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II.
APPLICATION COVER SHEET/ NOTICE OF INTENT/ABSTRACT

School Information:
Name of Proposed Charter School:  SAGE CHARTER SCHOOL
School Address (if known):  UNKNOWN
School Location (City/Town):  ALBUQUERQUE, NM
School District within which the school will be located: ALBUQUERQUE PUBLIC SCHOOLS DISTRICT
Contact Information:
Primary Contact Person:  ALGENE HERRICK
Address:  5801 CARMEL AVE., N.E.
City:  ALBUQUERQUE    State:  NM   Zip:  87113
Daytime Tel: (505) 821-0141 Fax: NONE
Alternate Tel: (505) 417-3205  E-mail:  montessoriday@msn.com
Secondary Contact Person:  ELIZABETH ANDERSON
Address:  947 AVENIDA MANANA, N.E.
City:  ALBUQUERQUE  State:  NM  Zip:  87110
Daytime Tel:        Fax:  NONE
Alternate Tel:    E-mail:  Elizabeth.Anderson2@chsm.com
Partner Organizations (if applicable): not applicable
____________________________________________________________________________________
Enrollment Information:
Grade span at full enrollment 
K-12 Total number of students at full enrollment 452
	School Year
	Grade Levels 

	Total Projected Student Enrollment

	First Year        2011-12
	K-8
	292

	Second Year   2012-13
	K-9
	332

	Third Year      2013-14
	K-10
	372

	Fourth Year    2014-15
	K-11
	412

	Fifth Year       2015-16
	K-12
	452


Notice of Intent:

Provide a copy of the notice of intent that was submitted on or before January 12, 2010 to both the district superintendent where the charter school is proposed to be located and to the Public Education Commission.  Copies of originals follow.
NOTICES OF INTENT ARE IMMEDIATELY BELOW
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Charter School Division charter
New Mexico Public School Division A\buquemwgw‘\swn
CNM Workforce Training Center, Room 227 gchool®

5600 Eagle Rock Avenue,

Albuquerque, NM 87113
505-222-4762

December 9, 2009 Hand delivered by: A}gene Herrick

Received by: _/ ﬁ/
Date: / Z / } / 7

Dear Dr. Duran,

This letter is written as notice that we will submit a revised Sage Charter School
application, next July. At this point, we are planning a K-12 Montessori School for the
APS District.

Thank you for all your past help. We look forward to working with you this next
semester in your applicant workshops.

Sincerely,

/
Algene Herrick, Sage Charter School, Board Member
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APS Superintendent

6400 Uptown Blvd. NE

Suite 600 East

Albuquerque, NM

505-880-3700

December 14, 2009 Hand delivered by: Algene Herrick

Received by:

Date:

Dear Sir,

This letter is written as notice that we will submit a revised Sage Charter School
application, next July. At this point, we are planning a K-12 Montessori School for the
APS District.

Thank you for all your past help. We look forward to working with you this next
semester in your applicant workshops.

Sincerely,

e il

Algene Herrick, Sage Charter School Founder

;m@[:wr"’
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Abstract:
Sage Charter School
SCS is a High Performance K-12 Montessori School serving Albuquerque students, of all abilities and backgrounds, dedicated to narrowing the New Mexico Achievement Gap and building strong bonds between the school and the multicultural community it serves.  
Montessori is a time proven educational method, known for its comprehensive academic curriculum, hands-on learning materials, and a philosophy geared to meeting the needs of the “whole-child.”  
SCS plans to open in 2011 with 292 students in grades K-8, phasing additional grades into the program and reaching 452 students in grade K-12 by 2016. 
The SCS Governing Body is pleased to present this charter application to the New Mexico Public Education Department (NMPED), the Public Education Commission (NMPEC), and the Albuquerque Community.

III.
STATEMENTS OF ASSURANCES / ASSURANCE THAT ALL GOVERNING BODY MEMBERS HAVE READ THE COMPLETED APPLICATION

EXECUTED STATEMENT OF ASSURANCES ARE IMMEDIATELY BELOW
[image: image4.jpg]L. STATEMENTS OF ASSURANCES / ASSURANCE THAT ALL GOVERNING BODY
MEMBERS HAVE READ THE COMPLETED APPLICATION

These forms must be signed by a duly-authorized representative of the governing body of the proposed
charter school and submitted with the final application. An application will be considered incomplete if it is
not accompanied by the Statements of Assurances and an assurance from each governing body member that
they have read the completed application and agree to its submission.

STATE OF NEW MEXICO )

)
COUNTY OF

)
I, ? oN SO ( OMO W after being duly sworn, state as follows:

1. Mynameis__~Rov < olomon andIresidein Al M%A.LLPJEMJ Mexres,
pOsed

9 T am the authorized representative of the governing body of the pro

%,,4 e Clhanter deheol (name of school) to be
locatedat .5 80l Carmel Ave /\Zﬁ_/‘l_tbu5¢ta%eu wm_ ,Lcertify that,
if awarded a charter: EHI32

1. The CHARTER SCHOOL’s admission process shall not discriminate against anyone
regarding race, gender, national origin, color, ability level, or age.

2. If more students apply than can be accommodated, The CHARTER SCHOOL shall
admit students on the basis of a lottery.

3 The CHARTER SCHOOL’s admission processes shall be in compliance with Section
22-8B-4.1 NMSA 1978.

4. The CHARTER SCHOOL shall be a nonsectarian, non-religious, and non-home-

based public school.
5. Except as otherwise provided in the Public School Code, the CHARTER SCHOOL

shall not charge tuition or have admission requirements.

6. The CHARTER SCHOOL shall comply with all state and federal health and safety
requirements applicable to public schools, including those health and safety codes
relating to educational building occupancy.

7. The governing body shall not contract with a for-profit entity for the management of
the CHARTER SCHOOL.

8. The CHARTER SCHOOL shall comply with all applicable state and federal laws and
rules related to providing special education services.

9. The CHARTER SCHOOL shall avoid apparent and actual conflicts of interest when
administering grants and entering into contracts for equipment and services.

10. The CHARTER SCHOOL shall comply with conflict of interest provisions identified
in the New Mexico Procurement Code, Section 13-1-128 et seq. NMSA 1978 and the
Prohibited Sales Act, Section 22-21-1 et seq. NMSA 1978; and the federal regulations
at 34 CFR 75.525 and 80.36.

11. The CHARTER SCHOOL shall ensure that criminal background checks are
conducted on all employees in accordance with Section 22-10A-5 NMSA 1978.

12. The CHARTER SCHOOL shall develop written procurement procedures and conduct
all procurement transactions in a manner that provides open and fair competition.





[image: image5.jpg](Statements of Assurances page 2 of 4)

13. The CHARTER SCHOOL shall comply with the Age Discrimination Act of 1975,
Title VI

14. of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972,
Section 504 of the Rehabilitation Act of 1973, and part B of the Individuals with
Disabilities Education Act;

15. The CHARTER SCHOOL shall provide equitable access to and participation in its
federally assisted program for students, teachers, and other program beneficiaries
with special needs.

16. The CHARTER SCHOOL shall be economically sound and the fiscal management
shall comply with all applicable federal and state laws, regulations and rules relative
to fiscal procedures.

17. The CHARTER SCHOOL shall provide to the Public Education Commission by the
sooner of the end of the planning year or within ten (10) days of receipt of any federal
or state stimulus funds a detailed plan indicating how the CHARTER SCHOOL will
manage its fiscal responsibilities, the plan will include a description of the internal
control procedures that the charter school will utilize to safeguard assets, segregate its
payroll and other check disbursement duties, provide reliable financial information,
promote operational efficiency, and ensure compliance with all applicable federal
statutes and regulations and state statutes and rules relative to fiscal procedures.

18. Meetings of the CHARTER SCHOOL Governing Body shall comply with the New
Mexico Open Meetings Act, Sections 10-15-1 et seq., NMSA 1978.

19. The CHARTER SCHOOL shall adopt policies and procedures of the governing body,
that address governance, relationship to staff, professional development, the role of
the governing body in policy-making, personnel decisions, budgeting, and operation
of the school, including how decisions will be made.

20. The Governing Body or head administrator of the CHARTER SCHOOL shall
recognize and work with employee labor representatives, if any.

21. The CHARTER SCHOOL shall produce a certificate of occupancy prior to opening a
facility for use as a school; the facility shall meet all applicable federal and state
health, safety and code requirements and be suitable for use as a school.

22. The CHARTER SCHOOL shall develop and maintain a plan for addressing code,
accessibility, health and safety requirements as well as operation, maintenance and

repair of any facility it seeks to use as a school.

73. The CHARTER SCHOOL shall develop personnel policies that comply with all
applicable federal and state labor laws, regulations and rules implementing them and
shall submit the policies to the Public Education Department for comment prior to the

hiring of any employees.

I hereby certify that the information submitted in this application for a charter is true to the best
of my knowledge and belief. I understand that I am the authorized representative of the
governing body of this proposed charter school.

[Signatures required on next page]
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SIGNED STATEMENT OF ASSURANCE THAT EACH GOVERNING BODY
MEMBER HAS READ THIS APPLICATION AND AGREES TO ITS SUBMISSION
TO THE PUBLIC EDUCATION COMMISSION

This form must be signed by each governing body member of the proposed school and
submitted with the final application. An application will be considered incomplete if it is
not accompanied by this Assurance document. (Please “copy” and paste this form for each
school governing body member to sign, and then submit all signed forms with the final
application.)

STATE OF NEW MEXICO )

)
COUNTY OF Bevmaliils )

1. My name is ?O X S@ to MmO W and I reside in ALQ\%Q@%"‘Q feo Mexico
2. I am a member of the governing body of the proposed

.SOJ;_.@- harter Selooll (name of school) to be
locatedat 80| lovmeL _A\/ENE.,LA_Ua ANM AF(L . Icertify that T

have read this charter application in its entirety and hereby agree to its submission to the
Public Education Commission.

Q() X__SQ ' 0 AW\

[Printed Name]

/ G170
M Date

>
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These forms must be signed by a duly-authorized representative of the governing body of the proposed
charter school and submitted with the final application. An application will be considered incomplete if it is

not accompanied by the Statements of Assurances and an assurance from each governing body member that
they have read the completed application and agree to ifs submission.

STATE OF NEW MEXICO )

)
COUNTY OF )

y <~ f .
I, Q(,x,\n; 2 Q . ( f*&{@“r\ , after being duly sworn, state as follows:
(w4

1. My nameis <) Gvan Q. (J\S‘{a N~ andTresidein A1 \Ow"piu?fvg% e LM:’Y\
2. Tam the authorized representative of the governing body of the proposed

L cuge Ciwznteor ScihoeX (name of school) to be
located at Y4e 1pi ol e 55~ SEOIL G avmrel AVE M1 certify that,
if awarded a charter: .fi\ ( b‘“‘f wevg @, N

1. The CHARTER SCHOOL’s admission process shall not discriminate against anyone
regarding race, gender, national origin, color, ability level, or age.

2. If more students apply than can be accommodated, The CHARTER SCHOOL shall
admit students on the basis of a lottery.

3 The CHARTER SCHOOL s admission processes shall be in compliance with Section
22-8B-4.1 NMSA 1978.

4. The CHARTER SCHOOL shall be a nonsectarian, non-religious, and non-home-

based public school.
5. Except as otherwise provided in the Public School Code, the CHARTER SCHOOL

shall not charge tuition or have admission requirements.

6. The CHARTER SCHOOL shall comply with all state and federal health and safety
requirements applicable to public schools, including those health and safety codes
relating to educational building occupancy.

7. The governing body shall not contract with a for-profit entity for the management of
the CHARTER SCHOOL.

8 The CHARTER SCHOOL shall comply with all applicable state and federal laws and
rules related to providing special education services.

9. The CHARTER SCHOOL shall avoid apparent and actual conflicts of interest when
administering grants and entering into contracts for equipment and services.

10. The CHARTER SCHOOL shall comply with conflict of interest provisions identified
in the New Mexico Procurement Code, Section 13-1-128 et seq. NMSA 1978 and the
Prohibited Sales Act, Section 22-21-1 et seq. NMSA 1978; and t’he federal regulations
at 34 CFR 75.525 and 80.36.

11. The CHARTER SCHOOL shall ensure that criminal background checks are
conducted on all employees in accordance with Section 22-10A-5 NMSA 1978.

12. The CHARTER SCHOOL shall develop written procurement procedures and conduct
all procurement transactions in a manner that provides open and fair competition.
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13. The CHARTER SCHOOL shall comply with the Age Discrimination Act of 1975,
Title VI

14. of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972,
Section 504 of the Rehabilitation Act of 1973, and part B of the Individuals with
Disabilities Education Act;

15. The CHARTER SCHOOL shall provide equitable access to and participation in its
federally assisted program for students, teachers, and other program beneficiaries
with special needs.

16. The CHARTER SCHOOL shall be economically sound and the fiscal management
shall comply with all applicable federal and state laws, regulations and rules relative
to fiscal procedures.

17. The CHARTER SCHOOL shall provide to the Public Education Commission by the
sooner of the end of the planning year or within ten (10) days of receipt of any federal
or state stimulus funds a detailed plan indicating how the CHARTER SCHOOL will
manage its fiscal responsibilities, the plan will include a description of the internal
control procedures that the charter school will utilize to safeguard assets, segregate its
payroll and other check disbursement duties, provide reliable financial information,
promote operational efficiency, and ensure compliance with all applicable federal
statutes and regulations and state statutes and rules relative to fiscal procedures.

18. Meetings of the CHARTER SCHOOL Governing Body shall comply with the New
Mexico Open Meetings Act, Sections 10-15-1 et seq., NMSA 1978.

19. The CHARTER SCHOOL shall adopt policies and procedures of the governing body,
that address governance, relationship to staff, professional development, the role of
the governing body in policy-making, personnel decisions, budgeting, and operation
of the school, including how decisions will be made.

20. The Governing Body or head administrator of the CHARTER SCHOOL shall
recognize and work with employee labor representatives, if any.

21. The CHARTER SCHOOL shall produce a certificate of occupancy prior to opening a
facility for use as a school; the facility shall meet all applicable federal and state

health, safety and code requirements and be suitable for use as a school.

22. The CHARTER SCHOOL shall develop and maintain a plan for addressing code,
accessibility, health and safety requirements as well as operation, maintenance and

repair of any facility it seeks to use as a school.

23. The CHARTER SCHOOL shall develop personnel policies that comply with all
applicable federal and state labor laws, regulations and rules implementing them and
shall submit the policies to the Public Education Department for comment prior to the
hiring of any employees.

I hereby certify that the information submitted in this application for a charter is true to the best
of my knowledge and belief. I understand that I am the authorized representative of the
governing body of this proposed charter school.

[Signatures required on next page]
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D, S o Q‘_ C&Mm, governing body member, or authorized representative, of the

C
proposed <:5~&»<~‘~3@ ‘ Charter School.

Subscribed and sworn to before me, this QS day ofd uneY ,20 | 0.

OFFICIAL SEAL
JULIE L. BASSETT ‘
NOTARY PUBLIC - STATE OF NEW MEXICO

Wy commission expires ‘,_w,,w“ﬁ_:immw

NOTARY PUBLIC

My commission expires: L\ ~ 10 ,20 [
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SIGNED STATEMENT OF ASSURANCE THAT EACH GOVERNING BODY
MEMBER HAS READ THIS APPLICATION AND AGREES TO ITS SUBMISSION
TO THE PUBLIC EDUCATION COMMISSION

This form must be signed by each governing body member of the proposed school and
submitted with the final application. An application will be considered incomplete if it is
not accompanied by this Assurance document. (Please “copy” and paste this Jform for each
school governing body member to sign, and then submit all signed forms with the final
application.)

STATE OF NEW MEXICO )

)
COUNTY OF Yerne 110 )

1. My name is tga\)m_@_ Qy\ﬁ_\ and I reside in ﬁ L 3@7 YL NV

2. Tam a member of the governing body of the proposed

< ) 3 )
Secs Chonton Broel 4 (name of S§ﬁ09@g;€|bﬁx
located af’ o pdvy addass- S50) Covmd Ae L N A v W Gertify that T
have read this charter application in its entirety and hereby agree to its submission to the
Public Education Commission.

.T NN : Q—\ O\S’;\‘ﬁ/\ :

[Printed Name

¥ e ) ‘/Q;—: Chelin

ignat}/xre] Date





[image: image12.jpg]L STATEMENTS OF ASSURANCES / ASSURANCE THAT ALL GOVERNING BODY
MEMBERS HAVE READ THE COMPLETED APPLICATION
These forms must be signed by a duly-authorized representative of the governing body of the proposed
charter school and submitted with the final application. An application will be considered incomplete if it is
not accompanied by the Statements of Assurances and an assurance from each governing body member that
they have read the completed application and agree to its submission.

STATE OF NEW MEXICO )

, )
COUNTY OF Be yzli/le )

I %{gﬂﬁ( /%z( /Z/‘ , after being duly sworn, state as follows:

1. Mynameis%/ﬁyﬁ /Z/Su_%u//é/ andIresidein_é/éé{é:g%;@_M
d

2. Iam the authorized representative of the governing body of the propo

SCE Q;Z ‘¢ e S(”/Lc_m / (name of school) to be
located at j@ 580/ @/@L NE 5 /_:r’% Ain gf 7/, I?:ertify that,

if awarded a charter:

1. The CHARTER SCHOOL’s admission process shall not discriminate against anyone
regarding race, gender, national origin, color, ability level, or age.

2. If more students apply than can be accommodated, The CHARTER SCHOOL shall
admit students on the basis of a lottery.

3. The CHARTER SCHOOL’s admission processes shall be in compliance with Section
22-8B-4.1 NMSA 1978.

4. The CHARTER SCHOOL shall be a nonsectarian, non-religious, and non-home-
based public school.

5. Except as otherwise provided in the Public School Code, the CHARTER SCHOOL
shall not charge tuition or have admission requirements.

6. The CHARTER SCHOOL shall comply with all state and federal health and safety
requirements applicable to public schools, including those health and safety codes
relating to educational building occupancy.

7. The governing body shall not contract with a for-profit entity for the management of
the CHARTER SCHOOL.

8. The CHARTER SCHOOL shall comply with all applicable state and federal laws and
rules related to providing special education services.

9. The CHARTER SCHOOL shall avoid apparent and actual conflicts of interest when
administering grants and entering into contracts for equipment and services.

10. The CHARTER SCHOOL shall comply with conflict of interest provisions identified
in the New Mexico Procurement Code, Section 13-1-128 et seq. NMSA 1978 and the
Prohibited Sales Act, Section 22-21-1 et seq. NMSA 1978; and the federal regulations
at 34 CFR 75.525 and 80.36.

11. The CHARTER SCHOOL shall ensure that criminal background checks are
conducted on all employees in accordance with Section 22-10A-5 NMSA 1978.

12. The CHARTER SCHOOL shall develop written procurement procedures and conduct
all procurement transactions in a manner that provides open and fair competition.
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13. The CHARTER SCHOOL shall comply with the Age Discrimination Act of 1975,
Title VI

14. of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972,
Section 504 of the Rehabilitation Act of 1973, and part B of the Individuals with
Disabilities Education Act; '

15. The CHARTER SCHOOL shall provide equitable access to and participation in its
federally assisted program for students, teachers, and other program beneficiaries
with special needs.

16. The CHARTER SCHOOL shall be economically sound and the fiscal management
shall comply with all applicable federal and state laws, regulations and rules relative
to fiscal procedures.

17. The CHARTER SCHOOL shall provide to the Public Education Commission by the
sooner of the end of the planning year or within ten (10) days of receipt of any federal
or state stimulus funds a detailed plan indicating how the CHARTER SCHOOL will
manage its fiscal responsibilities, the plan will include a description of the internal
control procedures that the charter school will utilize to safeguard assets, segregate its
payroll and other check disbursement duties, provide reliable financial information,
promote operational efficiency, and ensure compliance with all applicable federal
statutes and regulations and state statutes and rules relative to fiscal procedures.

18. Meetings of the CHARTER SCHOOL Governing Body shall comply with the New
Mexico Open Meetings Act, Sections 10-15-1 et seq., NMSA 1978.

19. The CHARTER SCHOOL shall adopt policies and procedures of the governing body,
that address governance, relationship to staff, professional development, the role of
the governing body in policy-making, personnel decisions, budgeting, and operation
of the school, including how decisions will be made.

20. The Governing Body or head administrator of the CHARTER SCHOOL shall
recognize and work with employee labor representatives, if any.

21. The CHARTER SCHOOL shall produce a certificate of occupancy prior to opening a
facility for use as a school; the facility shall meet all applicable federal and state
health, safety and code requirements and be suitable for use as a school.

22. The CHARTER SCHOOL shall develop and maintain a plan for addressing code,
accessibility, health and safety requirements as well as operation, maintenance and
repair of any facility it seeks to use as a school.

23. The CHARTER SCHOOL shall develop personnel policies that comply with all
applicable federal and state labor laws, regulations and rules implementing them and
shall submit the policies to the Public Education Department for comment prior to the
hiring of any employees.

I hereby certify that the information submitted in this application for a charter is true to the best
of my knowledge and belief. Iunderstand that I am the authorized representative of the
governing body of this proposed charter school.

[Signatures required on next page]
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June 25,.20/0
ignature] Date
Z%/?ﬂﬁ %ﬂ av /é/ » governing body member, or authorized representative, of the

proposed S a. gg, Charter School.

Subscribed and sworn to before me, this 2 day of \ﬁm ,20 /0.

NNl

“OFFICIAL SEAL
Michelle L. Woodall

NOTARY PUBLIC

525’  STATE OF Esw MEXICO
My Commission Expires: =1~

MIC’/\/\&“&L \/JOo&a“

[typed name of Notary]

NOTARY PUBLIC

My commission expires: \‘& = 7 , 20 .
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SIGNED STATEMENT OF ASSURANCE THAT EACH GOVERNING BODY
MEMBER HAS READ THIS APPLICATION AND AGREES TO ITS SUBMISSION
TO THE PUBLIC EDUCATION COMMISSION

This form must be signed by each governing body member of the proposed school and
submitted with the final application. An application will be considered incomplete if it is
not accompanied by this Assurance document. (Please “copy” and paste this form for each

school governing body member to sign, and then submit all signed forms with the final
application.)

STATE OF NEW MEXICO )

)
COUNTY OF Besnalif )

1. My name is A Hhe. / //SL( )&LI/ /€ andl reside in _]4 ZZ{/_(; M&ZZL{QA/M

2. Tam a member éf the governing body of the proposed

a4€_ | /fg,/fz/ Sehoo ‘ (name of school) to be
located at Y5 80| (prmel NVE gg;é_,&e_m §7// . 1certify that I
ty and h

have read this charter application in its enti ereby agree to its submission to the
Public Education Commission.

L%pme,_/%u )éwfef :

[Prirfted Name]

June 925;_ 20/
Date





[image: image16.jpg]III. STATEMENTS OF ASSURANCES / ASSURANCE THAT ALL GOVERNING

BODY MEMBERS HAVE READ THE COMPLETED APPLICATION

These forms must be signed by a duly-authorized representative of the governing body of
the proposed charter school and submitted with the final application. An application will
be considered incomplete if it is not accompanied by the Statements of Assurances and an
assurance from each governing body member that they have read the completed
application and agree to its submission.

STATE OF NEW MEXICO )

)

COUNTY OF BERWNALJLLO)

€7 4"%030@4/\ D\MQT 300 , after being duly sworn, state as follows:

L
1. My name is EL'?:QLQMA Bj\d&j‘sbﬁ and I reside in M%M}L& , MM

2. Tam the authorized representative of the governing body of the propose

(¢ Xy -‘ﬂ" Sd'\xx;\ (name of school) to be
located%u

if awarded a charte

1.

2

10.

11.

12.

eSOy 0dd 5058 SPol Cosmeh Ao WE . §2IF I certify that,

The CHARTER SCHOOL’s admission process shall not discriminate against anyone
regarding race, gender, national origin, color, ability level, or age.

If more students apply than can be accommodated, The CHARTER SCHOOL shall admit
students on the basis of a lottery.

The CHARTER SCHOOL’s admission processes shall be in compliance with Section 22-8B-
4.1 NMSA 1978.

The CHARTER SCHOOL shall be a nonsectarian, non-religious, and non-home-based public
school.

Except as otherwise provided in the Public School Code, the CHARTER SCHOOL shall not
charge tuition or have admission requirements.

The CHARTER SCHOOL shall comply with all state and federal health and safety
requirements applicable to public schools, including those health and safety codes relating to
educational building occupancy.

The governing body shall not contract with a for-profit entity for the management of the
CHARTER SCHOOL.

The CHARTER SCHOOL shall comply with all applicable state and federal laws and rules
related to providing special education services.

The CHARTER SCHOOL shall avoid apparent and actual conflicts of interest when
administering grants and entering into contracts for equipment and services.

The CHARTER SCHOOL shall comply with conflict of interest provisions identified in the
New Mexico Procurement Code, Section 13-1-128 et seq. NMSA 1978 and the Prohibited
Sales Act, Section 22-21-1 et seq. NMSA 1978; and the federal regulations at 34 CFR 75.525
and 80.36.

The CHARTER SCHOOL shall ensure that criminal background checks are conducted on all
employees in accordance with Section 22-10A-5 NMSA 1978.

The CHARTER SCHOOL shall develop written procurement procedures and conduct all
procurement transactions in a manner that provides open and fair competition.
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The CHARTER SCHOOL shall comply with the Age Discrimination Act of 1975, Title VI
of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972, Section 504
of the Rehabilitation Act of 1973, and part B of the Individuals with Disabilities Education
Act;

The CHARTER SCHOOL shall provide equitable access to and participation in its federally
assisted program for students, teachers, and other program beneficiaries with special needs.
The CHARTER SCHOOL shall be economically sound and the fiscal management shall
comply with all applicable federal and state laws, regulations and rules relative to fiscal
procedures.

The CHARTER SCHOOL shall provide to the Public Education Commission by the sooner
of the end of the planning year or within ten (10) days of receipt of any federal or state
stimulus funds a detailed plan indicating how the CHARTER SCHOOL, will manage its fiscal
responsibilities, the plan will include a description of the internal control procedures that the
charter school will utilize to safeguard assets, segregate its payroll and other check
disbursement duties, provide reliable financial information, promote operational efficiency,
and ensure compliance with all applicable federal statutes and regulations and state statutes

and rules relative to fiscal procedures.

Meetings of the CHARTER SCHOOL Governing Body shall comply with the New Mexico
Open Meetings Act, Sections 10-15-1 et seq., NMSA 1978.

The CHARTER SCHOOL shall adopt policies and procedures of the governing body, that
address governance, relationship to staff, professional development, the role of the governing
body in policy-making, personnel decisions, budgeting, and operation of the school,
including how decisions will be made. ’

The Governing Body or head administrator of the CHARTER SCHOOL shall recognize and
work with employee labor representatives, if any.

The CHARTER SCHOOL shall produce a certificate of occupancy prior to opening a facility
for use as a school; the facility shall meet all applicable federal and state health, safety and

code requirements and be suitable for use as a school.

The CHARTER SCHOOL shall develop and maintain a plan for addressing code,
accessibility, health and safety requirements as well as operation, maintenance and repair of

any facility it seeks to use as a school.

The CHARTER SCHOOL shall develop personnel policies that comply with all applicable
federal and state labor laws, regulations and rules implementing them and shall submit the

policies to the Public Education Department for comment prior to the hiring of any
employees.

I hereby certify that the information submitted in this application for a charter is true to the best
of my knowledge and belief. 1 understand that I am the authorized representative of the
governing body of this proposed charter school.

[Signatures required on next page]






[image: image18.jpg](Statements of Assurances page 3 of 4)

G A ACne— ©/70/10

[Signature] Date

2 h 2 abedh A@_Je;’son governing body member, or authorized representative, of the

proposed S &ER, Charter School.

Subscribed and sworn to before me, this .20 day of Tul\_\ e ,20\0.

[Notary Seal:]

z&aﬂu ? Coten

[signature of Notary]

Elaine P. Cotter \

[typed name of Notary]

NOTARY PUBLIC \ Official Seol
ELAINE P-COTTER
My commission expires: KX-171 ;2041 . b5/ . siate ofnew Nesico
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SIGNED STATEMENT OF ASSURANCE THAT EACH GOVERNING BODY
MEMBER HAS READ THIS APPLICATION AND AGREES TO ITS SUBMISSION
TO THE PUBLIC EDUCATION COMMISSION

This form must be signed by each governing body member of the proposed school and
submitted with the final application. An application will be considered incomplete if it is
not accompanied by this Assurance document. (Please “copy” and paste this form for each
school governing body member to sign, and then submit all signed forms with the final
application.)

STATE OF NEW MEXICO )

)
COUNTY OF Bernalill o)

1. My name is El\%apoJrQ/( A‘\AQTSDQ and I reside in A\\OL&MQV\Q ,NM

2. 1 am a member of the governing body of the proposed

Sa%g’ (‘_}/\N‘-\-QS— SdAQ_ok (name of school) to be
at o

located -EQ,:Q() WAQ\SBS S0l Lot Ave. NE 8F13. I certify that I
have read this charter applidation in its entirety and hereby agree to its submission to the

Public Education Commission.

al%aioQJM/\ W@So o SR

[Printed Name]

é/b'j/%,{w o /Fo/10

[Sign&fure] Date






[image: image20.jpg]III. STATEMENTS OF ASSURANCES / ASSURANCE THAT ALL GOVERNING
BODY MEMBERS HAVE READ THE COMPLETED APPLICATION
These forms must be signed by a duly-authorized representative of the governing body of
the proposed charter school and submitted with the final application. An application will
be considered incomplete if it is not accompanied by the Statements of Assurances and an
assurance from each governing body member that they have read the completed
application and agree to its submission.

STATE OF NEW MEXICO )

/7))
COUNTY OF /% nd il
I, \7‘ ames L/ /I M/QA I t17, after being duly sworn, state as follows:

. My name is g(ﬁﬁg({{[, [’.,/4,“ éf_%andlremdemﬁ/ W&L{ ///’7

2 I am the authorlz representative of the governing body of the propésed
a4 (?, dl\ffr f chob / __ (name of school) to be
located at (72 m por-a e 550 Z /Y 1 certify that,
if awarded a charter:

1. The CHARTER SCHOOL’s admission process shall not discriminate against anyone
regarding race, gender, national origin, color, ability level, or age.

2. If more students apply than can be accommodated, The CHARTER SCHOOL shall admit
students on the basis of a lottery.

3. The CHARTER SCHOOL’s admission processes shall be in compliance with Section 22-8B-
4.1 NMSA 1978.

4. The CHARTER SCHOOL shall be a nonsectarian, non-religious, and non-home-based public
school.

5. Except as otherwise provided in the Public School Code, the CHARTER SCHOOL shall not
charge tuition or have admission requirements.

6. The CHARTER SCHOOL shall comply with all state and federal health and safety
requirements applicable to public schools, including those health and safety codes relating to
educational building occupancy.

7. The governing body shall not contract with a for-profit entity for the management of the
CHARTER SCHOOL.

8. The CHARTER SCHOOL shall comply with all applicable state and federal laws and rules
related to providing special education services.

9. The CHARTER SCHOOL shall avoid apparent and actual conflicts of interest when
administering grants and entering into contracts for equipment and services.

10. The CHARTER SCHOOL shall comply with conflict of interest provisions identified in the
New Mexico Procurement Code, Section 13-1-128 et seq. NMSA 1978 and the Prohibited
Sales Act, Section 22-21-1 et seq. NMSA 1978; and the federal regulations at 34 CFR 75.525
and 80.36.

11. The CHARTER SCHOOL shall ensure that criminal background checks are conducted on all
employees in accordance with Section 22-10A-5 NMSA 1978.

12. The CHARTER SCHOOL shall develop written procurement procedures and conduct all
procurement transactions in a manner that provides open and fair competition.
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The CHARTER SCHOOL shall comply with the Age Discrimination Act of 1975, Title VI
of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972, Section 504
of the Rehabilitation Act of 1973, and part B of the Individuals with Disabilities Education
Act;

The CHARTER SCHOOL shall provide equitable access to and participation in its federally
assisted program for students, teachers, and other program beneficiaries with special needs.
The CHARTER SCHOOL shall be economically sound and the fiscal management shall
comply with all applicable federal and state laws, regulations and rules relative to fiscal
procedures.

The CHARTER SCHOOL shall provide to the Public Education Commission by the sooner
of the end of the planning year or within ten (10) days of receipt of any federal or state
stimulus funds a detailed plan indicating how the CHARTER SCHOOL will manage its fiscal
responsibilities, the plan will include a description of the internal control procedures that the
charter school will utilize to safeguard assets, segregate its payroll and other check
disbursement duties, provide reliable financial information, promote operational efficiency,
and ensure compliance with all applicable federal statutes and regulations and state statutes
and rules relative to fiscal procedures.

Meetings of the CHARTER SCHOOL Governing Body shall comply with the New Mexico
Open Meetings Act, Sections 10-15-1 et seq., NMSA 1978.

The CHARTER SCHOOL shall adopt policies and procedures of the governing body, that
address governance, relationship to staff, professional development, the role of the governing
body in policy-making, personnel decisions, budgeting, and operation of the school,
including how decisions will be made.

The Governing Body or head administrator of the CHARTER SCHOOL shall recognize and
work with employee labor representatives, if any.

The CHARTER SCHOOL shall produce a certificate of occupancy prior to opening a facility
for use as a school; the facility shall meet all applicable federal and state health, safety and
code requirements and be suitable for use as a school.

The CHARTER SCHOOL shall develop and maintain a plan for addressing code,
accessibility, health and safety requirements as well as operation, maintenance and repair of
any facility it seeks to use as a school.

The CHARTER SCHOOL shall develop personnel policies that comply with all applicable
federal and state labor laws, regulations and rules implementing them and shall submit the
policies to the Public Education Department for comment prior to the hiring of any

employees.

I hereby certify that the information submitted in this application for a charter is true to the best
of my knowledge and belief. I understand that I am the authorized representative of the
governing body of this proposed charter school.

[Signatures required on next page]
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Vine 3 4 2010

Date
ame (, - Caunghr , governing body member, or authorized representative, of the

proposed j 4 _j o, Charter School.
Subscribed and sworn to before me, this ﬁ» Egh day of g% (ML .20 /0
Seal:]

[Not

OFFICIAL SEAL
Christine Weber

[signature of Notary]

Chan Ste WoRBo[

[typed name of Notary]

NOTARY PUBLIC

My commission expires: j g 5 20 _/ L
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SIGNED STATEMENT OF ASSURANCE THAT EACH GOVERNING BODY
MEMBER HAS READ THIS APPLICATION AND AGREES TO ITS SUBMISSION
TO THE PUBLIC EDUCATION COMMISSION

This form must be signed by each governing body member of the proposed school and
submitted with the final application. An application will be considered incomplete if it is
not accompanied by this Assurance document. (Please “copy” and paste this form for each
school governing body member to sign, and then submit all signed forms with the final
application.)

STATE OF NEW MEXICO )

g7 )
COUNTY OFSecnali/fo

1. My name is (72””{5' é K/LM&%[W and I reside in é/gﬁgwﬂ‘%w‘e /}//ﬁﬁ )

2. Iam a member of the gpverning body of the proposed
fﬁ A/ r7er 200 , éname of school) to be
located at/ - 78 F/6 Yl 1 certify that I
have read this charter application in its entirety and hereby agree to its submission to the
Public Education Commission.

ﬁmﬁﬁzg%

[Printed Name]

fo/‘—\,')[ e Ve 30,200

[Sigrature] Date





[image: image24.jpg]III. STATEMENTS OF ASSURANCES / ASSURANCE THAT ALL GOVERNING
BODY MEMBERS HAVE READ THE COMPLETED APPLICATION
These forms nust be signed by a duly-authorized representative of the governing body of
the proposed charter school and submitted with the final application. An application will
be considered incomplete if it is not accompanied by the Statements of Assurances and an

assurance from each governing body member that they have read the completed
application and agree to its submission.

STATE OF NEW MEXICO )

counTy OF Berndlil) )

N ;Z,QM f é . A&L , after being duly sworn, state as follows:
1. My name is Sws4al E and I reside in _@Qﬂﬁ@@li@lu/tf )

5 1am the authorized representative of the governing body of the proposed

Char ter S c})_& o | (name of school) to be

located at”_1-@ m P?b ry a Jdlress ~5X0 | C’Q_cmaﬁbd certify that,
if awarded a chartef: IUE_/‘H‘?UzU er‘gue,) /. g

1. The CHARTER SCHOOL’s admission process shall not discriminate against anyone
regarding race, gender, national origin, color, ability level, or age.

2. If more students apply than can be accommodated, The CHARTER SCHOOL shall admit
students on the basis of a lottery.

3 The CHARTER SCHOOL’s admission processes shall be in compliance with Section 22-8B-
4.1 NMSA 1978.

4. The CHARTER SCHOOL shall be a nonsectarian, non-religious, and non-home-based public
school.

5. Except as otherwise provided in the Public School Code, the CHARTER SCHOOL shall not
charge tuition or have admission requirements.

6. The CHARTER SCHOOL shall comply with all state and federal health and safety
requirements applicable to public schools, including those health and safety codes relating to
educational building occupancy.

7. The governing body shall not contract with a for-profit entity for the management of the
CHARTER SCHOOL.

3 The CHARTER SCHOOL shall comply with all applicable state and federal laws and rules
related to providing special education SETVICES.

9 The CHARTER SCHOOL shall avoid apparent and actual conflicts of interest when
administering grants and entering into contracts for equipment and services.

10. The CHARTER SCHOOL shall comply with conflict of interest provisions identified in the
New Mexico Procurement Code, Section 13-1-128 et seq. NMSA 1978 and the Prohibited
Sales Act, Section 22-21-1 et seq. NMSA 1978; and the federal regulations at 34 CFR 75.525
and 80.36.

11. The CHARTER SCHOOL shall ensure that criminal background checks are conducted on all
employees in accordance with Section 22-10A-5 NMSA 1978.

12. The CHARTER SCHOOL shall develop written procurement procedures and conduct all
procurement transactions in a manner that provides open and fair competition.

2010 New Mexico Charter School Application 9
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13. The CHARTER SCHOOL shall comply with the Age Discrimination Act of 1975 , Title VI

14. of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972, Section 504
of the Rehabilitation Act of 1973, and part B of the Individuals with Disabilities Education
Act;

15. The CHARTER SCHOOL shall provide equitable access to and participation in its federally
assisted program for students, teachers, and other program beneficiaries with special needs.

16. The CHARTER SCHOOL shall be cconomically sound and the fiscal management shall
comply with all applicable federal and state laws, regulations and rules relative to fiscal

procedures.
17. The CHARTER SCHOOL shall provide to the Public Education Commission by the sooner

of the end of the planning year or within ten (10) days of receipt of any federal or state
stimulus funds a detailed plan indicating how the CHARTER SCHOOL will manage its fiscal
responsibilities, the plan will include a description of the internal control procedures that the
charter school will utilize to safeguard assets, segregate its payroll and other check
disbursement duties, provide reliable financial information, promote operational efficiency,
and ensure compliance with all applicable federal statutes and regulations and state statutes
and rules relative to fiscal procedures.

18. Mectings of the CHARTER SCHOOL Governing Body shall comply with the New Mexico
Open Meetings Act, Sections 10-15-1 et seq., NMSA 1978.

19. The CHARTER SCHOOL shall adopt policies and procedures of the governing body, that
address governance, relationship to staff, professional development, the role of the governing
body in policy-making, personnel decisions, budgeting, and operation of the school,
including how decisions will be made.

20. The Governing Body or head administrator of the CHARTER SCHOOL shall recognize and
work with employee labor representatives, if any.

2]1. The CHARTER SCHOOL shall produce a certificate of occupancy prior to opening a facility
for use as a school; the facility shall meet all applicable federal and state health, safety and

code requirements and be suitable for use as a school.

22. The CHARTER SCHOOL shall develop and maintain a plan for addressing code,
accessibility, health and safety requirements as well as operation, maintenance and repair of
any facility it seeks to use as a school.

23. The CHARTER SCHOOL shall develop personnel policies that comply with all applicable
federal and state labor laws, regulations and rules implementing them and shall submit the
policies to the Public Education Department for comment prior to the hiring of any

employees.

I hereby certify that the information submitted in this application for a charter is true to the best
of my knowledge and belief. Iunderstand that I am the authorized representative of the
governing body of this proposed charter school.

[Signatures required on next page]
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Iy

[Signature]

o -29-10

Date

S LLTFAN) E ._ARL‘ __, governing body member, or authorized representative, of the

proposed N ))g, E Charter School.

Subscribed and sworn to before me, this 2‘7 day of j vne , 20 lO

[Notary Seal(:;lfg_,/
[S%Notary]

Alex Vinikas

[typed name of Notary]

NOTARY PUBLIC
My commission expires: 0’:(_/13 LZ olO 207

2010 New Mexico Charter School Application

OFFICIAL SEAL
ALEX VINIKAS
NOTARY PUBLIC-STATE OF NEWMEXICO

My commission expires, / 3 2 D
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SIGNED STATEMENT OF ASSURANCE THAT EACH GOVERNING BODY
MEMBER HAS READ THIS APPLICATION AND AGREES TO ITS SUBMISSION
TO THE PUBLIC EDUCATION COMMISSION

This form must be signed by each governing body member of the proposed school and
submitted with the final application. An application will be considered incomplete if it is
hot accompanied by this Assurance document. (Please “copy” and paste this form for each

school governing body member to sign, and then submit all signed forms with the final
application.)

STATE OF NEW MEXICO )

)
COUNTY OF Bt /tlo)

1. My name is\ﬁ\(’,c&cy\) £ ,4Q'J> and I reside in /9 /W%M@ we, VM1
2. I am a member of the governing body of the proposed ¢ HARTER $ < teed
SACGE  (name of school) to be
located at%em%&mﬂy add ras< 55y CRRmel AvENS PR E MIA - 1 certify that T

have read this charter application in its entirety and hereby agree to its submission to the
Public Education Commission.

~Sesan £. A ,

[Printed Name]
Olasons A, (2] £-09-/0
[Signature] Date
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IV.
CHARTER SCHOOL MISSION AND STATEMENT OF NEED

Sage Charter School (SCS) Mission Statement
The SCS mission is to offer a High Performance K-12 Charter School meeting the needs of Albuquerque students, of all abilities and backgrounds, by using Montessori methodology, narrowing the New Mexico Achievement Gap and building strong bonds between the school and the multicultural community it serves.
Achieving the Mission
Over all, the school will know it is achieving its mission when:

· Student Success                                                                                                                                  The classrooms are student driven based upon interest and there is 
collective collaboration happening in every classroom.

· High Performance                                                                                                                       Graduates are well prepared to successfully meet their post-high school futures either as college students, trade school students or employees in fields of their choice.

· New Mexico Achievement Gap Narrows
Student data shows the school’s ability to successfully narrow the New Mexico achievement gap for New Mexico’s economically disadvantaged students.

· Challenging Opportunities                                                                                                              Positive bonds between students, families, and the community are created due to the experiential multicultural activities at the school.  The students are challenged by the opportunities, and meet the high expectations that staff have for the students.  Staff can measure the student progress and the students report that their experiences have been personally rewarding, and that they have benefitted the broader community.                                  
Organizational SMART Goals Support the School Mission

Organizational SMART Goal 1: 
Staff Professional Development
SPECIFIC:  Obtain appropriate Montessori student record keeping and data collection tools that align with New Mexico benchmarks and standards and train staff in its use.

MEASURABLE:  Budget entries shall evidence the measure to which progress was made toward purchasing the materials.  SCS will use staff-generated evaluation and survey data to measure workshop effectiveness.

AMBITIOUS AND ATTAINABLE:  The goal is ambitious because Montessori methods, curriculum, and tools require continuous meticulous, thorough, and consistent data maintenance. The goal is attainable because the Head Administrator may use either Federal Grant monies or SEG funds available to purchase the materials and training.

REFLECTIVE:  The purpose of the goal is to accurately measure academic accountability and prove student success in closing the New Mexico Achievement Gap.

TIME-SPECIFIC WITH TARGET DATES:  By the opening of school in fall 2011, the school will purchase a Montessori curriculum and corresponding teacher tools for student record keeping and data collection. Staff training will occur during Teacher Prep week before school begins in August 2011. 

Organizational SMART Goal 2:
Governing Body Professional Development
SPECIFIC:  Obtain annual mandatory training developed by NMPED and sponsored by the New Mexico School Governing Body's Association (NMSBA) and knowledge regarding Montessori methodology and philosophy 

MEASURABLE:  Each governing body member shall receive a certificate of satisfactory completion from the NMSBA sponsored and Montessori training programs.  The certificates shall be kept on file by the Head Administrator.
AMBITIOUS AND ATTAINABLE:  The body of knowledge required to competently operate a charter school, and understand its educational philosophy, is vast and complex, but attainable through training.
REFLECTIVE:  Successful training shall guarantee legal and fiscal responsibility ensuring the school's viability on behalf of its students; enable competent and fair evaluation the Head Administrator's performance; and, understand Montessori school operational progress and philosophy in order deliver the promise of a challenging Montessori education to its students.
TIME-SPECIFIC WITH TARGET DATES:  Within one year of becoming a new board member, and annually each year thereafter, all Governing Body members will have taken mandatory NMPED training sponsored by the NMSBA. By January 2014, and thereafter when new members join the Governing Body, within a year of joining, each member will have taken Montessori board training in order to understand Montessori school operational progress and philosophy.
Organizational SMART Goal 3:
Diversity & Equity Education for Staff & Students
SPECIFIC:  Provide staff with Equity and Diversity Training so staff can design and execute experiential multicultural activities and effectively teach students the Montessori peace curriculum.
MEASURABLE: 
Community Data Surveys will be used to measure staff and student responses.

AMBITIOUS AND ATTAINABLE:
Training will challenge staff to examine, reflect upon, and evaluate the benefits of community diversity and thereby effectively teach students to do the same.
REFLECTIVE:
Training will encourage staff, students, and community to participate in multicultural school activities and build strong bonds between SCS and the community it serves.
TIME-SPECIFIC WITH TARGET DATES:
By 2016, At least 80% of staff and students survey responses are positive regarding activities, events and workshops via Community Data Surveys.

Statement of Need
Legislative Finance Committee defines NM Student Needs
On June 4, 2009, the New Mexico Legislative Finance Committee (LFC) presented a report entitled The Three–Tiered Licensure and The Achievement Gap (NM LFC Report #09-08). The purpose of the report was to evaluate the success of The Three–Tiered Licensure teacher salary scale in closing the student Achievement Gap in New Mexico.   Based on the LFC recommendations for improvement, SCS believes the Montessori Method will be a successful model to use in closing the achievement gap.
Report Recommendations 

SCS presents the LFC’s report recommendations and adds responses as to how SCS fits the criterion to meet the need as defined by the recommendations (NM LFC Report #09-08, 2009, p. 64).
LFC recommendations are listed in bold and SCS comments follow:
· NMSBA data can be used to identify the best teachers because SCS teachers use student data to guide and direct student progress on a daily basis, SCS will use daily student data (as well as the SBA) to identify good teaching and teachers.
· High Performing Schools have High Performing Expectations/Goals for all students and all sub-groups SCS sets high standards for all students by using an advanced curriculum with three or more year’s worth of curriculum and materials available in every classroom for every student.
· High Performing Schools are guided by Assessment Data SCS teachers continually use classroom assessment data to design and direct student learning for optimal achievement results. Older students are also encouraged to assess their own progress and plan their improvement strategies as well as goals.  
· High Performing Schools have Leaders with a “Can Do” attitudes SCS hires exceptional staff who believe in getting the job done well, especially when completing the job requires extra effort and volunteered time beyond school hours. 
· High Performing Schools get maximum benefit from teacher collaboration SCS mentors teachers and promotes peer teaching and collaboration as tools for learning for both staff and students. 
· SCS affirms the LCF statement that much of the success of top performers could be attributable to the positive and professional attitude of staff, strong leadership....
· Effective use of assessment data as described earlier in this section (IV the mission), employee job descriptions in section VII and elsewhere throughout this document.

Positive Difference
 SCS is committed to making a positive difference for all its students and closing the achievement gap for low-income students beginning in the earliest grades.  The LFC report identified the need for improving the achievement gap beginning well before 3rd grade (NM LFC Report #09-08, 2009, p. 37).  SCS will begin working toward that goal as early as Kindergarten.
High Performing Montessori Example 
The NM LFC report recommendations are attainable as demonstrated by Cincinnati’s Clark Montessori School, the country’s first public Montessori high school (Clark Montessori School website, clark.cps-k12.org). Clark has created a paradigm shift for their community and graduating seniors. This year 100% of their seniors will graduate and were accepted to a college.  

“U.S. Education Secretary Arne Duncan said Cincinnati's Clark Montessori High School is a ‘shining example’ of what American schools can be.... Duncan was sent to Clark's graduation ceremony as an honor for the school, which was one of six finalists in the White House's Race to the Top Commencement Challenge, designed by the Obama administration to highlight successful public schools… Since its founding in the 1990s, Clark has been one of Cincinnati Public Schools' highest-scoring schools on standardized tests. But what makes it truly stand out, Duncan said, is its requirement for community service, in-depth senior projects and educational trips to places like New York City, Costa Rica and the Appalachian Trail.” (Fischer, 2010, ¶1, ¶4, ¶5)

SCS High Performance Paradigm Shift for Success
· Step 1 Developing an Atmosphere of Success                                                                                                                   Research data has shown that student success is directly related to a school’s atmosphere of success (Hunt, 1968, p. 122). It is therefore paramount that the SCS set its “atmosphere of success” to a higher expectation level in order to challenge students to meet their potential.  

· Step 2 High Performance Programs                                                                                                                                            By creating a model charter with consistently high level Montessori programs, SCS will provide students with the skills and abilities to close the achievement gap.  
· Step 3   Maintaining Expectation Levels                                                                                                                                                     As a K-12 school, SCS is committed to meeting the transition needs of students moving into junior high school and senior high school. By maintaining high expectation levels, students successfully transition into advanced curriculum and programs.
“The secret of good teaching is to regard the child’s intelligence as a fertile field in which seeds may be sown, to grow under the heat of flaming imagination.  Our aim therefore is not merely to make the child understand, and still less force him to memorize, but so to touch his imagination as to enthuse him to his inmost core.” ~ Maria Montessori

Creating a Model School for the Community

SCS’s High Performance Standards parallel the NM LFC report recommendations for High Performing Schools, making SCS a model school for the community.  SCS’ philosophy, programs and methods meet or exceed the recommendations for improving student performance and closing the achievement gaps described on pages 64-68 of the LFC report.
Every Child Can Learn and Succeed
In the 2003 NM Assessment and Accountability Act (HB 212), the legislature finds and purposes section, begins and ends with the following emphasis on student success. “The legislature finds that no educational system can be sufficient for the education of all children unless it is founded on the sound principle that every child can learn and succeed, and the system must meet the needs of all children by recognizing that student success for every child is the fundamental goal.....” (NM LFC Report #09-08, 2009, p. 9).
DATA defines Sage Target Population
It is to this end, that SCS is dedicated to success for every child and closing the Achievement Gap.  The 2009 LFC report compared various ethnic/race and socio-economic factors to determine causes for the Achievement Gap.  
The common thread through each set of statistics and data was rate of "economic disadvantage" in New Mexico. The Achievement Gap was largest and most consistent between low income and non-low income students no matter what race or ethnicity was combined.  
House Bill 150a Hispanic Education Act (HEA) also defines Target Population
On July 1, 2010, the Hispanic Education Act will become effective as an assessment tool for all NM Public Schools. The House Bill 150 was created to monitor Hispanic student progress and help close the achievement gap between Hispanic students and Caucasian students.  House Bill 150 shows similar percentage gaps (21-26 points) as the 2009 LFC Report (New Mexico Hispanic Education Act, 2010, p. 3).
Comparing LFC Report and HB 150
Comparing data from both the LFC Report and the HEA bill, again the common thread for achievement gaps is income low income and the poverty rate.
Locating Target Population
· SCS compared APS school data for free and reduced lunch as samples of low-income needs from different school clusters and found low income areas in all quadrants of the city, but more need in the SE and SW and west side areas of the city.

· The SCS challenge will be to attract low-income parents who themselves may not be educated, speak little or no English and who may have never heard of Montessori education before.

· SCS will make a special effort to inform and educate the public through the school website and community outreach.
· Because the lottery process will determine actual student enrollment, SCS anticipates that the student body will be a reflection of the Albuquerque’s diverse ethnic populations and the broad range of economic incomes found throughout the city. 
· Montessori’s global appeal will also attract international and multicultural families who value the school’s philosophy and educational approach as well as struggling students needing a different educational approach to be successful in school. 
· Because SCS’s target population is low income, SCS will be applying for grants that meet the needs of its students.
Location to Meet the Need
SCS’s goal is to be located on or near Albuquerque bus routes and major city thoroughfares for transportation convenience.  The actual location will depend on finding and securing a building at the time of approval 


SCS is actively looking in Albuquerque locations with high percentages of students participating in the free and reduced lunch programs to determine the greatest areas of student need. APS school data shows many schools throughout the district serving from 25- 98 % of their students free or reduced fee lunches. 

International Educational Model with a Multicultural Approach for a Diverse Community
The following APS diversity demographics were measures during the 2000 Census as illustrated in Figures 1. 

	Figure 1

	Composition of public school enrollment by race/ethnicity (2007-08). 
Source: 2000 Census Summary File 3 
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International and Multicultural Educational Model
Montessori Education is not an American innovation but actually Italian whose international appeal has spread the model around the globe.  Considering Albuquerque’s cultural diversity and Montessori’s international success, SCS anticipates success in meeting the diverse cultural needs of many of the international families as well as the student needs of their children. 
Worldwide Success
It is no wonder that Montessori education itself is the most widely researched, fastest growing educational method in the world. 
 Research and collected data from many decades presents solid evidence that this popular international method is successful for all children including children at risk and low income students. (Pickering & Curtis, 2005).

V.
EDUCATIONAL PLAN

SCS offers a uniquely individualized K-12 educational plan, which meets the legal requirements of the NMPED and the educational needs of each student through the Montessori Educational Method.
 The Montessori educational plan is composed of an integrated philosophy, methodology and curriculum designed to educate the “whole child” at each plane of development.  By this we mean that we consider not just the "mental appetite" of the child at each stage of development, but also their social, emotional, and physical needs.  These planes are Pre-K (ages 3-6), lower elementary (ages 6-9), upper elementary (ages 9-12), junior high school (ages 12-15) and senior high school (ages 15-18).   The level of student success is high, because each student’s learning needs are being met at each developmental level.  SCS will combine Kindergarten with the lower elementary (K-3) since SCS does not have a Pre-K program.
A.

CURRICULUM FRAMEWORK
Scientific Approach to Curriculum Framework

Dr. Montessori’s extensive observations and collected research data provided information not only how children learn, but also what they like to learn at different stages of development. 

This concept of “following the child’s interest”, particularly during the early learning years guided Dr. Montessori’s vision of the curriculum.  

Curriculum Content

As a broadly educated woman of the 20th century, Dr. Montessori believed that to be truly educated, one needed a “classical education.” 
A classical education included the study of: 

· Language-Literature-Reading, Grammar, Writing, Handwriting

· Language- Greek, Latin and others
· Cultural Subjects of History, Geography (Political and Physical), Zoology, Botany

· Math, Geometry/Sensorial

· Practical Life Skills

· Fine Arts includes music, art and dance
In a Nutshell

Dr. Montessori’s perspective of education developed from her scientific studies and her understanding of the interrelatedness and the interdependency of life.  This cosmic view plus her philosophy of how students learn best (hands –on) and why following the child’s interests was necessary, became the signature points of The Montessori Method.  The what was a classical education curriculum.  Interweaving the subjects in a spiraling curriculum was very much her genius.
1.
Philosophy and Approach to Instruction 

Description of Educational Philosophy and Curricular Approach:
Learning is Easier and More Successful

The educational approach works with each student’s natural needs and tendencies at their developmental level making learning easier, more productive and ultimately more successful.  
Hands-on Learning
Through carefully documented observation of preschool and elementary children’s play, Dr. Montessori found that the “hand was the tool for learning” and ‘that children needed to touch to learn.” Dr. Montessori’s understanding of the child’s needs led her to develop an extensive curriculum with unique multi-sensory, hands-on learning materials to direct and support learning. Today, hands-on learning is considered an important learning aid for students of all ages.

Students are Involved in their Own Learning 
SCS student are motivated because:
1. students are actively engaged in meaningful, concrete experiences.  
2. learning is a process of invention where students construct their own knowledge and become intrinsically motivated to learn.
3. an aligned curriculum customized to student’s prior knowledge, which emphasizes hands-on problem solving connections between previously learned facts and new understandings.  
4. SCS teachers tailor their teaching strategies to student responses and encourage them to analyze, interpret, and predict information and learning direction. 
5.  Beginning in the lowest grades teachers facilitate open-ended questioning and promote dialogue among students in the same vein as a Socratic Seminar discussion.

6. As part of the Montessori learning process, self correction allows students to play a large role in judging their own progressing and setting goals for improvement.
 
“The task of the child is the formation of the man, oriented to his environment, adapted to his time, place and culture.” 


                     


-Maria Montessori

Why the Montessori Educational Philosophy and Approach was Selected:
SCS selected the Montessori Method as the school’s preferred approach because the philosophy and method:
· meet the standards for High Performing Schools

· because the curriculum is aligned to the NMPED Benchmarks and Standards 

· is founded on the belief that all children can learn and be successful 

· includes community service in the curriculum

· nurtures a strong school community
· is multidimensional
· is scientifically based on research 
· uses data to direct and support student learning
· is based on the developmental needs of  the “whole child” 
· uses spectacular concrete learning materials 
· uses unique and consistent teaching
· uses a sequential, spiraling curriculum
· uses a multi-sensory approach 
· creates an atmosphere for student success
· teaches students to learn “how to learn” 
· within their own learning style and developmental level
· uses clinical observations for data
· provides uniquely prepared classroom environments that are engaging and responsive
· offers place based learning for real life learning experiences

Documented Research and Rationale Supporting the Philosophy and Curricular Approach:
Current Research
Dr. Angeline Stoll Lillard, author of Montessori: The Science Behind the Genius  2005,  provides the most compelling evidence in support for Montessori education thus far. Her research data show the Montessori Method to work equally well for children of various ability, ethnic, economic and social backgrounds.  To date, Montessori education is the most researched educational system in the world.  Collected data span over 100 years.
 Rationale for Cosmic Education
Cosmic Education is the core thread in the tapestry of the Montessori Curriculum. 
Stemming from Dr. Montessori’s cosmic view of the interrelatedness and the interdependency of all things in the universe, Dr. Montessori saw the need for students to see the big picture of life, so she created an integrated approach to education by bridging separate subjects together with common threads within the subjects. 
As an example, when students study Africa, they also read African folk tales, create African masks and make African bloc print dashikis in art. Learn Swahili songs in music and traditional folk dances, and study the ecosystems, flora, fauna, and natural resources.
Philosophy and Approach Improves Educational Performance of Students:
Optimal Learning Potential                                                                                                                        J. McVicker Hunt, (1906–1991) a prominent American educational psychologist and author, described Dr. Montessori’s work as the closest to solving the “match” in Education. (Hunt 1968)   He explains the “match” concept as placing the level of presentation to the child at the child’s developmental and skill level for optimal learning and success.  
 Approach uses Data to Improve Student Progress

Dr. Montessori’s extensive research data and the applied use of the data toward student progress actually became the foundation of the method. 
Foundation Practices: 
1. Educational philosophy and approach is mission driven to systematically and methodically use collected student data to direct and support student learning. 
2. Teachers closely monitor student progress keeping the level of challenge high, at the appropriate developmental level.  
3. As students learn how to learn, they become more interested in their own learning process, and motivated to improve their performance.  
4. Teacher feedback to students and parents, help students learn to pace themselves and take a great deal of personal responsibility for their studies, both of which are essential for later success in college and in life.
SCS Philosophy aligns with the SCS Mission because:
· both focus on meeting every student’s learning needs.  In that way, all students can realize their fullest potential and develop the skills and abilities necessary for a successful and productive life beyond senior high school.
· the multicultural and international culture of the school attracts families who feel comfortable with the advanced curriculum and opportunities for their children to move at their own pace realizing their fullest potential for learning.
·  as part of  the cosmic approach, Montessori philosophy includes “teaching respect and the value of differences.” It is through learning appreciation and respect of differences that graduates work well within the global community. 
Description of the Selected Curriculum  
The Organizers selected the Montessori curriculum.  A detailed description in provided immediately below.

Curricular Expectations: Based on the Developmental Planes of Human Development
Developmental Level: II
Ages 6-12 - Self-Construction –Elementary K-6
K-6 students develop skills to become self-sufficient, prove their independence and help their neighbor.  They have a hunger of knowledge and understanding. Our hope is that the child loves everything learned, for mental and emotional growth is linked. Each classroom is dedicated to educating the whole child. Students learn to be responsible for their individual work, the group’s work and the community’s work
Elementary Curriculum is based on traditional elementary subjects, presented at an accelerated rate and woven together to show the inner connectedness of subjects. Students are presented great lessons that teach about the origins of life, the history of man and great accomplishments. Timelines are used to teach about the development and needs of cultures. Math, reading and history are the core subjects that act as bridges to other subjects.  For example, Geography is not just physical and political locations but it is also related to history in terms of the development of the universe and time.  
Adolescent Developmental Level III

Ages 12-18 Community and Society - Junior High School and Senior High School
Dr. Montessori believed the key to educating the adolescent was that “if you treat them with respect and meet their needs, they would develop into their potential.”
Adolescent Program:

· commits to create a holistic, developmentally responsive learning community that protects  supports and empowers the adolescent on their quest for identity, autonomy and interdependence

· develops caring, confident young adults who view themselves as compassionate global citizens and committed caretakers of the earth 

Adolescent Curriculum is based on: 
· the developmental needs of  early adolescence and state of the art learning theory

· integration of  philosophy and academic subjects applied to real life 21st century skills

· place based learning outside classroom walls
· numerous opportunities for community service (giving back)

Adolescent Curriculum Content 

Adolescent curriculum includes a full framework for algebra, geometry, trigonometry, calculus, chemistry, biology, physics; literature and writing; environmental systems and geography. visual arts, drama, music; psychology and human development, history, theory of knowledge, interdisciplinary experiences focusing on change, nature, society in keeping with the themes found in cosmic education and of working together for the “common good of everything.” 
Connected to the Community for the “Common Good”
It is the working together for the common good that adolescent students become connected to the community.  Through community service, adolescent students gain perspective and appreciation of their contributions and service to others. 

Multicultural Community and Cultural Immersion 

All adolescent students experience a cultural immersion in the community by a place-based approach that fully integrates the scope and sequence of the curriculum with the neighborhood’s institutions and community residents. 
SCS Mirrors Community

Adolescent students will experience “diverse specialized environments” including in-depth connections with many of the cultural institutions located in New Mexico such as museums and geographic and historical sites. The school itself will be a demographic and multicultural mirror of the community.
Opportunity

By providing continuous opportunities for students to succeed in academic classes, work projects, mentoring, outdoor challenges, interpersonal relationships, community service and learning peaceful conflict resolutions techniques, SCS students will able to graduate with a personal vision for their future beyond senior high school.

“Adolescence is the ‘sensitive period’ for developing feelings of justice and personal dignity.  These feelings are the most noble of characteristics and ought to prepare the young adult to become a social being.”                                                                             Maria Montessori 
Montessori Scope and Sequence Samples for grades K-6 and 7-12th grades

                                                                                                                                                                                
1 )
K-6th         Geometry Strand (Introduction, Narrative, Example)                                                                                                                             
2 )
K-6th         Curriculum Scope and Sequence (Narrative and Example)                                                                                             
3 )
7th -12th     Curriculum Scope and Sequence (Narrative and Example)
(See Appendix D for complete K-6 scope and sequence)

1 )
K-6 Geometry Strand Example:
Introduction:

Geometry in Montessori follows the historical development of the subject.  Geometry began as a concrete experience with abstractions following at a later time.  Each child follows the same sequence.  

Montessori K-6 scope and sequence expectations exceed the combined NM K-4 Ma.G.Benchmark and the NM 5-8 Ma.G Benchmark and Standards, and timelines.
As stated in "Student SMART Goal #2", the overall K-6 plan of work for the aligned geometry lessons are as follows
Narrative:
On the K Level, geometry is experienced "sensiorally" through manipulation of both plane and solid geometric figures.  These materials induce a creative activity that involves two and three dimensional construction of various forms, artistic drawings and ornamentation.  If the six year old child has had no precious Montessori this sensorial experience in geometry is made available immediately upon entrance into the first grade class.  The foundation of the study of geometry is familiarity through sensorial experience.
At the 1st-6th grade level, geometry and mathematics are interrelated as frequently as possible.  It is necessary to use mathematics in the study of geometry.  In Montessori, geometry is used in the study of mathematics as a clarifying device to reveal relationships and the logic of various mathematical and algebraic processes.
Indirect preparation for geometry in mathematics includes sensorial exploration of the cube, line, square, cube and point, line, surface, solid in the work with the golden bead material and the bead cabinet.  The first geometrical implication in multiplication is shown in the multiplication of a number by itself (result is square) and the multiplication of the two different numbers (results is a rectangle).  This leads eventually into revealing the logic in the extraction of square root and cube root so that the process of working the problems is discovered by the children.
The work in geometry is arranged so that the children can discover the relationships, theorems and formulae themselves.  It is natural to relate this process to the historical development of the geometry.  As the children make their own discoveries they are interested in learning about the people who first made those discoveries.  This may lead to the creation and production of dramatic plays about those discoveries.
Creative expression in art through geometry is an integral part of the study of geometry from beginning to end.  The education of the eye to shape, form and dimension is a necessary part of the education of the artistic individual.
Example:
Each of the various areas begins with sensorial experience and each proceeds as appropriate throughout the elementary years.  Venn diagrams may be used whenever useful for clarification of relationships.

K Level

Sensorial exploration of plane and solid geometric figures

1st-3rd Grade Level

Classified nomenclature

A. Introduction

1. Point

2. Line

3. Surface

4. Solid
B. The study of lines

1. Types of lines

2. Positions of straight lines

3. Rays and segments

4. Combinations of lines

a. Open figures

b. Closed figures

5. Positions of two straight line
C. The study of angles

1. Types of angles

2. Nomenclature of the parts

3. Angles resulting from the intersection of two straight lines

4. Lines, rays and segments

5. Types of segments

6. Measurement of angles

a. History (Babylonians)

b. Measurement of angles in the fraction inset material

c. Addition and subtraction of angles

d. Drawing angles

e. Bisecting angles

7. Relationships between two angles

8. Angles formed by two straight lines cut by a transversal

9. Angles formed when two parallel lines are cut by a transversal

10. Reflex angles

D. The study of polygons

1. Concept of a closed curve region

2. Concept of a polygon

3. Nomenclature of polygons

4. Diagonals 

5. Regular and irregular polygons

6. Systematic analysis of triangles, quadrilaterals and other polygons

E. The study of triangles

1. Sides

2. Angles

3. Sides and angles

4. Equilateral triangles

5. Nomenclature of triangles

6. Orthocenter

7. Nomenclature of right angle triangles

8. The sum of interior angles

F. The study of quadrilaterals

1. Types (trapezium, trapezoid, parallelogram, rectangle, rhombus, square)

2. Types of trapezoids

3. Nomenclature

4. Sum of interior angles

G. The study of other polygons

1. Nomenclature

2. Sum of interior angles

3. Construction

H. Regular and irregular polygons-Study of the circle

1. Properties and nomenclature

2. Relative positions of straight lines and circumferences

3. Relative position of the circumferences, equality, similarity and equivalence

a. Plan of work

1. Discovery of concepts through sensorial exploration

2. Nomenclature: 
a. Levels I-ages seven and eight
b. Levels II-presentation and demonstration of the theorems-ages nine to ten.

3. Application

a. Sensorial
b. Intellectual Individual research-ages eleven and twelve
4th-6th grade Level 

This comparative study of related figures also defines lines in equivalent figures, leading to a study of area and then volume.

A. The theorem of Pythagoras

1. With isosceles triangles

2. With the Pythagorean triples

3. With the theorem off Euclid

B. Extensions with figures other than squares, equilateral triangles, rhombi, trapezoids, hexagons, semicircles-age eight

C. Area

1. Concept of area
2. Area of rectangles

3. Area of parallelograms

4. Area of triangles

5. Area of trapezoids

6. Area of rhombi
7. Area of regular polygons 
8. Area of circles

D. Lateral and total surface of solids

1. Prisms

2. Cylinders

3. Pyramids

4. Cones

5. Spheres

E. Volume
1. Concept of volume
2. Volume of a right parallelepiped

3. Volume of other prisms

i. Prism with a triangle as a base
ii. Prism with a rhombus as a base

iii. Prism with a hexagon as a base

F. Volume of solids that are not prisms
1. Pyramid
2. Cylinder

3. Cone

4. Sphere

5. Ellipsoid

6. Ovoid


2.) 
K-6th Curriculum Scope and Sequence (narrative and example)                                                                                             
Introduction and Background:
Maria Montessori’s educational method began in the Pre-K level.  Her later writings provided narrative philosophical descriptions of the elementary and adolescent curriculum    Maria’s son, Mario, later designed the elementary curriculum from his mother’s published works.   

Subsequent Montessori practitioners, such as Mr. Tim Seldin of the Berry School and Mr. David Kahn, Director of the North American Montessori Teachers Association (NAMTA) and staff from the Clark Montessori High School continue to refine the upper levels of the Montessori Model.

Working alongside them, Montessori Made Manageable, Inc. (MMM) has completed the 7th -12th grade adolescent Montessori curriculum correlations to the NM Benchmarks and Standards and makes up-dates as laws and requirements change.  
During the Planning Year, the Head Administrator will research the most currently available published Montessori curriculum alignments and make a proposed adoption to the Governing Body. SCS can purchase a current version of the MMM curriculum correlations as soon as the NMPED completes their pending changes. In that way, SCS will be current with the 9th grade phase-in we anticipate for 2012.
Below are two examples:


a.)
K-6th by Mr. Tim Seldin, The New Gate School


b.)
7-12th by Mr. David Kahn., NAMTA

a.)
K-6 Narrative:
SCS's course of study encompasses the full substance of the traditional curriculum, and goes beyond to teach students how to think clearly, do their own research, express themselves well in writing and speech, and to put their knowledge to practical application. 
We have organized our course of study as an inclined spiral plane of integrated studies, rather than a traditional model in which the curriculum is compartmentalized into separate subjects, with given topics considered only once at a given grade level. At SCS, lessons are introduced simply and concretely in the early years, and are reintroduced several times over the years at increasing degrees of abstraction and complexity. Our course of study is an integrated thematic approach that ties the separate disciplines of the curriculum together into studies of the physical universe, the world of nature, and the human experience. 

This integrated approach is one of Montessori’s great strengths. As an example, when our students study the ancient Greeks in world history, they also read Homer's and Bullfinch's Mythology. Literature, the arts, history, social issues, government, economics, architecture, medicine, science, and the study of technology all complement one another in our curriculum. 
SCS is a college preparatory school with a rigorous yet innovative academic program. Although we offer a warm, supportive academic atmosphere, we set a high level of expectation for the quality of thought, work, and mastery of content and skills. 

As children reach the elementary years, they will be challenged to pursue a considerable 
amount of library and field research both in and outside of school. In preparation for 
college, SCS will consciously teach students how to develop effective work habits and test taking strategies. 

The following is a brief overview of SCS’s core curriculum in the areas of 
language arts, mathematics, social studies, science, sensory training, and practical life for our students age 3 through the upper elementary level. Please keep in mind that this only represents an overview of the course of study, and is not meant to be complete. 
Since students progress at their own pace, it is not possible to divide up the curriculum by grade levels. Also, we have not attempted, for lack of space, to include descriptions of our curriculum in the arts, music, physical education, and foreign language. 

K-6 Example:
Reading and Language Arts 

Pre-Reading
Due to our multi-age classroom design, our Kindergarten students are constantly exposed the older children in the class who are already reading. The total environment tends to create and reinforce in our young children a spontaneous interest in learning how to read. 
Using a total immersion approach, we help the youngest children to develop a highly 
sophisticated vocabulary and command of the language.
· The children are taught through many early approaches to listen for and recognize the 
individual phonetic sounds in words. 

· We introduce the children to literature by reading aloud and discussing a wide range 
of classic stories and poetry. 

· We help our youngest students to recognize the shape and phonetic sounds of the alphabet through the 'sandpaper letters:' a tactile alphabet. 

Reading 

· The development of the concept that written words are actual thoughts set down 
on paper. 

· Word Processing (Normally beginning around age 6) 

· Calligraphy (Whenever the child is interested, often around age 10) 

Composition 

At an early age, before handwriting has been mastered, the children compose sentences, stores, and poetry through oral dictation to adults and with the use of the moveable alphabet. Once handwriting is fairly accomplished, the children begin to develop their composition skills. They continue to develop over the years at increasing levels of sophistication. 

· Preparing written answers to simple questions. 

· Composing stories to follow a picture series. 
· Beginning to write stories or poems on given simple themes. 

· Preparing written descriptions of science experiments. 
· Preparing written reports. 

· Learning how to write letters. 

· By age 9, research skills and the preparation of reports become major components of the educational program at SCS. Students research areas of interest or topics that have been assigned in depth, and prepare both formal and informal, written and oral reports. 

· Creative and expository composition skills continue to develop as the children advance from level to level. Students are typically skilled to write on a daily basis, composing short stories, poems, plays, reports, and news articles. 

Spelling 

Children begin to spell using the moveable alphabet to sound out and spell words as they are first learning to read. They 'take dictation' - spelling words called for by the teacher - as a daily exercise. The sequence of spelling, as with all language skills, begins much earlier than is traditional in this country, during a time when children are spontaneously interested in language. It continues throughout their education. 

· Learning to sound out and spell simple phonetic words. 

· Learning to recognize and spell words involving phonograms, such as ei, ai, or ough. 

· Developing a first "personal" dictionary of words that they can now spell. 

· Learning to recognize and spell the "puzzle words" of English words that are non- 
phonetic and are not spelled as they sound. 

· Studying words involving compound words, contractions, singular-plural, masculine-feminine words, prefixes, suffixes, synonyms, antonyms, homonyms.
 Grammar 

The study of grammar begins almost immediately after the child begins to read, 
during the sensitive period when he is spontaneously interested in language. It 
continues over several years until mastered. The idea is to introduce grammar to the 
young child as she is first learning how to put thoughts down on paper, when the process is 
natural and interesting, rather than waiting until the student is much older and finds the 
work tedious. 

· We introduce our children to the function of the parts of speech one at a time through many games and exercises that isolate the one element under study. Montessori has assigned a geometric symbol to represent each element of grammar. (For example, verbs are represented by a large red circle.) The children analyze sentences by placing the symbols for the appropriate part of speech over each word. 

· Once students have mastered the concrete symbols for the parts of speech, they perform more advanced exercises for several years with grammar boxes set up to allow them to analyze sentences by their parts of speech. 

· Sentence analysis: simple and compound sentences, clauses, verb voices, and logical analysis of all sorts of sentences are studied using many different concrete materials and exercises. This normally begins about age 5 and continues over several years. 

· Students continue their study of language from the mid--elementary years onward, reviewing as well as engaging new concepts and skills: tenses, moods, irregular verbs, person and number, the study of style, the study of grammatical arrangements in other languages. 

Mathematics 

Our students are typically introduced to numbers at age 3 learning the numbers and number symbols one to ten: the red and blue rods, sandpaper numerals, association of number rods and numerals, spindle boxes, cards and counters, counting, sight recognition, concept of odd and even. 
· Introduction to the decimal system typically begins at age 3 or 4. Units, tens, hundreds, thousands are represented by specially prepared concrete learning materials that show the decimal hierarchy in three dimensional form: units = single beads, tens = a bar of 10 units, hundreds = 10 ten bars fastened together into a square, thousands = a cube ten units long ten units wide and ten units high. The children learn to first recognize the quantities, then to form numbers with the bead or cube materials through 9,999 and to read them back, to read and write numerals up to 9,999, and to exchange equivalent quantities of units for tens, tens for hundreds, etc. 

· Linear Counting: learning the number facts to ten (what numbers make ten, basic addition up to ten); learning the teens (11 = one ten + one unit), counting by tens (34 = three tens + four units) to one hundred. 

· Development of the concept of the four basic mathematical operations: addition, 
subtraction, division, and multiplication through work with the Montessori Golden 
Bead Material. The child builds numbers with the bead material and performs 
mathematical operations concretely. (This process normally begins by age 4 and extends over the next two or three years.) Work with this material over a long period is critical to the full understanding of abstract mathematics for all but a few exceptional children. This process tends to develop in the child a much deeper understanding of mathematics. 

·  Development of the concept of "dynamic" addition and subtraction through the manipulation  of  the concrete math materials. (Addition and subtraction where exchanging and regrouping of numbers is necessary.  Memorization of the basic math facts: adding and subtracting numbers under 10 without the aid of the concrete materials (typically begins at age 5 and is normally completed by age 7.) 

· Development of further abstract understanding of addition, subtraction, division, and multiplication with large numbers through the Stamp Game (A manipulative system that represents the decimal system as color-keyed "stamps") and the Small and Large Bead Frames (color-coded abacuses). 

· Skip counting with the chains of the squares of the numbers from zero to ten: i.e., counting to 25 by 5's, to 36 by 6's, etc. (Age 5-6) Developing first understanding of the concept of the "square" of a number. 

· Skip counting with the chains of the cubes of the numbers zero to ten (i.e., counting to 
1,000  with ones, or tens). Developing the first understanding of the concept of a "cube" of a number. 

· Beginning the "passage to abstraction," the child begins to solve problems with paper and pencil while working with the concrete materials. Eventually, the materials are no longer needed. 

· Development of the concept of long multiplication and division through concrete work with the bead and materials. (The child is typically 6 or younger, and cannot yet do such problems on paper without the concrete materials. The objective is to develop the concept first.) 
· Development of more abstract understanding of "short" division through more advanced manipulative materials (Division Board); movement to paper and pencil problems, and memorization of basic division facts. (Normally by age 7-8) 

· Development of still more abstract understanding of "long" multiplication 
through highly advanced and manipulative materials (the Multiplication Checkerboard). (Usually age 7-8) 

· Development of still more abstract understanding of "long division" through highly-advanced manipulative materials
· (Test Tube Division apparatus). (Typically by age 7-8) 
· Solving problems involving parentheses, such as (3 X 4) - (2 + 9) = ? 

· Missing sign problems: In a given situation, should you add, divide, multiply or subtract? 

· Introduction to problems involving tens of thousands, hundreds of thousands, and millions. (Normally by age 7) 

· Study of fractions: Normally begins when children using the short division materials who find that they have a "remainder" of one and ask whether or not the single unit can be divided further. The study of fractions begins with very concrete materials (the fraction circles), and 
involves learning names, symbols, equivalencies common denominators, and 
simple addition, subtraction, division, and multiplication of fractions up to "tenths". (Normally by age 7-8) 

· Study of decimal fractions: all four mathematical operations. (Normally begins by age 8-9, and continues for about two years until the child totally grasps the ideas and processes.) 

· Practical application problems, which are used to some extent from the beginning, 
become far more important around age 7-8 and afterward. Solving word problems, and determining arithmetic procedures in real situations becomes a major focus. 

· Money: units, history, equivalent sums, foreign currencies (units and exchange). 
(Begins as part of social studies and applied math by age 6.) 

· Interest: concrete to abstract; real life problems involving credit cards and loans; principal, rate, time. 

· Computing the squares and cubes or numbers: cubes and squares of binomials and trinomials. (Normally by age 10) 

· Calculating square and cube roots: from concrete to abstract. (Normally by age 10 or 11. The history of mathematics and its application in science, engineering, technology & economics

· Reinforcing application of all mathematical skills to practical problems around the school and in everyday life. 

· Basic data gathering, graph reading and preparation, and statistical analysis. 

Geometry 

· Sensorial exploration of plane and solid figures at the Primary level (Ages 3 to 6): the children learn to recognize the names and basic shapes of plane and solid geometry through manipulation of special wooden geometric insets. They then learn to order them by size or degree. 

· Stage I: Basic geometric shapes. (Age 3- 4-Preschool) 

· Stage II: More advanced plane geometric shapes-triangles, polygons, various rectangles and irregular forms. (Age 3-5) 

· Stage III: Introduction to solid geometric forms and their relationship to plane geometric shapes. (Age 2-5) 

· Study of the basic properties and definitions of the geometric shapes. This is 
essentially as much a reading exercise as mathematics since the definitions are part of the early language materials. 

· More advanced study of the nomenclature, characteristics, measurement and drawing of the geometric shapes and concepts such as points, line, angle, surface, solid, properties of triangles, circles, etc. (Continues through age 12 in repeated cycles.) 

· Congruence, similarity, equality, and equivalence. 

· The history of applications of geometry. 

· The theorem of Pythagoras. 

· The calculation of area and volume. 

Physical Geography 

Physical Geography
· The Primary Globes (Age 3-5): specially prepared globes for the very young child that isolate single concepts of globe study-how land and water are shown, and the corresponding shapes of the continents that they learned from the puzzle maps. 

· The Puzzle Maps (Age 3-7): These are specially made maps in the forms of intricate, color-coded, wooden jigsaw puzzles representing the continents, the countries of each continent, and the states of the U.S. They are presented to the children at an early age, and are at first enjoyed simply as challenging puzzles. Soon, however, the children begin to learn  the names of given countries, and by age 6 are normally very familiar with the continents of the globe, the nations of North America, South America, and Europe, along with most of the states of the U.S. As soon as the children can read they begin to lay the puzzle pieces out and place the appropriate name labels to each as a reading and geography exercise. 

· Land & Water Formations: materials designed to help the very young child understand basic land and water formations such as island, isthmus, peninsula, strait, lake, cape, bay, archipelago, etc. At first, they are represented by three-dimensional models of each, complete with water. Then the children learn to recognize the shapes on maps, and Team about famous examples of each. 

· Transference to maps: Introduction to written names and various forms of maps, along with early study of the flora, fauna, landscapes, and people of the continents. 

· Maps and compass: Introduction to longitude and latitude, coordinate position on the globe, the Earth's poles, the magnetic poles, history and use of the compass, topographic maps, global positioning satellite devices, electronic charts. 

· An introduction to humankind's search to understand how the Earth was formed, from creation stories to the evidence or contemporary scientific research: origins, geologic forces, formations of the oceans and atmosphere, continental drift and tectonic plates, volcanoes, earth quakes, the ice ages and the formation of mountain ranges. (Age 6) 

· Then; study of coasts and land reliefs hills, mountain ranges, volcanoes, valleys, plains, etc.; their formation, animal life, and effect on people. 

· The study of the hydrosphere: ocean, rivers, lakes, the water cycle. (By age 8) 

Cultural Geography 

· Countries are studied in many ways at all levels of SCS, beginning at about age 3-4. A number of festivals are held every year to focus on specific cultures and to celebrate life together: an example being Chinese New Year, when the entire school might study China, prepare Chinese food, learn Chinese dances, and participate in a special dragon dance parade. Anything that the children find interesting is used to help them become familiar with the countries of the world: flags, boundaries, food, climate, traditional dress, houses, major cities, children's toys and games, stamps, coins, traditional foods, art, music, and history. This interweaves through the entire curriculum. 

· Study of the regions, culture, and natural resources of the United States, including geography, climate, flora and fauna, major rivers and lakes, capitals, important cities, mountains, people, regional foods, traditions, etc. This begins at age 5 and continues at increasing depth at each level. 

· The detailed study of one nation at a time. Focus moves over the years from one 
   continent to another, as the children's interest leads them. All aspects of the nation are considered: geography, climate, flora and fauna, major rivers and lakes, cities, mountains, people, food, and religions, etc. 
Economic Geography 

· Natural resources of the Earth. 

· Production: How natural resources are used by humankind. 

· Imports and Exports: The interdependence of nations. 

History and the Needs all People Share 

· The basic needs of man are food, shelter, clothing, defense, transportation, culture, 
law, religion or spiritual enlightenment, love, and adornment. (This study begins at age 5-6 and continues throughout the curriculum.) 

· The concept of time and historical time is developed through many activities and repeated at deeper complexity from age 5. 

· Telling time on the clock 

· Time-lines of the child's life 

· Time-lines showing the activities of a day, week, month, year 

· Family trees 

· Time-line of the Earth's history 

· Time-line from 8,000 B.C. to 2,000 A.D. to study ancient to modem history. 

· The story of the evolution of the planet and its life forms over the eons is first studied at about age 6, along with an overview of human history. This is repeated throughout the curriculum in increasing depth of study. 

· Each year the child continues to study and analyze the needs, culture, technology, and 
social history of various periods in history. The trends of human achievement are 
charted, such as the development of transportation, architecture, great inventions, and great leaders. 

· By age 8, students begin to study the earliest humans, ending with an 
introduction to the first farmers. They consider early societies in terms of how they organized themselves to meet the common needs of all peoples: food, clothing, shelter, defense, transportation, medicine, arts, entertainment, government, and religion.

The Upper elementary level (ages 9-12) history program follows a three year cycle 
of thematic shady. Students study whichever themes are being presented that 
year regardless of their age. In year 1 of the cycle, the class will focus on the creation of the universe, formation of the earth, evolution of life, and early human civilizations. These topics were first introduced at the lower elementary level. At this level, students will go into 
considerably greater depth and prepare increasingly sophisticated projects and research reports. 

· Continuing the three year cycle of thematic history study at the Upper elementary level (ages 9-12), .in year 2 of the cycle, the class will focus on ancient civilizations, including the Mesopotamian cultures, Greece, Rome, ancient China, Byzantium, ending with an introduction to the Middle Ages. 

· In the third year of the three year cycle of thematic history study at the Upper elementary level (ages 9-12), the class will focus on American studies, including an introduction to the history of the United States, American folk culture, technology, children's literature, government, and geography. United will also consider Pre-Colombian Central and South American cultures, the native American peoples of North America, the age of exploration, and the immigrant cultural groups who came to America from Europe, Africa, Asia, and Latin America. 

Science 

· Differentiation between living and non- living things. (Age 3-4) 

· Differentiation between animals and plants; basic characteristics (Age 3-5) 

· Observation of animals in nature. First puzzles representing the biological parts of flowers, root systems, and trees, along with the anatomical features of common animals. These are first used by very young children and puzzles, then as a means to learn the vocabulary, then are related to photos and/ or the "real thing," then traced I onto paper, and finally with 
labels as a reading experience.
· Nomenclature Cards: 

· Botany: identifying, naming, and labeling the parts of plants, trees, leaves, roots, and flowers, 

· Zoology: identifying, naming, and labeling the external parts of human beings, insects, fish, birds, and other animals. 

· Introduction of the families of the animal kingdom, and identification and classification of animals into the broad families. Introduction to the basic characteristics, life-styles, habitats, and means of caring for young of each family in the animal kingdom. (Age 5-7) 

· Introduction to ecology: habitat, food chain, adaptation to environment and climate, predator-prey relationships, camouflage, and other body adaptations of common animals. 

· Advanced elementary biology study: the names and functions of different forms of leaves, flowers, seeds, trees, plants, and animals. This usually begins with considerably more field work collecting specimens or observing. 

· Study of evolution and the development of life on the Earth over the eons. (Age 6 and older) 

· Study of the internal parts of vertebrates: limbs, body coverings, lungs, heart, skeleton, reproduction. (Age 5-8) 

· Advanced study of plants in class, greenhouse and garden: experimenting with soil, nutrients, light, etc. (Age 6 and up) 

· More advanced study of the animal kingdom: classification by class and phyla. (Age 7 -up) 

· The plant kingdom: Study of the major families of plant life on the Earth and 
classification by class and phyla. (Age 7 and up) 

· Life cycles; water, oxygen, carbon-dioxide, and nitrogen. (Age 7 and up) Introduction to chemistry: Begins at age 6 and continues throughout the elementary science curriculum 

· The three states of matter 

· Basic atomic theory 

· How elements are created through stellar fusion 

· Elements and compounds 

· Mendelov's table of the elements 

· Basic molecular theory: 

· Building atomic models 

· Physical and chemical changes 

· Research into the elements and continued study of the periodic table 0 Introduction to chemistry lab experiments 

· Animal behavior: detailed observation. (Age 9 and up) 

· Anatomy: Systems of the animal and human body. (Age 9 and up) 

· Health and nutrition. (Age 9 and up) 

· Ecology: Advanced study of the interrelationships of life forms. (Age 9 and up)

Practical Life Skills 
· Development of skills in careful observation, recording and describing, and use of increasingly sophisticated techniques of measurement. 

· Development of skills using common scientific apparatus: microscopes, telescopes, hand lens, collecting field specimens, dissecting, preparing displays. 

· Development of field science skills: tracking, listening, observing. 

· Development of scientific inquiry skills: 
forming hypothesis, designing experiments, recording results. 

· Study of the great inventions; machines and technology and their effect on society 
throughout history. 

· Study of the great scientists. 

· Introduction to the physical sciences: (Age 10-12) 

· Geology and mineralogy 
· Meteorology 
Astronomy and cosmology 

· Elementary physics: light, electricity, magnetic fields, gravity, mass. 

· Preparing and analyzing all sorts of graphs and data displays; basic statistics. 

One of the first goals of SCS is to develop in the very young child a strong and realistic sense of independence and self-reliance. Along with love and a stable environment, this is the child's greatest need. This area of the curriculum focuses on developing skills that allow the child to effectively control and deal with the social and physical environment in which he lives. There is a growing pride in being able to "do it for myself." Practical life begins as soon as the young child enters the school and continues throughout the curriculum to more and more advanced tasks appropriate to the oldest students. 
Early Tasks (Age 3-5) 
· Dressing oneself 

· Learning home address and phone number 

· Pouring liquids without spilling 

· Carrying objects without dropping 

· Carrying liquids without spilling 

· Walking without knocking into furniture or people Using knives and scissors with good control 

· Using simple carpentry tools 

· Putting materials away on the shelves where they belong when finished 

· Working carefully and neatly 
· Dusting, polishing and washing just about anything: floors, tables, silver 

· Sweeping and vacuuming floors and rugs 

· Flower arranging 

· Caring for plants and animals 

· Table setting-serving your self-table manners 

· Folding cloth: napkins, towels, etc. 

· Simple use of needle and thread 
· Increasingly precise eye-hand coordination
· Simple cooking and food preparation

· Using common household tools: 

Tweezers, tongs, eye-droppers, locks, 
scissors, knives
· Dish washing
· Weaving, bead stringing, etc. 
This process continues logically so that the older children learn such practical tasks as: 

· Caring for animals 

· Dog training 

· Sewing 

· Cooking complex meals 

· Working with tools 

· Making simple repairs 

· Basic auto maintenance 

· Getting around on your own: Metro, 

buses, cabs, hiking 

· Self-defense 

· Computing tax forms 

· Making consumer purchase decisions, 
comparison shopping, budgeting 

· Maintaining a checkbook 

Which, in the older students, lead to such exercises as: 

· Precise observation of the natural world 

· Culinary discrimination 

· Artistic appreciation 

· Architectural appreciation 

· Musical appreciation 
Sensory Training 
· Applying for a job 
· Earning spending money 

· Mastering test taking strategies 

· Caring for young children 

· Interior decorating 

· Making clothes 

· Furniture refinishing 

· Wilderness survival 

· Running a small business enterprise 

· Gardening 

· Discrimination of texture by touch 

· Discrimination of weight by touch 

· Discrimination of temperature by touch 

· Discrimination of scents 

These are exercises in perception, observation, fine discrimination, and classification that playa 
major role in helping our children to develop their sense of logic and concentration. They begin at 
age 3 and are a major area of concentration typically through age 5. 

· Discrimination of length, width, and height 

· Discrimination of volume 

· Discrimination in multiple dimensions 

· Discrimination among color tones 

· Discrimination among geometric shapes for shape and relative size 

· Discrimination among solid geometric shapes by sight and touch 

· Solving of complex abstract puzzles in three dimensions 

· Discrimination of intensity and nature of sounds 

· Discrimination among musical tones
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b.) 7th -12th grade Curriculum Scope and Sequence (narrative and example)

The Third Plane of Development (Grades 7th-12th) (Ages 12 - 18) 

by David Kahn 

David Kahn holds a B.A. in fine arts and classics from the University of Notre Dame (IN) as well as the AMI Montessori Elementary' diploma from Bergamo, Italy. He has seventeen years of Montessori teaching experience, twelve of them as teaching principal at Ruffing Montessori School (Cleveland Heights, OH). Currently, he serves as Program Director at The Hershey Montessori Farm School in northeast Ohio, an internationally acclaimed Montessori model for adolescent education. This article was first published as "Philosophy, Psychology, and Educational Goals for the Montessori Adolescent, Ages Twelve to Fifteen" in The NAMTA Journal 28:], Winter 2003. 
Introduction 

Since Maria Montessori's seminal thinking about the adolescent is rooted in the land -based model, the discussion of social, moral, cognitive and emotional outcomes is based on her writings about Erdkinder. However, the outcomes as stated are generalized psychological descriptions and therefore may have applications to Montessori adolescent education in non-farm settings as well. Dr. Montessori envisioned the Erdkinder prepared environment for adolescents as a place that develops their bodies as well as their sense of social order an d their expanding intellect (97 -109). The prepared environment of the Erdkinder includes a working farm, a "museum of machines, " a market for selling the farm 's produce, gardens, natural spaces, a "hotel" (or what we would now call a bed-and- breakfast), and a home or residence for the adolescents. 

While formulating the program for the farm, Montessori recognized the need for a framework of study that emerges in direct contact with real life. Real -life experiences at the farm should be rooted in the interconnectedness of this specific natural and human -built place for the young adolescent:

 ... the exploration is even wider [than in the elementary], encompassing the farm and the community of the rural area. It echoes what the children explored at the second plan e: civilization and how it came about. But now the exploration takes place in reality because the adolescents are actually doinq it. Cooperation with the land, cooperation in commerce, and cooperation in the cultural life of the rural society touch materially the things studied in the second plane and afford the adolescent the opportunity to see his or her place in society. 
(Margaret Stephenson, cited in The Adolescent Colloquium 35)

The "program for study and work" grows out of the concept of the farm as prepared environment (Montessori, Maria 111). Although the social, moral, cognitive, and emotional dimensions of the adolescent are fully integrated into living as a farm community, the following separate discussions around each dimension seek to find common ground with developmental psychology outside of Montessori education.

Social Development 

The Socially Prepared Environment 

Maria Montessori calls her "essential reform" of secondary education a "school of experience in the elements of social life " (107). First and foremost, work and study in the environment prepared for the adolescent would be based in economic and social understandings similar to those suggested more recently by both David Orr and David Hutchison in their descriptions of the educational value of place. Place builds a context for social relations; it is the staging area for human community structure, enhanced by a deep encounter with the natural world. 

In his book Ecological Literacy, Orr emphasizes education with nature and with the community: 

"The idea that place could be a significant educational tool was proposed by John Dewey in an 1897 essay. Dewey proposed that we "make each of our schools an embryonic community ... with types of occupations that reflect the life of the larger society. " He intended to broaden the focus of education, which he regarded as too "highly specialized, one -sided, and narrow." The school, its relations with the larger community and all of its internal functions, Dewey proposed to remake into curriculum." (127)

David Hutchison underscores Orr's principles with what he calls "the spirit of place. "The spirit of place is rooted in community relationships and values implicit to "ecologically sustainable contexts":

"To know one's place is to have an intimate knowledge of the local environment (both natural and built) and the various professional roles, shared histories, and interdependent relationships that sustain the community over the long term. To further strengthen children's ties to the local community, their participation in community projects that help to nurture culturally significant relationships between young and old can be fostered by way of apprenticeship -style programs and community renewal efforts that arise within ecologically sustainable contexts." (129)

Place is defined by its limits; it is immediate and on a small scale: a building, a neighborhood, a hundred acres easily walked across in a day. Place is where we live -a source for food, water, energy, materials, friends, and recreation. Place in a diminished sense is real estate, but the Erdkinder definition of place refers to the larger economic, ecological, social, political, and spiritual elements of the immediate surroundings. Place is a community to which the adolescent feels he or she both belongs and contributes. 

Occupations or Work as Social Activity 

Occupations, as both Maria Montessori and John Dewey envisioned them, are the point of engagement for the adolescent on the land. They are a source of meaningful work, work that will be valued by the community itself, work that challenges both the mind and the body, work that is recognized as legitimate by the culture, work that has economic validity, work that is made noble by being done with integrity and passion. Engagement leads to a sense of ownership and stewardship.

The specific nature and purpose of an occupation may inspire a student to commit to the occupation, not as part of a vague choice for the moment, but with spurts of passion about what needs to be done as part of belonging to a community. As an individual thus begins to develop a specific interest and expertise in an occupation, community recognition of the individual's contribution usually follows. The adolescent's resulting sense of pride and 
accomplishment matures the occupation into a role. The transition from occupation to role is subtle. In effect, the student tries on the role and becomes immersed in the knowledge and the process of a specific calling: "I am the sugar bush builder, I am the videographer, I am the beekeeper, I am the bookkeeper." Being an interdependent part of a concrete venture, learning how to interact in order to cooperate freely, and trying on different occupations and roles matures young people and makes them useful in their own eyes.
Looking to the economic self-sufficiency of the adolescent farm community, Maria Montessori highlights economic independence as "the general principle of social education for adolescents" (104). She speaks of the "wide social connotations of productiveness and earning power" (106). She remarks that "If the produce can be used commercially this brings in the fundamental mechanism of society, that of production and exchange, on which economic life is based"(107).

Most importantly, on the farm, the work role will function for the greater good. The adolescent's desires, emotions, and attachments are tied up with the whole community -the work is connected with the social enterprise of the farm. Social aims convert an occupation into a role. Assuming a role in something implies that the occupation touches or engages a person and transforms that person, elevates that person's aims in life, validates the self, centers the personality, and adds impetus to learning. The adolescent's interest evolves into a "community task," where the student sees the work as essential to the whole. A higher socialization occurs, which is able to translate the experienced roles on the farm into a view of the collective role of humanity: the "cosmic task" of the individual and of humanity in general. The adolescent is a "social newborn," which means that the adolescent is "a newborn member of adult society, a newborn participant in adult society; he or she is newly born as one who can 'take an active part in society's productive labors or in regulation of its organization'" (Grazzini & Krumins 136). 
Social Outcomes 

Social outcomes for the early adolescent stage of life include these:

· 
learning to live in domestic relations with others and to work through human problems;

· 
learning what it means to make a contribution; 

· 
understanding interdependency and the need to cooperate with adults and peers in relation to the rest of the world;

· 
assuming work roles and their social and cosmic implications, projecting the benefits of an active role in society;
· 
adapting to a variety of work demands for the sake of others-the beginning of social consciousness;
· 
understanding work as a product of commerce necessary to community life, leading to a beginning view of economic independence and interdependence; 
· 
balancing individual initiative s in relation to community goals; and 
· 
learning the meaning of rules and their importance to harmonious living. 
Moral Development 

Maria Montessori points out that "the observation of nature has not only a side that is philosophical and scientific, it has a side of social experiences that leads on to the observations of civilization and the life of men "( 106, emphasis in original).

A social spirit and moral conduct permeate the developing Erdkinder. Social perception is enhanced through shared experience of common activities. In order to function as interdependent whole, basic information needs to be exchanged, tasks need to be recorded, and skills need to be imparted to the next members of the community who come along.

All occupations on the farm give rise to communication and cooperation with an underlying perception of connection to the greater good. Companionship is ongoing; relationships to the neighbors and neighboring community are part of the social fabric of the Erdkinder community. Every member of the Erdkinder community is a learning member of an ongoing moral concern -day and night. The learning is to be shared and reflected upon, and the educational plan includes a formal place for this sharing and reflection. The fullest examination of social roles leads to an understanding of right and wrong actions in relation to work, study, the environment, and social responsibilities.

Emerging out of these maturing roles on the farm is the "more dynamic training of character and development of a clearer consciousness of social reality" (Montessori, Maria 100). Adolescent psychological characteristics described by Montessori include "a state of expectation, a tendency towards creative work and a need for strengthening of self confidence "(101). She further ascribes to adolescents a "sensitive period when there should develop the most noble characteristics that would prepare a man to be social, that is to say, a sense of justice and a 
sense of personal dignity. "The occupations and roles on the land provide "an exercise of 'utilized virtues, ' of 'super-values' and skills acquired beyond the limits of one 's own particular specialization, past or future" (103). Thus it is through the occupations and roles on the land that "valorization" of personality takes place; the students feel valued because they are making a tangible contribution. The individual student succeeds in a task by very personal effort with a sense of accomplishment arising out of the work completed and the economic benefits therein.

The philosophical adolescent mind, which has already experienced the Great Stories of evolution in the Montessori elementary program, can easily intuit that humans must all choose a way of life and ecological identity compatible with the rest of biological existence -past, present, and future. The Montessori adolescent has already well understood the philosophical arrangement of events in the history of humanity and how they are configured in 
human, geological, and cosmic terms, Human consciousness strives to understand human progress in evolutionary terms. Simply stated, the adolescent must know where humanity has come from and where humanity is going, especially in light of the well -being of the planet. This is not to make the Erdkinder community a place for ecological politics. Rather, the ethic of the land and its destiny is deeply personal, touching at some unconscious level the will to live and to provide for future generations. The ethic of the land and its preservation is a moral principle calling to work of the mind and heart to make sense of the world and what is most valued.

 Looking at history from the ethical standpoint of our real relationship to the natural world as lived on the farm involving the right use of water and land, plants and animals, air and energy -brings history into focus with the world's present environmental questions and with the adolescent's inner sense of balance. These are moral considerations. Points of comparison with the past around questions of environment transform history from a mere logic and sequence of events to a search for answers to the moral questions about survival, about living on a planet 
with limited resources, and about planning lifestyles that will adapt to the scarcity of resources. History thus makes humans wiser about how they will live, both present and future. When history interfaces with formative adolescent thinking about what life will bring, it can be an inexhaustible source of motivation, identity, vocation, and morality.
Moral Outcomes 

Moral outcomes for the early adolescent stage of life include these: 

·        respect for others and their roles; 

·       a sense that work is noble and the assumption of adult -like responsibilities; 

·        grappling with social and moral problems, such as the right use of the natural environment     
        or the ethics of science; 

·       individual initiative and commitment to freely chosen work; 

· 
pleasure in individual progress that enhances group progress and contributes to others; 

· 
the development of a mission orientation and service to the universal needs of a larger 


humanity; 

· 
the asking of big ethical questions -e.g., What makes for a virtuous life? How can we build a 
      better world 

· 
conscience exercised by community values and responsible dialogue. 

Cognitive Development 

Place, Study, and Work 

Maria Montessori wrote, "It is impossible to fix a priori a detailed program for study and work. We can only give the general plan. This is because a program should only be drawn up gradually under the guidance of experience. "(Ill). Therefore it is helpful to draw on the experience of contemporary environmentalists, such as David Orr and others, who provide insight and some specific techniques for using the natural environment and its occupations to generate options for study and academic projects that will motivate adolescents and involve them in the community process. Dr. Orr refers to study of place:

"The classroom and indoor laboratory are ideal environments in which to narrow reality in order to focus on bits and pieces. The study of place, by contrast, enables us to widen the focus to examine the interrelationships between disciplines and to lengthen our perception of time." (129) 

Study of place refers to studying a living space framed by the interdependent "cosmic agents"-land, water, air, energy, plants and animals, and humans. The interdependencies learned in Montessori elementary take on a new sense of reality when experienced in the Erdkinder environment. The adolescent has the ability to abstract place - to perceive all at once its ecological and cultural features, its history, its present functioning, its related literacy, its 
convergent meanings, its future possibilities. When exploring place, the adolescent examines the natural data of the community: the flora and fauna; the archives of the region; the architectural remnants of its settlement period; and, its diverse communities, each with respective unfolding histories.

But it is not until the student actually takes on real -life occupations that the cognitive process truly integrates with the social, moral, and emotional element s. Occupations not only fulfill the adolescent's need to belong and be valued, but they also provide the motivation for academic study: "work on the land is an introduction both to nature and to civilization and gives a limitless field for scientific and historic studies .... there is an opportunity to learn both academically and through actual experience what are the elements of social life " (Montessori, Maria 107). 

In a progression derived in part from John Dewey, an occupation leads naturally to a search for contextual knowledge (academic study): 
· 
An occupation provides direct experience, which by nature is urgent, intimate, and engaging. It contrasts with symbolic experience, which can be remote, detached, and even beyond the comprehension of the adolescent. (Note the similarity to an exercise of practical life in the Casa.
· 
An occupation is limited in nature. The contextual knowledge to which it leads has concrete boundaries (like the Montessori materials), keeping work and study always in relation to the surrounding environment and the specifics of the occupation.
· 
Within these limits, the occupation demands knowledge, which may involve measurement, refinement of the senses, precision, coordination, research, and, finally, expression in oral or written form.  The knowledge demanded is rigorous and, if incomplete, means that the occupation cannot be fully engaging, understood, integrated into the surrounding whole, or even completed. The web of life (interdependencies) provides a cognitive framework. When occupations are structured around different interdependent parts of nature, a whole interdisciplinary science study emerges, which is required to inform those occupations. Here are a few examples:
· 
Work with the soil introduces both geological and biological studies. The biological applies to the teeming life in the soil. The geological aspect extends to soil's mineral content.

· 
Work with water suggests studies related to the origin of life and to earth's history. It is studied for its physical and chemical properties relevant to farming, geology, and geography.

· 
Air is studied for its role in earth's climate and in plant and animal life cycles.

· 
Energy is studied as a comprehensive force that begins with the Big Bang and has global implications as a universal human resource. It can be viewed from the standpoint of alternative technology for the production of energy available to the farm. 

· 
Animals and plants are studied for their role in natural ecosystems and for their relationship to humans in agricultural science, food processing and distribution, domestication, and the history of civilization. 

· 
The human organism is studied for its collaboration with the life agents and its building of human systems that are compatible with the systems found in the natural world. 
The knowledge demanded for a project-based, experience-based kind of learning is not a subject to be covered, but rather knowledge to be applied for the greater good of the operating Erdkinder through the work of a common enterprise. Thus, the occupation's roots in meaningful work extend to the related contextual study and provide adolescents with the motivation to become an "expert" in their occupational area. This infuses academic work with purpose and meaning. 

Montessori's Educational Syllabus 

Maria Montessori's "Educational Syllabus" is not a mere subject list. She describes knowledge in psychological terms such as "opening up ways of expression," addressing the "'formative forces' in the evolution of the soul of man," or making the "individual a part of ... civilization" (115). 

Montessori divides the "Educational Syllabus" into three parts (115 -119). The first, "opportunities for self- expression," encompasses artistic, linguistic, and imaginative activities -music, language, and art. Next is "the 'formative' education that will construct firm foundations for the character, " consisting of moral education, mathematics, and languages. Finally, "general education" is presented as "the preparation for adult life, " encompassing three divisions of history: "The study of the earth and of living things" pertains to natural history; "the study of human progress and the building up of civilization " refers to the history of human achievement and technology; and, finally, "the study of the history of mankind" encompasses the physical and intellectual range of human activities: migrations, exploration, human settlement, government, and civics. Closer examination of these divisions of history suggests a myriad of intellectual studies. 

Cognitive Outcomes

Cognitive outcomes for the twelve- to fifteen-year-old in an Erdkinder setting include these:

· 
opportunity for personal expression integrated within a variety of artistic, speaking, musical, and media modalities in direct relation to occupations and role development within the community;

· 
philosophical consideration of questions of nature and cosmos;

· 
analysis of scientific causality in the natural world and the cosmos; 

· 
increased understanding of the mathematics directly connected to the practical needs of the farm environment and to the symbolizing of scientific observation of data; 

· 
increased facility in a variety of languages and the ability to use language to penetrate different cultures and improve human understanding;
· 
ability to connect the history of life on earth and its civilizations with principles of the evolving self as well as the social evolution of a human community;

· 
a view of the whole of history and the future destiny of humans, and reflection on the individual contribution one makes to the creative direction of the future; and 

· 
understanding of the nature of interdisciplinary studies, the relationship between the disciplines and the totality of the natural and human -built worlds, and the available tools and technology to continue the inquiry as to how knowledge can best be used. 

Cognitive extends to all parts of human functioning; it is embedded in knowing not only the facts of the world but, in the words of Maria Montessori, "a clear picture of 'mankind in the world , (cited in Montessori, Mario M. 3). 

Emotional Development 

In the first chapter of the Erdkinder essays, Maria Montessori speaks of the insecurity of modem children, "We have lost that security which we had in the past" (98), alluding to the shifting nature of modem conditions. She uses an interesting agricultural metaphor to describe the extreme changes of the world: "The world is like a piece of land that is going through the vicissitudes of a settlement of the soil" (99). 

To counter a world that has an unsure future, especially from the point of view of the adolescent, Montessori writes:

... a man must have strong character and quick wits as well as courage; he must be strengthened in his principles by moral training and he must also have a practical ability in order to face the difficulties of life. Adaptability-this is the most essential quality; for the progress of the world is continually opening new careers, and at the same time closing or revolutionizing the traditional types of employment.. .. there is a need for a more dynamic training of character and the development of a clearer consciousness of social reality. (99-100)

Adaptation at the adolescent level, because it encompasses a widening level of social reality, entails a higher level of complexity and a direct connection to emotional life. Mario M. Montessori suggests a broad definition of adaptation that is measured by an optimal state of happiness:

Dr. Montessori explained what she meant by "adaptation." To her the word meant happiness, ease and the sort of inner equilibrium which gives a sense of security.... It is based on the permanency of the spiritual, ethical and economical equilibrium of the group environment he may grow up in. For adaptation thus considered, "stability" plays a great role, because it represents the basis from which to start towards the realization of the individual's aspirations. It is as the solid ground is under one's feet when walking. (1)

Referring to spiritual equilibrium or sense of balance as the basis of educational success, Maria Montessori places emphasis on the valorization (strengthening) of self -confidence, sociability, and a sense of dignity and justice (101). The greatest source of valorization is work, noble work, two forms of work-both manual and intellectual-work that is productive, work that is rooted in independence (112). Work must be freely chosen, and therefore a natural "change over" of occupations (as opposed to "units") must provide a variety of ongoing work options as well as a time for reflection and quiet. Maria Montessori also talks about "the opening of ways of expression," which include music, speech, drama, and art (115).

Emotional Outcomes 

As a result of engaged work, the following outcomes lead to harmonious feelings as suggested by Montessori's keen vision of what is innermost to adolescent e motional life: 

· 
revelation of the innermost "vocation" (deep calling) of the soul, a sense of mission or commitment to one's work and life;

· 
understanding of the connection between personal vocation and the "vocation of man" (Montessori, Maria 112);
·      feeling of self-sufficiency, of self-confidence, of taking care of self and others; 
· 
inner harmony and happiness due to personal contribution, love of work, love of study and achievement, and a personal participation in the work of society; 

·     hope of future world progress; 

·     joy in seeing the relationship of one's own life with the history of human culture, recognition of the importance of being a keeper of human culture; 
· 
freedom in spontaneous collaboration with others in a harmonious connection with the natural world 
·   
feeling that human life has value and a role to play in the cosmos -a feeling of triumph; 
· 
feeling of belonging to the world human community and to the earth; 

·      feeling of personal discipline, creativity, beauty, and productiveness in connection with the learning of hand - crafted art and practical achievement;

·     feeling that one can be in control of change, internally and externally, in one's personal and social evolution; 

·     feeling of usefulness and an understanding of one's "many sided powers of adaptation" (Montessori, Maria 102); and 

·     belief in the human capacity to solve problems and in the spiritual source of life to overcome adversity. 

The emotional dimension of the early adolescent stage of development (ages twelve to fifteen) might be viewed perhaps as the end state for childhood, now setting up terms for the unveiling of just what joining a society of adults really means. The work is a "great work," a natural work having the intense emotions of a "vocation," not in the career sense, but in satisfying a psychic need to meet real-life challenges, to grow, and to make a contribution to the whole of humanity. 
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Alignment with NM Standards 
Montessori Curriculum Alignment Completed
Kindergarten through 12th Grade
The SCS Montessori Kindergarten through 12th Grade curriculum is a perfect match to the NM Benchmarks and Standards and Student Performance requirements because it meets and exceeds alignment in all required content areas. 
The following samples are examples of K-9 alignment.  (Alignment for grades 10-12 curriculum is available for purchase as soon as the charter is approved.)
Below please find a sample of a 2005 New Mexico alignment to Montessori curriculum, as created by Montessori Made Manageable, Inc.  (MMM).   More current alignments are available for purchase. 

During the Planning Year, the Head Administrator will research the most currently available published Montessori curriculum alignments and make a proposed adoption to the Governing Body. The following information is taken from the MMM Curriculum correlation introduction.
"Montessori and New Mexico State Standards 
Montessori Made Manageable, Inc. works with many school districts 
around the country correlating the district, state, or national objectives to 
the other curriculums. 

This correlation can be used best in conjunction with a lesson plan and/or 
an individualized education plan. We suggest that teachers plan their group and individual student lessons with these forms in front of them. 

This document is useful to the district, the administration, the teacher and most importantly to the student, ensuring that they have been presented the entire curriculum. 

The New Mexico State Standards have been correlated to the Montessori curriculum. We have created a binder with the master copies of all correlations. These are in sheet protectors for your viewing. The white sheets can be taken out for copies to be made. You are receiving a binder with the blacklines for each of the correlations and a disc with the entire correlation. 

We hope you find the actual correlation format to be easy and efficient to use. The correlations for elementary are broken down into four areas: Language, Math, Cultural - Social Science and Cultural - Science. Within each area, the sequence of lessons or skills is typed in bold at the top of each box. This is the Montessori curriculum. Underneath the bold heading, you will find the letters and numbers taken directly from the New Mexico State Standards. When the New Mexico State Standard does not fit into the Montessori curriculum, it is located under the subject area. Each lesson box has a code for the State Standard."

SAMPLE
	State 
	Grade 
	Learning 
	Strand 
	Content 
	Benchmark 
	Performance 
	

	
	
	Area 
	
	Standard 
	
	Standard 
	

	NM 
	Gr.3 
	LA 
	RLC 
	1- 
	A 
	1. 
	• 

	New 
	Grade 3 
	Language 
	Reading 
	Students will 
	Listen to, read, 
	1. Interact with 
	Setting 

	Mexico 
	
	Arts 
	and 
	apply 
	react to, and 
	text before, 
	a 

	
	
	
	Listening 
	strategies 
	retell 
	during and after 
	purpose 

	
	
	
	for 
	and skills to 
	information 
	reading, listening, 
	

	
	
	
	Compreh 
	comprehend 
	
	or viewing by: 
	

	
	
	
	ens ion 
	information 
	
	
	

	
	
	
	
	that is read, 
	
	
	

	
	
	
	
	heard, and 
	
	
	

	
	
	
	
	viewed. 
	
	
	


FORMAT SAMPLE 

	Reading 
	

	
	Date of instruction 

	Word Attack Skills 
	

	NM.K-4.LA.RLC.Benchmark 1-0: Acquire reading strategies 
	

	NM.Gr.2.LA.RLC.I-D.1. Decode unknown words using basic elements of phonetic analysis 
	

	(e.g., common letter-sound relationships) and structural analysis (e.g., syllables, suffixes, 
	

	prefixes, root words). 
	

	NM.Gr.2.LA.RLC.I-D.2. Read most high-frequency and irregularly spelled words. 
	

	NM.Gr.2.LA.RLC.I-D.3. Self-monitor decoding by using letter-sound knowledge of all 
	

	consonants and vowels. 
	

	NM.Gr.2.LA.RLC.I-DA. Apply knowledge of all sources of information (e.g., meaning, 
	

	language, graph phonics) to read new text independently. 
	

	NM.Gr.2.LA.RLC.I-D.5. Read aloud with fluency and comprehension grade-level text. 
	

	NM.Gr.2.LA.RLC.I-D.6. Increase vocabulary through reading, listening, and interacting. 
	

	NM.Gr.2.LA.RLC.I-D.7. Recognize and express difficulty in cornprehendlnq text. 
	

	Vocabulary 
	

	NM.K-4.LA.RLC.Benchmark I-A: Listen to, read, react to, and retell information 
	

	NM.Gr.1.LA.RLC.I-A.7. Increase vocabulary through reading, listening, and interacting. 
	

	NM.Gr.2.LA.RLC.I-A.2. Increase vocabulary through reading, listening, and interacting. 
	

	NM.Gr.3.LA.RLC.I-AA. Increase vocabulary through reading, listening, and interacting. 
	

	NM.K-4.LA.RLC.Benchmark 1-0: Acquire reading strategies 
	

	NM.Gr.1-3.LA.RLC.I-D.5. Increase vocabulary through reading, listening, and interacting. 
	

	NM.Gr.2-3.LA.RLC.I-D.6. Increase vocabulary through reading, listening, and interacting. 
	

	NM.K-4.LA.WSE.Benchmark II-A: Demonstrate competence in speaking to convey 
	

	information 
	

	NM.Gr.2.LA.WSE.II-A.1. Increase vocabulary by listening and discussing responses to 
	

	literature that is read and heard. 
	

	NM.K-4.LA.LM.Benchmarks III-A: Use language, literature, and media to gain and 
	

	demonstrate awareness of cultures around the world 
	

	NM.Gr.1.LA.LM.III-A.1. Increase vocabulary and understand expressions found in 
	

	appropriate literary works. 
	

	NM.Gr.2.LA.LM.III-A.2. Increase vocabulary by listening to, reading, and responding to 
	

	literary works. 
	

	Following Directions 
	

	
	


”Next to each lesson box, you will find a section marked "date of 
instruction". Here a teacher will write the date the lesson was taught. 
There are extra spaces to record each time the lesson was presented if 
more than once. 

Standard Areas K-12 adoption and approval dates for this correlation: 
· Language Arts (Adopted 7.8.96) 
· Reading Standard Articulated by Grade Level (Approved 3.31.03)
· Mathematics (Adopted 8.26.96) 

· Mathematics Standard Articulated by Grade Level (Approve 3.31.03) 

· Science (Adopted 6.23.97) 

· Social Studies (Adopted 3.27.00) 

· The Arts (Adopted 4.28.97) 

· Comprehensive Health/PE. (Adopted 4.28.97) 

· Technology (Adopted 9.25.00) 

· Foreign and Native Language (Title change 10/01) (Adopted 4.28.97) 

· Workplace Skills (Adopted 3.24.97) 

This correlation has been completed for you on a PC. We used Microsoft 
Word 2000 9.0. 

If you have any questions, please feel free to call us at (513) 861-4559"

A Junior High School sample is on the next page.
Junior High School (Ages 12-15) Alignment ("Correlation")
Montessori and New Mexico Content Standards

FORMAT SAMPLE

	State 
	Grade 
	Subject 
	Strand 
	Content 
	Benchmark 
	Performance 
	
	

	
	
	Area 
	
	Standard 
	
	Standard 
	
	

	NM 
	Gr. 7 
	LA. 
	RLC. 
	1- 
	C. 
	2. 
	
	

	New 
	Grade 
	Language 
	Reading and 
	Students will 
	Apply critical 
	Refine critical 
	• 
	 stating a firm 

	Mexico 
	7 
	Arts 
	Listening for 
	apply 
	thinking skills 
	thinking skills 
	
	judgment 

	
	
	
	Comprehension 
	strategies and 
	to analyze 
	and develop 
	• 
	 justifying the 

	
	
	
	
	skills to 
	information 
	criteria that 
	
	judgment with logical, 

	
	
	
	
	comprehend 
	
	evaluate 
	
	relevant reasons, 

	
	
	
	
	information 
	
	arguments 
	
	clear examples, and 

	
	
	
	
	that is read, 
	
	and 
	
	supporting details 

	
	
	
	
	heard, and 
	
	judgments 
	• 
	 creating an 

	
	
	
	
	viewed. 
	
	by: 
	
	organizing structure 

	
	
	
	
	
	
	
	
	appropriate to 

	
	
	
	
	
	
	
	
	purpose, audience, 

	
	
	
	
	
	
	
	
	and context 


 (sample) 

	Reading 
	

	
	

	Draw Conclusions 
	

	NM.5-8 Benchmark I-C: Apply critical thinking skills to analyze information 
	

	NM.Gr.6.LA.RLC.I-C.3. Develop and apply appropriate criteria to evaluate the quality of 
	

	communication by: 
	

	• drawing conclusions based on evidence, reasons, or relevant information 
	

	• considering the implications, consequences, or impact of those conclusions 
	


(continued on the next page)

Next to each lesson box, you will find a section marked: Date of Instruction. Here a teacher will 
write the date the lesson was taught. There are extra spaces to record each time the lesson 
was presented if more than once. 

The code for subject areas are: 

	LANGUAGE ARTS 
	LA 

	MATHEMATICS 
	MA 

	SCIENCE 
	5 

	SOCIAL STUDIES 
	55 


	
	
	Curriculum Area adoption dates: 
	
	

	
	Subject and Number of Levels 
	State Adoption Date 
	

	Subject 
	LANGUAGE ARTS
	
	June 16,2000- 
	

	by 
	
	
	
	

	Subject 
	MATHEMATICS 
	Nov 1998, 
	June 21,2002 
	

	Data 
	
	
	
	

	for New 
	
	
	
	
	

	Mexico 
	SCIENCE
	
	Oct 1999 
	Aug. 28, 2003 
	

	
	
	
	
	
	

	
	SOCIAL STUDIES 
	June 22,2001 
	


Site used for this correlation: http://www.ped.state.nm.us/ciltlstandards/ 
This correlation has been completed for you on a PC. We used Microsoft Word 2000 9.0. 

If you have any questions, please feel free to call us at (513) 861·4559 
© April 2005 Montessori Made Manageable, Inc." 

Timeline 
Kindergarten through 8th Grade

SCS may purchase the aligned K-8 curriculum correlation from MMM or another company as proposed by the Head Administrator during the planning year.  To assist the school in its accountability to the curriculum, SCS may also purchase report cards, teacher lesson plan books, and student homework sheets that parallel the aligned curriculum.  Before or upon the opening of school, SCS staff could also be trained by the publisher's staff on the proper usage of its curriculum and teachers documentation products.
9th through 12th Grade

SCS may purchase the most currently aligned 9-12 curriculum correlation from MMM or another company as proposed by the Head Administrator during the planning year. To assist the school in its accountability to the curriculum, SCS may also purchase report cards, teacher lesson plan books, and student homework sheets that parallel the aligned curriculum.  Before or upon the opening of school, SCS staff could also be trained by the publisher's staff on the proper usage of its curriculum and teachers documentation products.

Description of Strategies and Methods used to deliver the curriculum:
SCS will use traditional Montessori procedures and strategies to teach the K-12 Montessori program. These include but are not limited to:
· Cosmic Curriculum, Peace Education

· Multicultural Approach 

· Key impressionistic lessons  (descriptive example provided below)

· Student lessons from Montessori teacher lesson albums

· Specific Montessori materials/equipment designed for the curriculum and lessons

· Additional hands-on materials as needed
· Student made texts, tests -where age appropriate

· Work Plans for time management, contracts for older students

· Use of Fine Arts: Art, Music and Dance, Poetry, Drama integrated into studies to make the lessons “come alive”

· Fine Arts (Art and Music) are also taught for their own intrinsic values

· Cooking, gardening, community service, etc., as related to studies

· Educational trip trips and activities which support curriculum learning

· Celebrations of the diverse life in the community- holidays, historical events

· Classrooms in the community- field experiences, cultural appreciation 
· Socratic discussion methods

· Traditional support materials, test book and materials for upper grades

· Blooms Taxonomy format with handmade materials that extend and enrich the curriculum

· Technology in the classroom for research, presentations, technical use for writing, resources, and technology as a resource 
Curriculum Addresses Student Needs
The school's continuous K-12 curriculum framework, within a developmentally appropriate method and consistent philosophy, sets the SCS program for student success.  

Montessori curriculum is designed to be appropriate for the learning needs of students for each plane of development.  Classrooms have developmentally appropriate curriculum spanning three or more grades so students working at, above or below grade level in any subject will find a complete level of curriculum.  The curriculum sequence assists students who need to move ahead, or are working at level. This sequence also gives struggling students the opportunity for review and mastery before moving forward. In this way, students are assisted toward meeting and often exceeding the NM State Standards.
Descriptive Example of Curricular Strategies and Methods in Action 
The following “big” lesson refers to a lesson modeled after the “big 5” Montessori Impressionistic Lessons for Elementary students. These lessons tell of significant events in history such as the “scientific version” of the big bang, timeline of writing, timeline of math/counting, timeline of life on earth and timeline of humans.  These lessons are often dramatic presentations that spark student imaginations and interest.
Differentiated instruction and modification occurs automatically during a classic Montessori presentation, because the "sensorial" presentation engages all of the student's senses: sight, sound, touch, smell, and taste.
The following lesson is a time line work that extends from the needs of humans-people through the ages.

Descriptive curricular example:
Elementary History, Level 11, 6-9 classroom (second grade) 

Key Impressionistic Lesson: Fundamental Needs of Man


Topic – History of Lighting/ Lighting through the Ages 
dramatic teacher presentation

Previous Work- BC/AD Timeline 

Approx time 45 minutes

Materials needed: 
Time period labels:  Prehistory, Egyptian, Greek/Roman, Middle Ages, Renaissance, Modern Times

Props for each time period: i.e. meat fat in a bone or shell (prehistory); large mat for display of props and labels; unique period for the presenter- (I’ll choose caveman).
Purpose of the Key Lesson: How man made light through the ages, Concrete experience, appreciation of man’s ability to use his brain to solve problems Since this is a big lesson, 
prepare the lesson when the students are out of the class or keep all items in a box until each is presented during the lesson.
Presentation:  Students sit on the floor facing a staged area when the drama will take place.  Students get excited with these dramatic lessons and look forward to each new presentation. Everyone is quiet and still, waiting for the “show to start.” Teacher tells the students that they are going back in time to the beginning of humans-when some people lived in caves and wore animal skins to keep warm– Teacher puts on cave clothing over modern clothing –represents going back in time. At this point it is hard for the teacher to keep a straight face because the class is totally involved with the story.  Teacher makes a pretend fire on the floor, cooks meat watching the fat drip from the stick into the fire that makes splashes of light as they burn.
Teacher use old cow bone or sea shell to collect dripping fat to burn at a later time when it is dark-add a wick-piece of dried plant and wow-the first candle!
The teacher places prop on the correct time line period- Prehistory. Teacher continues presentations for all periods through modern times changing clothing and props for each period. Exact time frame or place is not important at this point.  This is an impressionistic lesson. Student work and extended research let them find the interesting details.
Follow up lesson: History of Lighting- student work 3 part card (Pictures, labels, and definitions/story) Teacher presents the lesson to the children in the same format as the child will do the work.


Abstract experience of the concrete key lesson: Teachers first lesson was concrete- now student work is with object or pictures, labels and definition cards which follow the same sequence and concepts the teacher demonstrated in the first dramatic presentation with the cave clothing and objects.
Students watch the teacher use a cloth, paper time line with clearly 
marked periods. Students watch the teacher place the picture, name and definition cards under the appropriate period of time.  
At some point during or at the end of the lesson, students are invited to do 
the work.
After completing the work, children show their understanding of the work by making a book, writing an historical story about lighting, creating a brief play about lighting, or doing in-depth research about one period of lighting and writing a report.
Professional Development for Delivering the Curriculum 
Staff members must be extraordinarily talented and gifted individuals who are vested in the school’s mission and are trained to deliver a program designed to fulfill the school’s mission.  Montessori education is an integrated approach of philosophy, curriculum and method which require special training to properly deliver the curriculum. At SCS, required Montessori certification is on a par with required NM licensure for the Head Administrator and all Teachers. Employees are expected to apply for positions already possessing required credentials for the job described.
Professional Development Funding

For this reason, SCS will not pay for a prospective employee's college tuition to obtain a bachelor's or master's degree.  Nor will the school fund an employee's educational costs to obtain a Montessori certification. Fortunately, prospective teachers now have on-line opportunities to obtain their MACTE-certified Montessori training.  Costs, therefore, have significantly decreased compared to years past.  The on-line training is also far more convenient.
The budget for the Head Administrator's and Teachers' salaries is above the mandatory minimum per statute and regulation.  SCS expects employees to use these generous salaries to invest in their own professional development. SCS does not guarantee that taking Montessori training automatically hires an applicant or renews a contract.
Experience has shown that when Montessori schools sponsor administrator and teacher Montessori certification, the schools' benefit was short lived.  Soon thereafter, these staff members moved to other schools.
Depending on the school’s budget and available grant monies, the school may or may not financially sponsor annual Montessori conferences for the Head Administrator and Teachers. SCS will provide in-house, in-service Montessori workshops during the teacher in-service during the school year.
Professional Development for:
Head Administrator  
The Head Administrator must be dedicated to their own continuing professional development as well as the ongoing professional development of the staff, and shall 
·  hold an AMS Administrative Certificate; or,

·  enroll in an AMS Administrative program within two years of being hired; and,
· enroll in a MACTE 12-18, Adolescent Training Program, during the summer of the second year of hire; and,

· participate in Annual Montessori Conferences for Administrators 
The Head Administrator's proposed Professional Development Plan (PDP) is more fully detailed in Appendix A.
Teachers
The SCS Governing Body will hire Montessori certified teachers with a NM teaching license to deliver the promised Montessori programs as described in the mission. All teachers must be Montessori certified for the level they teach in order to insure that the school provides the best possible presentation of the curriculum for each student.
The school will consider applications of NM licensed teachers, who wish to become Montessori certified teachers.  Such candidates must prove enrollment in a MACTE certified Montessori training program for the level they plan to teach no later than June 1st before the school year begins.
A Profession Development Plan for the hiring and education of the teaching staff is more particularly set forth in Appendix A.
Educational Assistants

The SCS Governing Body will hire educational assistants who support the school mission.   Educational assistants must participate in all required staff development training.

Overview of the Educational Plan /Snapshots of the Educational Plan
The following snapshots provide a clear picture of the school to parents and prospective students while detailing specific aspects unique to Montessori education.  The snapshot captions are arranged in terms of educational climate, structure, materials, schedule, assessment and outcomes. 

· Some of the snapshots may seem similar because Montessori technique weaves the philosophy through the method, curriculum and classroom environment at each developmental level.   

· When applicable, snapshots show the differences between levels for the particular snapshot subject.
Sage Snapshot #1: Educational Climate 
Independence and Self-discipline  

Success is tied directly to the degree to which students believe that they are capable and independent human beings. By allowing each student to develop a meaningful degree of independence and self-discipline, SCS sets a pattern for a lifetime of good work habits and a sense of responsibility. Students are taught to take pride in doing things for themselves carefully and well. SCS students are enthusiastic learners, motivated by their personal success. 

Prepared Environment
This name reflects the care and attention that is given to creating learning environments that will reinforce the children’s independence and intellectual development.  Students are typically found scattered around the classroom, working alone or with one or two others. They tend to become so involved in their work that visitors are immediately struck by the peaceful school atmosphere.
Repetition brings Success                                                                                                                           In an atmosphere in which students learn at their own pace and compete only with themselves, they learn not to be afraid of making mistakes. Students quickly find few things in life come easily, and they can try again without fear of embarrassment until they “get it right”.  
Competition                                                                                                                                    Students compete with each other every day both in class and on the playground. Dr. Montessori was never opposed to competition in principle. Her objection was using competition to create an artificial motivation to get students to achieve.  Dr. Montessori believed that students must learn because they are interested, not simply to earn the highest grade in the class.  The program allows competition to evolve naturally among students, without adult interference, unless the students begin to show poor sportsmanship. The key is the student’s voluntary decision to compete, rather than having it imposed by the teacher. 
Sage Snapshot #2: Structure and Materials 

School wide Structure / Mixed –Age Groupings
The advantage of 3 year mixed age groupings is that students move with one teacher or group of teachers for a three-year period. This enables students to pick up where they left off in June, and immediately move forward in the curriculum and progress the first week in the new school year. The classroom community grows stronger as well. Student friendships grow and mature together and social issues are more easily handled by peaceful means in an evolving atmosphere of respect.
Elementary Prepared Environment Sets Structure
The K-6 classroom is set up with shelves full of hands-on learning materials in sequences that follow a prescribed curriculum. Students quickly learn to find their way around the room because the order is consistent and makes sense. 

Elementary Teachers 

· present mainly individual and small group lessons

· present brief,  presentations to capture attention and spark interest 

Montessori elementary classrooms tend to fascinate both children and their parents.  They are normally bright, warm and inviting, filled with plants, animals art music and books.  Classrooms are filled with interest centers of intriguing learning materials, fascinating mathematical models, maps, charts, fossils, historical artifacts, computers, scientific apparatuses, perhaps a small natural science museum and animal specimens. 

As Montessori scholar, Jean Miller, states: 

“The multi-age elementary classroom design aids the child in his own natural development which includes basic physical, emotional and cognitive skills necessary for functioning in his society and world and helps him gain an overview of the development of the universe, the solar system, earth, life on earth, early man, civilizations and scientific classification.  This knowledge is an aid to his/her own natural inner development.”
Junior High School and Senior High School Structure
Adolescent school design is an integration of the current research on human development, the trends and issues in education, and the Montessori philosophy. Level expectations are geared to successfully ready students for entrance to senior high school, graduation and careers.  The senior high school level of the program is to prepare students to meet the state standards and graduation requirements for senior high school.  SCS will provide students the opportunity to be self-confident and gain self- knowledge, to belong to a community, learn to be adaptable, to be academically competent and challenged, and to create a vision for their future.
Adolescent School Structure offers:

· a learner-centered environment

· a developmentally responsive curriculum

· a teaching team of Montessori Teachers with additional adults (parents, experts from different fields) as resources

· parent-teacher-student partnerships

· multi-age groupings 

· large blocks of learning time

· peer and cross-age teaching
Adolescent Classrooms are set up as laboratories, mini museums with hands on Materials:
Junior High School and Senior High School classrooms have the feel of Resources rooms that are full of library materials, text books,  math  and science labs,  project models in science, math and the physical sciences and  computers  Large movable tables for group work, study and class instruction are often arranged with couches and smaller study areas. 
“Education ....is no small undertaking, it involves the spiritual development of man, the enhancement of his value as an individual, and the preparation of young people to understand the times in which they live." 
  





                                -- Dr. Maria Montessori
                                                  Education and Peace – Address in Copenhagen May 1937

Sage Snapshot   #3: Schedule   K-12
Student Development /Schedule of Growth 
The overall picture is to help the child develop into the person he/she are to become. This requires knowledge of human development on the part of the teacher and an educational methodology that is designed with the student’s development in mind. From there, we organize curriculum into time frames that can be successfully managed. There are schedules for all levels in the classroom. 
Time management 
· Elementary students have daily or weekly contracts. 
· Junior High School and Senior High School students have daily, weekly and semester expectations. Students learn to make their own work schedules. 


 Daily schedules.

· Elementary: circle, lessons and work-time, lunch, work or special activity, closing        

      circle, field trips and guest speakers. 

· Junior High School and Senior High School: each level has a daily group meeting followed by breakout into “pods.” Pod groups are divided by ages 12- 15 and 15-18.  Each pod stays together throughout the daily schedule including lunch, work time/activities, planned community service projects, etc.      
Sage Snapshot #4: Assessment K-12
Assessments vary depending on developmental level and student needs 

Assessment and evaluation is made by:

· reviewing data from required testing
· designing student improvements plans based on data
· daily, weekly and monthly progress evaluated by pre and post testing
                  Pre and post testing also occurs within the Montessori lesson format described below: 

· Teacher presents lesson to student

· Students repeat the lesson

· Students solve other problems with the same method

· Students check their own work with teacher supervision and direction

In the beginning of the year, each student is pre-tested for placement in each curriculum area. Pre and post- testing* also continues through the year for each new concept presented.  Post- testing is the third step of each Montessori lesson/work. Post- testing is the evaluation of student understanding. 
Measurable Outcomes


Students will:
· demonstrate mastery 
· create and solve problems
· help and work with others
· participate as evaluators of their own progress
· participate in setting their goals
· meet or exceed grade level expectations.

Additional Assessments

See section IV -mission statement for additional assessments and feedback examples.
Sage Snapshot #5: Measuring the outcomes K-12
Dual Responsibilities for measuring outcome 
· Success will be measured by achievement based on adhering to No Child Left Behind (NCLB), New Mexico Standards Based Assessments (NMSBA), Meeting or exceeding AYP, meeting the goals set forth in the IEP by and IEP team, Senior High School graduation testing results and other Assessments as defined further in this section.
· Success will also be measured by student achievement in the Montessori curriculum according to the Method’s Philosophy Standards and Progress as defined further in this section.
Sage Snapshot #6: Additional Outcomes K-12
Method develops skills/abilities for student driven learning that naturally develops their unique talents and self-esteem.  
Students:
· Learn at their own pace and in the ways that work best for them as individuals. Teacher is flexible and creative in addressing each student as a unique individual. Rather than present students with loads of right answers, Montessori educators keep asking the right questions, and lead them to discover the answers for themselves.
· Discover learning is its own reward, as each success fuels a desire to discover more. 

· Do their own research, analyze what they have found, and come to their own conclusions.  This applies to all students and is appropriate to age and ability. 

· Think independently and become actively engaged in the learning process.
· Students learn to apply critical thinking and analysis skills to problem solving and decision-making (i.e., cognitive thinking opportunities as measured by achievement on relevant inquiry-based performance assessment activities).

· Grow into leadership. Older students in the classrooms are encouraged to model and mentor the younger students in the class.  Because the younger students naturally look up to and follow the older children, the older students gain leadership experience and the younger children learn about leadership by example. Younger students look forward to being models when they move up to another level.  As students move through each third year grouping, they understand more about leadership and responsibilities.

· Develop a sense of belonging to a school family.  Dr. Montessori sought to create a community where individuals could learn to be empowered, where students could learn to be a part of families, where they could learn to care for younger children, learn from older people, trust one another, and find ways to be 
acceptably assertive rather than aggressive. Montessori students discover their own innate abilities and develop a strong sense of independence, self-confidence, and self-discipline.
· Absorb school values. Students value meaningful personal experiences learned in school. They have good feelings about learning, getting along with others and they feel empowered that their opinions and actions can make a difference in “their world”.
· Values become the means for change for students and their communities.  Children who understand responsibility as a student, classmate and mentor, grow to apply that understanding to themselves, their families and communities.
· Giving back to the community begins in the earliest grades. All students are involved in community service activities. It is through shared multicultural activities and working together for the “common good” that students and schools make positive difference for their communities.  
“It would be possible by the renewing of education to produce a better type of man, a (person) endowed with superior characteristics......Herein lies the part that education has to play”.                                                         ---   Maria Montessori Peace and Education

B.
EDUCATIONAL PROGRAM
1.
Length of School Day and School Year     
           Public School  grades:
           
K-6-  180 school days x 5.5  hours per day = 990 instructional hours per year


7-12- 180 school days x 6.0 hours per day = 1080 instructional hours per year. 
2.
Grade Levels, Class Size and Projected Enrollment 
PROJECTED STUDENT POPULATION - PHASING IN GRADES 9, 10, 11, AND 12

YEAR #1
ELEMENTARY SCHOOL (GRADES K-6)



Students
Totals
Kindergarten
20 students + 1 teacher + aid




20
Combined Grade Classrooms - WAIVER requested (Sec. VIII(B))
Grades 1-2-3 ("6-9 year old Classroom" mixed ages)




     8


1st graders 
Total

24



     8 


2nd graders
Total

24



+   8 


3rd graders
Total

24
One Classroom
= 24 students






=
96



+ 1 teacher + 1 aid
Combined Grade Classrooms



Grades 4-5-6 ("9-12 year old Classroom" mixed ages)




     8


4th graders
Total

24




     8 


5th graders
Total

24




+   8 


6th graders
Total

24

One Classroom
= 24 students






=
96



+ 1 teacher + 1 aid

JUNIOR HIGH SCHOOL (GRADES 7-9)


Grades 7-8 (mixed grades)


(< 27 students per class subject)
7th graders
Total

40


(<135 teacher load)


8th graders
Total

40











=
  80

TOTAL IN YEAR #1








292
YEAR #2 - PHASE IN 9TH GRADE   (<30 students per class subject)
40

332
YEAR #3 - PHASE IN 10TH GRADE (<30 students per class subject)
40

372
YEAR #4 - PHASE IN 11TH GRADE (<30 students per class subject)
40

412
YEAR #5 - PHASE IN 12TH GRADE (<30 students per class subject)
40

452
(approx. 160 students per day - WAIVER requested for 5th year - see Sec. VIII(B))

Rational for Phase In Plan for 9th - 12th Grade
Because SCS' expectations for all grades are designed for high performance, the Organizers believe that starting a K-12 school would best be served by opening K-8 with Grades K-6 Elementary, and Grades 7-8 of the Junior High School.  Students will benefit from acclimating to the non-traditional, Montessori educational environment by cumulative experiences during 7th and 8th grade.
The Organizers recognize that teachers and staff must give additional support to first year 8th graders, who will be transitioning into 9th in one year.  For this reason, the Organizers sought to establish a Junior High School model, encompassing 7th, 8th and 9th grade. This allows these first, and least experienced, Montessori students a full two years of adjustment before the demands of Senior High School.
Additionally, every year, no more than a total of 24 6th graders will have preference for admission to 7th grade, as existing students.  Every year, SCS will have 16 available openings for entering 7th graders available to the general public, while preserving the small Junior High School and Senior High School model.
Request for Waiver of Class Loads Based Upon Alternative Curricular Plans

The Organizers requested a waiver of teaching and class loads for 1st, 2nd and 3rd grades (in the first through fifth years), and 9th, 10th, 11th, and 12th grades (in the fifth year), because SCS is proposing an alternative curricular plan, per authentic Montessori Methods. (See Section VIII(B) "Waivers", below.) These methods require combining children of the ages of 6 years old to 9 years old into one classroom.  In Montessori, this is known as the "6-9 Classroom".  In a traditional classroom, these students would be separated by distinct grade levels, commonly known as 1st, 2nd and 3rd grade. In the 9th grade, and in the Senior High School, we request a waiver to increase the daily teacher load by only 10 total students, from 150 students per day to 160 students per day.  The increase will effectively increase the individual class load by only two students per class.  Both the New Mexico Administrative Code and New Mexico statute permit a waiver under these unique circumstances:
"(10)     Notwithstanding the provisions of Paragraph (6) of Subsection G of 6.29.1.9 NMAC, the secretary may waive the individual class load and teaching load requirements established in this section upon demonstration of a viable alternative curricular plan and a finding by the department that the plan is in the best interest of the school district or charter school; and that, on an annual basis, the plan has been presented to and is supported by the affected teaching staff.  The department shall evaluate the impact of each alternative curricular plan annually.  Annual reports shall be made to the legislative education study committee.  Requests for alternative curricular plans shall be submitted using the department's collaborative school improvement programs waiver request form.  This form shall include: name of superintendent; district/school; mailing address; phone; fax; email address; name of a secondary contact person including the same information; date of submission; local board policy requirement and approval, if required; date of board approval; statement of applicable district or charter school policy and rationale for request." [6.29.1.9(G)(10) NMAC 6-30-2009]
"K.     Notwithstanding the provisions of Subsection G of this section, the state board [department] may waive the individual class load and teaching load requirements established in this section upon a demonstration of a viable alternative curricular plan and a finding by the state board that the plan is in the best interest of the school district and that, on an annual basis, the plan has been presented to and is supported by the affected teaching staff. The department shall evaluate the impact of each alternative curricular plan annually. Annual reports shall be made to the legislative education study committee." §22-10A-20(K) N.M.S.A. (1978), as amended.

3.
Graduation  Requirements
Pursuant to §22-13-1.1. N.M.S.A. (1978), as amended, and 6.29.1.13 NMAC [6-30-2009] the Head Administrator shall implement, subject to the Governing Body's approval, the following requirements to properly prepare SCS students in Grades 8 through 12 for graduation:

A.   At the end of grades eight through eleven, each student shall prepare an interim next-step plan that sets forth the coursework for the grades remaining until High School graduation.  Each year's plan shall explain any differences from previous interim next-step plans, shall be filed with the Head Administrator and shall be signed by the student, the student's parent and the student's guidance counselor or other school official charged with coursework planning for the student.
B. Next Step Plan.

(1)
Reserved.

(2)
The next step plan.  Each student shall complete a next step plan for each high school year.  For students with individualized education programs (IEPs), the transition plan substitutes for the next step plan.  The next step plan requires that:

(a)
each grade-level next step plan shall be completed within the last 60 school days of the preceding school year (for example, the 9th grade interim next step plan shall be made before the end of the 8th grade year);

(b)
only one grade-level next step plan shall be completed for a student each year;
(c)
the development of the next step plan shall include the student, the student's parent or guardian and the advisor, but may include additional relevant parties;
(d)
to write the next step plan, the advisor shall consult with the student and the student's parent or guardian on academic choices that target the student's interests and meet graduation requirements;
(e)
the next step plan shall address career clusters in career and technical education, academic support and study skills, extracurricular experiences and out-of-school activities, exposure to post-secondary education and career options, family and social supports, assessments, credentials and any other relevant information; as part of the next step plan, the advisor shall disseminate and share information concerning advanced placement, honors, dual-credit and distance learning programs;
(f)
the next step plan determines whether or not the student is on track with graduation requirements; the plan ensures that gaps in courses and test-taking are filled;
(g)
the next step plan may be made in large-group, small-group or individual student settings;
(h)
the advisor has the responsibility to see that the student is reasonably informed about curricular and course options, opportunities available that lead to broader post-high school options, and alternative opportunities available if the student does not finish a planned curriculum;
(i)
the next step plan shall be signed by the student, the student's parent or guardian and the advisor;
(j)
the completed next step plan shall be filed with the Head Administrator and only the final next step plan shall be filed in the student's cumulative file upon graduation;

(k)
during the development of the student’s next step plan for the eleventh grade and no later than the spring of the tenth grade, a plan allowing the student to complete a fourth mathematics course other than algebra 2 may be developed using data from the student’s high school short-cycle assessments, the student’s most recent SBA score in mathematics, other relevant assessment scores and coursework grades and educational career plans recorded in the student’s next step plan;
(l)
for the student to take four mathematics courses that contain a lesser content than that recommended for inclusion in algebra 2 or its equivalent, the student’s parent shall provide written, signed permission on the student’s next step plan; parental signature on the next step plan for the eleventh grade indicating the mathematics courses the student will take shall serve as the required signed permission.

C.    An individualized education program that meets the requirements of Subsections A and B of this section and that meets all applicable transition and procedural requirements of the federal Individuals with Disabilities Education Act for a student with a disability shall satisfy the next-step plan requirements of this section for that student.

D.    The Governing Body shall ensure that each High School student has the opportunity to develop a next-step plan based on reports of college and workplace readiness assessments, as available, and other factors and is reasonably informed about:

(1)       curricular and course options, including honors or advanced placement courses, dual-credit courses, distance learning courses, career clusters or remediation programs that the college and workplace readiness assessments indicate to be appropriate;

(2)    
 opportunities available that lead to different post-high-school options; and

(3)     
alternative opportunities available if the student does not finish a planned curriculum

E.     Reserved - original statute not applicable to the responsibilities of a charter school.

F.     Reserved - original statute not applicable to students entering ninth grade beginning        in the school year after 2008-2009.

G.    At least one of the units required for graduation shall be earned as an advanced placement or honors course, a dual-credit course offered in cooperation with an institution of higher education or a distance learning course.

H.     SCS will comply with any procedure for students to be awarded credit through completion of specified career technical education courses for certain graduation requirements established by NMPED. 

I.       Successful completion of the requirements of the New Mexico diploma of excellence shall be required for graduation for students entering the ninth grade.  Successful completion of a minimum of twenty-four units aligned to the state academic content and performance standards shall be required to earn a New Mexico diploma of excellence.  These units shall be as follows:

(1)       four units in English, with major emphasis on grammar, nonfiction writing and literature; 

(2)       four units in mathematics, of which one shall be the equivalent to or higher than the level of algebra 2, unless the parent submitted written, signed permission for the student to complete a lesser mathematics unit; 

(3)       three units in science, two of which shall have a laboratory component;

(4)       three and one-half units in social science, which shall include United States history and geography, world history and geography and government and economics, and one-half unit of New Mexico history;

(5)       one unit in physical education; 

(6)       one unit in one of the following:   a career cluster course, workplace readiness or a language other than English; and 

(7)       seven and one-half elective units that meet department content and performance standards.  Student service learning shall be offered as an elective.  Financial literacy shall be offered as an elective. 

J.     Final examinations shall be administered to all students in all classes offered for credit.

K.     Reserved - original statute not applicable to SCS.

L.     A student shall not receive a New Mexico diploma of excellence if the student has not demonstrated competence in the subject areas of mathematics, reading and language arts, writing, social studies and science, including a section on the constitution of the United States and the constitution of New Mexico, based on a standards-based assessment or assessments or a portfolio of standards-based indicators established by the department by rule.  The standards-based assessments required in §22-2C-4 N.M.S.A. (1978), as amended, may also serve as the assessment required for High School graduation.  If a student exits from the school system at the end of grade twelve without having satisfied the requirements of this subsection, the student shall receive an appropriate state certificate indicating the number of credits earned and the grade completed.  If within five years after a student exits from the school system the student satisfies the requirement of this subsection, the student may receive a New Mexico diploma of excellence.  Any student satisfying the requirements of this subsection and completing all other requirements within five years of entering ninth grade, including a final summer session if completed by August 1, may be counted by the school system in which the student is enrolled as a High School graduate for the year in which all requirements are satisfied.

M.     As used in this section: 

(1)       "final next-step plan" means a next-step plan that shows that the student has committed or intends to commit in the near future to a four-year college or university, a two-year college, a trade or vocational program, an internship or apprenticeship, military service or a job;

(2)       "interim next-step plan" means an annual next-step plan in which the student specifies post-high-school goals and sets forth the coursework that will allow the student to achieve those goals; and 

(3)       "next-step plan" means an annual personal written plan of studies developed by a student in SCS in consultation with the student's parent and school counselor or other school official charged with coursework planning for the student that includes one or more of the following:

(a)        advanced placement or honors courses; 

(b)        dual-credit courses offered in cooperation with an institution of higher education; and

(c)        distance learning courses. 

N.     SCS will abide by any policy to provide for administrative interpretations to clarify curricular and testing provisions of the Public School Code [§22-1-1 Et seq., N.M.S.A. (1978), as amended], established by the secretary.

O.
The Head Administrator shall design and propose, subject to approval of the Governing Body, a Student Serving Learning Elective, in satisfaction of paragraph 3(I)(7) above, based on the following criteria:  
(1)
Community Service.  200 hours (50 hours per year) of service with a non-profit agency outside regular school hours is required of each student; and,
(2)
Project.  The Project is a yearlong course for juniors or seniors. The course shall be taught by an instructor who is appropriately licensed and endorsed to teach the course, following a written, sequential curriculum.  Students shall be given a final exam in this course.  (6.29.1.9(J)(10) NMAC [6-30-2009])  The Head Administrator shall propose and the Governing Body shall approve, the course.

(i)
Students must pass the Project component in order to receive a passing grade for this elective.

(ii)
Students complete research on a topic and write the Project Paper (typically 15-20 pages typed) by the end of the first semester of a junior or senior year.

(iii)
Students spend the third quarter editing the paper and the first part of the fourth quarter formally defending the project before SCS teachers and parent-student community.

(iv)
Projects may include portfolios of photographs, paintings, sculpture, dance performance, and scientific experiments, to address the needs of diverse learners.

(v)
During the Project students become proficient in using a college library for research, organizing research information, evaluating different sources for accuracy and bias, developing a formal research paper to support a single thesis, incorporating non-written presentation aids into a research paper, and making an oral defense of one’s research
(vi)
The Project courses appear on the transcript as Student Service Learning Elective.
(3)
Aligned to New Mexico Benchmarks and Standards.  The Head Administrator shall evaluate each student's Project proposal to assure that it meets New Mexico content standards and benchmarks.  The Head Administrator shall make record of which New Mexico benchmarks and standards have been satisfied by the Project.

(4)
Fulfills the Mission of SCS.  The Project must contain components of "...building strong bonds between the school and the multicultural community it serves". The Student shall make record of how he or she believes the Project will fulfill this requirement, subject to the approval of the Head Administrator.
P.
Additional Requirements for Graduation pursuant to 6.29.1.9(J) NMAC [6-30-2009].
(1)     The New Mexico eleventh grade SBA.  SCS shall be in compliance with requirements as specified in Section 22-13-1.1 NMSA 1978 and Subsection L of Section 66-7-506 NMSA 1978 (offering service learning and financial literacy as electives).  The department specifies that students shall meet all graduation requirements in order to be eligible to receive a diploma.  This includes the requirement of passing the eleventh grade SBA.






(a)
Waiver from Offering Driver Education.  The Head Administrator shall, subject to the approval of the Governing Body, obtain a waiver from the department for the driver's education program requirements by submitting a request to the secretary in the manner required by the department, with justification for the change.  The request and the response shall be kept on file by the SCS and the department, and these records shall be available for review by the public.
(b)
Form and Content of Waiver Request.  The Head Administrator shall make the request for waiver of driver's education as a graduation requirement in writing, using NMPED's graduation waiver request form. This form shall include: name of the Head Administrator; the name of the charter school (Sage Charter School); mailing address; phone; fax; email address; name of a secondary contact person including the same information; date of submission; a copy of this provision of the SCS charter; a copy of the Governing Body's written approval, if required by the Governing Body's written policies; the date of the Governing Body's approval; and a statement of the charter school policy and rationale for the request. 6.29.1.10(A) NMAC [6-30-2009].              
(2)
Next Step Plan.  See Section B(2) immediately above.
(3)
Transfer of credits.  For students enrolling or re-enrolling in public schools, the Governing Body shall abide by the following policies:
(a)
Credits shall be transferable with no loss of value between schools that are accredited by a state board of education in the United States, United States territories, Puerto Rico, the freely-associated states and outlying areas of the United States, department of defense schools or other authorized body.
(b)
Policies of the Governing Body for students transferring from home schools, private schools or foreign schools to SCS, will be in accordance with Subsection D of Section 22-1-4 NMSA 1978.

(c)
Acceptance of credits earned through correspondence extension study, foreign study, home study courses or non-department accredited, non-public schools is determined by the policy of the local Governing Body.

(4)
Correspondence courses.  For students currently enrolled in public schools, the Governing Body shall establish policies addressing the use of correspondence courses to meet graduation requirements. 

(a)
Policies should be based on the following circumstances:
(i)
when road conditions or distance from access to school transportation prohibit regular daily attendance;
(ii)
when a student cannot attend school due to prolonged illness or recovery from injury, as part of the individual plan to address the student's educational needs developed in accordance with applicable state and federal regulations governing the education of students with disabilities;
(iii)
when the occupation of the parent or student requires prolonged periods of time away from the school district;
(iv)
when a student is housed in a long-term residential facility; or
(v)
to enhance or supplement graduation requirements based on a student's individual need(s).
(b)
If SCS is counting credit for correspondence courses for enrolled students, SCS shall ensure that such courses are part of the student's individual plan for graduation.  If applicable, such courses are part of the IEP developed in accordance with applicable state and federal regulations governing the education of students with disabilities, and SCS shall ensure that assistance is available to students as needed to complete the correspondence courses.

(c)     Correspondence courses used to provide graduation credit to currently enrolled students shall be provided by:
(i)       a school accredited by the state board of education of the state in which the school is located, or
(ii)       a college or university with regional accreditation to perform such function.
(5)
Dual credit program.  “Dual credit program” means a program that allows high school students to enroll in college-level courses offered by public post-secondary educational institutions that may be academic or career-technical in nature, but may not be remedial or developmental, and through which students can simultaneously earn credit toward high school graduation and a post-secondary degree or certificate.  (Refer to 6.30.7.6 NMAC.)
(6)
Distance learning courses.  "Distance learning" means the technology and the educational process used to provide instruction for credit or for a grade, when the course provider and the distance-learning student are not necessarily physically present at the same time or place.  Distance learning does not include educational software that utilizes only on-site teaching.  Any program involving distance learning shall be governed by the department's distance learning rule, found at 6.30.8 NMAC.

(7)
Standardized grading system.  A standardized grading system is required to be implemented by SCS.  The system shall include the following components:

(a)
a written report to parents regarding the performance of their children tested with the New Mexico standards-based assessments;
(b)
for grades 5-12, a standardized alphabetic grading system, based on the 4.0 scale (i.e., a minimum of 4.0 or higher=A, 3.0=B, 2.0=C, 1.0=D); certain courses may be assigned a weighted score according to local policy;

(c)
alignment of all district and school curriculum to the New Mexico content standards with benchmarks and performance standards; and

(d)
all school report card grades shall reflect standards-based academic performance. 

(8)
Final examination.  A final examination shall be administered to all students in all courses offered for credit.

(9)
Credit.  Credit cannot be earned twice for the same course.
(10)
Other elective credit.  Elective credit courses shall meet all New Mexico content standards with benchmarks and performance standards, and shall:

(a)
include a written, sequential curriculum;

(b)
be taught by an instructor who is appropriately licensed and endorsed to teach the course;
(c)
include a final examination; and

(d)
be reviewed and approved by the local board of education or governing body of a charter school.
(11)
Alternative credit.  SCS may design elective courses, known as alternative credit courses, to satisfy any of the specified credits required for graduation.
(a)
The process includes:
(i)
review of the licensure and endorsements of affected staff;
(ii)
review of required course content standards with benchmarks and performance standards with the proposed elective course, and summary of alignment between the two courses;
(iii)
determination of the amount of credit that will be generated;

(iv)
publication of information regarding what course is available for alternative credit and identification of STARS course number;
(v)
inclusion of the availability of alternative credit in all next-step plans;

(vi)
note on the student transcript that the graduation requirement course was completed using the named alternative credit course;

(vii)
review and preliminary approval by the Governing Body.
(b)
Once the process has been completed, the Head Administrator shall submit a written request, with appropriate documentation, to the secretary for approval.

(12)
Excuses from physical education.  The physical education graduation requirement may be waived by the secretary, based upon a request by the Head Administrator with documentation from a licensed medical doctor, osteopath, certified nurse practitioner with prescriptive authority or chiropractor, that the student has a permanent or chronic condition that does not permit physical activity.  Such requests shall be submitted using the department's physical education waiver request form.  This form shall include: name of the Head Administrator; the name of Sage Charter School; mailing address; phone; fax; email address; name of a secondary contact person including the same information; date of submission; Governing Body policy requirement and approval, if required; date of board approval; statement of applicable this provision of the charter application or school policy and, for each student for whom the waiver is requested:  name, school and year of student graduation, the Governing Body's affirmation that it possesses required medical documentation, name and email address of school principal and rationale for the request.  A student receiving special education supports and services pursuant to the IDEA or Section 504 of the federal Rehabilitation Act may also be eligible to request this waiver, when appropriate medical documentation is provided in the IEP.

 (13)
Graduation requirements for issuance of a conditional certificate of transition for students with an IEP.  The development of a program of study and the granting of a diploma, or use of a conditional certificate of transition in the form of a continuing or transition individualized educational program (IEP) for students receiving special education services, includes the following governing principles:

(a)
The IEP team is responsible for determining whether the student has completed a planned program of study based on the student's strengths, interests, preferences, identified educational and functional needs and long-term educational or occupational goals, making the student eligible to receive either a diploma or a conditional certificate of transition.  A conditional certificate of transition allows the student to participate in graduation activities.  If a student receives a conditional certificate of transition, the student shall then return to the program specified in the IEP to complete the student's secondary program and meet the requirements for a diploma.   In addition, all IEPs shall provide a description of how the student's progress toward meeting annual goals and graduation requirements will be measured, and at what intervals progress will be reported to parents or guardians.  A student shall be awarded a diploma upon completion of a planned program of study that meets the requirements of paragraph (b).
(b)
A student may be awarded a diploma (Section 22-13-1.1 NMSA 1978) using any of the following programs of study described in (i) through (iii).  All IEP team discussion points and decisions identified herein, including the identification of the student's program of study and any student or parent proposals accepted or rejected by the IEP team (if the student has not reached the age of majority), shall be documented on the student's IEP and in the prior written notice (PWN) of  proposed action.
(i)
A standard program of study is based upon meeting or exceeding all requirements for graduation based on the New Mexico standards for excellence (Subsection J of 6.29.1.9 NMAC) with or without reasonable accommodations of delivery and assessment methods.  In addition, a student shall pass all sections of the current state graduation examination(s) administered pursuant to Section 22-13-1.1(I) NMSA 1978 under standard administration or with state-approved accommodations, and shall meet all other standard graduation requirements of the district.

(ii)
A career readiness alternative program of study is developed to provide relevance and is based on a student's career interest as it relates to one of the career clusters, with or without reasonable accommodations of delivery and assessment methods.  In addition, a student shall take the current state graduation examination(s) administered pursuant to Section 22-13-1.1(K) NMSA 1978, under standard administration or with state-approved accommodations, and achieve a level of competency pre-determined by the student's IEP team; the student shall earn at least the minimum number of credits required by the district or charter school for graduation through standard or alternative courses that address the employability and career development standards with benchmarks and performance standards, as determined by the IEP team.  Course work shall include a minimum of four units of career development opportunities and learning experiences that may include any of the following:  career readiness and vocational course work, work experience, community-based instruction, student service learning, job shadowing, mentoring or entrepreneurships related to the student's occupational choices.  Credits for work experience shall be related to the program of study that the school offers and specific to the district's ability to offer work experience or community-based instruction credits.  The student shall achieve competency in all areas of the employability and career development standards with benchmarks and performance standards, as determined by the IEP team and the student's interest as it relates to the career clusters.  The program of study shall address the New Mexico content standards with benchmarks and performance standards in other subject areas as appropriate.

(iii)
An ability program of study was developed for students who have a significant cognitive disability or severe mental health issues.  The IEP goals and functional curriculum course work shall be based on the New Mexico standards with benchmarks and performance standards and employability and career development standards with benchmarks and performance standards. Students in this program of study shall earn the minimum number of credits or be provided equivalent educational opportunities required by the district or charter school, with course work individualized to meet the unique needs of the student through support of the IEP.  In addition, a student shall take either the current state graduation examination(s) administered pursuant to Section 22-13-1.1(K) NMSA 1978, under standard administration or with state-approved accommodations, or the state-approved alternate assessment.  The student shall achieve a level of competency pre-determined by the student's IEP team on the current graduation examination or the state-approved alternate assessment, and meet all other graduation requirements established by the IEP team.
(c)     The new requirements for the career readiness and ability pathways become effective beginning with students graduating in 2009.

(d)
By the end of the eighth grade, each student's IEP shall contain a proposed individual program of study for grades nine through twelve.  The program of study shall identify by name all course options the student may take and shall align with the student's long-range measurable post-secondary goals and transition services to facilitate a smooth transition to high school and beyond.  This program of study shall be reviewed on an annual basis and adjusted to address the student's strengths, interests, preferences and areas of identified educational and functional needs.  The IEP team shall document on the IEP the student's progress toward earning required graduation credits and passing the current graduation examination.
(e)
SCS shall provide each student, who has an IEP and who graduates or reaches the maximum age for special education services, a summary of the student's academic achievement and functional performance, which shall include recommendations on how to assist the student in meeting post-secondary goals.

(f)
Students graduating on the standard program of study shall meet the state's minimum requirements on all sections of the graduation examination.  IEP teams shall document a plan of action on the IEP and the PWN to be carried out by both the student and the district or charter school, to ensure that the student will pass all sections of the graduation examination.

(g)
To establish a level of proficiency on the current graduation examination or the state-approved alternate assessment for students on a career readiness program of study or ability program of study, IEP teams shall review the student's performance on the first attempt, and establish a targeted proficiency on all sections that are below the state's minimum requirement.  For those students who meet participation criteria for the New Mexico alternate assessment, IEP teams shall set targeted levels of proficiency based upon previous performance on the test.  If the student has previously been administered the New Mexico alternate assessment and has achieved an advanced level of overall performance, the IEP team shall arrange for the student to participate in the general graduation examination, and shall identify appropriate accommodations that the student may require.  IEP teams shall document the targeted levels of proficiency on the IEP and the PWN, outlining the plan of action to be taken by both the student and SCS to ensure that the student will meet the targeted levels of proficiency.  SCS may submit a written request for a waiver to the secretary in cases where a student has medical or mental health issues that may result in regression or that negatively influence the student's ability to achieve targeted levels of proficiency.  The written request shall be signed by the Head Administrator and shall include documentation of the medical or mental health issues.
(h)
Changes in programs of study.
(i)
Departures from the standard program of study for students receiving special education services and supports shall be considered in the order of the options listed in Subparagraph (b) of Paragraph (13) of Subsection J of 6.29.1.9 NMAC.  Any modified program of study may depart from a standard program of study only so far as is necessary to meet an individual student's educational needs as determined by the IEP team.  SCS is obligated to meet the requirements of IDEA to provide students with IEPs on any one of the three programs of study, and access to the general curriculum in the least restrictive environment. When an alternative program of study is developed, a building administrator or designee who has knowledge about the student shall be a member of the IEP team

(ii)
SCS shall document changes from the standard program of study on the PWN.  IEP teams shall identify the reasons for changing the student's program of study, shall provide parents with clear concise explanations of the career readiness or ability programs of study, shall notify parents and students of the potential consequences that may limit the student's post-secondary options, and shall make required changes to the IEP and course of study, to ensure that the student meets the requirements of that program of study.

(iii)
The IEP team shall not change the program of study for a student entering the final year of high school from the standard program of study to the career readiness program of study, nor from the career readiness program of study to the ability program of study, after the 20th school day of the final year of high school.  IEP teams may change a student's program of study from the ability program of study to the career readiness program of study, or from the career readiness program of study to the standard program of study, if the student meets the graduation requirements of that program of study and if the change is made and documented appropriately in a revised IEP and PWN by a properly constituted IEP team in a properly convened meeting.

(iv)
Beginning with students entering the 10th grade, SCS shall maintain an accurate accounting of graduation programs of study for students with IEPs.  SCS shall ensure that 80% or more of students with IEPs are in the standard program of study, no more than 10 - 15%  of students with IEPs shall graduate in the career readiness program of study, and no more than 1- 3% of students with IEPs shall graduate in the ability program of study.  If SCS exceeds the above maximum percentages, it shall submit a request for a waiver regarding each student affected.  The request for waiver shall include the Sage Charter School, a list of all students on the alternate program of study exceeding the maximum percentage (including student demographics, unique student identifiers and the justification for changing each student's program of study).  The waiver request shall be signed and submitted by the Head Administrator to the secretary.
(i)
A student who receives special education services may be granted a conditional certificate of transition in the form of a continuing or transition IEP when:
(i)
the IEP team provides sufficient documentation and justification that the issuance of a conditional certificate of transition for an individual student is warranted;
(ii)
prior to the student's projected graduation date, the IEP team provides a PWN stating that the student will receive a conditional certificate of transition;
(iii)
SCS ensures that a conditional certificate of transition is not a program of study and does not end the student's right to a FAPE;
(iv)
SCS ensures that a conditional certificate of transition entitles a student who has attended four years or more of high school to participate in graduation activities, and requires that the student continue receiving special education supports and services needed to obtain the high school diploma;
(v)
SCS ensures that, prior to receiving a conditional certificate of transition, the student has a continuing or transition IEP;

(vi)
the student's continuing or transition IEP outlines measures, resources and specific responsibilities for both the student and SCS ensures that the student receives a diploma.

(j)
A student who does not return to complete the program of study as outlined in the continuing or transition IEP will be considered as a dropout.
(k)
A student who receives a conditional certificate of transition is eligible to continue receiving special education services until receipt of a diploma or until the end of the academic year in which the student becomes 22 years of age.
(l)
Graduation plans shall be a part of all IEPs:
(i)     by the end of eighth grade, or by the time the student turns 14 years of age, and concurrent with the development of the student's transition plan in accordance with federal regulations at 34 CFR 300.320;
(ii)
when a student returns to a school after an extended absence, and if an IEP program of study may have been developed but needs to be reviewed; or

(iii)
when evaluations warrant the need for a modified program of study at any time after development of an initial graduation plan.

(m)
Graduation plans shall be a part of all of all IEPs and annual reviews, and shall follow the student in all educational settings.  Receiving institutions that fall under the department's jurisdiction will recognize these graduation plans, subject to revision by new IEP teams, if appropriate to meet a student's changing needs.
(n)
At the exit IEP meeting, the team shall review the student's transition plan, and shall confirm and document that all state and district requirements for graduation under the final IEP have been satisfied.  An administrator who has knowledge about the student shall be a member of this team, and shall sign specifically to verify and accept completed graduation plans, goals and objectives pursuant to (i) - (iii) of Subparagraph (b) of Paragraph (13) of Subsection J of 6.29.1.9 NMAC, or plans for a conditional certificate of transition with a continuing or transition IEP, pursuant to Subparagraph (i) of Paragraph (13) of Subsection J of 6.29.1.9 NMAC.  The IEP team shall ensure that the student has current and relevant evaluations, reports or other documentation necessary to support a smooth and effective transition to post-secondary services for a student who will graduate on one of the three programs of study.  The school shall arrange for any necessary information to be provided at no cost to the students or parents.  The Head Administrator shall create and retain a list of students who will receive the diploma through a career readiness or ability program of, using the students' identification numbers.  This list shall be totaled and submitted to the Governing Body.  This information shall be treated as confidential in accordance with the FERPA.
(o)
Students eligible for special education services are entitled to a FAPE through age 21.  If a student turns 22 during the school year, the student shall be allowed to complete the school year.  If a student becomes 22 prior to the first day of the school year, the student is no longer eligible to receive special education services.
(p)
The receipt of a diploma terminates the service eligibility of students with special education needs.
(q)
All diplomas awarded by SCS shall be identical in appearance, content and effect, except that symbols or notations may be added to individual students' diplomas to reflect official school honors or awards earned by students.
C.
Student Performance Expectations 
SCS is dedicated to providing a rigorous educational environment for each student.  This means challenging the highest performing students and providing strong support for students with a wide variety of learning styles including those who learn differently and children with special education needs.  
Student Smart Goals support student learning and achievement and are steps towards meeting the SCS High Performance Student Performance Expectations of the school mission.
These student SMART goals reflect SCS’ experience and anticipation in preparation for opening a new school. 

Student SMART Goal  1:  Literacy – The Six Traits of Writing - Portfolios 
NM K-4.LA.WSE.Benchmarks11-C.2
NM G.5-8 LA.WSE.Benchmarks11-C
SPECIFIC:  All students in 1st-8th grade will participate in The Six Traits of Writing sessions in a variety of genre to improve skill in using writing conventions so as to assess and improve writing performance. Students will write essays, stories, and poetry in response to weekly prompts.

MEASURABLE:  The Six Traits of Writing portfolios and monthly writing assessments require writing to prompts, show on-going improvement and success. Learning is supported by teacher assessment and feedback.   Formative Assessment will include cumulative writing samples contained in portfolios. This data is used to guide and direct each student’s learning.
AMBITIOUS AND ATTAINABLE:  SCS‘ high expectation will focus on literacy for each student by investing 30 minutes per day 4 times each week  for 2 weeks per month the first year of school in order to improve performance. Multiple opportunities for writing and assessment of written work, and additional time instructional time for identified students.

REFLECTIVE:  SCS is dedicated to narrowing the New Mexico Achievement Gap for all students and will put forth extra effort, support and instruction to meet the needs of low achievement and special needs students. 
TIME-SPECIFIC:   By June of 2012, student writing assessment will reflect one year’s full growth.

​​​​​​​​​​​​​​​​​​​

Student SMART Goal  2:  Geometry /Math
NM K-4 Ma.G.Benchmark

NM 5-8 Ma.G.Benchmark
NM 9-12 Ma.G.Benchmark
SPECIFIC.
Elementary Teachers will present geometry lessons to address students’ math needs in 1st through 6th grade spending no less than 10 minutes per day or 50 minutes per week to improve problem solving skills.
MEASURABLE.
Formative Assessment will include observation instruments, performance tasks, authentic assessments (geometry tests) and portfolios be used throughout the year. Quarterly report cards record data and progress of student success.

AMBITIOUS AND ATTAINABLE.
The Montessori Geometry Curriculum and timeline exceeds NM Benchmarks and presents a high performance curriculum for the elementary student. Students will meet or exceed state levels of proficiency in Geometry as measured on written classroom tests, use of Montessori materials and NMSBA testing. Children will be able to write and speak clearly about geometry and improve their scores.
REFLECTIVE.   In Montessori, geometry is used in the study of mathematics as a clarifying device to reveal relationships and the logic of various mathematical and algebraic processes.  The work is arranged so that students can discover the relationships, theorems and formulas themselves. This process of learning by discovery is at the core of Montessori Philosophy.
TIME SPECIFIC. ​​​​​​​​​​​​​​​​​​​​ By June of 2012, student writing assessment will reflect one year’s full growth.

Student SMART Goal  3            Vocabulary

During the opening 2011-2012 school year, non-proficient ( as indicated by the NMSBA subtest) at SCS will improve their vocabulary skills by 5% as measured by the increase in the percentage of students scoring in the high and “proficient” levels on the NMSBA vocabulary assessment.


The School Organizers recognize the importance of vocabulary in building student success so they have included this student SMART goal as a jump start into the Montessori curriculum for every new student and as a review for Montessori students as well.

Vocabulary


NM.Gr.K-4.LA.RLC.l-D Acquire reading strategies which include phonemic awareness, phonics, fluency, vocabulary and comprehension.


NM.Gr.5-8.LA.RLC.l-D Apply enabling strategies and skills to read by:

expanding and refining vocabulary through wide reading, word study, content area study, writing process elements, writing as a tool, debate, discussions, seminars, and examining the author’s craft.

NM.Gr.9-10.LA.RLC.I.A.1 - Use comprehension strategies for unfamiliar vocabulary. Use knowledge of roots, prefixes, suffixes (e.g., Greek/Latin) and etymology to determine the meaning of unfamiliar vocabulary.

SPECIFIC. 
All 4th through 8th grade students will participate in the “Language from the Roots Up” curriculum, which builds vocabulary through the study of Greek and Latin root words in English.


MEASURABLE. 
Student lessons and weekly tests measure student progress and success.  Progress is also measured by improved student scores on the NMSBA vocaularary assessment tests. . Student scores on the NMSBA will improve 5% from the first to the second year and continue to improve thereafter.


AMBITIOUS AND ATTAINABLE.
The Montessori English/Language curriculum timelines exceeds the NM Benchmarks and presents a high performance curriculum for elementary grades and Junior High grades. During the opening year, SCS will assess student progress and begin the “Language from the Roots Up “curriculum.


REFLECTIVE.  
SCS will incorporate Latin and Greek words into the general curriculum via the scientific vocabulary used in the cultural studies of science, history, geography, botany and zoology lessons. As students progress through the grades over the years, vocabulary will improve starting  from the lower elementary.


TIME SPECIFIC.
​​​​​​​​​​​By June of 2012, vocabulary assessments will reflect one year’s full growth (as required by the curriculum) and each year thereafter.  

 ​​​​​​​​​​​​​​​​​​​​ 
 D.
Plan for Evaluating Student Performance 
NMPED Required and Montessori Assessment Plan Overview:
SCS will use the NMPED required state assessments in concert with traditional Montessori assessment philosophy and methods. 
· Both types of assessments will be used to measure student progress toward achievement of the NM Standards and Student Performance Expectations. 
· SCS will follow required NMPED timelines for assessment and meet or exceed NMPED timelines for student performance achievement expectations.
· SCS will follow Corrective Action Procedures in the event that student performance falls below the NM Standards and/or the school’s student performance expectations.
· SCS will provide remediation for students not achieving standards and create a timeline for implementation of each particular remediation plan.

· SCS uses additional traditional assessments when necessary to improve student performance.
· SCS will follow the NMPED’s format and timeframe for the documentation and reporting of student data to students, parents as well as to the NMPED.

Types of Assessments
Types of assessments for evaluating student progress
In honoring the school’s mission to create a High Performing School SCS uses:

· required NMPED Traditional Assessments and 
· Montessori Assessments 
Traditional Assessments:
NMPED Required Assessments
Assessments includes full participation and planning for student success in New Mexico mandated norm-referenced assessments including state-developed tests, state-approved criterion-reference testing, testing for grades K-12 when developed, and ts
writing/written testing as required.
 
NMPED Standardized Assessments:
· SCS will abide by 6.29.1.9(L) NMAC [6-30-2009] and all students shall participate in the statewide student assessment system, including any alternate assessments, as required by applicable law. SCS shall abide by standards for reasonable accommodations in standards-based assessments for students with disabilities and limited English proficiency, including when and how accommodations may be applied, as adopted by NMPED.
· Pursuant to the New Mexico Assessment and Accountability Act (§22-2C-1 Et seq., N.M.S.A. (1978), as amended), all students shall participate in the academic assessment program.  SCS shall abide by standards for reasonable accommodations in standards-based assessments for students with disabilities and limited English proficiency, including when and how accommodations may be applied, as adopted by NMPED.
· SCS shall abide by High School Readiness Assessment System for Career and College, pursuant to 6.19.7.1 Et seq., NMAC [01/30/09].
Montessori Assessment:
Observations and Assessment of Data are the Foundation of the Montessori Method.  
SCS uses a variety of Montessori relevant, authentic, and criterion-based assessments that most effectively measure the school’s actual Montessori classroom instructional effectiveness towards fulfilling our goals and aims, and reaching the highest possible student achievement as deemed necessary in the LFC report recommendations for High Performing Schools (NM LFC Report #09-08, 2009, p. 6). 

Montessori Assessment Data
As Montessori is the primary instructional approach of SCS, Montessori assessment tools will

be an integral part of the school's assessment picture, and as such, will ensure student, and ultimately, school success.

Primary Purposes for Assessment Data
· Montessori assessment services two functions, 
1. first- the assessment evaluates the progress and 
2. second- assessment data directs the direction of student learning 
· Teachers are trained to make clinical observations and use their recorded data on student performance to evaluate student placement and progress  

Through careful and thoughtful observation, the teacher can determine a student’s 
progress and direct the student appropriately. 
Montessori Principles Guide Assessments

Montessori Principles guide ongoing and formative assessments 


In a Montessori program, developmentally appropriate assessment occurs in a cyclical 
process and provides ongoing feedback. 

· The teaching-assessment cycle includes the following steps: 

1. Identify their curricular goals 

2. Diagnose their status relative to those goals 

3. Plan strategies to achieve those goals 

4. Measure progress along the way 

5. Each step of the teaching-assessment cycle is followed within each instructional 
component throughout the assessment process.

· Assessment of Montessori components: 
1. Didactic Instruction Assessment 
2. Discussing goal and objectives 

3. Identify student status in relation to factual knowledge (conversation, multiple-choice 
test, project design assignment)

4. Progressing toward goals and objectives (handouts, overheads, outlines, advanced 
organizers, thinking maps)

5. Measuring the results (multiple choice/short answer tests, fill in the blank quizzes) 
· Coached Montessori Project Assessment: 

1. Determining the goals of a coached project (checklists, timelines, calendars, rubrics) 

2. Identifying student status in relation to the skills of the coached project (skills list) 

3. Progressing toward the goals and objectives (consensus building, responsibility, effort, follow-through, attention to detail, timeliness)
Montessori Promotes Innovation and Flexibility 

SCS’ philosophy is that learning is developmental and all individuals may develop in 
different ways and at different rates. Movement through the SCS will be paced by ability 
and motivation rather than by age or perceived grade level. Children will be organized 
into natural multi-age groups rather than isolated grade levels. The growth and 
development of each learner will be continually tracked and monitored through one or 
more of the following:

· A Checklist of Mastery Criteria                         

· Weekly-Daily Lesson Plan 

· Learning Activity Packets     

· Portfolios

· Attendance Records

· “Attributes of the Learner” Profile

· Annual Norm-Referenced Tests for all students

· Required N.M. State Testing                                

Critical Indicators Inventory for Attributes of the Learner Profile Student Assessment

 A core tenet of the Preschool 3-6 (includes Kindergarten.) 
Montessori philosophy includes daily comprehensive observation. These observations go beyond work choices and performance. The Montessori Teacher records the student’s ability to choose work independently, the level of coordination with which the student is able to complete the task, the order with which the task is undertaken, and the child’s level of concentration present while performing the work. Specific attention is given to the child’s repetition of any work, which gives insight into the child’s confidence with and understanding of the specific concepts that he is experiencing.

Direct Observation at the K-6 Level
 Observation is systematically recorded to note the child’s strengths and weaknesses in specific skill areas and is used as a continuous measure of student progress. The following forms of observational assessments are used in the Montessori environment at the Elementary level.
Continuously Assessed at the K-6 Level 


Students are continuously assessed by the teacher in order to determine their readiness to advance in the curriculum.  The materials themselves are devised with a “control of error” in which the children discover and correct errors, on their own, independent of adult intervention.  Knowledge of the materials and whether or not a student can teach a particular concept to a younger student are also important diagnostic and assessment tools.  
Grades 4-6th   Upper Elementary Level
As children get older, and are subject to additional types of assessment (including teacher generated quizzes/exams), “Mastery” is viewed to be at least at the 80-85% level. Any score below 80% indicates the need for redirection to and through the appropriate materials in order to reach achievement of that “minimum” mastery level. Supplemental traditional materials and texts throughout the core Montessori curriculum provide teachers with additional daily and weekly opportunities for evaluating student progress. (For example, Saxon Math, SRA Labs and Spelling workbooks) Comprehension of information is rated by percentage through these traditional means. 
Grades 7-12th   Adolescent Level
The following typed of assessments may be used in the Adolescent Level.  Upper elementary may also be using a few of the following assessment examples. 
· Progressing toward the goals 
Progressing toward the goals of the seminar by means seminar behavior, model video, checklists, rubrics, ongoing growth
· Measuring the Progress 
Measuring the progress of seminars by means of self-assessment, peer feedback, extension of ideas, further discussion and research
·  (Traditional Reading Comprehension Assessment) 

When deemed necessary, a reading and vocabulary comprehension assessment, such as the Gates MacGinitie test, may be administered

Forms of Assessment and Brief Examples  

Ongoing Assessment - to monitor quality of work social skills and self-confidence, process portfolios, projects, performance assessment, role playing to improve group dynamics, mini-lessons, small group exercises /peer editing, peer and teacher feedback .
· Summative or Formal Assessment 

To measure cumulative comprehension, process portfolios, quizzes / cumulative tests standards-based assessment, norm referenced assessment, criterion referenced assessment reading comprehension assessment.
· Social-Emotional Assessment 

A student who is disruptive and/or unsuccessful requires individual assessment (see specific Remediation Plan), reading level assessment, home Language/English proficiency assessment, special education testing, reading level adjustments, simplified language on rubrics and peer evaluation checklists, behavior contract for group work, speaking, listening, thinking, teacher observation, student question creation. 
· Measuring Montessori Progress

Measuring progress in the coached project by means of narratives, rubrics, oral and written reports, performance, portfolios, self-assessment and peer assessment

· Montessori Seminar Assessment
Determining the goals of the seminar-and experience dependent by means of text referencing, critical thinking and questioning. 
· Written Narrative Reports 
Reports are prepared written narrative evaluations of student work, social development, and mastery of fundamental skills which is used to direct parent conferences. Narrative evaluations combined with competency checklists and goal-setting conferences will become part of the final performance report summary for each year. All parent and student contracts, written performance evaluations, achievement test scores, and conference summaries will be placed into the student’s permanent folder. 

Classroom Level Tools 
· Data Control

As part of Montessori Certification all teachers are thoroughly trained in daily assignment and progress tracking procedures.  The school’s classroom-level assessments include Montessori  student record keeping cards, custom criterion-referenced assessment activities and rubrics aligned activities for all grades, all classes, and all content. These school assessments document the student’s on-going progress towards successful achievement of the Standards and include activities and evaluations students for a critical application of concepts learned.
· Portfolios
All students are required to maintain representational reading, writing, and math portfolios of selected teacher generated assessments, performance evaluations, projects, reports, etc. These are utilized for both grading and conference purposes. The portfolios are utilized in a (primarily) “student-driven” process that allows for self- and peer-evaluation opportunities and authentic academic goal setting to be realized.
· Pre and Post Testing                                                                                                                                    All students take the annual N.M. achievement tests to evaluate their yearly progress. Additionally, daily, weekly and monthly progress is evaluated by pre and post testing of students as they move through curriculum areas as required for each grade.
· Montessori 3-Part Lesson Format  K-3rd grade

On a daily basis, pre and post testing also occurs within the K-6 framework of the 


classic 
Montessori 3-part lessons.  In this format, 

1. a lesson is presented to the student 
2. student repeats the lesson and then continues to solve other problems with the same method
3. students check their own work with teacher supervision and direction

· Pre-testing also continues throughout the year for each new concept presented.  
· Post-testing is the 3rd step of each Montessori lesson/work. Post-testing is for the evaluation of student understanding. 
· Ideal outcomes of 3 Part Lesson format 
      Students:

1. show mastery of the work 
2. create their own additional problems to solve 
3. help and work with other students 
4. participate as evaluators of their own progress, participate in setting their goals, and are motivated to move forward by themselves
Supplemental Testing and Assessment

SCS shall abide by standards for reasonable accommodations in standards-based assessments for students with disabilities and limited English proficiency, including when and how accommodations may be applied, as adopted by NMPED.

Timeline for Achievement of the New Mexico Benchmarks and Standards/Student Performance Expectations
NMPED School Requirements 

SCS expects to meet or exceed state performance standards outlined by the New Mexico Secretary of Education during the five-year term of the charter. The timeline for meeting state achievement standards is as follows: 

• 
Year one of operation: Collect baseline data 

• 
Years two through five: Demonstrate adequate yearly progress (AYP) as defined by the NMPED
Procedures and Remediation for Corrective Action

Students in Grades One through Eight Who Do Not Demonstrate Academic Proficiency 
Remediation programs; promotion policies; restrictions.
Subject to the Governing Body's approval, the Head Administrator shall propose remediation programs, promotion policies and restrictions, consistent with §22-2C-6 N.M.S.A. (1978), as amended.  The Governing Body and the Head Administrator shall abide by the following requirements, restrictions, and guidelines:

A.
Remediation programs, academic improvement programs and promotion policies shall be aligned with school-determined assessment results and requirements of the state assessment and accountability program.
B.     The Governing Body shall approve school-developed remediation programs and academic improvement programs to provide special instructional assistance to.  The cost of remediation programs and academic improvement programs shall be borne by the school.  Remediation programs and academic improvement programs shall be incorporated into the school EPSS and filed with NMPED.
C.
The cost of summer and extended day remediation programs and academic improvement programs offered in grades nine through twelve shall be borne by the parent; however, where parents are determined to be indigent according to guidelines established by NMPED, the school shall bear those costs.
D.     Diagnosis of weaknesses identified by a student's academic achievement may serve as criteria in assessing the need for remedial programs or retention.
E.     Timeline for Parental Notification.  A parent shall be notified no later than the end of the second grading period that the parent's child is not academically proficient, and a conference consisting of the parent and the teacher shall be held to discuss possible remediation programs available to assist the student in becoming academically proficient.  Specific academic deficiencies and remediation strategies shall be explained to the student's parent and a written intervention plan developed containing time lines, academic expectations and the measurements to be used to verify that a student has overcome academic deficiencies.  Remediation programs and academic improvement programs include tutoring, extended day or week programs, summer programs and other research-based interventions and models for student improvement.
F.     Timeline for Grades One through Seven.  At the end of grades one through seven, three options are available, dependent on a student's academic proficiency:
(1)
the student is academically proficient and shall enter the next higher grade;
(2)
the student is not academically proficient and shall participate in the required level of remediation.  Upon certification by the school that the student is academically proficient, the student shall enter the next higher grade; or
(3)
the student is not academically proficient after completion of the prescribed remediation program and upon the recommendation of the teacher and the Head Administrator shall either be:
(a)
retained in the same grade for no more than one school year with an academic improvement plan developed by the student assistance team in order to become academically proficient, at which time the student shall enter the next higher grade; or
(b)     
promoted to the next grade if the parent refuses to allow the child to be retained pursuant to Subparagraph (a) of this paragraph.  In this case, the parent shall sign a waiver indicating the parent's desire that the student be promoted to the next higher grade with an academic improvement plan designed to address specific academic deficiencies.  The academic improvement plan shall be developed by the student assistance team outlining time lines and monitoring activities to ensure progress toward overcoming those academic deficiencies.  Students failing to become academically proficient at the end of that year as measured by grades, performance on school assessments and other measures identified by the school shall be retained in the same grade for no more than one year in order to have additional time to achieve academic proficiency.
G.     Timeline for Grade 8.  At the end of the eighth grade, a student who is not academically proficient shall be retained in the eighth grade for no more than one school year to become academically proficient or if the student assistance team determines that retention of the student in the eighth grade will not assist the student to become academically proficient, the team shall design a high school graduation plan to meet the student's needs for entry into the work force or a post-secondary educational institution.  If a student is retained in the eighth grade, the student assistance team shall develop a specific academic improvement plan that clearly delineates the student's academic deficiencies and prescribes a specific remediation plan to address those academic deficiencies.
H.     A student who does not demonstrate academic proficiency for two successive school years shall be referred to the student assistance team for placement in an alternative program designed by the school district.  Alternative program plans shall be filed with the department.
I.     Promotion and retention decisions affecting a student enrolled in special education shall be made in accordance with the provisions of the individual educational plan established for that student.
J.     For the purposes of this section:
(1)
"academic improvement plan" (AIP) means a written document developed by the student assistance team that describes the specific content standards required for a certain grade level that a student has not achieved and that prescribes specific remediation programs such as summer school, extended day or week school and tutoring;
(2)     "school-determined assessment results" means the results obtained from student assessments developed or adopted by the Governing Body and conducted at the elementary grade level or junior high school level;
(3)     "educational plan for student success" (EPSS) means a student-centered tool developed to define the role of the academic improvement plan within the school that addresses methods to improve student learning and success in school and that identifies specific measures of a student's progress; and
(4)
"student assistance team" (SAT) means a group consisting of a student's:
(a)     teacher;
(b)     school counselor;
(c)     school administrator; and
(d)     parent.
K.
Procedures and Timelines for Grades 9-12.  Subject to Governing Body approval, the Head Administrator may proposed that SCS adopt the timelines and procedures stated in subparagraph A-J, immediately above, for all students inclusive of grades 9-12.
Student Assistance Team (SAT) for All Grades (K-12)
SCS will follow the School Assistance Team (SAT) process to identify and support students who are experiencing difficulties that prevent them from benefiting from their current educational program. This process is in compliance with state and federal mandates and follows the NMPED Handbook. 
Teachers and support personnel will be trained each year in this process. 
The basis for this plan is a three-tiered model of intervention which provides for intervention and support at three distinct levels for SCS students.
In accordance with Standards for Excellence 6.29.1.9 (D) NMAC [6-30-2009], SCS will follow a three-tier model of student intervention as a proactive system for early intervention for students who demonstrate a need for educational support for learning or behavior.
(1)
In tier 1, SCS shall ensure that adequate universal screening in the areas of general health and well-being, language proficiency status and academic levels of proficiency has been completed for each student enrolled.  If through universal screening, a referral from a parent, a school staff member or other information available to a school or district suggests that a particular student needs educational support for learning or behavior, then the student shall be referred to the SAT for consideration of interventions at the tier 2 level.
(2)
In tier 2, a properly-constituted SAT at each school, which includes the student's parents and the student (as appropriate), shall conduct the student study process and consider, implement and document the effectiveness of appropriate research-based interventions utilizing curriculum-based measures.  In addition, the SAT shall address culture and acculturation, socioeconomic status, possible lack of appropriate instruction in reading or math, teaching and learning styles and instructional delivery mechanisms in order to rule out other possible causes of the student's educational difficulties.  When it is determined that a student has an obvious disability or a serious and urgent problem, the SAT shall address the student's needs promptly on an individualized basis, which may include a referral for a multi-disciplinary evaluation to determine possible eligibility for special education and related services consistent with the requirements of Subsections D-F of 6.31.2.10 NMAC and federal regulations at 34 CFR Sec. 300.300.
(3)
In tier 3, a student has been identified as a student with disability and deemed eligible for special education and related services, and an IEP is developed by a properly-constituted team, pursuant to Subsection B of 6.31.2.11 NMAC and federal regulations at 34 CFR Sec. 300.321.
(4)
SCS shall use NMPED manual, the student assistance team and the three-tier model of student intervention, as the guiding document for its use in implementing the student intervention system.
Montessori Informal Intervention for All Grades K-12

Our teachers evaluate and provide feedback for student progress using a variety of assessment methods that value both content and process of academic achievement as described above. The emphasis in assessment is to ensure that students have ample opportunity to demonstrate what they know and are able to do.
Plan for documentation and reporting student data:

The Head Administrator shall propose and the Governing Body shall adopt a report card grading system, based upon the following guidelines, pursuant to 6.29.1.7(J) NMAC [6-30-2009].
Standardized grading system.  A standardized grading system is required.  The system shall include the following components:

(a)
a written report to parents regarding the performance of their children tested with the New Mexico standards-based assessments;
(b)
for grades 5-12, a standardized alphabetic grading system, based on the 4.0 scale (i.e., a minimum of 4.0 or higher=A, 3.0=B, 2.0=C, 1.0=D); certain courses may be assigned a weighted score according to local policy;

(c)
alignment of all district and school curriculum to the New Mexico content standards with benchmarks and performance standards; and
(d)
all school report card grades shall reflect standards-based academic performance.
(e)
SCS shall provide written report cards four (4) times a year, mid-term progress reports, and schedule parent conferences semi-annually. 
Reporting Student Progress 
To the NMPED

· The school will use the Student-Teacher Accountability Reporting System (STARS) of reporting to the state. This method will also be used to report to the local school district.

· Successful completion of this individually designed program enables the child to be adequately prepared to enter the next grade level.

· Data will be disaggregated as required by NMPED.

To Parents and Community
Additionally, student performance will be reported to families through regular communication from student's advisor, including telephone calls, progress reports, e-mails and conferences, and report cards. 
Annual School Report Card

SCS will publish an annual report card substantially in the following format, pursuant to §22-2C-11 N.M.S.A. (1978), as amended.  The Head Administrator shall propose and the Governing Council shall approve the final format to be adopted by SCS.
"School District Report Card, Format and Guidance

New Mexico Public Education Department
Sage Charter School is required to publish a report card annually.  The proposed form, below, may be used as substitute for the report published by the State.
State-Chartered Charter Schools must publish a report that is separate from the LEA report. The report must be titled School District Report Card and should be labeled for the year of the data, for example: Sage Charter School Report Card, School Year 2010-2011.  Confidentiality requires that when reporting student achievement data, cells with fewer than 10 students must be suppressed (masked).  Indicate your masking method in the footnote of the table (for an example, see Table 4).  Sage Charter School may choose to add additional information, such as achievements or highlights from a special program. However, the following minimum information must be included:  (SEE SAMPLE IMMEDIATELY BELOW)
	Table 1: Student Demographics*

	
	[Name]
	Statewide

	
	Number
	%
	Number
	%

	Female
	34
	48.6
	159155
	48.8

	Male
	36
	51.4
	167000
	51.2

	Caucasian
	43
	61.4
	99600
	30.5

	African-American
	0
	0.0
	8523
	2.6

	Hispanic
	27
	38.6
	178091
	54.6

	Asian/Pacific Islander
	0
	0.0
	4246
	1.3

	American Indian
	0
	0.0
	35679
	10.9

	English Language Learners
	0
	0.0
	60832
	18.7

	Students with Disabilities
	11
	15.7
	48634
	14.9

	Economically Disadvantaged
	44
	62.9
	193840
	59.4

	Migrant
	0
	0.0
	796
	0.2

	*Source STARS 120 day submission to the Public Education Department.


	Table 2: Adequate Yearly Progress (AYP) Summary

	[Name] AYP Rating:  
Meets AYP

Improvement Status:  
Progressing

	Schools rated in the [Name]
	4 (100%)

	Schools in Improvement
	2 (  50%)

	Schools in Corrective Action
	0 (    0%)

	Schools in Restructuring
	0 (    0%)


	 Table 3:  Adequate Yearly Progress (AYP) for Schools within [Name]

	School
	AYP Rating
	Improvement Status

	[School1]
	Meets  AYP
	Progressing

	[School2]
	Meets  AYP
	Progressing


E.
Special Populations 
“It is our hope that if a student cannot learn the way we teach,                                                                             then we will teach the way they learn.”~ Maria  Montessori
Special populations include students who have been identified with special needs that require a 504 plan; an Individualized Education Plan (IEP) including Gifted education or those who require access to ancillary services including, but not limited to, counseling and health; and LEP, LLP, Bilingual English as a Second Language (ESL) Instruction,  

1.
Suggested Modifications to the proposed educational program to meet individual student needs, such as bilingual, limited English proficient, and special education:

SCS provides an education to all students based on the Montessori philosophy, curriculum and materials appropriate for each developmental level of learning.  Montessori’s curriculum is designed to meet the individual needs of all students.   Montessori multisensory methods and materials are consistent with strategies, techniques and materials recommended for students with special educational needs.

· In her article, Montessori Applied to Children at High Risk, Joyce Pickering explains the Montessori approach and how it benefits “At- Differentiated instruction

· Peer Teaching

· Hands on educational program

· Visual, auditory, kinesthetic and tactile learning

· Music, art and movement which provide opportunities for multiple intelligences and different learning styles

· Focus on individual strengths
Risk children” . This article also addresses “Alternative Language Services” and ELL. Some of these teaching methods include:
Modifications include but not are limited to the following components and examples. These are examples which SCS utilizes for all students to support student learning according to the student’s needs. When specialized instruction is needed, modifications and accommodations to instruction and assessment for students with exceptionalities are included in their IEPs. 

Modifications in the Environment 
Establish daily routines and visual schedules, reduce auditory and visual distractions, provide adequate ventilation and lighting, limit oral distractions, seat students according to need (e.g. attention, vision, hearing, behaviors), use workspace other than student’s desk.
Modifications in Pace
Reduce or substitute assignments, vary activities, allow breaks, allow additional time for students to preview materials, complete tasks and review, minimize copying and recopying tasks.
Modify Materials
Fold paper for students who have spatial or organizational needs, utilize different types of  paper (i.e., sandpaper letters), use grip on pens for students with handwriting problems, use highlighting or color-coding, read written questions aloud, use tape recorders for lessons or assignments, enlarge print, reduce the amount of material on a page, allow students to use a calculator, outline reading material, use manipulative or other physical objects, allow use of a word processor for writing
Structure Study Skills

Use peer assistance, use cooperative learning, provide varied activities for a given concept, break down of assignments into smaller units, establish positive home/school communication.
Modification of Instructional Methods
Use concrete objects to demonstrate concepts, no penalty for spelling or handwriting  when it is not a subject at the time, provide transitional directions, provide guided practice, use large print, use a multi-sensory approach, allow students to dictate responses to a peer or teacher, consideration of learning styles, simplify directions, paraphrase directions, provide structure for students to classify information (i.e., outlines, graphic organizers, study guides), provide information at desk when copying from board is a problem for the student. 
Modifications in Presentation
Give verbal cues, change tone of voice, change question levels, provide mnemonic devices, use hand signals to cue behavior, alter sequence of presentation, ask frequent questions and allow time for response
Modifications in Testing
Give oral tests, read test questions, organize tests from easy to hard for different levels. enlarge or highlight key words on test items, change response format, give multiple-choice questions, and adapt different response methods
2.
Special Education Plan an outline of a special education plan (the final plan of which must be completed and submitted to the charter authorizer by the end of the planning year) that demonstrates understanding of state and federal special education requirements including the fundamental obligation to provide a free, appropriate education to students identified with disabilities;

SCS is not a bilingual school nor a school focusing on special education students; however, SCS will work with the guidance of NMPED and the local school districts to identify the special needs of our students and create Individual Education Program’s (IEP) to meet all applicable state and federal requirements, including the Individuals with Disabilities Education Act (IDEA) and Section 504 of the Rehabilitation Act of 1973 (504).  

All students will be included in regular education classes; however, for those students who require special education services, their accommodations, supports, and services will be provided in an age-appropriate setting that most appropriately meets their unique educational needs. 
These plans include: 
· Individual plans for students of Limited English Proficiency (LEP)

· English Language Learner (ELL)

· English Speakers of Other Languages (ESOL)

· English as a Second Language (ESL)

· Special Education

Plan Procedure:
1. Students receive continual positive support while acquiring, maintaining and mastering skills.  SCS plans to make further accommodations and/or modifications for individual students according to specific needs.

2. Students will be assessed through the use of standardized instruments.  A pre and post-test will be administered to all students.  Gain scores will be used to show individual student improvement

3. SCS views assessment as the process of measuring a student’s progress toward a goal.  Each student’s personalized education plan will serve as the foundation from which to measure student outcomes.  

4. Outcomes will be congruent with N.M. State Standards, which identify what New Mexico public school students should know and be able to do.  Students are expected to perform at the end of each grade level as outlined in the benchmarks of the N.M. State Standards and as specified in each learner’s IEP.

5. At the end of each evaluation period, students and parents will receive a written report from the faculty, which will include specific information on the student’s progress in achieving the individual learning goals.  This report may be based upon the student’s portfolio or work, documented observations by the faculty, formal testing, student’s self-evaluation or other student products.  

3.
Ancillary Services how the charter school will provide access to ancillary services for these special populations, when necessary.
When necessary, SCS will provide additional supplemental specialists to work specifically with the unique needs of students that require a special education services. Supplemental services will be necessary when a student is identified as disabled, meeting the criteria for one or more exceptionalities specified under IDEA, and demonstrates a need for special education services and, if appropriate, related services as a result of his or her disability, and whose needs cannot be met at the school, by school staff.  These services may be provided by the local school district or other appropriate agencies or providers.
SCS will serve gifted students and students with disabilities as required by law, to the same extent as other local education agencies and public schools serves students with disabilities, including providing supplementary and related services on site. Services may include, but are not limited to: 
· providing supplemental learning experiences that develop cognitive and social skills, 
· arranging for or providing related services as defined by the NMPED, 
·  providing parent education.  
Trained personnel, in the student’s area of need, works with a multidisciplinary team to determine the accommodations, supports, and services required as well as the setting that will most appropriately meet each student’s unique needs. The special education requirements of the student will be provided as documented in the students IEP.  Special education services, including  related services, such as Speech Therapy, Occupational Therapy, Physical Therapy may be provided by SCS certified or licensed school personnel or contracted for with other community agencies/providers on or off site depending on the number of students requiring therapy.

  Trained personnel for special education and other special populations are hired in accordance with state hiring practices and the NCLB guidelines on an as needed basis.  For example, staff with a Teachers of English to Speakers of Other Languages (TESOL) endorsement would provide English as a Second Language (ESL) services. The setting, service delivery models, and amount of time will be determined by their IEP, as will the specific skill and content area to be remedied. Though all students will be included in regular education classes, special education services, included ancillary services may be provided in one or a combination of settings, including academic pullout, consultation and/or collaboration in the classroom setting. 
VI. 
FINANCIAL PLAN

A.  BUDGET 
COMPLETE REVENUE PROJECTION form 910B5   See Appendix C
OPERATING BUDGET:  5-Year Budget Plan
     See Appendix C
REVENUE EXPECTATIONS:
We are basing our revenue projections on the following numbers:
Year 1 Projection 292 students in grades K-8.

Year 2 Projection 332 students in grades K-9.

Year 3 Projection 372 students in grades K-10.

Year 4 Projection 412 students in grades K-11. 

Year 5 Projection 452 students in grades K-12.

In addition, the school will apply for the federal charter school grant to fund its planning and implementation.  The implementation will include purchase of necessary equipment and supplies; training in specific programmatic areas; purchase/license of a student information system and financial accounting system; and other needs.  All items will be as allowed by the grant.  The school will also utilize funds awarded based on actual student enrollments.  These will include Instructional Materials, Title I, IDEA-B, and PSCOC lease reimbursement funds.  Other funding will also be applied for including Elementary Fine Arts and PE. Secondary art, music, theater and dance programs are a part of state and local programming.  At the local level the school may apply for funds available including the City of Albuquerque Elementary/Middle School Initiative and High School Retention Grants.  
EXPENDITURE EXPECTATIONS:

Teachers:  Teacher staffing levels are increased over the five year budget projection using an average teacher salary of $45,000.  The budgeted amount includes staffing for special education teachers that are not funded through the award of IDEA-B funds.  This average teacher salary will allow teachers to be hired at a salary which will meet the three tiered salary requirements of the School Personnel Act.  Our assumption is that we will attract and hire teachers at all skill levels.  Salary increases will be budgeted through staff changes and increases in the SEG.  

Instructional Assistants:  Instructional assistant staffing is maintained at to meet kindergarten and first grade class load requirements.  The salary is estimated at $18,000 and is adjusted annually in the budget for salary increases. 

Head Administrator:  The administrator will be paid $70,000 in Year 1 which is the minimum salary requirement for a middle school principal.  The salary will increase to $80,000 in Year 2 as the school enrolls high school students.  Salary increase for subsequent years have been budgeted to reflect the phase in of additional grade levels, increased student population and additional possible salary increases.

Business Manager:  No salary has been calculated for this position as it may be contracted.

Business Office Support:  In Year 1, a .5 FTE position will be hired to assist with the business needs of the school at a salary of $13,500.  In Year 2, the position will be a 1.0 FTE at a salary of $28,000.  The salary will increase to $29,000 in Year 3, $30,000 in Year 4, and $30,500 in Year 5.  This person will be the main contact between the school and the business manager in obtaining time sheets, purchase requisitions, etc.

Secretarial/Clerical:  In Year 1, a 1.0 FTE position will be hired to assist with administrative needs of the school at a salary of $27,000.  In Year 2, the salary will increase to $28,000, Year 3 to $29,000, Year 4 to $30,000, and in Year 5 to $30,500.  

Information Systems:  Year 1, a .5 FTE position will be hired to provide technology support at the school at a salary of $24,000.  In Year 2, the position will be a 1.0 FTE at a salary of $48,000.  The budget increases the salary as the school grows to reflect additional workload with student growth and possible salary increases.

Maintenance/Custodial:  In Year 1, a 1.0 FTE position will be hired to assist with the custodial and maintenance needs of the school at a salary of $25,000 per year.  In Year 2, the FTE will be increased to 2.0 at a salary of $26,000.  In subsequent years the salaries are increase to reflect possible salary increases and increased student enrollment.

Benefits:  Benefits are budgeted for all in accordance with the State of New Mexico requirements.  The benefits are figured at 35% of the salary.  This amount will account for all benefits that employees are eligible for according to the New Mexico Public School Insurance Authority, FICA, Medicare, Educational Retirement, Retiree Health, Unemployment and Worker’s Compensation Fees. 

Professional Development:  It is the intention of the school to develop the staff in the instructional program of the school. These funds along with any additional grant funds will be used for this purpose.

Related Services Contracts:  This line item established a budget for additional ancillary needs of the students which may be contracted for through independent contractors.  These contracts would include services for OTs, PT, SLP, nursing services, etc.  The actual amount will be dependent on the student enrollment and needs.  

Auditing:  The school is required to have an annual independent audit.  The amount estimated is based on the NMPED estimate and includes estimated increases for subsequent years.  The school will work with the NMPED to ensure timely audits as required by statute and Office of the State Auditor regulation.

Legal:  The budget is funded to provide legal services for the school.

Finance/Bookkeeping/Accounting:  The budget is for Business Management services for the school.  The amount budgeted is $50,000 for Years 1 though 5.

Property Services:  The school has budgeted for anticipated rental amounts.  As the student enrollments increase it is anticipated that additional space will be required.  The budget is increased anticipating that the increased space will add to the expenditure.  However, the school realizes that with additional students additional lease reimbursement will be awarded. 

In addition estimated costs for utility expenditures and maintenance and repairs have been budgeted.  As the student population grows wear and tear on school equipment will have to be maintained.  The maintenance and repair budget will address these needs. 

Employee Travel:  Employee travel is budgeted to provide for travel to professional development requirements and to State of NM trainings and meetings..

Student Travel:  Student travel is budgeted for student travel and meal costs for field trips and other educational travel.

Other Contract Services:  Other Contract Services is budgeted to provide additional services needed by the school for instruction or administrative needs.

Property/Liability Insurance:  Property and Liability Insurance is budgeted to comply with state requirements on insurance payments to the NMPSIA.  Annual costs have been increased to account for increased student enrollments.

Advertising/Marketing:   Advertising/marketing may include newspaper, radio, television, all marketing and publicity pieces.  In addition, advertising for the recruitment of staff will be covered by this line item.

Board Training and Travel:  This item is budgeted to maintain compliance with the NM statutes on Board training.  This will cover required training as well as special training/retreats for planning.

Other textbooks:  Instructional material allocations will be used to purchase needed textbooks.  However, additional operational funds are budgeted to supplement the purchase of textbooks and other instructional materials such as student handbooks, etc.

Software and Software licenses:  Software and software licenses has been budgeted to take care of software needs for accounting and student management systems.  In addition, student software licenses and purchases will also be made with this budget as needed.

General Supplies and Materials:  This is to account for student instructional needs, as well as administrative and janitorial needs.  

Library & Audio/Visual:   This is budgeted to build a library and the necessary audio/visual needs of the school.

Supply Assets:  Supply assets are budgeted to purchase equipment less than $5,000 in value.  Because the phase in of grades is greater than the maximum three year timeline of the federal charter school grant, operational funds are budgeted to supplement the purchase of the needed assets for students, administration, and facility (cleaning equipment, etc.).  

Fixed Assets:  Fixed assets are budgeted in subsequent years to provide for equipment more than $5,000 in value.  These purchases will include servers needed for instructional and administrative programs as the enrollment increases and equipment needed for instructional purposes.  Operational funds are budgeted to supplement the purchase of needed assets for students, administration and facility as student enrollment grows.

B.  FISCAL MANAGEMENT

Sage Charter School will apply sound fiscal practices that comply with New Mexico State statutes and regulations as well as federal and local laws and regulations.  To minimize risk inherent in administering the school’s finances, Sage has clearly defined roles for the Governing Council, the head administrator, the business manager, and other employees responsible for the school’s financial assets.  These define roles and a strong internal control structure will provide reasonable assurance of the school’s long-term financial health and the school’s success.  Pursuant to statute, the Governing Council will establish both Finance and Audit Committees. 


Sage Charter School Governing Board will apply to become a Board of Finance, provide oversight of the school’s finances by regularly reviewing and approving financial reports at the monthly board meeting.  The Governing Council will also establish and approve the yearly budget, as well as approve the head administrator’s contract and the staff salary schedule.  


The head administrator will have ultimate responsibility for all management and fiscal decisions.  These fiscal responsibilities include, but are not limited to the proper oversight of the school’s approved budget, hiring of all employees, and monitoring of the proper reporting of student data.  The head administrator will ensure that reports to all federal and state agencies (such as the NM PED and the school’s authorizer) are completed accurately and submitted in a timely manner.  The head administrator will hire the Business manager who will hold a State of New Mexico School Business Official License.  The Business manager will report to the Head administrator and be responsible for conducting or ensuring that all fiscal activities of the school are conducted in a timely manner and in full accordance of the law.  To this end, the school will use a computerized fund accounting financial software system, to process its daily financial business.  

Statement of Management of Fiscal Responsibilities
The Governing Board will insure that the charter school is following general standards of accounting and otherwise sound public school business practices by requiring regular reporting by the Head administrator and Business manager at meetings.  The Governing Board will develop sound financial management policies and procedures to address the following aspects of the school business:

· Procurement (adopt policies to implement the New Mexico Procurement Code, NMSA 1978, §13-1-1, et. seq.);

· Budget policies: fiscal year, budget preparation, budget maintenance standards; budget adjustment requests; 

· Segregation of duties; anti-nepotism policies; 

· Internal controls; 

· Cash management program to safeguard cash in custody; 

· Procedures for expenditure projections to identify school staffing and equipment needs; 

· Receipt of funds; 

· Cash disbursement; 

· Procedures for Bank Reconciliation (monthly review and reconciliation); personnel and payroll policies (contracts, personnel/payroll action forms, certification records, employment eligibility, federal/state withholding, pay deduction authorizations, Educational Retirement Act plan and direct deposit authorizations); 

· Compliance with the annual school audit as outlined in New Mexico Audit Act, NMSA 1978 §12-6-1 et seq.;
· Conflict of interest disclosure statement and policy; 

· Such other policies to ensure that the school complies with  the Public School Finance Act, NMSA 1978 §§22-8-1, et seq., Title 6, Chapters 19 through 21 of New Mexico Administrative Code and the New Mexico Public School Accounting Budgeting Manual;

· Policy defining the relationship to the charter authorizer; and

· Charter amendment procedure.

Sage Charter School will employ a licensed full-time Business manager or contract with a Business manager to manage the school’s fiscal responsibilities.  The Business manager must hold at least a Level 2 State of New Mexico Professional School Business Official License.  The Business manager must also attend all required NM PED trainings and workshops.  The Business manager must have the following areas of expertise and knowledge:

· Public school accounting and budgeting

· Budget preparation and management

· Preparation and submission of all NM PED Reports

· Internal control policies and procedures

· Standards for fund accounts and reports

· Cash management and controls

· Payroll Preparation

· NM PED Reimbursement Request Submissions

· Procurement oversight

· Asset and inventory management oversight

· Accounts Payable oversight

· Accounts Receivable oversight

· Human Resources Oversight

Internal Control Procedures
The school will adopt an Internal Control Procedure during the planning year.  However, the following is a general outline of the types of procedures and protocols that the school anticipates using.  However, procedures and protocols will always comply with appropriate laws and generally accepted accounting protocols.
Segregation of Duties
Segregation of duties will be implemented at Sage Charter School to ensure that no staff member has full control of all processes involved in receiving, expending, reconciling and reporting of funds, thus protecting the school’s assets and limiting the possibility of fiscal fraud.  The procedures that Sage Charter School will follow will be approved in advance by the governing council.
Purchasing
The school will establish the protocols regarding the issuing of purchase orders and when they will be required.  Both the Head administrator and the Business manager are required to approve all purchase orders, ensuring that sufficient funds are available for the purchase.  Once a purchase order has been approved, it is assigned a number and a copy will be given to the employee who submitted the purchase order.  The requesting employee then has authorization to make the purchase.  The vendor will receive a copy of the purchase order.  Vendors will be required to include the purchase order number on their invoices.

Receiving Purchases
When orders are received they will be reviewed for accuracy and items compared to the packing slip for completeness.  The packing lists will then be signed and forwarded to the bookkeeper.  This will let the bookkeeper know that items have been received and are in good order.  If a packing list in not included with the shipment, the staff member receiving the shipment sends a confirmation email to the bookkeeper stating that the order has arrived.  If the items received are not in good order, the vendor will be notified immediately.  If possible the delivery will be rejected.  If delivery cannot be rejected the order will be stored and safeguarded until return details are arranged with the vendor.

Cash Disbursements
Incoming invoices will be verified for accuracy and then date stamped by the bookkeeper to indicate approval.  Areas on the stamp will provide space for the check number that the invoice was paid with and the date the check was written.  The bookkeeper will then attach the invoice to the purchase order and packing slip, if applicable.  The Business manager will review and initial all invoices and then return them to the bookkeeper who will input the invoice into the accounting system and print all checks.  The Head administrator will make the final review and grant final approval of all invoices and sign all checks.  Blank check stock will be kept in a locked cabinet in the Business manager’s office.  Neither the Head administrator nor the Bookkeeper will have a key to this cabinet.  All check stock will be imprinted “Void after one year from issue date” as required by state law.
Cash Receipts
The Bookkeeper will accept, count and write receipts for all cash and checks received at the school.  The Business manager will perform a second count, prepare deposits, and return the paperwork associated with the deposit to the bookkeeper.  The bookkeeper will then enter the deposit into the accounting system and attach the bank deposit receipt to the paperwork after the deposit is made.  All deposits will be made within 24 hours of receipt.

A log will be utilized as a final safeguard to reasonably assure that all money collected is deposited in to the bank.  The bookkeeper will log the date, person received from, form in which received (including check information) and amount.  The Business manager will initial the log and note the amount on the deposit slip.  Finally, the bookkeeper will initial the log and note the amount on the bank deposit receipt.  If there is a discrepancy in cash greater than $5.00, it will be noted and investigated.  If a receipt is voided, this will be noted on the log with an explanation as to why the receipt was voided.  The completed log will be placed in the file folder which holds the paperwork from the deposits.

Payroll
The Office Manager will assemble all personnel files.  The Governing Board and the Head administrator approve and sign all staff contracts.  The Business manager inputs the employee information into the accounting system and prepares the payroll.  When payroll is prepared, a report is printed and given to the Head Administrator to review and sign.  This report will be filed with other payroll reports for the period. 


Upon completion of the issuance of a payroll, the business manager will prepare the payroll liability reports and submittals as required.  This will include the submission of IRS, NM CRS, NMPSIA, RHC, ERA, and other payroll liabilities.  The reports will be scheduled so that a clear audit trail is maintained verifying all payments have been properly made to the appropriate regulatory and/or tax authority.

Bank Reconciliations
The Business manager will reconcile the bank statement within five business days of receipt.  Once the reconciliation is complete, a bank account reconciliation report will be generated in the financial software system and attached to the bank statement.  A cash balance report will be attached which will detail each active fund and its corresponding cash balance.  The bank provides an analysis statement and, when necessary, a collateral statement; these statements will also be attached to the bank statement.  This bank reconciliation packet will then be given to the Head administrator who will review and initial it.


Included with the bank reconciliation will be a listing of outstanding checks/warrants issued.  The business manager will work to minimize the aging of outstanding checks by contacting the vendor to whom the check is addressed.  

Inventory
A member of the staff designated by the Head administrator will be responsible for maintaining inventories of books, computers and other technology, and other furniture and equipment belonging to Sage Charter School.  Physical inventories will be conducted each year for all books, computers, equipment and furniture.  Any discrepancies in the counts will be reported to the head administrator.

Journal Entries
Non-standard journal entries are prepared by the Business manager and are reviewed and signed by the Head administrator on a monthly basis.
Professional Development and Staff Travel
Staff members planning to participate in professional development submit a Request for Professional Development.  This request details the need and the benefits for this opportunity as well as the costs involved.  It is then forwarded to the Head administrator.  When approved, the staff member can then proceed with any registration and travel arrangements.  Staff is reimbursed for all reasonable and customary expenses for travel within the guidelines and limitations of the NM State Per Diem laws and regulations.
Petty Cash
Sage Charter School will not use a petty cash system.
Insurance and other Employee Benefits
The school will work with New Mexico Public Insurance Authority and its third party administrator to determine appropriate insurance and employee benefits.
Budget
Sage Charter School will prepare and adopt an annual budget in accordance with statutory requirements. The budget will be prepared by the Business manager under the direction of the Head administrator with input and oversight by the Governing Board.  The school will establish a Finance Committee as required by law with the required members.  This Committee will assist in making decisions around budgetary issues as well as provide additional oversight of all financial decisions.
Once the budget is set, any variances from it may require a Budget Adjustment Request (BAR).  BAR types include Increase, Decrease, Maintenance, Transfer and Initial Budget BAR’s.  These BAR’s provide for new money received by the school or a change in spending patterns.  The Business manager will prepare a BAR to be presented at a Governing Board Meeting.  When the BAR is approved by the Governing Board, it will be submitted to the PED. 

Financial Statements/Financial Reports
The Business manager will prepare a monthly financial report that will be presented at the monthly Governing Board meeting.  It will be reviewed and approved by the Governing Board and this will be noted in the minutes.  The report will be designed by the Governing Council to meet their requirements for effective financial oversight.
1. 
Annual Audits.  Pursuant to state law, the school will create an Audit Committee whose composition will reflect current statutory requirements.  The Audit Committee will play a large role in overseeing the annual audit process.  Annual audits will be conducted following the guidelines set forth by the Office of the State Auditor and the State Audit Rule.  The school’s annual audit will be conducted pursuant to the instructions of the PED. Currently, it is anticipated that the school will be audited as a component unit of the Public Education Department.  The school will be responsible for paying its proportionate share of the audit and making all of the requested information available to the auditor at a time and place designated by the PEC/PED auditor upon reasonable advanced notice.  It is anticipates that the annual audits will be conducted between July and November of every year, with the final report submitted to the Office of the State Auditor by the November 15th due date.

Audit findings assessed against the school will be addressed and become a part of the audit report.  An audit finding is any deficiency, major or minor, found during the audit process.  State audit guidelines have no “materiality factor” built in, therefore even the smallest deficiency found becomes a part of the audit report.  The audit will be presented upon completion in an annual audit exit interview.  At a minimum, the school will meet the required attendance of NM statutes and regulations.


Sage Charter School will make every attempt to minimize the possibility of audit findings and repeat audit findings.  The school will respond to all audit findings through a corrective action report approved by the Governing Board.  A corrective action plan will be submitted to the authorizer as negotiated or upon request.

Reports to the PED and the schools authorizer
Sage Charter School will provide quarterly financial reports to the PED and its authorizer as required by law.  These reports are prepared and transmitted through the school’s financial software.  The Head administrator will report to the Governing Board on the timeliness of the quarterly report and review with them the content provided therein. 
End-of-year reports will also be submitted to the Public Education Department.  They include the reports described above as well as any other reports required by the PED.  These reports will also be provided to the Governing Board during a regular and open meeting.


VII. GOVERNANCE/MANAGEMENT PLAN

A.

Governance/Management Structure 
Description of Over-All School Governance and Site-Based Management Structure
· The Organizers will select the initial Governing Body for the school.  During the start-up year, the Governing Body will recruit and hire the Head Administrator. The Head Administrator is directly responsible to the Governing Body. 
· The Governing Body and the Head Administrator work directly with the NMPED in open communication as necessary and appropriate.  The Governing Body shall delegate administrative and supervisory functions to the Head Administrator and refrain from involvement in delegated administrative functions.  (N.M.A.C. 6.29.1.)    The Head Administrator works directly with the Students, Staff, Parents and Community. The Head Administrator works with all groups directly or delegates to a Staff Member as necessary and appropriate.

· The School Office is composed of the Head Administrator, Business Manager and Office Staff. The Head Administrator and the Business Manager work in concert to maintain the school’s mission through academic and fiscal responsibility.   Both are directly responsible to the Governing Body.  Office staff assists the Head Administrator.
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Narrative Description of Organizational Chart:
The following narrative description provides a brief, thumbnail sketch of individual components of the organizational chart above.  Each component of the Organizational is colored coded in the body of the text, for convenience.  Comprehensive and detailed descriptions are provided in the cross referenced sections that follow.  

Governing Body

The primary functions of the Governing Body are to

· fulfill the SCS mission

· hire and evaluate the school administrator

· fulfill all New Mexico statutory and regulatory obligations, as required by law
The Governing Body shall

· act as the Board of Finance
· assure progress is made towards the approved charter goals and objectives

· protect and guide the SCS mission 
· ensure that the Head Administrator effectively implements SCS policies and procedures, elements, quality, and standards of the charter

· recruit, hire and support a Head Administrator who directs SCS mission with knowledge and vision, in concert with the duties and responsibilities of running a charter school
· look to the Head Administrator to communicate during monthly meetings information about the successful operation of SCS and progress towards the approved charter
· delegate administrative and supervisory functions to the Head Administrator

· refrain from involvement in delegated administrative functions and responsibilities
· establish permanent and temporary committees and subcommittees to manage its duties

· be ultimately responsible for all matters pertaining to SCS' educational system
The Governing Body structure shall ensure that all voices in the SCS community have an opportunity to be heard.
The Governing Body shall consist of seven voting members:

· President

· Vice President/Secretary

· Treasurer

· a parent of a student currently attending SCS

· three community members shall also be on the Governing Body
The following individuals shall serve ex officio on the Governing Body:
· The Head Administrator

· Business Manager

Committees of the Governing Body shall be used to effectively manage its duties.
Permanent Committees shall report to the Governing Body:

· Audit:  Members (Vice President, parent of a student currently attending SCS, a community member who has experience in business and financial matters) and ex officio members (Business Manager, Head Administrator) pursuant to "H.B. 227", an Act described as "Public Schools--Local School Board Finance Subcommittee and Audit Committee--Establishment, Membership, Duties (N.M. Legis. 115 (2010)). 
· Finance:  Members (President, Treasurer, and a Community Member who has experience in business and financial matters), pursuant to "H.B. 227", an Act described as "Public Schools--Local School Board Finance Subcommittee and Audit Committee--Establishment, Membership, Duties (N.M. Legis. 115 (2010)).
· Executive:  President, Vice President/Secretary, and Treasurer.

· Development:  Community Member, Community Member, Community Member
· EPSS:  Executive Committee, Head Administrator, and Community Representatives.  Community representatives shall include parents, students and other community members who reflect the composition of the student population.  Evidence shall be provided to verify different forms of representation (pursuant to 6.29.1(K) N.M.A.C. [06-30-2009].
· Arts Advisory Committee:  form and work with a parental and community arts advisory committee to participate in annual reviews of the elementary arts education program (as required by participation in the Fine Arts Education Act (FAEA) ( HB 12 2003)

Ad Hoc - Temporary Committees shall report to the Governing Body.  These committees shall be formed, upon vote of the Governing Body, for the purposes of fulfilling one-time tasks, such as hiring a Head Administrator or business manager, facilities acquisition, creating a playground, sports fields, etc. Policies for establishing and dissolving ad-hoc committees shall be developed in the by-laws and approved by the Governing Body.
(Further details available in Subsection B below.)
Business Manager

The Business Manager shall be responsible for

· all oversight of money and budget management for SCS

· SCS financial operations

· administering the budget as determined by the Governing Body

· and reports to the Head Administrator

The Business Manager shall also

· advise the Head Administrator regarding school finances.

· report directly to the Head Administrator

· serve ex officio on the Governing Body's Audit Committee
(Further details available in Subsection D below.)

Head Administrator

The Head Administrator reports directly to the Governing Body and works collaboratively with the Business Manager, teachers, staff, students, parents, community members and office staff.

The Head Administrator is

· directly and indirectly responsible for all school operations and fiscal 

· accountable over all affairs of SCS procedures

· accountable for implementing AMS and MACTE standards and procedures for running a public and "authentic Montessori School"

· responsible to the NMPED for the timely filing of all required paperwork and the information stated within

· serves ex officio on the Governing Body's Audit Committee

 (Further details available in Subsection D below.)

Teachers
Teachers are

· primarily responsible for the education of students in the classroom

· the first line of communication between students, parents and SCS

Teachers must have

· a strong desire to help all students learn to their individual potential and accordingly must set high expectations for their students

· a firm belief in and support the educational philosophy, instructional methods and curriculum set forth in the charter

Teachers shall

· report directly to the Head Administrator

· ensure that all students meet the curriculum goals

· provide a challenging, yet supportive, learning environment in the classroom

· choose a fellow teacher to serve  ex officio on the Governing Body
 (Further details available in Subsection D below.)

Students
Students are the

· focus of the SCS mission

· core of the SCS community
Students shall

· report directly to the Teacher

· communicate with their parents concerning school matters

· actively involve themselves in their own learning

· develop a unique SCS culture through the Peace curriculum

· commit themselves to becoming responsible citizens

· perform community service

· devise and execute multicultural activities with adult supervision

· read and acknowledge the Student-Parent Handbook

· choose a fellow student to serve ex officio on the Governing Body
Parents
Parents are

· essential partners with teachers to guide students' successful educational outcomes

· a vital communication link between SCS and the community at large

· a primary source of volunteers

· important facilitators in creating the unique SCS community

· the critical link between family participation in school activities and student attendance and achievement

· key to fundraising

Parents who serve on the Governing Body shall

· serve as voting members

· serve as members of the Finance committee and the Audit Committee

· serve as members of other committees as befits their talents and abilities

· act in the best interest of the entire student body

· participate in mandatory and recommended training

· read and acknowledge the by-laws
Parent-Teacher Committee (PTC) will advise the Head Administrator on issues concerning
· school climate
· community involvement

· student activities

· ways to involve volunteers in SCS, fund raising

· serve as an example for students in building community, support, and education 
Parents must

· directly communicate with their child's teacher

· read, acknowledge and support the Student-Parent Handbook

Community Outreach

Community members at large may include, but shall not be limited to

· business leaders

· civic minded citizens

· university members
Community members will recruited from a variety of sectors, according to the areas of expertise deemed necessary by the full Governing Body.
Community involvement shall
· seek and encourage participation of citizens of the community at large and SCS to achieve the mission 

· New Mexico passed the Fine Arts Education Act (FAEA) in 2003 to provide fine arts programs in the state’s public elementary schools
· develop working relationships with civic and cultural organizations

(e.g. National Hispanic Cultural Center, Indian Pueblo Cultural Center, Albuquerque Chamber of Commerce, bio park, museums, New Mexico Symphony Orchestra, Weems Art Festival, New Mexico State Fair art exhibitions and performances)

· create experiential opportunities for SCS students

(e.g. field trips, volunteerism, school-to- work relationships, professional internships, performance and exhibition of student work)
Further details available in the subparagraph entitled, "Nature and Extent of Staff, Families, and Community Involvement in School Governance" below.
B.

Description of the Governing Body 
Overview. The legal authority of the Governance Council is derived from its own charter, the laws governing public schools and the Public Education Department of New Mexico as found in article 5 sections 22.5.1 through 22.5.17 of state statutes.  It is subject to all pertinent federal statutes as well as its rules and regulations, after appropriate approvals, both locally and on a state-wide basis.  The Governing Body will use the charter to provide the overarching direction for the school.  The Governing Body  and the Principal will work jointly to determine the strategic direction of the school in the first years.
Mission.  The Governing Body's duties and powers reflect a standard of excellence for primary and secondary education.  The Governing Body protects and guides the school's mission and vision. The Governing Body is the final authority in the school. Its ultimate role is to hire the school Head Administrator and approve policies.  

1.
Policies and Procedures


Powers and Duties as a Whole


(a)
Duties and powers of the Governing Body are as follows:



(1)
review, approve and support the school's goals and objective;

 

(2)
recruit, employ and evaluate the Head Administrator;

 

(3)
develop a planned program of training annually, as required by law, in which each member of the Governing Body participates, to assist in the performance of specified duties;


(4)
delegate administrative and supervisory functions to the charter school administrator;



(5)
refrain from involvement in the delegated day-to-day administrative functions;



(6)
review and approve school policies on an annual basis and revise as needed;



(7)
reserved;



(8)
ensure the alignment of school curricula with New Mexico content standards with benchmarks and performance standards;

 

(9)
ensure that school funds are appropriately managed and disbursed in accordance with laws, regulations and terms of grants;



(10)
approve the annual school budget;



(11)
be responsible for oversight of revenue and expenditures within the school budget; and


(12)
make application to the authorizer of the Public School Outlay Council for capital outlay funds.


(13)
amend the by-laws from time to time consistent with the school's mission.  Promoting a cooperative relationship with its charter authorizer; to function in accordance with the New Mexico Charter School Act, and resolve any dispute, which may arise between the charter school and its authorizer and/or the Public Education Department to the mutual benefit of the operation of the charter school and its authorizer.
 
(b)
In addition, the Governing Body shall have the following powers, pursuant to §22-5-4 N.M.S.A. (1978), as amended:


(1)
subject to the rules of the department, develop educational policies for the school;

 

(2)
employ a Head Administrator for the school and fix the Head Administrator's salary


(3)
review and approve the annual school budget


(4)
acquire, lease and dispose of property


(5)
have the capacity to sue and be sued


(6)
reserved;



(7)
reserved;


(8)
provide for the repair of and maintain all property belonging to the school



(9)
for good cause and upon order of the district court, subpoena witnesses and documents in connection with a hearing concerning any powers or duties of the Governing Body



(10)
except for expenditures for salaries, contract for the expenditure of money according to the provisions of the Procurement Code [13-1-28 NMSA 1978]


(11)
adopt rules pertaining to the administration of all powers or duties of the Governing Body


(12)
accept or reject any charitable gift, grant, devise or bequest.  The particular gift, grant, devise or bequest accepted shall be considered an asset of the school


(13)
approve amendments to the charter prior to submitting them to authorizer.

(c)
In addition to the Powers and Duties as a Whole, immediately above, Governing Body members will abide by the following general responsibilities, guidelines and restrictions:



(1)
Each Governing Body member will spend time observing and participating in school activities to ensure a strong relationship with the school, with approval of the Head Administrator.



(2)
No Governing Body member shall have the power to act in the name of the Governing Body outside Governing Body meetings. 



(3)
The Governing Body, in consultation with staff and school administration, is responsible for approving the policies and procedures of SCS, including the Student-Parent Handbook.


(4)
Attendance:  Each Governing Body member shall attend the Annual, Monthly and Special Governing Body Meetings, as duly notified.  Any Governing Body member may appear electronically.


(5)
Governing Body Membership Exclusive to SCS.  No member of the Governing Body of SCS shall serve on the governing body of another charter school pursuant to §22-8B-4(B) N.M.S.A. (1978), as amended.


(6)
Disqualification.  No member of a governing body for a charter school that is initially approved on or after July 1, 2005 or whose charter is renewed on or after July 1, 2005, shall serve on the Governing Body of SCS.  §22-8B-4(B) N.M.S.A. (1978), as amended.


(7)
Nepotism Prohibited.  The Head Administrator shall not employ or approve the employment in any capacity of a person who is the spouse, father, father-in-law, mother, mother-in-law, son, son-in-law, daughter, daughter-in-law, brother, brother-in-law, sister or sister-in-law of a member of the Governing Body or the Head Administrator.  The Governing Body may waive the nepotism rule for family members of the Head Administrator.

Individual Members and Officers

(a)
Members of the Governing Body:  The following positions shall comprise the makeup of the Governing Body, and each position's voting rights. Additional seats may be added to the Governing Body by a unanimous vote of the existing Governing Body up to a total of four members at large.



(i)
Voting Members



President - Seat 7




Vice President/Secretary - Seat 5




Treasurer - Seat 6




Parent of a Student Currently Attending SCS - Seat 1




Community Member (who has experience in







business and financial matters) - Seat 4




Community Member - Seat 2




Community Member - Seat 3


(ii)
Ex Officio Members (Audit Committee Only)



Head Administrator




Business Manager


(b)
Terms of Office:  Governing Body Members will hold office for two years to correspond with the fiscal year of July 1 to June 30 of the following year. Members may serve no more than two elected terms during an eight-year period. Terms of Governing Body Members will be staggered so that approximately one third of the terms expire each year. The seats on the Governing Body will be assigned as follows: 




Seat 1 term expires on June 30, 2012 and every two years following



Seat 2 term expires on June 30, 2012 and every two years following




Seat 3 term expires on June 30, 2012 and every two years following




Seat 4 term expires on June 30, 2013 and every two years following



Seat 5 term expires on June 30, 2013 and every two years following



Seat 6 term expires on June 30, 2014 and every two years following



Seat 7 term expires on June 30, 2014 and every two years following


(c)
Board of Finance - Upon charter approval, the Governing Body will request to be designated as a Board of Finance, pursuant to 6.80.4.12(V)(5) NMAC [6-30-2009].





(i)
Within ninety (90) days of approval of its charter, the Governing Body shall file a separate application with the commission seeking approval as a board of finance as a public school, pursuant to 6.80.4.12(A) and 6.80.4.16(B) NMAC [6-30-2009].  Prior to the end of the planning year, the Governing Body shall demonstrate that it has qualified as a Board of Finance and has satisfied any conditions imposed by the commission before commencing full operation for the remainder of its charter term.  §22-8B-12(C) N.M.S.A. (1978), as amended, and 6.80.4.11(D) N.M.A.C. [6-30-2009].  Once designated as a Board of Finance by the department, the Governing Body shall require all funds distributed to, allocated to or collected for the School to be deposited with it, pursuant to §22-8B-13 & §22-8-38 N.M.S.A. (1978), amended.

(d)
Permanent Committees and Subcommittees; Members; Duties and Responsibilities


(i)
Finance Committees.  Pursuant to statute, the Governing Body will form both audit and finance committees.  As a state-chartered school, the Governing Body will appoint not less than two members of the Governing Body the Finance Committee to assist the Governing Body in carrying out its budget and finance duties.



a.)
The Finance Committee shall:





i.
make recommendations to the school Governing Body in the following areas:






a.
financial planning, including reviews of the school district's revenue and expenditure projections;






b.
review of financial statements and periodic monitoring of revenues and expenses;






c.
annual budget preparation and oversight; and,






d.
procurement; and,




b.)
serve as an external monitoring committee on budget and other financial matters.


(ii)
Audit Committee. Annual audits will be conducted following the guidelines set forth by the NM State Auditor and the State Audit Rule.  The school’s annual audit will be conducted pursuant to the instructions of the PEC-Charter Schools Division. Currently, it is anticipated that the school will be audited as a component unit of the Public Education Department.  The school will be responsible for paying its proportionate share of the audit and making all of the requested information available to the auditor at a time and place designated by the PEC/PED auditor upon reasonable advanced notice. 



a)
Not less than two members of the Governing Body shall be appointed to the Audit Committee, one of whom shall be a parent of a student attending SCS (Seat 1), and one whom shall be a community member who has experience in business and financial matters (Seat 4).  In addition, the business manager and the Head Administrator shall serve as ex officio members of the Audit Committee. The Governing Body reserves the right to appoint additional Governing Body members to the Audit Committee.




b)
The Audit Committee shall:





i.
attend the entrance and exit conferences for annual and special audits;





ii.
assure a corrective action plan to correct any audit findings is developed, approved and submitted to the authorizer;





iii.
be accessible to the external financial auditors as requested;





iv.
track and report progress on the status of the most recent audit findings and advise the Governing Body on policy changes needed to address audit findings;





v.
provide other advice and assistance as requested by the auditor and Public Education Department;




vi.
be subject to the requirements regarding the confidentiality of audit information as those imposed by the Audit Act and rules of the state auditor.



(iii)
Executive




(a)
The Executive Committee shall consist of the President, Vice President/Secretary, and the Treasurer.  




(b)
The Executive Committee shall:





i.
propose an annual schedule of regular meetings; and,





ii.
propose all regular and special meeting agendas, in consultation with the Head Administrator; and,





iii.
assign specific Governing Body members to committees and subcommittee assignments; and,





iv.
track and receive reports from all subcommittees and committees.


 (iv)
Development




(a)
The Development Committee shall consist of three community members.




(b)
The Development Committee shall:





i.
actively seek funding opportunities, including but not limited to, charitable donations.





ii.
recommend to the full Governing Body whether or not to accept or reject any charitable gift, grant, devise or bequest, subject to relevant New Mexico statutes and regulations.  Final approval is subject to the Governing Body.





iii.
apply for grants and requests for private, state and/or federal funding for specific objectives identified by the Head Administrator.

 (e)
Temporary Committees; Members; Duties and Responsibilities


(i)
The Governing Body may form temporary committees and subcommittees from time to time to assist the Governing Body in carrying out its general responsibilities and duties;



(ii)
Not less than two members of the Governing Body shall be appointed to any temporary committee or subcommittee.



(iii)
Temporary committees and subcommittees shall inform the Governing Body of their activities and progress, from time to time, but not less than every two months at a regular Monthly Meeting;



(iv)
Temporary committees and subcommittees shall be dissolved by the Governing Body as soon as their purpose has been fulfilled, upon due motion and vote of the Governing Body.

Recruitment and Selection
Members will be recruited based on their qualifications valuable to the Board, such as having appropriate legal, business, or school administration experience, and experience as a community organizer or elected government official. 

· Selection.  The initial Governing Body will be selected from the community.

· Qualifications.  One member shall be a parent of a student currently attending SCS. One member shall be a community member who has experience in business and financial matters.  Preference will be given to having at least two local business persons on the Governing Body. Because a portion of the Governing Body will also serve on the  Finance and Audit Committees, SCS will recruit members from the community with financial background or experience.  (HB 227 - effective date July 01, 2010.)

·  Ex officio members. Ex officio members of the Audit Committee shall be the Head Administrator, the Business Manager, both of whom are non-voting participants. The Head Administrator can introduce policies and procedures to be voted on by the Governing Body.

· Additional seats. Additional seats may be added to the Governing Body by a unanimous vote of the existing Governing Body up to a total of four members at large.

· Vacancies.  Upon vacancies, the Governing Body will ratify new replacement members by a majority vote of all of the members of the existing Governing Body. Prior to ratification, the Governing Body must gather input from staff and the school community.

New Member Orientation and Ongoing Professional Development

Training shall include the following requirements and procedures:
(a)     All Governing Body members shall receive a total of five hours of annual training.

(b)     Newly elected or appointed Governing Body members, who are in office for less than a year, shall receive three of the five required hours from a training developed by the Charter Schools Division.
(c)     In order to be credited with attendance at these courses, each attendee shall comply with written attendance procedures established by the department.  The school's annual accountability report shall include the names of those local school Governing Body members who failed to attend annual mandatory training (§22-2C-11(G) NMSA 1978).

Criteria and Process to Select Head Administrator
SCS’ ultimate success will depend on the Governing Body’s ability to hire and support a Head Administrator who directs the school’s mission with knowledge and vision, in concert with the duties and responsibilities of running a charter school. The Head Administrator must also have leadership qualities and abilities strong enough to inspire and lead the staff and represent the school to the community.

Criteria
Minimum Requirements:

· Provisional Licensure for Principals pursuant to 6.62.2 Et seq. NMAC [01-29-10]; or

· NM Certified Head Administrator pursuant to 6.62.2.9 NMAC [01-29-10].
Montessori Requirements:

· AMS Montessori teaching certificate at the 6-12 level

· 3 or more years teaching in a Montessori classroom

· In addition, candidates must hold an AMS Administrative License or be enrolled in an AMS Administrative program within two years of being hired.

· Willing to enroll in a MACTE 12-18, Adolescent Training Program, during the summer of the second year of hire

· Participates in Annual Montessori Conferences for Administrators
· Knowledge of running an "Authentic Montessori School"
Other Requirements:
· Demonstrated ability to manage a major budget for outcomes; 

· Ability to evaluate academic programs and growth plans for the school;

· Demonstrated preparation to perform duties  numerous projects simultaneously while keeping the big picture in mind; 

· Demonstrated ability to comprehensively work with all personnel 

· Demonstrated ability to oversee a physical plant including its use, maintenance and new construction

· Demonstrated knowledge of and commitment to the school’s mission , guiding principles, goals, and delivery of Montessori instruction

· Demonstrated ability to empower others and delegate tasks to others 

· Demonstrated characteristics of honesty, integrity and a sense of humor 

· A proven record of collaboration with staff, parents and community members 

· Evidence of on-going professional growth

Process of Hiring the Head Administrator

An Open and Fair, Public Process 

The Governing Body shall comply with all provision of the School Personnel Act (§22-10A-1 Et seq. N.M.S.A. (1978), as amended), in the process of recruiting and hiring the Head Administrator.
It is the policy of the SCS to recruit individuals for open positions though an open and fair, public process.  The SCS Governing Body shall form a temporary Hiring Committee.  The Hiring Committee shall consist of not less than one member of the Executive Committee, an experienced Montessori teacher, an experienced school administrator, and two community members to advertise the position, collect resumes, conduct interviews and make recommendations to the full Governing Body.

The Hiring Committee shall place ads in local and statewide newspapers (e.g. the Albuquerque Journal, nationwide publications (such as the Public School Montessorian); posting notice of the open position on the SCS',AMS, The Daily Montessori and Montessori Services websites.  All applications for Head Administrator shall be addressed to the Hiring Committee of the Governing Body, and mailed to the Organizers' current office at 5801 Carmel Ave., N.E., Albuquerque, NM 87113.  When a permanent location and address for Sage Charter School is secured, such new address will be properly published.

The full Governing Body will interview the candidates recommended by the Hiring Committee.  A final decision will be made at a public meeting, held in accordance with the New Mexico Open Meetings Act.

The Head Administrator of SCS will be hired and evaluated by the Governing Body.
Budgeting and Operation of the School
Sage Charter School will apply sound fiscal practices that adhere to GAAP, NM State school law as well as federal and state laws and regulations.   To minimize the risk inherently involved in administering any school’s finances, Sage has clearly defined roles for the Governing Body, the Head Administrator, the licensed business manager, and other employees responsible for handling the school’s financial assets, thus giving reasonable assurance of the school’s long-term financial health and the school’s success.  The Governing Body will apply to become a Board of Finance to provide oversight of the school’s finances by regularly reviewing and approving financial reports at the monthly board meeting.  The Governing Body will also establish and approve the yearly budget, as well as in approve the Head Administrator’s contract and the annual salary.   
Sage Charter School will employ a full-time licensed Business Manager or contract with a Business Manager to manage the school’s fiscal responsibilities.  The licensed Finance Director must hold at least a Level 2 State of New Mexico Professional School Business Official License.  The Finance Director must also attend all required NM PED trainings and workshops.  He/she will report to the Head Administrator and be required to attend monthly Governing Body meetings to report on the school’s budget and other related financial matters.

The Governing Body will also adopt internal fiscal control policies to assure the proper and legal use of all public funds.

The Governing Body will also:  




(a)
reserved;







(b)
consult with the department on any matters not covered by the manual of accounting and budgeting before taking any action relating to funds held by it as a Board of Finance;




(c)
ensure that any persons handling school funds are adequately bonded to protect the funds entrusted to the Board of Finance from loss;




(d)
assure to the department that the Governing Body was not a governing body of a charter school nor has any member who was a member of a governing body of a charter school that was suspended and not reinstated as a Board of Finance. 

How Decisions Will Be Made and Meetings Conducted
The power and authority of the Governing Body are those as described in the Governing Board’s bylaws and in the authority granted by the Charter Schools Act.  The Governing Body will only exercise it authority when formally convened during Council meetings and other official activities.  Decisions will be made by a majority vote of the members during properly convened meetings of the Governing body. The Governing Body will not be bound by any statement or action on the part of any individual Governing Body member, unless the Governing Body, by majority vote in a properly convened meeting, delegates authority to that individual member to speak on behalf of, or otherwise represent, the entire Body.  Unless acting pursuant to said expressly delegated authority from the Governing Body, no member shall undertake any individual action to implement any plan or action of the Governing Body. n the event a Governing member is assisting the Principal to implement school policies, programs, or other directives of the Dean of School, or volunteering at the school, the member shall be considered a volunteer and have no special authority beyond that of a volunteer.   All meetings of the Governing Body shall be called pursuant to the New Mexico Open Meetings Act (see below.) 

(a)
Annual Meeting:  An Annual Meeting will be held on a date determined by the Governing Body.  The Annual Meeting will follow an agenda, which will include items regarding: election of officers, adoption of the Open Meetings Act, formation, continuance or dissolution of subcommittees and committees, and monthly meeting times and dates. Annually, each year during the month of June, the Governing Body will approve the Open Meetings Resolution that defines reasonable notice for public meetings.


(b)
Regular Meetings:  Regular meetings of the Governing Body will be held monthly. Governing Body meetings will be held at a location(s) determined by the Governing Body. 


(c)
Special Meetings:  A special Governing Body meeting may be called by the Governing Body president, or by a quorum of Governing Body members.


(d)
Open Meetings Act:  All meetings shall be advertised and conducted in accordance with the Open Meetings Act. §10-15-1 N.M.SA. (1978), as amended. 


(e)
Quorum:  A majority of all members of the Governing Body will constitute a quorum.


(f)
Records:  All Governing Body meetings and minutes of such meetings will be subject to the Freedom of Information Act, the Open Meetings Act and the New Mexico Inspection of Public Records Act.

2.
List of Governing Body Members
Voting Members

Elizabeth K. Anderson



Roy Solomon

Dr. Javan R. Oston
James L. Caughren
Lynn Hsu Xavier
Susan E. Ard
Parent of a Student Currently Attending SCS 

TO BE ANNOUNCED UPON SCS OPENING AND STUDENTS ENROLLING

Ex Officio Members
Head Administrator - TO BE ANNOUNCED UPON SELECTION BY GOVERNING BODY

Business Manager - TO BE ANNOUNCED UPON SELECTION BY GOVERNING BODY
3.
Qualifications of Governing Body Members

Elizabeth K. Anderson, PE, LEED AP
M.S., Civil Engineering, University of New Mexico, Albuquerque, New Mexico (2005)

B.S., Civil Engineering, University of New Mexico, Albuquerque, New Mexico (2002)
Staff Engineer; CH2M HILL, Albuquerque, New Mexico (2005 - present)

Water ResourcesVice Chair, Water for People New Mexico Committee

Roy Solomon
Commercial land development in New Mexico

Commercial businessman in New Mexico and Arizona

Founder/Owner and Business Manager of "505" Restaurants, Albuquerque, New Mexico
James L. Caughren, C.P.A. (1983)
Controller, El Pinto Restaurant, Albuquerque, New Mexico
2008 Outstanding Member in Corporate Practice Award, New Mexico Society of CPA's
Bachelor of Accountancy, New Mexico State University, Las Cruces, New Mexico (1981)
Dr. Javan R. Oston, D.C.
New Mexico Licensed Chiropractor
Bear Canyon Health Circle, Albuquerque, New Mexico
Lynn Hsu Xavier
Presbyterian Health Care Services
Medical Coding Auditing Services

Editor, Writer

Susan E. Ard, Retired
IT Professional for over 30 years

IT problem-solver for small and large companies

Experienced in IT networking, troubleshooting, installation, software performance evaluation, and computer system maintenance

Parent of a Student Currently Attending SCS 

TO BE ANNOUNCED UPON SCS OPENING AND STUDENTS ENROLLING

4.
Nature and Extent of Staff, Families, and Community Involvement in School Governance
Community Outreach
Because parents and community friends are an integral part of the school’s success, their service on the Governing Body and other school based committees and subcommittees will be encouraged by SCS.  From time to time, reports on school activities will be made to the Governing Body during a regular meeting.
Involvement in the decision making process will include:

· encouraging serve as school volunteers

· promoting and strengthening parental and community responsibility and involvement

· encouraging serve on the Governing Body and other school-based committees and subcommittees

· recognizing the importance of the community's historic, ethnic, linguistic, and/or cultural resources in generating interest in family involvement

· scheduling programs and activities in a flexible manner to reach a diverse group of families and the community

· communicate with parents and the community on a consistent basis. Parents (or guardians, as appropriate) will be aware not only of what students need materially, physically, and emotionally to be successful learners, but also what students are learning

· family members will acquire news and information relevant to parenting through a variety of methods that may include hands-on materials, e-mail, and Internet access

· parents and the community will be encouraged to collaborate with SCS for the development and adoption of  parent /community involvement policies and strategies

· an open invitation to participate in school affairs will be actively communicated and widely distributed

Staff Involvement
The Head Administrator and Administrative Team will maintain an “open door” policy for suggestions from the staff as to how to improve any issue concerning the school.
Parent Teacher Committee (PTC)
This committee will advise the Head Administrator on issues concerning school climate, community involvement, student activities, proposed budgets, and ways to involve volunteers in the charter school, fund raising, and serve as an example for students in building community support and for education in general.

Composition.  Four (4) parents of children enrolled in the school; one (1) teacher on SCS staff; and Head Administrator or designee.

Selection,  The initial PTC members shall be selected by the Head Administrator, once hired.  Nominations and requests for letters of interest will be solicited by notices posted at the school at least two weeks prior to the selection. The PTC, once convened, will determine its structure of governance and selection process for vacancies.  The Head Administrator is a standing member of the PTC.   Activities of the PTC will be determined once the committee is formed.
Notification of Opportunities for School Involvement

SCS believes parents as well as community members will be our greatest asset in achieving our mission. SCS believes that time spent explaining how to become involved in student education will lead to parents and community members who are much more active in their children’s education and the school in general.  In order to facilitate this relationship SCS will take the following steps:
· Designate room parents to help acclimate new families as well as assist the teacher in publishing a weekly or monthly newsletter communicating Themes, important dates, volunteer opportunities, and the like.

· Recruit a minimum of one parent or community member for Governing Body membership.  The parent(s) would be responsible for communicating with the room parents and the PTC 

·  regarding issues decided by the Governing Body and issues which need to be brought before the Governing Body.

· Include the parent or community member in the individual instruction time to ensure meaningful contact takes place at least once a month.

· Inform staff through staff meetings and newsletters on how to work with parent and community volunteers and how to build a strong and supportive school community team.

· Provide focus groups lead by parents or volunteers and community members on topics of interest (i.e. special needs, methods to help children learn to read, nutrition, effects of television on a child).

· Conduct six or more Family/Public Events each year including: orientation, performance demonstrations, community education nights, musical events, Spring Fling, Talent Shows, (or other fun, school wide activity). Include parents in staff training when appropriate.

· Encourage parents and community members to volunteer in the classroom, around the school, and on field trips.  

· Verify during staff interviews that they have ideas on how to use volunteer help meaningfully.  Additionally, communicate early in the year, the types of help each teacher desires from volunteers to avoid misunderstandings.
C.

Partnerships 

Not applicable

D.

School Organizational Structure 
Administrative Staff
The administrative staff includes the school Head Administrator, Business Manager, and non-certified office staff.

Position Description and Key Role: Head Administrator 
The school’s ultimate success will depend on the Governing Body’s ability to hire and support a Head Administrator who directs / oversees the school’s mission with knowledge, experience, wisdom and vision gained from Montessori training, in concert with the duties and responsibilities of running a charter school.

Responsibilities:  Head Administrator
The Head Administrator is directly responsible to the Governing Body. All school employees are directly responsible to the Head Administrator. 
The Head Administrator shall be responsible directly and indirectly for school-based operations. The Head Administrator will serve as the site Instructional Leader of SCS and will share responsibility for the Montessori academic operation and success, and the success of the school in general. The Head Administrator will supervise all relevant staff members regarding the school’s academic success.
The Head Administrator shall be responsible for interviewing candidates for all staff positions and making recommendations for hiring to the Governing Body. The same process of operation would be in effect for the termination of an employee The Head Administrator shall have the authority to recommend termination of staff to the Governing Body.  Any proposed teacher or staff termination is subject to the processes described more particularly in Section E.

Accountability:  Head Administrator
The Governing Body will monitor and evaluate the Head Administrator's accountability and success based upon the measurable standards set forth in NMAC 6.69.3.8 [07-01-08] or NMAC 6.69.7 Et seq. [07-01-08].

Accountability Builds the School Climate: The Head Administrator shall be evaluated at least annually. The Head Administrator must be familiar with the Montessori educational philosophy and supportive of the unique learning climate required to implement the Montessori Educational Method.
 Staff Dual Accountability must follow the:                 

1. SCS Mission

2. NMPED requirements as directed by the law
  

Business Administrator/Manager

Position Description, Key Role and Responsibilities:  Business Manager

Pursuant to 6.20.2.8(D) NMAC [11-30-06], the Business Manager shall serve in the capacity of a supervisor or director or manager of accounting and/or bookkeeping as mentioned in 6.63.12.8 NMAC [10-31-07], responsible for the preparation and presentation of all financial documentation and budget maintenance will meet the competency requirements enumerated in 6.63.12.9 NMAC [10-31-07].
The Business Manager shall report directly to the Head Administrator.

Accountability:  Business Manager
The Head Administrator's shall evaluate the Business Manager's accountability and success based upon the measurable standards set forth in 6.63.12 Et seq. NMAC [10-31-07].
Criteria for Selecting Business Manager and Evaluating Ongoing Job Performance

The Business Manager may be an employee or paid as an independent contractor.
In selecting a Business Manager, and in evaluating a Business Manager's ongoing job performance, the Governing Body and the Head Administrator shall rely upon the following criteria:
Minimum Professional Requirements
A.
Any applicant seeking to serve as the Business Manager shall be required to hold a School Business Official License, pursuant to 6.63.12.8 NMAC [10-31-07].  The applicant must possess at least a Level 2 School Official License.

Responsibilities and Basis for Evaluation
The following areas describe the responsibilities and measurable competencies upon which a Business Manager shall be evaluated for ongoing job performance:
A.     Legal issues:  The Business Manager understands and demonstrates the ability to:

 (1)     
identify the state and federal constitutional rights that apply to individuals within the public education system;

 (2)     
review and analyze appropriate statutory and constitutional authority regarding the administration of public schools;

 (3)     
review and analyze significant statutory issues relative to financial resource management.

B.      Financial resource management:  The Business Manager must be able to demonstrate, understand, and comprehend the principles associated with school finance, budgeting, financial planning, accounting, auditing, financial reporting, cash management, investments, debt management and technology for school business operations.

(1)     Principles of school finance:  The Business Manager understands and demonstrates the ability to apply all New Mexico state statutes and regulations as they apply to public schools including but not limited to:

(a)     
Procurement Code, Sections 13-1-28 to 13-1-199, NMSA 1978, as may be amended or reenacted;

(b)     
New Mexico PED manual of procedures in its most current form;

(c)     
department of finance and administration rules as set forth in Title 2 of the NMAC, as may be amended, replaced, or otherwise changed; and

(d)     
New Mexico state auditor rules as set forth in Title 2 of the NMAC, as may be amended, replaced, or otherwise changed;

(2)     Budgeting and financial planning:  The Business Manager understands and demonstrates the ability to:

(a)     
apply the legal requirements for budget adoption;

(b)     
prepare a local budget calendar to meet the time constraints of budget preparation;

(c)     
recognize and analyze significant social, demographic and economic changes which may impact the financial plan of the district;

(d)     
recognize and forecast the major sources of revenue available to public schools from local, state and federal levels of government;

(e)     
analyze the impact of shifts in local, state and federal funding and its effect on local spending plans;

(f)     
recognize and explain internal and external influences on the budget;

(g)     
recognize multiple approaches to determine reliable enrollment and personnel projections;

(h)     
interpret the state funding model;

(i)     
prepare revenue projections and estimates of expenditures for school sites and district-wide budgets;

(j)    
identify various methods of budget analysis and management;

(k)     
exercise budgetary management; and

(l)     
apply analytical procedures for budgetary analysis;

(3)     Accounting, auditing, and financial reporting: The Business Manager understands and demonstrates the ability to:

(a)     
understand the use and role of  internal and external audits;

(b)     
prepare and analyze interim and annual financial statements;

(c)     
report the financial status and operating results to the local board of education;

(d)     
determine revenues and expenditures by fund using state-approved charts of accounts;

(e)     
develop and maintain all fixed assets inventory in accordance with applicable governmental accounting standards board pronouncements;

(f)     
use the annual audit report to improve financial tracking and reporting; and 

(g)     
apply the appropriate basis of accounting in accordance with applicable governmental accounting standards board pronouncements in measuring financial position and operating results.

(4)     Cash management, investments, and debt management:  The Business Manager understands and demonstrates the ability to:

(a)     
use lease purchasing and joint powers agreements;

(b)
select banking and other financial services;

(c)     
recognize the statutory limitations on investment options available to a school district;

 (d)     
apply procedures for implementing and monitoring internal transfers and loans; and

 (e)     
apply the process of issuing long-term general obligation bonds including the bond rating process and the role of the bonding attorney and rating services.

[6.63.12.9 NMAC - N, 01-01-03; A, 05-28-04; A, 10-31-07]

 

Ethics and Reporting Requirements

The Business Manager shall Applicants discharge their duties in a manner that maximizes the public's confidence and trust in the integrity of SCS' fiscal practices.  Accordingly, the Business Manager shall be held to the highest standards of accounting practices with a goal of maintaining the public trust and ethical management of SCS' financial assets.

A.
The Business Manager shall be bound by the prohibited practices enumerated in the Standards of Professional Conduct (6.60.9 NMAC), and any failure to comply therewith may constitute grounds for termination.

B.
[Reserved.]

C.
[Reserved.]

D.
Material deviations from accepted accounting standards that result in substantial financial loss to SCS shall constitute grounds for termination.

E.
Use of public school funds for other than approved official school purposes shall constitute grounds for termination.

F.
The Business Manager shall School shall promptly report material misuse of public school funds to the Head Administrator and the Governing Body, and/or whichever person or entity seems most appropriate under the circumstances.  Non-reporting of material misuse of public school funds that results in substantial financial loss to SCS may constitute grounds for termination.

G.
Falsifying any record, account or report required to be kept or filed pursuant to the Public School Finance Act (Sections 22-8-1 through 22-8-45 NMSA 1978) shall constitute grounds for termination.  [6.63.12.10 NMAC - 05-28-04]

 Continuing Licensure:
The Business Manager shall complete not less than the mandatory hours of training or coursework required by New Mexico statutes and regulations, in order to maintain his or her level of licensure. [6.63.12.11 NMAC - 10-31-07].  The Business Manager shall provide written evidence of satisfactory completion of said mandatory hours of training or coursework to the Head Administrator not less than annually, and within 15 days of the anniversary date of his or her date of hire as the Business Manager.  Failure to abide by this section may be grounds for termination.

Minimum Salary - Not Applicable.
Teaching Staff
Job Description, Key Role and Responsibilities: Teachers
Teachers are an integral part of the school and shall be primarily responsible for the education of students in the classroom. The teachers shall have a firm belief and support for the educational philosophy, instructional methods and curriculum set forth in the charter. 
Criteria for Selection
State Requirements

SCS teachers must be certified Montessori teachers with a NM teaching license (pursuant to Primary and Secondary Education, School Personnel, Specific Licensure Requirements, NMAC 6.61.1 Et seq.) to deliver the promised Montessori programs as described in the mission.  
Montessori Requirements

SCS teachers must also be fully certified Montessori instructors and must understand and be committed to the philosophy of the school. They must have a strong desire to help all students learn to their individual potential and accordingly must set high expectations for their students. Teachers are expected to insure that all students meet the curriculum goals and provide a challenging yet supportive learning environment in the classroom.

Exception for Montessori Teachers in Training
NM licensed teachers who wish to become Montessori certified teachers may apply, if they are willing to take the required Montessori training for the level they plan to teach.  (See Staff Development, Section V)

The Teacher provides the leadership and knowledge needed to plan for each student’s learning and the development and implementation of the curriculum.

Teachers report directly to the school Head Administrator. 
Accountability:  Teachers
The Head Administrator will monitor and evaluate the teachers' accountability and success based upon the measurable standards set forth in [6.69.4.6 NMAC - 10-31-06].  A detailed description of the annual Teacher evaluation process may be found in Appendix A.
Staffing Plan

Proposed Teacher-Pupil Ratio

Grades:
Kindergarten





20:1 + 1.0 aid




1st-2nd-3rd





21:1 teacher



4th-5th-6th





24:1 teacher  



7th-8th

English



135/day (27/class)





All other subjects


160/day (27/class)


9th-12th

English



150/day (30/class)





All other subjects


160/day (30/class)

Waivers
See Section VIII(B) "Waivers".

E.
Employee Relations 
Personnel Policies and Procedures

Personnel policies and procedures are fully detailed in the Personnel Manual (Appendix A).
Proposed Salary Schedules
Head Administrator - Not less than the aligned salary scale table depicted below.
Business Manager - No salary has been calculated for this position as it may be contracted.
Teachers - Not less than the aligned salary scale table depicted below.

(See next page)
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Educational Assistants
Pursuant to §22-10A-17.1, New Mexico licensed educational assistants shall not earn less than the minimum annual salary for licensed educational assistants of twelve thousand dollars ($12,000) effective in the 2004-2005 school year. 
Noncertified school personnel; salaries

Notwithstanding the provisions of §50-4-22 NMSA 1978, SCS shall pay a minimum wage rate of not less than seven dollars fifty cents ($7.50) an hour per hour to all noncertified school personnel.

Evaluation Process for Staff
Head Administrator 

The evaluation of the SCS Head Administrator will be conducted by the SCS Governing Body in compliance with NMAC 6.69.3.9 [07-01-08] or NMAC 6.69.7 Et seq. [07-01-08], as applicable. The SCS Charter provides the SCS Governing Body with the Head Administrator qualification, and competencies set forth in the regulation, which meet the requirements for NCLB, the NM State requirements, the American Montessori Society (AMS), and the Montessori Accreditation Council for Teacher Education (MACTE). The competencies and indicators are below entitled “Competencies and Indicators for Evaluating the SCS Head Administrator.
In addition to the competency criteria outlined in paragraph regarding Evaluation of Staff/Head Administrator in this section, the SCS Head Administrator’s responsibilities will be those set forth in this “Position Description.”

An applicant for Head Administrator must possess at least the minimum professional requirements for person seeking standard licensure in educational administration per 6.62.2.8 NMAC [01-29-10] or the minimum professional requirements for person seeking provisional licensure for school principals and assistant principals per 6.62.2.9 NMAC [01-29-10].

The Head Administrator school salary shall be aligned with the licensure framework in the professional educator licensing and salary system.  §22-10A-4(B) N.M.S.A. (1978), as amended.
The SCS Governing Body will need to insure that the Head Administrator / Instructional Leader, has or will take Montessori Elementary or Adolescent teacher training in order to adequately and properly evaluate the school’s progress toward implementing the school’s mission.

The following governs the requirements for the performance evaluation system for the Head Administrator, grades Pre K-12.  This section identifies the responsibilities and specific evaluation/supervision competencies and indicators for the Head Administrator.

A.
 SCS shall implement a system of administrator performance evaluation which meets the requirements of 6.69.3.8 NMAC - 07-01-08 or NMAC 6.69.7 Et seq. [07-01-08], as applicable.
B.
 Prior to implementing the system of administrator performance evaluation, SCS shall involve the Head Administrator all in the development of evaluation criteria and data collection procedures.
C.
 SCS shall include the competencies and indicators as part of the evaluation criteria, as set forth in 6.69.3.8 NMAC - 07-01-08 and 6.62.2.10 NMAC - 8-15-03 NMAC 6.69.7 Et seq. [07-01-08], as applicable.
Montessori Requirements of the Head Administrator

The Head Administrator is ultimately accountable for implementing AMS and MACTE standards and procedures for running an “Authentic Montessori School," including, but not limited to, appropriate professional MACTE certifications, and the following:

· AMS Montessori teaching certificate at the 6-12 level

· 3 or more years teaching in classroom

· In addition, candidates must hold an AMS Administrative License or be enrolled in an AMS Administrative program within two years of being hired.

· Willing to enroll in a MACTE 12-18, Adolescent Training Program, during the summer of the second year of hire

·  Participates in Annual Montessori Conferences for Administrators 

Performance Evaluation Systems Requirements for Teachers 
This section governs performance evaluation system requirements for teachers at SCS.

The Head Administrator shall evaluate each licensed school employee not less than annually.  The Head Administrator shall use the NMPED's criteria and minimum highly objective uniform statewide standards of evaluation for the annual performance evaluation of licensed school employees. During the Planning Year, the Head Administrator shall propose policies, guidelines and procedures for the performance evaluation process to the Governing Body.  The Governing Body shall approve or disapprove the Head Administrator's proposal during a regular meeting.

Policies, Guidelines and Procedures
Evaluation by other school employees shall be one component of the evaluation tool for the Head Administrator.
As part of the highly objective uniform statewide standard of evaluation for teachers, the Head Administrator shall observe each teacher's classroom practice to determine the teacher's ability to demonstrate state-adopted competencies.

At the beginning of each school year, teachers and the Head Administrator shall devise PDPs for the coming year, and performance evaluations shall be based in part on how well the PDP was carried out.

The Head Administrator shall use the following requirements as the high objective statewide standard of evaluation for teachers from early childhood through grade twelve.  This section identifies the specific evaluation/supervision standards and indicators and requirements for SCS'  competency based evaluation system for teachers. [6.69.4.6 NMAC - 10-31-06]

A detailed evaluation process is more fully described in Appendix A.

Staff Discipline Process
See Appendix A
F.
Student Enrollment Procedures and Discipline Policy 
Enrollment Procedures

This section addresses the application requirements of NMAC 6.80.4.12(D) [06/30/09], Enrollment Procedures, including SCS' lottery process.

Registration/Enrollment Process, Periods and Lottery:
All registration periods for SCS are advertised in local publications and on the SCS website. In addition, at least one open house for purposes of providing information about the SCS registration process is held before a registration period begins.
Registration Periods
SCS has at least one registration period per year. Registration is only opened if and when there are spaces available in each grade level and after all students on the waiting lists for that grade level has been admitted.

The first registration period each year

· The first registration period is approximately 5 days in duration and is held in November of the year preceding the new school year. This registration period is advertised in local area media at least two weeks in advance of the registration period. At 5:00 p.m. of the 3rd day, the first registration period closes. 

· The number of applicants admitted for the new school year will be determined by subtracting the number of continuing students (this does not apply in Year 1 of (SCS) from the number of available spaces for that grade according to the SCS charter.

· If applicants, registration period 1 each year, are less than or equal to available spaces for each grade then these students will be notified that they have been admitted to  SCS  for the upcoming school year.

· If the number of applicants in the first registration period exceeds available spaces for a given grade, a lottery process (described later in this Section) will be used to fill available spaces for that grade, as well as, place remaining students on a waiting list for that grade - it is possible that a lottery may be required for only one grade or for multiple grades and NOT be required for the whole school.
· If a lottery process is required in this first registration period, a second registration period will not be held until all lottery students form the first registration have been admitted and, thereafter, spaces remain.

· SCS uses rolling registration/enrollment periods. School years are from July 1, through June 30. 

     Second Registration

· A second registration period will be held if after the completion of the first registration                           
            period there are available spaces in any grade level.

· The dates for the second registration period shall be set by the SCS Governing Body for the next school year.

· This registration period closes after the duration determined by the SCS Governing Body and is evaluated against enrollment carryover from the previous school year (this does not apply in Year 1 of SCS), admissions to each grade from the first registration period, and the number of available spaces according to the SCS charter.
· If registration numbers, for registration period 2 each year, are still less than or equal to available spaces for each grade, these students will be notified that they have been admitted to SCS for the upcoming school year.
· If registration numbers, for registration period 2, exceed available spaces for a given grade, a lottery process (described later in this Section) will be used to fill available spaces in each grade level and to create a waiting list. The lottery process may be required for only one grade or for multiple grades and NOT be required for the whole school
· If after the second enrollment period, there are spaces available during the school year and prior to the first enrollment period each year; students will be admitted on a first come first serve basis.

Glossary:
	Lottery Students
	a student who is admitted through the lottery process.

	Admitted Student
	a student who has received a letter of admissions during any  SCS  registration period.

	Applicant
	a student who has completed the  SCS  admissions process, including forms, pre-placement assessments, etc., but whose admission is subject to available, grade-level, spaces.

	Continuing Student
	an existing student who has opted to return to  SCS  for the next school year.

	Spaces Available
	shall be determined by subtracting the number of continuing students plus admitted students, from the number of available spaces for each grade as defined by  SCS ’ charter.


The Lottery Process:
SCS assures that it will enroll students through a “lottery” selection process during registration periods held after applications for admissions exceed spaces available for any grade as described in the registration process in this Section.
Lotteries shall be held at a meeting directed by the Head Administrator, for any grade where applicants/registrants exceed spaces available. Notice of these meetings will be in compliance with 6.80.4.12(D) NMAC [6/30/09].
Students are identified by a number given to parents at the time they apply. There is a blind container for each grade in which the applicant's numbers are deposited.
After each applicant's identification number is drawn from the blind container, the name is announced and recorded in the order drawn until all names have been drawn from each container. Spaces available are filled by the students in the order they are drawn from the container and, thereafter, a waiting list created from the remaining applicants in the order they are drawn, unless a parent/guardian requests that his/her student be removed from the list in writing.
Lottery students on a waiting list for admission to SCS are notified in writing by certified mail return receipt requested that they have been admitted to SCS for the upcoming school year. Each waiting list, lottery student will have 30 days from the date of mailing to notify SCS in writing that they will be attending SCS for the following school year. If no response is received after notification, SCS may fill that lottery student's space by the next student in line on the waiting list.
A student's position on a waiting list shall be by grade level and shall expire at the end of that academic school year.

Other policies of Admission:

Students who live in New Mexico may apply for admission through the SCS lottery process. Students who have been expelled or suspended from a New Mexico public or private school will not be eligible for admission.
Any student attending SCS is automatically admitted for subsequent school years based on their completion of an Intent to Return Admissions Form and is defined as a continuing student. 

Siblings of SCS students are automatically admitted as space is available.
No preference for admission to SCS is given beyond continuation of enrollment for enrolled students and their siblings.
 SCS does not charge tuition, have admission requirements, or state that it only accepts a certain population of students, except as otherwise provided in the Public Code.
The SCS shall notify parents and the community about the charter's opening through newspapers, local circulations, internet publication and/or radio or TV.
Students are deemed registered when the following is completed and submitted to the registrar:
· Withdrawn slip from previous school

· Copy of immunization records

· Verification of original birth certificate

· Unofficial transcript

· Special Education information (if appropriate)

· Emergency contract information

· Health insurance information

· Lunch Form

· Release of information form

· School Registration Form

 SCS  operates as a non-sectarian, non-religious, public school and will comply with all applicable federal, state and local laws, rules and regulations including, without limitation, the constitutional provisions prohibiting discrimination on the basis of race, color, national and ethnic origin, disability, age, creed, gender, religion or ancestry.  SCS does not charge tuition to any student.

Plan of Action in the event that enrollment goals are not met:
Should initial enrollment goals not be met, we will develop a marketing plan and run additional sessions and lotteries.   

· We will hire head teachers (beyond the head teacher) after sufficient students are enrolled in the school. 

· The minimum number of students we would open with would depend on the rent of the facilities. 

·  If the SEG monies we would receive will not cover the bills for the required staff and facilities, then we would request an additional year to prepare for a successful opening of the school.
Additional: Enrollment Shortfalls:
The Governing Body shall have the right to discharge or terminate licensed school personnel when a reduction in school personnel is required as a result of decreased enrollment or a decrease or revision of educational programs or insufficient legislative appropriation or authorization being made by the state and/or federal, pursuant to 6.67.3.8 NMAC [10-31-06].  Discharge or termination due to budget shortfalls procedures and policies are also stated in Section E "Employee Relations", above, and in the Personnel Manual (Appendix A).
Student Discipline Policies and Procedures:
See Appendix B (Student-Parent Handbook) for the complete student discipline policies and procedures.

Student Discipline Philosophy:
SCS enforces a discipline system built around safety, structure, and choice and in compliance with the NMPED regulation NMAC 6.11.2 [11-13-09]. SCS has also substantially adopted the Student Behavior Handbook for the Albuquerque Public School, with some modification to fit the SCS Montessori Approach. The inherent diversity of school choice allows us to implement a wide variety and degree of structures to insure student safety while students learn that the behaviors outside school necessary in order for safety are not necessary or acceptable within the safety of the school. We believe that students can learn more than one set of roles dependent on the situation.

The discipline of SCS teaches students through structure which behaviors are acceptable. Ours is a discipline system that believes behavior must be learned. Similarly like academic learning, behavioral learning can only take place when the student is actively participating in school. Each staff member is committed to knowing why unacceptable behaviors occur, confronting those behaviors, teaching acceptable replacement behaviors through redirection and allowing the student the choice.
Our discipline system is designed to teach not to terminate. SCS’ proposed Student Behavior Policies are attached as the Student-Parent Handbook (Appendix B).

G.
FACILITIES

Location Opportunities
SCS is actively looking to locate facilities in areas convenient to our target population. SCS has compared the demographics in every quadrant in the APS district.  Currently SCS has located 7 office/warehouse facilities which offer adequate square footage, parking and playground space. Each location has access from I-25 and or I-40. Each facility is located on or near public transportation and can be modified to meet the educational occupancy standards requirements for schools. 

SCS will not enter into a written or verbal agreement committing the school concerning land or facilities until the school is approved.

SCS is currently investigating facilities, all located within the APS District, at the following locations: 

1. 601Cooper NE  (Juan Tabo and I-40)  

2. 2250 Alamo Ave. SE 

3. 2500 Yale SE

4. 2021 Girard SE

5. 2100 Air Park Rd SE

6. Blue Water Rd Area on the West side -  two large office warehouse buildings

7. 4701 Wyoming Blvd., N.E. (N of Montgomery)

Ideally the site would have 10 acres, but realistically, SCS may only be able to afford 5.  SCS is also looking for land to be donated.
Building plan options for modifying space 
The SCS Governing Body has building plans from several school facilities as sample construction and building modifications as well as an Albuquerque architect as an advisor to the Governing Body. Building plans include a 30,000+ sq ft building 7th -12th grade building that includes classrooms, gyms and other spaces for additional programs needed at these levels. 

The plan is designed for 300-500 students and there are opportunities to create shared facilities with the elementary program, i.e. the gym, school offices, music room, etc. Both of these building plans can be easily modified to fit other locations or building renovations. Together the floor plans offer more than 50,000-65,000 square feet of flexible design.  SCS is happy to have these plans and advisement from a professional architect. They will save money and design time.

Of course, SCS will have all building plans and sites reviewed and approved by the public school capital outlay council before moving beyond this investigative stage.

Plan to identify and secure an adequate facility

The Governing Body shall, immediately upon receiving approval from the NMPEC, form a temporary committee entitled "Facilities Acquisition" for the purposes of securing a school operating location, to meet the school's specific program needs, consistent with the requirements of §22-8B-4.2 N.M.S.A. (1978), as amended.  Until the charter is approved, however, it cannot commit to any facility.

A.
SCS is aware that time is of the essence.  It must be housed in a facility that meets educational occupancy standards required by applicable New Mexico construction codes no later than July 1, 2015.  SCS further understands that its charter, if approved, shall not be renewed after July 1, 2015, unless:

(1)
it is housed in a building that is:

(a)
owned by Sage Charter School, the school district, the state, an institution of the state, another political subdivision of the state, the federal government or one of its agencies or a tribal government; or
(b)
subject to a lease purchase arrangement that has been entered into and approved pursuant to the Public School Lease Purchase Act [§22-26A-1 NMSA 1978]; or
(2)
if it is not housed in a building described in Paragraph (1) of this subsection, demonstrates that:
(a)
the facility in which the Sage Charter School is housed meets the statewide adequacy standards developed pursuant to the Public School Capital Outlay Act and the owner of the facility is contractually obligated to maintain those standards at no additional cost to the Sage Charter School or the state; and
(b)     either:

1)
public buildings are not available or adequate for the educational program of the Sage Charter School; or

2)
the owner of the facility is a nonprofit entity specifically organized for the purpose of providing the facility for the Sage Charter School.
B.
SCS understands that the public school capital outlay council:

(1) 
shall determine whether facilities of Sage Charter School meet the educational occupancy standards pursuant to the requirements of Subsection A of this section or the requirements of subparagraphs (1) and (2) of this section, as applicable; and
2)
upon a determination that specific requirements are not appropriate or reasonable for a charter school, may grant a variance from those requirements for that charter school.
Proposed Site and Building Plan Sample

SCS is providing a description of one proposed site that meet the requirements of 22-8b-8O NMSA 2006. 

Site 1.
4701 Wyoming Blvd., N.E. / 2.5 Acres or 108,900 Square Feet of Land 23,000 Square Foot Building/Demographics:  1 Mile, 3 Mile, 5 Mile (2006 Population): 17,712, 142,554, 278,275; (2006 Median HH Income):  $51,387, $51,196, $50,772 (Daytime/Employment): 6,620, 71,341, 188,618.

Proposed capital outlay plan for facility and projected requests for assistance

SCS will apply for capital outlay after its charter is approved and it secures a building.
G.

FACILITIES

The SCS school location has not been secured at this time.  Below, in this Section, please find samples of possible locations.
Location choices
Sage Charter School anticipates a similar demographic mix as is found in the location where the school will be located.  We do recognize that Montessori is not necessarily known or appreciated to populations in the community where parents have no experience with the program.  It is our vision that wherever we locate, we will attract stakeholders who wish a top notch, quality education for their children.  Our quality and reputation will fill our school no matter where we locate.
Building plan options for use of space
SCS has sample building plans from several school facilities. SCS has original building plans for the school property at 3821 Singer NE which was built to exceed the Education Code Rating at the time.  At its last renting,  the K-6 Montessori School on Singer still met current building codes for an E rating,
We also have an architect's drawing of a Montessori, 30,000+ sq ft building 

7th -12th grade building that includes classrooms, gyms and other spaces for additional programs needed at these levels.  The building is designed for 200 students and there are opportunities to create shared facilities with the elementary program, i.e. the gym, school offices, music room, etc.
 Both of these building plans can be easily modified to fit other locations or building renovations. Together the floor plans offer more than 45,000 square feet of flexible design. We are happy to have this plans, because they will save money and design time.
Plan to identify and secure an adequate facility:
· SCS is in the process of locating a facility that complies with 22-8B-4.2.A. NMSA 1978. 

· SCS understands that it must be located in a building that meets educational occupancy standards (E- code rating) required by the applicable New Mexico construction codes. 

· SCS will form an ad hoc committee to find an appropriate site to meet the school’s specific program needs. 

· Until the charter is approved, however, it cannot commit to any facility.

·  SCS understands that prior to opening, it must demonstrate that its facilities meets the requirements of 22-8B-4.2A NMSA 1978; i.e. educational occupancy standards. 

· SCS understands that the law will require the school to be housed in a public building or meet one of the exceptions described in 22-8B-4.2C NMSA 1978 before the charter will be renewed. 

· Consequently, as part of the search for an appropriate facility, SCS will keep the requirements of 22-8B-4.2C NMSA 1978 in mind. 

· SCS will, as part of the initial building location process, consider these “phase in” requirements (even though it is not required by law to comply with them until after it presents to the authorizer for renewal) 

1. Locate in a public building , or

2. demonstrate that there is no public building available and

3.  find a private facility that meets statewide adequacy standards where the landlord will be contractually obligated to maintain those standards at no additional cost to the charter school; or 

4. locate in a building where the owner of the facility is a nonprofit entity specifically organized for the purpose of providing the facility to the charter school. The building must meet educational adequacy standards and the nonprofit organization must maintain those standards at no additional cost to the charter school. 

 Proposed site and building plan:
SCS is providing descriptions of two proposed sites it is interested in that meets the requirements of 22-8b-8O NMSA 2006. 
Site 1.
4701 Wyoming Blvd., N.E. / 2.5 Acres or 108,900 Square Feet of Land 23,000 Square Foot Building/Demographics:  1 Mile, 3 Mile, 5 Mile (2006 Population): 17,712, 142,554, 278,275; (2006 Median HH Income):  $51,387, $51,196, $50,772 (Daytime/Employment): 6,620, 71,341, 188,618.
SCS has not, however, signed a lease or other contract, because until the charter is approved it does not exist legally. Consequently, the Organizers cannot commit to the lease or a contract. 
SCS is fortunate to several developers who are available to advise the Governing Body.  Once the charter application is approved
Proposed capital outlay plan for facility and projected requests for assistance:
SCS will not be applying for capital outlay monies at this time because we have not secured a property.  Once approved, SCS will finalize the location and building according to our projected budget. If the property qualifies for capital outlay funds, the school will apply for the fund at that time. The facilities acquisition committee is also investigating the option available public building space.
. 
H.

Other Student Services 
Transportation Policy:
SCS does not provide students transportation to and from school, unless a student qualifies for transportation services per New Mexico State Governing Body of Education (SBE) statute and NMPED regulation 6.43.4.8.
It is the responsibility of the student and/or parent to transport the student to and from school.  Parking will be available for students who drive their own vehicle to school. Regulations will be in place for students who drive to school. 

During the organization year, the Governing Body will make a transportation policy regarding the transportation of students on field trips, community service and attendance to extracurricular activities 

Special Services Transportation:
SCS will not to negotiate with APS for bus services nor will SCS apply for state transportation funds unless special services are needed for special education students as specified in their IEP following standards for primary and secondary education transportation in 6.43.4 et al NMAC. 
If SCS provides student transportation, it will negotiate transportation services with Albuquerque Public Schools Transportation Department. Student transportation is provided for in Section 22.16.1 et seq., NMSA 1978. Monies allocated by the Transportation Unit of PED shall be utilized for transportation expenditures only and accounted for in accordance with PED transportation regulations and requirements following GAAP. 
Regarding activity vehicles, SCS provides assurances that all employees who are utilized as activity drivers and are operating a school vehicle are in compliance with the requirements outlined in 6.41.4.13 E-F NMAC. Appropriate records are compiled and stored in the Business Office.
Further, SCS refers to “standards for providing transportation for eligible students” specified in 6.41.4 et al NMAC to ensure that procedures required by the PED are adhered to for all transportation services provided by SCS. 
Student Transportation in Personal /Faculty Vehicles:
Students will be strictly prohibited in riding in personal vehicles owned by SCS staff or faculty members unless staff or faculty is a parent or guardian.

Food Services Policy and Nutrition Education:
Overview: SCS will be a closed campus. Students bring their own lunch and snacks. 
School Lunch Program

SCS will not provide daily lunches to students, unless a student qualifies for food services per New Mexico SBE statute. In such instances, SCS will contract and purchase products and nutritional snacks through a certified and local outsource lunch provider to the school. 
SCS will provide vending machine services to students and staff for healthful and nutritional drinks and snacks following all rules and regulations for vending standards 

Free or Reduced Fee Lunch:
· Qualified students apply at the beginning of the school year.

· SCS follows food services standards as required by section 16.20.2.233-A NMAC. Food service funds are to be accounted for in the special revenue fund or the enterprise fund. All monies collected from the sale of food for the food service operation are to be accounted for in accordance with GAAP, U.S. Department of Agriculture (USDA) requirements, and Section 22.13.13, NMSA 1978. 

Nutrition Education

SCS will contact the PED Student Nutrition Program and comply with the state regulations and requirements. Nutrition Education will be presented to all students during their health unit in their science courses/subject matter. Students will learn the value of how to purchase and plan for well-balanced daily meals and pre-packed lunches

Counseling Services:
SCS will not provide counseling services to students unless a student qualified for the service.  If applicable, the school will contract out this service on an as need basis.

Health Services:
SCS will not provide professional Health services to students unless the student is qualified for the services. The school will contract out this service on an as need basis.

Additional Services:
SCS will not provide additional service beyond those mentioned above unless a student is qualified for such services.  The school will contract out this service on an as need basis.


VIII.  REQUIREMENTS

A.

Legal Liability and Insurance Coverage 
SCS Statement of NMPSIA legal Liability and Insurance Coverage
The Sage Charter School and SCS Governing Body will participate in legal Liability and Insurance coverage by the New Mexico Public School Insurance Authority and will comply with all applicable rules of that authority.

In accordance with the New Mexico Charter School Act of 1999, the PEC and the SCS hereby agrees that the PEC and the NMPED/CSD will assume no liability for the SCS and that the SCS can sue or be sued.

SCS will establish a working relationship with Poms and Associates' Insurance Brokers, Inc. to ensure that SCS is aware of and is in compliance with all issues regarding legal liability and applicable insurance coverage.

The SCS agrees that it will not extend the faith and credit of the NMPED or the NMPEC. 

B.

Waivers
Addressing waivers from the NMPED

SCS will request waivers from the New Mexico PED as applicable and wishes to reserve the right to request additional waivers from New Mexico PED policy, as may be identified and/or 

needed and agreed to by all parties. 

SCS will apply for waivers on an as-needed basis to meet the goals and objectives with the mission and vision of the school. Waivers requested in the future will be requested in writing along with appropriate rationale for the waiver. 

The following is a description of the waivers that the Sage Charter School is requesting from the NMPED.  Following the requested waiver is the school’s plan for addressing these waivers.

1.
Public School Code Waiver Request

Individual class load 

SCS requests a waiver to increase the number of pupils in the Montessori lower elementary combination classrooms of mixed grades 1, 2, and 3 to 24 pupils per classroom.

6.29.1.9(G)(10) NMAC 6-30-2009 and Sec. 22-10A-20(K) N.M.S.A. (1978), as amended.

SCS Alternative: How requirement is addressed

Montessori elementary programs incorporate mixed age groupings from  3 grade year spans

in each classroom. These groupings consist of a “balance” of pupils from each grade to maximize pupil learning via peer teaching, collaboration and small numbers in each age group.  The balance works best with 8 or 10 pupils in each classroom grouping.  SCS is requesting 8 pupils per classroom group, therefore requiring 24 pupils per classroom.
2.
Public School Code Waiver Request

Staffing Patterns

SCS requests a waiver from NMSA 1978§22-10A-20.L. (2003). 

SCS Alternative: How requirement is addressed

Teachers are required to supervise lunch and recess as part of the practical life curriculum in the  SCS Montessori curriculum.

3.   Public School Code Waiver Request

Purchase of Instructional Materials §22-15-9

To receive instructional materials funding, of instructional materials must be purchased from the state adopted materials list and can be direct purchases off-list. SCS requests 100% of school instructional materials funding without having to meet the requirement.

SCS Alternative:  How requirement is addressed
SCS needs to purchase unique Montessori materials designed for the Montessori curriculum it plans to deliver. These Montessori materials are not available on the adapted materials list.

Therefore, SCS requests a waiver from §22-8B-5(C) N.M.S.A. (1978), as amended, relating to the purchase of instructional materials.

4.
Public School Code Waiver Request

Driver’s Education

 6.29.1.10(A) NMAC [6-30-2009].
SCS requests a waiver for Driver’s Education classes.

SCS Alternative: How requirement is address

Because SCS does not have school vehicles or licensed personnel to run a Driver’s Education program, SCS will not offer the program.  

5.   Public School Code Waiver Request

A.) Class Load

 NMSA 1978 §2-10A-20.D (2003).   
SCS requests a waiver for class load.


SCS Alternative: How requirement is addressed                                                                                              SCS requests a waiver from NMSA 1978 §2-10A-20.D (2003).   Students enrolled as 1st Graders, because this is required per the alternative Montessori Elementary educational curriculum, pursuant to NMSA 1978 §22-10A.K (2003) and 6.29.1.9(G)(10) NMAC 6-30-2009, which states
"...the secretary may waive the individual class load and teaching load requirements established in this section upon demonstration of a viable alternative curricular plan and a finding by the department that the plan is in the best interest of the school district or charter school...."

B.)  Class Load                                                                                                                                        SCS requests a waiver from NMSA 1978 §2-10A-20.D (2003). 

SCS Alternative: How requirement is addressed                                                                                          In the fifth year of operations, English teachers in Grades 9 through 12 will be required to have a class load of 160 students per day, because this is required per the alternative Montessori Elementary educational curriculum, pursuant to NMSA 1978 §22-10A.K (2003) and 6.29.1.9(G)(10) NMAC 6-30-2009, which states
"...the secretary may waive the individual class load and teaching load requirements established in this section upon demonstration of a viable alternative curricular plan and a finding by the department that the plan is in the best interest of the school district or charter school...."

IX.  APPENDICES

EACH APPENDIX IS INCLUDED ON THE CHARTER APPLICATION DISK AS A SEPARATE ELECTRONIC FILE.

· Appendix  A
Personnel Manual 

· Appendix  B
Student-Parent Handbook 
· Appendix  C
910B-5 Form and Proposed 5 year budget
· Appendix  D
Montessori Scope and Sequence for K-6 (Required)

· Appendix  E
Bibliography of citations

· Appendix F
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