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programs, most often four- or five-year university

based programs, which are structured to enable 

graduates to meet state licensing requirements. 

Alternative routes to licensure are typically more 

condensed training programs and often target 

individuals with certain subject area/content majors. 

There are programs for career changers, military 

retirees, undergraduates who want short-term 

commitments, and individuals who want to take a 

test and teach immediately. The ultimate goal for 

prospective teachers in both comprehensive and 

alternative route programs is the same: to obtain a 

state license to teach. 

The teachers we need 

Every student deserves a well-prepared teacher. 

Approximately 200,000 teachers must be hired 

every school year to replace those who leave the 

profession, retire, or transfer to other schools.3 

According to the National Center for Alternative 

Certification, the number of teachers entering the 

profession through alternative route programs 

almost tripled between 2001 and 2006, growing 

from 20,000 to almost 60,000 teachers annually.4 

The growing number of teachers entering the pro

fession through alternative routes and the range of 

experience each brings to the classroom creates 

new challenges for states and districts committed 

to recruiting and retaining quality educators. 

NEA believes in the academic potential of all 

students and insists on high standards for teacher 

preparation and licensure to ensure that all 

students truly do have access to well-prepared 

teachers. To promote uniform quality, in 2008, 

NEA's Professional Standards and Practice Commit

tee established the following criteria to govern all 

state licensure requirements - regardless of the 

route taken to meet them: 

11 Every candidate must obtain a bachelor's 

degree that includes a liberal arts curriculum 

that ensures adequate basic skills in reading, 

writing, and computation. 

■ Every candidate must have preparation in and

demonstration of subject matter knowledge in

core teaching area and have an academic major

in that same teaching area.

■ Every candidate must have preparation in and

demonstration of professional and pedagogical

skills, knowledge, and ability.

■ Every candidate must participate in supervised

clinical practice via an internship, student

teaching, and/or mentoring program.

■ Every candidate must participate in a new

teacher induction program that includes

mentoring from a qualified teacher in addition

to support and/or mentoring from university

faculty, school administrators, and new teacher

peers.

■ A candidate receives a full professional license

only after demonstrating effective classroom

practice as a teacher of record.

Recruiting and retaining well-prepared teachers to 

staff high-needs schools is especially challenging, 

but fast-track programs only exacerbate the prob

lem of the "revolving door" of teacher turnover by 

emphasizing short-cut preparation and short-term 

commitments in the very environments that need 

teacher stability the most. 

One promising strategy for attracting, developing, 

and retaining high-quality teaching recruits is the 

urban teacher residency model. Residency models 

incorporate critical components of NEA's policy into 

their programs in that they screen, recruit, and 

support talented college graduates who seek long

term teaching careers in urban school districts. The 

teacher residents participate in a year-long, paid 

residency during which they study under a master 

teacher, take coursework at a partner university, 

and ultimately teach in the master teacher's class. 

There is ongoing communication between the 

master teacher and the residency sponsor, with the 

candidate's field experience and coursework 
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