivers to be requested from PED; must include applicable statute and/or state rule to be waived

None requested.

	


	Criteria Not Sufficiently Addressed, Concerns & Additional Questions
	Reference

	List of waivers to be requested from PED 

It is not clear why waivers for Evaluation of School Personnel and Teacher evaluation are being requested.
The application did identify areas that could be potential waiver areas but were not clear as to whether they would follow through with the waiver request.

Other waivers not pertaining to PED waivers to be requested from PED; must include applicable statute and/or state rule to be waived

None requested.

	p. 56
pp. 55-56




REQUIREMENTS SUMMARY

	Inadequate
	Approaches
	Meets
	Exceeds

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



ANALYSIS: LEGAL REQUIREMENTS 

	Strengths

	Written input provided on 9-1-09 resolved the error that the applicants made in describing the process for providing insurance coverage for the school.  The school will participate in the Public School Insurance Authority.  


	Concerns and Additional Questions

	The school listed a set of policies that they would like to have waived, yet there was no indication as to why these specific waivers will be necessary for the school to deploy its educational and management plans.  Written input (9-1-09) indicated that the school will not be applying for the Individual Class Load and Teaching Load waivers as initially proposed.  It is still unclear as to why the school would need a waiver for Purchase of Instructional Materials and a waiver for the Evaluation of School Personnel.
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