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retention comments

Jennifer Smith <jennifer.smith@rrps.net>

Fri 4/20/2018 1:39 PM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

To Whom It May Concern-

| am deeply troubled about the upcoming policy regarding retaining any student in any grade from k-3 who does
not meet target benchmarks on standardized testing. First and foremost, | am not saying that students who are
struggling should simply be pushed forward regardless of their difficulties. But | am deeply concerned about the
academic, social, and emotional impact on students who are retained. My twin brother was retained in 7th grade.
To make a point, he was smart and likely would have passed standardized assessments but he didn't want to do
homework so he failed and was retained. As a result, he has struggled with depression for years, has felt "like a
loser", and dropped out of high school his senior year. He went to trade school and has a successful job, but is

dealing with the emotional effects to this day. He is 45 years old. Is this what we want for our youngest
generation?

Studies do NOT show that more teaching of the same material is all they need. Studies do NOT show that kids
who are retained aren't bothered by it. Studies do NOT show that after retention, students who are retained do as
well or better than students who are promoted. Studies DO show that students find being retained to be in the
"traumatic" category comparable to parents fighting or being caught stealing. Studies DO show that students who
are retained actually achieve LESS academically than peers who were promoted. studies DO show that students
who are retained are more likely to drop out. Studies DO show that retention is harmful and ineffective at

increasing academic achievement.(http://www.wrightslaw.com/info/fape.grade.retention.nasp.pdf

file:///C:/Users/jsmith/Downloads/GradeRetentionandSocialPromotion%20(1).pdf

https://files.eric.ed.gov/fulltext/ED438916.pdf

http://www.wrightslaw.com/info/grade.ret.fallacy.pdf

http://www.ascd.org/publications/educational-leadership/mar08/vol65/num06/Grade-Retention.aspx

http://smhp.psych.ucla.edu/pdfdocs/graderet.pdf

Please spend some time researching this proposal. Think of the effects on schools where we'll have tremendous
expense in hiring double the number of first, second, and third grade teachers to account for retentions based
on the criteria put forward, especially since kids can be retained multiple times. Will we have then students who
are 14 in 5th grade? Is that healthy for students, both those retained and their supposed "peer group"? Are we
prepared to pay to educate students until age 21? Are we willing to retain students with learning disabilities,
when we know the reason they are not growing is because of a disability and not because they simply need
more time? Will more time help a person in a wheelchair walk? Will more exposure to track and field teach this
student to run?

Why can we not instead place our resources into other programs (since the state clearly has the resources to
expand the number of students in the elementary schools across the state- we'll continue to get new
kindergarten students but fewer students in grade 3-5.). Pay for Saturday schools. Provide more money for
teachers to provide tutoring before and after school. Pay for more summer school programs. Provide pre-k
literacy programs for at risk students. Provide more teachers to lower class sizes or pay for more interventionists
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to provide concentrated support for students who show signs of struggle and who are at risk of failure. All of
these address the root of the problem. Retention does not.

Please do not pass this dangerous ruling. People like my brother suffered from it in the past. He has still yet to
recover from the harm it did to him. Don't do that to a generation of New Mexico's children. Instead, be willing
to provide supports to our children. Don't call them FAILURES, Provide them with help and support so they can
succeed!

Thank you for your consideration. (This is written as both an employee of the state ed department and as a
mother of 3 students who attend NM educational institutions.)

Sincerely,

Jennifer Smith
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Comment for proposed new rule 6.19.9 NMAC

Yo Benally <ybenally@yahoo.com>

Thu 4/26/2018 6:47 PM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

26APR18

Jamie Gonzales

Policy Division, New Mexico Public Education Department, Room 101
300 Don Gaspar Avenue,

Santa Fe, New Mexico 87501

In response to the proposed new rule 6.19.9 NMAC, Early Literacy Remediation, Interventions, and Parental
Engagement, | am submitting my objection to this new proposed rule affecting my children.

The reasons for objecting is because the proposed rule relies on high-risk assessments to determine young
children’s proficiency in reading and uses that data alone to determine remediation and retention decisions. The
proposed rule takes away my school district’s discretion to determine what is best for my Navajo child based on
her/his individual needs as a student, not based on what she scores on a standardized test. Early retention would
have negative effects on student achievement long after their early childhood. Other programs such as afterschool
programs that are being offered at our elementary would be better for improving and monitoring academic
performance.

Professional development for teachers is also another program that could improve the
performance in my children’s education.

| do not support the proposed rule and should be not be passed because it will cause damage
to young children today and in the future.

Sincerely,
Yolanda Benally-Littletree

Mother of 3 at Eva B. Stokely, Shiprock, NM.
Veteran & Engineer
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SENATORS

Mimi Stewart, Chair
Craig W. Brandt
Candace Gould
William P. Soules

ADVISORY
Carlos R. Cisneros
Daniel A. [vey-Soto
Gay G. Kernan
Linda M. Lopez
Howie C. Morales
Michael Padilla
John Pinto

April 23,2018

State of New Mexico
LEGISLATIVE EDUCATION STUDY COMMITTEE

325 Don Gaspar, Suite 200, Santa Fe, NM 87501
Phone: (505) 980-4591  Fax: (505) 986-4338

Rachel S. Gudgel
Director

Christopher Ruszkowski
Secretary-Designate

New Mexico Public Education Department
300 Don Gaspar

Santa Fe, NM 87501

Dear Secretary-Designate Ruszkowski:

REPRESENTATIVES

G. Andrés Romero, Vice Chair

Alonzo Baldonado

Dennis J. Roch

Christine Trujilio

Sheryl M. Williams Stupleton

ADVISORY

Joanne J. Ferrary

David M. Gallegos
Stephanie Garceia Richard
Jimmie C. Hall

D. Wonda Johnson

Tim D. Lewis

Rick Little

Patricia Roybal Caballero
Angelica Rubio

Patricio Ruilobu

Tomds E. Sulazar

Debra M. Surinana
Elizabeth »Liz” Thomson
Jim R. Trujitlo

Linda M. Trujillo
Monica Youngblood

The Legislative Education Study Committee is submitting this letter as formal written comment to the
department’s proposed new rule, 6.19.9 NMAC, concerning early reading benchmark assessments,
interventions, promotion, and retention. The rule in its current form, and based on the sections of statute
the department cited as granting the department authority to promulgate the rule, exceeds the statutory
authority granted to the department and conflicts with current statutory provisions, as follows:

Applicability to Kindergarten Students. The proposed rule would apply to kindergarten through
third-grade students; however, the provisions of Section 22-2C-6 NMSA 1978 only apply to first
through 12th grade students. Kindergarten students are not mentioned in the Assessment and
Accountability Act and as such, the Public Education Department (PED) does not have the
authority to promulgate these rules to apply to kindergarten students.

PED-Approved Benchmark Assessment and PED-Designated Benchmarks for Kindergarten
through Third Grade Students. The proposed rule would require school districts and charter
schools to administer a PED-approved benchmark assessment for literacy to kindergarten through
third-grade students three times a year and use the results to make remediation and retention
decisions. The Assessment and Accountability Act does not grant PED the authority to require
school districts and charter schools to administer a PED-approved benchmark assessment for
student literacy, nor does it grant the department the authority to establish the benchmarks that
students must meet to be considered proficient. Subsection A of Section 22-2C-6 NMSA 1978
states, “Remediation programs, academic improvement programs and promotion policies shall
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be aligned with school-district-determined assessment results and requirements of the state
assessment and accountability program.” (The state assessment and accountability program
referenced in this section refers only to standards-based assessments generally implemented
pursuant to federal requirements).

e Use of PED-Approved Benchmark Assessment for Remediation and Retention Decisions. The
proposed rule would require school districts and charter schools to make student remediation
and retention decisions based on a PED-determined cut score on a PED-approved benchmark
literacy assessment. Again, current law requires remediation programs, academic improvement
programs, and promotion policies to “be aligned with school-district-determined assessment
results...” Additionally, Subsection F of Section 22-2C-6 NMSA 1978 requires proficiency or lack
thereof to be established through multiple measures, including “grades, performance on school
district assessments and other measures identified by the school district.” This section does not
give PED the statutory authority to approve or mandate a particular benchmark literacy
assessment or to use a single assessment as the only metric to make remediation and retention
decisions.

e Good Cause Exemptions. Because statute grants the authority to local school districts to make
retention decisions based on locally identified multiple measures, PED does not appear to have
the statutory authority to specify and limit “good cause” exemptions from student retention as
identified in the proposed rule.

e Accelerated Instruction. The requirement for school districts and charter schools to make
accelerated instruction available to kindergarten through third grade students also appears to fall
outside of PED’s statutory authority; nowhere in the Assessment and Accountability Act is the
idea of accelerated instruction contemplated.

o Definitions. The definitions of “academic improvement plan” and “student assistance team” are
different than the definition of those terms in statute.

Pursuant to State Rules Act, no rule is valid or enforceable if it conflicts with statute and a conflict between
a rule and a statute will be resolved in favor of the statute. The committee respectfully requests PED
review the Assessment and Accountability Act and ensure the department is considering a rule that
complies with current statutory requirements.

Thank you in advance for considering this request.

Sincerely, M/\
Senator Mimi Stewart, Chair Representative G. Andrés Romero, Vice Chair
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Jamie Gonzales

New Mexico Public Education Department
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Untitled

Janet Harman <secondwindrepair@hotmail.com>

Wed 5/9/2018 10:08 PM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

Thank you for the opportunity to provide feedback on this important rule. First of all - no instruction
for young children should be data driven. As a parent of 2 (ages 16 and 12) | can tell you that their
reading skills could not be accurately measured at the beginning stages. In fact, | do not know of
anyone whose reading level could be measured when they were learning to read. The emphasis on
data collection in modern education is a ruse and only serves to drain energy away from actual
instruction, and line the pockets of companies selling programs to measure data. Everyone learns to
read at a different pace, it cannot be standardized.

If the state wants reading skills to improve, especially in younger students, why not fund full-time
librarians at every school? Librarians are the experts at encouraging reading. Why not fund at least one
reading interventionist at every school? Reading interventionist know how to teach reading. And
beyond that, anyone who is working with a child who has any training knows how to teach a child to
read. Increase the numbers of teachers and | guarantee you more NM children will be reading. Also, it
would be helpful for there to have more expertise in the schools about dyslexia which, if you take into
consideration the many ways it can present, is far more prevalent than commonly believed.

Also, supporting literacy for the entire family is crucial. Involving families in meaningful ways in
education is critical if you want to improve reading skills.

By the way, there is a common belief among some European educators that children should not learn
to read before they are 7 or 8 years old. Faster, sooner, younger is not always better. Please research
the literacy rates in countries where children are introduced to reading at a later age.

The rules proposed are totally off base.
Sincerely,
Janet Harman
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Early Literacy

Janet Harman <secondwindrepair@hotmail.com>

Thu 5/10/2018 10:33 PM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

Dear PED,

Once again your ignorance on child development has prevailed. These rules are disgusting, misguided
and are nothing more than proof that the PED in this state is guided by some force that doesn't have
anything to do with successful learning. Where do | begin? | suggest, since the department is data
driven, that it do a little research to find ANY data that would support this initiative. Why don't you
start in Europe where the expected age to begin to teach reading is generally accepted to be around
6-8 years old. Europe is generally thought of as a pretty literate continent, the last time | checked.

The acquirement of reading skills is a highly individual process, some children can read at 3 years, some
begin to become literate at 8 years. You cannot standardize this process. Ask any literacy
interventionist, or librarian, or teacher, or parent, or, for that matter, anyone who was ever a child.
Speaking of professionals in this field - why is there no proposed increase in personnel to attack this
problem? Why is there not a guarantee of a full-time on site librarian with an active library program at
every school? Why is there no support proposed for families, many of which struggle with literacy
themselves? You really think sticking a young child in front of a computer to test him/her 3 times a
year will increase early literacy in this state?

The only outcome of this will be an increase in profits for the test manufacturers or administrators.
And having our children spend even more time in front of a screen, which actually has been proven to
decrease literacy among our youth. That's more data for you to research.

Please....the students of this state deserve for you to begin to take them into consideration, instead of
some profit driven force.

Outraged,
Janet Harman
(mother of 12 year old, 16 year old students in APS)
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Opposition Ltr to PED Rule Change 6.19.9

Michael Grossman <Michael.Grossman@la-panthers.org>

Fri 5/11/2018 7:40 AM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

© 1attachment

Opposition Ltr to PED Rule Change 6.19.9.pdf;

Lake Arthur Municipal Schools comments in opposition of PED Rule Change 6.190.9

Michael Grossman, Superintendent

Lake Arthur Municipal Schools

700 Broadway

P.O. Box 98

Lake Arthur, NM 88253

Phone: 575-365-2000 Ext. 151

Fax: 575-365-2002

Cell: 505-362-0581

Email: michael.grossman@Ila-panthers.org

Disclaimer: This message and any attachments are intended for the use of the addressee(s) only and may be
confidential and/or legally privileged. If the reader is not the intended recipient, DO NOT READ, notify sender and
delete this message. In addition, be aware that any disclosure, copying, distribution or use of the contents of this
message is strictly prohibited. The contents of this message, while possibly falling under the exceptions of the
Inspection of Public Records Act [NMSA Chapter 14, Article2] may be subject to inspection by the public.

Subject: Opposition Ltr to PED Rule Change 6.19.9

Attachment File Type: pdf, Multi-Page
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\WAEARTHy,

PANTHERS
LAKE ARTHUR MUNICIPAL SCHOOLS BOARD MEMBERS
P.0O. Box 98 700 Broadway Lake Arthur, New Mexico 88253 EDWARD RUBIQ, JR.
{575) 365-2000 « Fax (575)-365-2002 PRESIDENT
MICHAEL GROSSMAN Website: www.la-panthers.org GENE BASSETT
SUPERINTENDENT Vision: Educational Excellence to Prepare Students VICE PRESIDENT
JOSE PORRAS for the Challenges and Opportunities of the Future IRMA SALMON
PRINCIPAL SECRETARY
CYNDI BUCK
MEMBER
MELODY ROBINSON
MEMBER

May 10, 2017

New Mexico Public Education Department
Attn: Jamie Gonzales

Policy Division, Rm. 101

300 Don Gaspar Avenue

Santa Fe, NM 87501

Sent via email: rule.feedback{@state.nm.us

Dear Secretary-Designate Ruszkowski:

The Board of Education and 1, as superintendent, of Lake Arthur Municipal Schools do not support the proposed rule
6. 19.9 “Early Literacy Remediation, Interventions, and Parental Engagement.”

The stated rule change does not address the basic student needs of literacy proficiency in the State of New Mexico.
The presented statements cite significant weaknesses within the proposed changes and point out significant
discrepancies across all school districts and their ability to meet even basic proficiency requirements in present
literacy regulations and expectations.

The district questions the legal standing of such a rule change in that it contradicts the present statutory language.

The proposed rule is an increase in the unfunded mandate already in effect for districts to create intervention
structures to address grades K-3 student non-proficiency status.

Tier 2 and Tier 3 instruction requires development and application of alternative instructional resources that are not
universally available through professional development programs and/or funding of those alternative educational
resources from validated research-based early learning instructional systems.

There is a significant lack of qualified teachers in reading across the State of New Mexico. This fact plays a pivotal
role in providing professional experienced teaching to each New Mexico student.

The state has demonstrated a consistent inability to provide equal access across all New Mexico school districts to
professional development to promote an increase in the ability of all New Mexico teachers to provide high quality reading

instruction.

Embedded professional development by an instructional coach employed by a school district is not available to many
school districts due to lack of funding to equally meet personnel needs in every New Mexico school district.
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There is no balance to the system of the Public Education Department’s process of endorsing research-based systemic
reading programs as a basic right for each student and then creating a competitive application process and funding
guidelines for implementation of the K3+ program and Reads to Lead that disqualifies universal reading improvement and
is especially restrictive for application within small school districts.

The retention of students who have not met proficiency levels are often subjected to repeated same instruction due to the
lack of investment in having professional reading teachers in the classroom and/or adequate professional development in
the use of alternative instructional processes to improve the delivery of reading instruction. Therefore, the intended
process becomes instruction that is punitive, socially inappropriate, and educationally ineffective.

The act of basing retention on high-stakes test scores has been substantiated that the act retention impacts
disproportionally and negatively children of color, inproverished children, English language learners, and special needs
students.

Research has shown that retaining students is strongly correlated with behavior problems and increased drop-out rates.

Grade retention represents policies that are based on a misleading advocacy of abolishing what is termed as “social
promotion” when it is in fact the state’s inability to fund a system of education in each school in which each student is
provided the means to attain grade level proficiency.

Retention research has provided documentation that a child’s self-concept is adversely affected by the act of retention
with children feeling it is a cycle of punishment placed upon them, thereby diminishing their sense of belonging and
reducing their opportunity for educational equity; and

Finally, the conclusion of retention research is that the academic benefits of retention are limited, short-lived, and far
outweighed by the negative consequences on a student’s development of reading, writing and all other aspects of literacy.

The proposed 6.19.9 rule change should be discarded. It is a misguided, punitive mandate and will not improve the ability
of each New Mexico child to read with comprehension effectively.

The New Mexico Public Education Department should direct its reading instruction efforts to expand funding directly to
school districts for qualified reading personnel and in-house instructional coaches, provide extensive professional
development opportunities for expanding the instructional capacity of early childhood teachers and staff, provide
extensive professional development training in parent education and engagement opportunities where appropriate, and
collaboratively dialogue with all New Mexico school districts to implement plans that insure improvement of reading
instruction not mandate it through an inadequate rule proposal.

Lake Arthur Municipal Schools therefore definitely opposes this rule as a means to improve student reading proficiency

and strongly recommends that the New Mexico Public Education Department withdraw this inadequate early literacy rule
from consideration.

Respectfully,

Michael Grossman, Superintendent

Fn: Personnel2018/LAS Early Literacy Rule 6.19.9 Opposition Ltr051018.doc

Page 11 of 28



I OPPOSE 6.19.9 NMAC on Early Literacy - FeedBack, Rule, PED Page 1 of 1

| OPPOSE 6.19.9 NMAC on Early Literacy

Sarah McKinney <sarah.a.mckinney@gmail.com>

Fri 5/11/2018 9:19 PM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

I strongly oppose the proposed rule regarding early literacy. This rule is attempting to implement approaches to early childhood
education and literacy instruction that have been roundly rejected by our communities of educators and families and by our
elected officials through the legislative process. It is an overstep for PED to now try to sneak these provisions into rule. The
proposed rule goes against current research on how young children learn, the benefits and risks of retention, and how our
educators can best support students who struggle. The rule would also further solidify the over-reliance on narrow measures of
student achievement and the big business of textbook and standardized testing corporations. Our children deserve better than
this.

Sincerely,

Dr. Sarah McKinney
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6.19.9 NMAC, Early Literacy Remediation, Interventions, and
Parental Engagement.

Bonnie Murphy <bonniejl46@yahoo.com>

Sat 5/12/2018 9:02 AM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

U 1attachment

6.19.9-NMAC_Proposed-Rule_Input_Bonnie Murphy.docx;

Dear Policy, Innovation, and Measurement Bureau Staff,

Thank you so much for the opportunity and honor to provide input on the creation of these
rules for the benefit of our state's student population, school staff and regulatory institutions in
New Mexico's Public Schools.

Attached is the proposed rule document with my input through edits, comments and references
pertaining to the Proposed Rule for Early Literacy Remediation, Interventions, and Parental
Engagement.

Most Sincerely,

Bonnie Murphy

Currently: Elementary Reading Interventions Teacher &
Special Education Case Manager

MAS Charter School

Soon to be: Student Supports Coordinator
Albuquerque Collegiate Charter School

cell# (505) 264-2401

“Your life doesn't get better by chance. Your life only gets better by change.” Jim Rohn
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TITLE 6 PRIMARY AND SECONDARY EDUCATION

CHAPTER 19 PUBLIC SCHOOL ACCOUNTABILITY - ASSESSMENT AND
ACCOUNTABILITY

PART 9 EARLY LITERACY REMEDIATION, INTERVENTIONS, AND
FAMILY ENGAGEMENT

6.19.9.1 ISSUING AGENCY: Public Education Department, herein after the
department.
[6.19.9.1 NMAC - N, 7/1/2018]

6.19.9.2 SCOPE: All public schools, state education institutions, and educational
programs conducted in state institutions, other than the New Mexico military institute,
serving students in kindergarten and grades one through three. If any part or application
of this rule is held invalid, the remainder of the rule or its application in other situations
shall not be affected.

[6.19.9.2 NMAC - N, 7/1/2018]

6.19.9.3 STATUTORY AUTHORITY: This regulation is adopted pursuant to NMSA
1978, 22-2C-1 to 13, specifically 22-2C-6 NMSA 1978.
[6.19.9.3 NMAC - N, 7/1/2018]

A. Remediation programs, academic improvement programs and
promotion policies shall be aligned with alternative school-district-
determined assessment results and requirements of the assessment and
accountability program.

| believe this makes it clear that academic improvement programs and
promotion policies should be aligned with school-district-determined
assessment results and an assessment and accountability program so
creating this new rule is legal and brings clarity to the issue at hand.
Schools need more formal guidance in this area; however the school
boards need more transparency on their positions and recommendations,
more input from parents and staff members, who often have the most up-
to-date training and research-based strategies. They also have the most
contact with families and students, so the conversations need to be more
accessible to those outside of the board whose decisions affect them.
Please, provide documentation about where school board decisions are
kept, so that the public can look at them, either to decide if they want to
place their children in that particular school organization or if they want to
work at that school organization.

6.19.9.4 DURATION: Permanent.
[6.19.9.4 NMAC - N, 7/1/2018]
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6.19.9.5 EFFECTIVE DATE: July 1, 2018, unless a later date is cited at the end of a
section.
[6.19.9.5 NMAC - N, 7/1/2018]

6.19.9.6 OBJECTIVE: This rule establishes the conditions for improving early literacy
outcomes for students in kindergarten and grades one through three by outlining
interventions, providing mechanisms for engaging families, and notifying parents or legal

guardians of all available options to improve student progress in early literacy.
[6.19.9.6 NMAC - N, 7/1/2018]

6.19.9.7 DEFINITIONS:

A. “Academic Improvement Plan” (AIP) means a written document developed
by the Student Assistance Team (SAT) that outlines the grade-level literacy content not
mastered by the student, and that prescribes specific interventions and remediation
programs.

B. “English Language Learner” means a student whose first or heritage
language is not English and who is unable to read, write, speak, or understand English at
a level comparable to grade-level English proficient peers and native English speakers.

C. “Benchmark assessment” means a department state-approved assessment
required for student literacy that diagnoses and regularly measures the acquisition of
reading skills, including listening comprehension (very important for ELs), phonemic
awareness, letter knowledge, alphabetic decoding, vocabulary, spelling, comprehension
and fluency (subject to grade level) to be given a minimum of three times during the
academic year. Istation only gives Listening Comprehension (LC) assessments to
Kindergarteners. First —=Third Graders are not provided with LC assessments, even if

they are lacking these skills. Also, Fluency is not given to prior to 1*' Grade in January.
Many Istation subskill assessments are not given unless the student either shows a need
for remediation or a need for advancement.

D. “Individual student report” means the report that indicates the student’s
performance on the required state assessment using scale scores, performance levels, and
subelaim -skill performance indicators.

E. “Intervention” means the intensive targeted instruction of individual
students or small groups of students documented in Tier 1-Tier 3 data collection for SAT,
EL, and IEP progress monitoring, as determined by student performance on the
benchmark assessment.

6.29.1.7 DEFINITIONS:

BX. “Response to intervention (Rtl)” means a multi-tiered organizational framework
that uses a set of increasingly intensive academic or behavioral supports, matched to
student need, as a system for making educational programming and eligibility

decisions. It is a continuum of school-wide support that contributes to overall
comprehensive school improvement efforts. In New Mexico, the Rtl framework is called
the “the three-tier model of student intervention.”

6.29.1.9 PROCEDURAL REQUIREMENTS:
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E. Student intervention system. The school and district shall follow a three-tier
model of student intervention as a proactive system for early intervention for students
who demonstrate a need for educational support for learning or behavior.

1) In tier 1, the school and district shall ensure that adequate universal screening
in the areas of general health and well-being, language proficiency status and academic
levels of proficiency has been completed for each student enrolled. If data from universal
screening, a referral from a parent, a school staff member or other information available
to a school or district suggests that a particular student needs educational support for
learning or behavior, then the student shall be referred to the SAT for consideration of
interventions at the tier 2 level.

) In tier 2, a properly-constituted SAT at each school, which includes the
student's parents and the student (as appropriate), shall conduct the student study
process and consider, implement and document the effectiveness of appropriate research-
based interventions utilizing curriculum-based measures. As part of the child study
process, the SAT shall address culture and acculturation, socioeconomic status, possible
lack of appropriate instruction in reading or math, teaching and learning styles and
instructional delivery mechanisms in order to rule out other possible causes of the
student's educational difficulties. The SAT shall create no undue delay for full initial
evaluation to determine eligibility for special education for a student who is identified as
homeless or in foster care under the state’s foster care system or based on criteria to
assess housing stability status under the federal McKinney-Vento Act and the 2015 ESSA
Title IV, Part B, due to the high mobility of this specific population group. When it is
determined that a student has an obvious disability or a serious and urgent problem, the
SAT shall address the student's needs promptly on an individualized basis, which may
include a referral for a full, initial evaluation to determine possible eligibility for special
education and related services consistent with the requirements of Subsections D-F of
6.31.2.10 NMAC and federal regulations at 34 CFR Sec. 300.300.

A3) In tier 3, a student has been identified as a student with disability or gifted
under the state criteria for giftedness deemed eligible for special education and related
services, and an IEP is developed by a properly-constituted IEP team, pursuant to
Subsection B of 6.31.2.11 NMAC and federal regulations at 34 CFR Sec.

300.321.

“) The department's manual, the student assistance team and the three-tier model
of student intervention, shall be the guiding document for schools and districts to use in
implementing the student intervention system.

F. “Local Education Agency ex-*(LEA)” means a school district, or a locally
chartered, or state-chartered charter school.

G. “Remediation” means tutoring, extended school day or school week
programs, summer programs, and other evidence-based interventions and proven models
for student academic improvement.

H. “Retention Waiver” means a document/letter that a parent is able to sign to
indicate whether they consent or do not consent to their child being retained in the current
grade for the next school year with an AIP.

“Student Assistance Team (SAT)” means a group consisting of a-stadent’s:
(1) the school’s SAT Chairperson
(2) the student’s Reading teacher(s); our school currently has 4-6

Reading Teachers per class for K-1, 6-7 Reading Teachers per class in 2ndy3rd grades

(and will likely have the same model for 45t grades next year when those grades are
added) and 1-3 Reading Teachers per class in middle school classes.
sehoeol-counseler: our school does not have a school

counselor, just a social worker that is not allowed to do social work, even for the students
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on her IEP caseload because she is doing Truancy and Attendance per a grant received
by the school

(3) a school administrator or coach with training in Rtl; and

(4) the student’s parent or legal guardian, if they choose to participates;

and
(5) who all follow the guidance contained in the state’s manuals for Rtl
and SAT.
TITLE 6 PRIMARY AND SECONDARY EDUCATION
CHAPTER 29 STANDARDS FOR EXCELLENCE
PART 1 GENERAL PROVISIONS
6.29.1.7 DEFINITIONS:
cMm. “Student assistance team (SAT)” is a school-based group of people whose

purpose is to provide additional tier Il support (consistent with requirements of the
three-tier model of student intervention provided in Subsection BE of 6.29.1.9 NMAC) to
students who are experiencing academic or behavioral difficulties that are preventing
them from benefiting from general education, because they are either performing below
or above expectations. (Public agencies may have similar names used for this team, such
as “student success team” or “student support team.”) Emphasis through underlining
added by me. This statute definition has a typo in it! Interventions are not addressed
in Subsection D (child abuse and neglect), but Subsection E (student intervention) of
6.29.1.9 NMAC! This needs to be corrected or it holds no weight! See above,

6.29.1.9 PROCEDURAL REQUIREMENTS:

[6.19.9.7 NMAC - N, 7/1/2018]

6.19.9.8 GENERAL REQUIREMENTS FOR INTERVENTION, NOTIFICATION,
AND REPORTING:

A. The state benchmark assessment for student literacy shall be administered a
minimum of three times during the academic year. The beginning of year, middle of year,
and end of year benchmarks shall be designated by the department. Student progress
shall be carefully monitored throughout the academic year and shall be clearly
communicated to parents or legal guardians through parent notification letters. The
benchmark assessment shall measure, at a minimum, student performance on the five
components of early reading: phonemic awareness, phonics, fluency, vocabulary, and
reading comprehension. For English language learners, the assessment shall be grade-
level appropriate and in the student’s first language if appropriate and approved by the
department.

B. Academic Improvement Plans (AIPs) shall be developed for students in need
of early literacy intervention, as determined by performance on the benchmark

assessment. School administrators shall ensure that academie-improvementplans AIPs

align with state department guidance and evidence-based best practices. The department

may request to review student academie-improvementplans AlPs at any time.

C. The determination of a student’s literacy strengths and weaknesses at End of
Year (EOY), as measured by the benchmark assessment, shall serve as criteria for
offering parents or legal guardians the option for their student to receive an additional
year of instruction in the same grade level. The benchmark assessment results and the
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SAT shall also direct the use of daily intervention, remediation, or alternative
programming.

D. For kindergarten the statute doesn’t say Kindergarten, only grades one
through eight, so this is why schools need to be using RtI and the SAT process beginning
in Kindergarten! and grades one through three, LEAs shall track and report student
literacy promotion data in accordance with department requirements. Student proficiency
shall be measured by the benchmark assessment, as defined in 6.19.9.7 NMAC. The
department may issue additional guidance or provide additional tools to facilitate the
collection and reporting of literacy promotion data.

(1) LEAs shall report the following data to the department by March 1
of each year:

(a) number of students currently in attendance who are not
proficient in reading, as determined by the middle of year benchmark assessment; our
population of students is highly mobile, parents are showing propensity to take their child
out of a school who have received a notice of non-proficiency and place them in another
school they believe will help their child succeed, sometimes this is the first year and
sometimes this is the second year they have been notified.

(b) number of student-assistance-teams SATs convened for
students not proficient in reading; ane

(c) number of students with Individualized Education Plans
(IEPs) with Reading Goals who are not proficient in reading;

(d) number of parent notification letters sent regarding
individual students not proficient in reading, as determined by the middle of year
benchmark assessment.

(2) LEAs shall report the following data to the department by June 1 of
each year:

(a) number of students still currently in attendance who are
not proficient in reading, as determined by the end of year benchmark assessment; and

(b) number of students who are no longer in attendance who
were not proficient in reading, as previously determined by the middle of year benchmark
assessment;

(¢) number of students who are now not proficient in reading
that were not identified by the middle of year benchmark assessment, either because they
were not in attendance or because their reading scores declined at any point after the
middle of year assessment. We have students who were proficient all year long and then
were not proficient in the EOY assessment. This is a dilemma, much like another dilemma

that appears to need guidance. What if there are students who are at the 42"9%, 50 they
are technically Tier 1, but teachers and/or administration is recommending they are
recommended for retention and the State Retention Notification Letter is being used to
tell parents that the State is mandating their child be retained, when the PED is NOT
recommending retention of students who ARE technically proficient in reading? How can
we justify recommending retention for students who are proficient in reading, even if it is
by a slim margin? I am not asking you to answer that question. My professional opinion
is that it should be against the law for LEAs to do that. If a student is proficient and close
to not being proficient, then a SAT plan needs to be developed to take effect immediately
for the following school vear, whether the student is at the same school or not.

(d) number of retention waiver letters signed by parents or
legal guardians of students not proficient in reading as determined by the end of year
benchmark assessment.

(3) LEAs shall report the following data to the department by Auguast+
September | of each year:

(a) number of returning students retained as a result of not
being proficient in reading, as previously determined by the end of year benchmark
assessment and in the June 1 data submission to the department; the August 1 deadline
would typically be no different from the June ldeadline because quite often, the students
who were recommended for retention and their parents waived or didn’t waive will
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register for the following school year and then not show up when the new school year
starts, so the secretaries are busy calling to try to verify if they are attending the school
or not and if not, they will give notification of the open spot and allow another student on
the wait list to enroll.

(b) number of newly enrolled students retained as a result of
not being proficient in reading, as previously determined by their prior school’s end of
year benchmark assessment and who either 1) their parent or legal guardian consented to
retention, or 2) did not. Who is enrolled and is in attendance or not that has been
recommended for retention will not truly be determined until after school has officially

started, which is going to be Aug. 1 3™ this year, so I would suggest allowing for a couple
of weeks each year for actual enrollment data to be recorded and the documentation to
be prepared prior to a September 1 submission. Also, it can take a couple of weeks for
the student’s cumulative file to be transferred to the new school when they transfer to a
new school, and there HAS to be a better way of informing the next school about the
students’ retention recommendations and waivers, SAT and/or IEPs, so that the data is
reported and is accurate. There is a hole, a flaw, in that this retention information, as
well as SAT and IEP information, is typically not timely enough to be used for
accountability and assurance of proper differentiation of instruction and interventions to
start the year out right, helping students. When a student has transferred into the school
and takes their BOY Istation assessment, it is usually apparent if they were proficient the
school year before and may have had a retention recommendation or not. If schools had
students take their Istation assessment when they start school, during August, before the
BOY assessment, there would be a good heads up about if they were proficient or not and
the retention information could more likely be obtained before a September 1
submission.I would recommend another column on the literacy data reporting document
that differentiates these two categories. In the future, this information will most likely be
streamlined to schools through STARS or some other electronic means, so that parents
and families are not unwittingly encouraged to unnecessarily and further increase the
complications that ensue for students from high levels of mobility. Having this
information readily available would be of great benefit for school and teacher planning
and instruction for the best start to the school year for that student.

(¢) number of students not proficient in reading, as determined
by the end of year benchmark assessment, promoted to the next grade;

€e)(d) number of students reading at performance level one,
according to his or her grade three individual student report; / am not sure what
performance level one is (a generic term for Tier 1 on Istation?) This needs to be
explained more clearly, since Tier 1 is the beginning of the SAT process, Tier 1 is
proficient on Istation, and there are other uses for level one or tier 1.

(d) explanation of final determinations of student retention
and promotion for which student proficiency on the end of year benchmark assessment
was not the deciding factor; Hopefully, this portion of the data literacy document will be
utilized this year, since the MOY notification meetings (not SAT, just a meeting with a
parent and principal, a parent and coach, a parent and teacher, a parent, principal, and
teacher, or a parent, principal, teacher, and coach but very rarely this last scenario)
contained additional reasons such as age, developmental level, EL status, and teachers
also took into consideration another assessment, STEP, and iREAD data, which are

mentioned in the 2" letter, the notification letter from the school. Unfortunately, nearly
all of these meetings did not contain written information for parents about SAT (there
wasn 't one, usually), IEP goals in Reading (not acknowledged, usually), and did not
include progress reported on a specific AIP (there wasn’t one developed).

(e) copy of the LEA’s retention waiver letter(s) template(s);
there were 2 at our school and early on when they were sent in for approval, they were
denied by Melinda Webster because the wording was changed from the template that the
Bureau had drafted for all schools to use and did not communicate the policy guidance
or statutes for retention that were provided from the department.
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(f) copies of all parent signed notification letters sent or
provided to parents or legal guardians regarding individual students not proficient in
reading, as determined by the middle of year required state benchmark assessment; and

(g) copies of all retention waiver letters signed by parents or
legal guardians for individual students not proficient in reading, as determined by the end
of year required state benchmark assessment.

[6.19.9.8 NMAC - N, 7/1/2018]

6.19.9.9 PARENT OR LEGAL GUARDIAN NOTIFICATION AND
ENGAGEMENT:

A. If a student is not proficient in reading as determined by the sidele
beginning of year required state benchmark assessment, the student’s teacher shall notify
the student’s parent or legal guardian formally, in writing, within two weeks and hold a
parent-teacher conference. Mid to end of February is not soon enough to inform families
and engage them. Research shows that difficulties students have in school can be avoided
or at least minimized through parent and/or family engagement in the child’s education,
so why wait until nearly 2/3 of the school year is over (especially in a school that may
only have significant parent engagement on P/T Conference nights, where all surveys are
filled out). Why not engage them early and use the Quarter 1 P/T Conferences as
opportunities to report on progress?

(1) Written notification shall include:

(a) student performance on the benchmark assessment and
ongoing progress monitoring;

(b) specific data driven and documented Tier 1 classroom
interventions implemented to-date;

(c) strategies for parents or legal guardians to implement at
home; and

(d) future parent or legal guardian options including:

(i) daily intensive intervention implemented through
a SAT process;
(ii) remediation; or
(iii) alternative programs.
(2) During the parent-teacher conference, the teacher shall review:

(a) the student’s performance in comparison to grade-level
literacy standards;

(b) assessment results that indicate the student is not on track
to meet literacy benchmarks;

(c) student growth targets through data-driven Tier | or, if
necessary, Tier 2 classroom interventions that w1 should lead to student proficiency in
reading by the end of the academic year; and

(d) a timeline of when documentation will be provided (at
least once per month and at each quarter) to inform parents or legal guardians whether or
not the student is on track to be college and career ready as measured by progress
monitoring and a date scheduled to review the student’s mid-year benchmark
assessment-and

(e) if a student was not proficient the year before, whether
retained or not retained, then a SAT process will take place for this student at this
parent/teacher conference.

Copied from above

B. If a student is not proficient in reading as determined by the middle of year
required state benchmark assessment, the student’s teacher shall notify the student’s
parent or legal guardian formally, in writing, within two weeks and with a reminder of
the previously scheduled date to hold a parent-teacher conference (for those whose
children are significantly on target) or a SAT meeting (for those whose children have
made little progress and who are still not proficient) to review their child’s performance
documentation. The state Rtl and SAT guidance documents and manuals shall be
followed.
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(1) Written notification shall include:

(a) student performance on the benchmark assessment and
ongoing progress monitoring;

(b) specific data driven and documented Tier 1 classroom or
Tier 2 intensive interventions implemented to-date; t/his is important to note, because in
the Rtl and SAT process, interventions must be conducted first in the general education
classroom for students without IEPs or who are not already on a SAT plan, so although it
may be obvious to some, it is not always understood, communicated, or implemented
properly. Classroom interventions, especially in schools with a co-teaching model, have
been proven to be the most effective delivery for the majority (80%) of students in need.
Pull-out, even more targeted Tier 2 and 3 interventions should be focused on the 15-20%
that do not respond to Tier 1 interventions, for those who have an IEP with a Reading
Goal that needs Tier 2 interventions, for students in SAT who need targeted Tier 2
Reading Interventions, and for ELs who need additional appropriate Reading
Interventions beyond what they should be receiving in the classroom with their peers.

(c) strategies for parents or legal guardians to implement at
home; this is actually important because sometimes a student reaches proficiency in the
previous skills discussed and targeted and is now working on the next skills in the
systematic and explicit teaching of reading, so parents and legal guardians need to know
how to continue to support them and even if they are on target, we want them to keep
making forward progress and not fall behind again and

(d) future parent or legal guardian options for students who
are still not proficient including:

(i) daily intensive intervention implemented or
continued through Tier 2 in the SAT process;
(ii) remediation; or
(iii) alternative programs.
(2) During the parent-teacher conference or SAT, the teacher shall
review:

(a) the student’s performance in comparison to grade-level
literacy standards;

(b) assessment results that indicate if the student is or is not on
track to meet literacy benchmarks;

(¢) a timeline of when documentation will be provided (at
least once per month and at each quarter) to inform parents or legal guardians whether or
not the student is on track to be college and career ready as measured by progress
monitoring and a date scheduled to review the student’s end of year benchmark
assessment-and

(e) if a student is not proficient, whether retained or not
retained, then a SAT process will take place for this student at this parent/teacher
conference.

(f) in the case that the SAT suspects a disability requiring a
Tier 3 or Special Education Diagnostic Evaluation, the parent or legal guardian will be
provided with the Parent Rights and Responsibilities IDEA document and a consent form
that shall be returned after a minimum of 2 days have passed to give the parent or legal
guardian time to consider the options available and ask questions, in order to be properly
informed of the decision they are making for their child that will affect their child for the
rest of their lives.

C. A The Student Assistance Team (SAT) shall develop an Academic
Improvement Plan (AIP) for any student not proficient in reading as determined by the
beginning of year benchmark assessment for students who are significantly behind and by
the middle of year benchmark assessment for students who are not proficient. The
Academic Improvement Plan shall clearly outline formal Tier 2 interventions, progress
monitoring activities, delegation of responsibilities for those interventions and associated
timelines to ensure student progress toward achieving grade-level literacy proficiency.
The state guidance manuals for SAT and RtI shall be followed and if the child is
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determined to need an IEP through the SAT recommendation of testing for a possible
disability, the IEP would not replace the AIP.

€:D. If a student is not proficient in reading as determined by the middle of year
required state benchmark assessment, the student’s teacher shall notify the student’s
parent or legal guardian formally, in writing, within two weeks and with a reminder of
the previously scheduled date to hold a parent-teacher conference (for those whose
children are not proficient) or another SAT meeting (for those whose children have made
little progress and who are still not proficient) to review their child’s performance
documentation and a retention recommendation meeting. The state Rtl and SAT guidance
documents and manuals shall be followed.

(1) Written notification shall include:
(a) student performance on the benchmark assessment;
(b) specific data driven and documented Tier 2 intensive
interventions implemented to-date;
(c) strategies for parents or legal guardians to implement at
home; and
(d) a retention option pursuant to 22-2C-6 NMSA 1978; or
(e) in the case of the parent or legal guardian either not
consenting to retention through a retention waiver or consenting to retention on the
waiver form for the next school year,
(i) continued daily intensive intervention
implemented through Tier 2 and the SAT process the following school year;
(ii) summer remediation; and/or
(iii) alternative programs.
(d) in the case that the SAT suspects a disability requiring a
Tier 3 or Special Education Diagnostic Evaluation, the parent or legal guardian will be
provided with the Parent Rights and Responsibilities document and a consent form that
shall be returned after a minimum of 2 days have passed to give the parent or legal
guardian time to consider the options available and ask questions, in order to be properly
informed of the decision they are making for their child that will affect their child for the
rest of their lives.
(2) Retention shall ensure that a student receives an additional year of
instruction in the same grade with an amended Academic Improvement Plan. If a
student’s parent or legal guardian decides not to retain the student, the parent or legal
guardian shall sign a retention waiver expressing their desire for the student to be
promoted to the next higher grade with an Academic Improvement Plan designed to
address specific early literacy deficiencies. A retention waiver shall only prevent the
student’s retention for one school year. If the student fails to reach proficiency in reading,
as determined by the benchmark assessment, the following year, the school shall retain
the student.

B:E. In all grades and subject areas, parents or legal guardians shall be notified
of their student’s results on required state assessments and provided their individual
student report no later than 30 days after the start of the academic school year. This
notification shall also be shared with the student’s former and current teachers no later
than 30 days after the start of the academic school year. How is this going to work? 1
know there is a roster provided to review to see whose scores will be included on a
teacher’s evaluation, the school’s evaluation, and the district’s evaluation, but what is
the mechanism for the scores to be provided to these teachers? This would be useful
information!

[6.19.9.9 NMAC - N, 7/1/2018]

6.19.9.10 EXEMPTIONS: Schools may only exempt students from retention for good
cause or pursuant to the completion of a retention waiver letter provided by the LEA. A
student who is promoted with an exemption shall continue to receive literacy
interventions that include specific literacy strategies prescribed in his or her academic
improvement plan until proficiency is achieved.

A. Good cause exemptions shall be limited to the following:
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(1) students with disabilities whose individualized education program
(IEP) indicate that participation in the benchmark assessment is not appropriate, pursuant
to Subsection I of Section 22-2C-6 NMSA 1978, or other applicable state laws and
regulations;

(2) students with disabilities who were previously retained in
kindergarten or grades one, two, or three, and who participate in the benchmark
assessment, and whose IEPs or section 504 plans reflect that they have received literacy
intervention for more than two years but are still deficient in reading. ;

(3) students who have been previously retained in their current grade;
or

(4) students identified as English language [earners who have had less
than three years of instruction in schools in the United States.

B. Documentation shall be submitted by all of the student’s Reading teacher(s)
to the school principal indicating why promotion is or is not appropriate. Documentation
required shall include the reason for or agains exemption and an existing academic
improvement plan, SAT plan or IEP.

C. The school principal or designated school administrator shall review and
discuss the recommendation with the team of student’s teacher(s), and parent or legal
guardian(s), and through the SATor the IEP Team to determine whether or not the
student qualifies for the requested exemption. If the sehoelprineipal the team determines
that, based on the provided documentation, the student qualifies for the requested
exemption, the school principal or designated school administrator shall make such a
recommendation in writing to the superintendent, if applicable erechartersehoel
administrater. The superintendent, if applicable, or eharter sehool-administrater principal
or designated school administrator shall accept or reject the recommendation in writing.
If accepted, the superintendent, if applicable, or principal or designated school
administrator will report to the department, in writing, the acceptance or denial, including
providing all of the above mentioned documentation in sections 6.19.9.9, A-E, and
6.19.9.10, A-C.

[6.19.9.10 NMAC - N, 7/1/2018]

6.19.9.11 ACCELERATION OPTIONS: Academically challenging curriculum
options that provide accelerated instruction shall be made available to public school
students in kindergarten and grades one through three as follows:
A. At a minimum, each school shall offer the following options:
(1) whole-grade and mid-year promotion
(2) subject-matter acceleration; ane
(3) online instruction in personalized, higher grade level content, and
(4) Gifted testing, if requested in writing.
B. Additional options may include the following:
(1) enriched science, technology, engineering, and mathematics;
(2) enrichment programs;
(3) flexible grouping;
(4) advanced academic courses;
(5) combined classes;
(6) self-paced instruction;
(7) curriculum compacting;
(8) advanced-content instruction; and
(9) telescoping curriculum.
[6.19.9.11 NMAC - N, 7/1/2018]

6.19.9.12 ELIGIBILITY AND PROCEDURAL REQUIREMENTS FOR
ACCELERATION:

A. LEAs shall establish in a team with public staff, board, parent and legal
guardian school engagement team input, and with Gifted Endorsed teacher input, in
accordance with Special Education, Gifted, IDEA and NM State guidance, laws and
policies, the student eligibility requirements and procedural requirements for any whole-
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grade promotion, mid-year promotion, or subject-matter acceleration that-mayresulina
student-attendinga-different-sehoek Schools are required by law to provide for that
student’s needs, not tell them they have to go somewhere else because we don’t
differentiate or scaffold instruction here, or this will happen in other areas of education
and student needs, such as student with disabilities, and will be transferred away from a
school because of behavior, academic struggles, etc. This is a Pandora’s box, if it gets
opened. We know, because we have dealt with all of this recently and have also had way
too many parents asking for their child to be tested for Gifted or Autism or something or
provided with acceleration and the principal/superintendent decides they don’t
necessarily believe in Gifted or they need to wait and wait with a lower level of education
that doesn’t nurture that child’s gifted needs, so a child languishes in their predicament
for up to two years without going through a SAT process or a Gifted evaluation, so this
should not be a decision that LEAs (if they are just one charter school or even a district
superintendent) should be able to make by themselves without oversight from state
guidance documents like the SAT manual or the Rtl manual. Currently, we have non-
individualized IEP Goals for Gifted high school students that are generic and all say the
same thing because of the decisions of administration from the principal/superintendent
to the special education director, so the Gifted students don’t even get necessarily what
they need and their test and dual credit scores and grades show that their strengths are
not being nurtured. Student eligibility requirements and procedural requirements
established by the EEA team shall be included in the LEA’s comprehensive student
progression plan. /f schools were adhering to the policies that are actually in place
already, like following a SAT, Rtl, Gifted Manual, Developing IEPs Manual, etc., then all
of this would be unnecessary. Our NM policies and guidelines already provide these
options, but schools don’t follow them.

B. School principals in a team with public staff, board, parent and legal guardian
school engagement team input, and with Gifted Endorsed teacher input, in accordance
with Special Education, Gifted, IDEA and NM State guidance, laws and policies, shall
establish student eligibility requirements and a process by which parents or legal
guardians may request student participation in acceleration options offered at their
school.

(1) Each principal shall inform parents or legal guardians and students
of the options available at the school and the associated eligibility requirements for each
option.

(2) If the parent or legal guardian selects one of these options, and the
student meets the eligibility requirements established by the prieipalteam, the student
shall be provided the opportunity to participate in the acceleration option.

C. When establishing considering individual student eligibility requirements for
acceleration, principals and LEAs shall consider, with input from Gifted Endorsed staff
and the parent, at a minimum:

(1) the student’s performance on a locally determined assessment;

(2) the student’s performance as indicated on his or her individual
student report;

(3) the student’s grade point average;

)-thestudent’s-attendance-and-conduetrecordsnot having this option
of acceleration could be the very reason that the student’s attendance and conduct are
being triggered, the antecedent to a behavior that affects negative consequences. A
student is not able to control their attendance in K-3".

They rely on adults for transportation, so it is not expedient to punish them for the adult,
who may be struggling with poverty. This appears to be a civil rights issue. There are
schools that provide proper incentive and attendance is very high, regardless of
demographics, but even those schools have attendance issues with even the brightest of
the student population as a result of poverty. The school also goes to great lengths to
make sure there is transportation provided with government funding or state funds,
however if the funds are not provided, the student should not be punished for a state’s
budget downfalls or for possibly re-prioritizing the funding unwisely (not to say that is
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necessarily happening right now). If a possibly Gifted student is denied access to
acceleration because of their conduct, this could be a legal discrimination and a federal
offense.

(5) recommendations from one or more of the student’s teachers in
core-curricula courses;

(6) a recommendation from a certified school counselor, if one is
assigned to the school in which the student is enrolled, or the student’s social worker or
private counselor; and again, our school doesn’t assign or provide school counseling, so
our students have to get counseling services outside of school and parents have to pay for
it.

(7) a recommendation from the student’s parent or legal guardian.
[6.19.9.12 NMAC - N, 7/1/2018]

HISTORY OF 6.19.9 NMAC: [Reserved]
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Early Literacy Remediation, Interventions, and Parental
Engagement Feedback

Arturo Lujan Lopez <alopez@sfps.k12.nm.us>

Mon 5/14/2018 8:49 AM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

| believe that in order to fulfill our responsibility as educators, we must ensure that we exhaust every possible resource to make
our scholars succeed. Reason why | believe that no student should receive a letter of retention unless Tier 2 interventions have
been implemented in the remediation process. | have seen too many colleagues not providing the necessary supports and just
letting our kids fall through the cracks while telling the parents that they implemented interventions. SAT leaders should verify that
those interventions are taking place.

Arturo Lujan

Dual Language Teacher

César Chéavez Elementary School
(505) 467-3200

**Disclaimer: This message and any attachments are intended for the use of the addresses(s) only and may be confidential and/or legally privileged. If
the reader is not the intended recipient, DO NOT READ, notify sender and delete this message. In addition, be aware that any disclosure, copying,

distribution or use of the contents of this message is strictly prohibited. The contents of this message, while possibly falling under the exceptions of the
Inspection of Public Records ACT [NMSA Chapter 14, Article2] may be subject to inspection by the public.
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Untitled

Robert Lamm <r.lamm@tucumcarischools.com>

Mon 5/14/2018 9:04 AM

To:FeedBack, Rule, PED <Rule.FeedBack@state.nm.us>;

These rules already exist in the form of PARCC test requirements. Students,
teachers, and parents know exactly where the student is with regard to reading and
writing based upon the reports that are generated from PARCC. What purpose will
these new rules rules serve? Are we actually going to hold kids back a grade until
they perform literacy skills at that grade level? If something isn't going to be done
with consequences to the student and family, then this rule is just another layer of
bureaucratic waste that teachers must jump through in order to perform no good for
anyone but to justify the jobs of those who are writing and administering the rules.

Are these rules designed to hold teachers accountable? If so, aren't we already being
held accountable through the teacher micromanagement system (politically called
the teacher evaluation system).

If you want to continue justifying your job, rather than creating more inane rules,
perhaps you could give the teachers more support. How?, you ask. Good
Question!!! How about holding students back when they don't perform to teacher
expectations (not even really teacher expectations since the State has usurped that
authority as well)? How about penalties and consequences for families and students
when the student doesn't perform? The State is pretty handy at micromanaging
schools and teachers, how about exerting some of that muscle on the families? If
the family doesn't value education, then no number of rules that you impose on
teachers is going to affect that change in attitude. However, hit parents where they
live, their spare time, their pocketbook, their freedom (yes, they can serve jail time
on the weekends if they aren't supporting their child educationally). They can pay
the school for extended school time to compensate teachers when their kids don't
perform during school hours, and yes they can come to school with their kids in the
evenings and work with their kids. Make it matter to the parents, and it will matter
to the kids. Until it matters to the parents, it won't matter to the kids.

In conclusion, don't hurt teachers, they are your friends. Hold parents accountable.
Students behaviors, attitudes, and ethics are reflective of those taught and held
closely by the families that are raising them. Affect a change of these attitudes and
behaviors and you will have yourself a whole new education system. Keep trying to
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change teachers, you are going to run out of teachers and have a whole lot of baby
sitters.

Respectfully Submitted,
Robert Lamm

Special Education Teacher
Tucumcari Public Schools
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