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Video #2 – Domain 3 – Panel – Levels of Performance, Evidence, Strengths and Feedback 
 
Grade: Grade 2 
Content: Vocabulary 
 

States that lesson is matching vocabulary words with definitions. 3A 
Instructions are set up for behavior as well as routines used in lesson are stated by 
teacher and followed by students. Students appear to be aware of routine. 
Student responses show awareness such as vocabulary partners and choral 
responses (class, class, yes, yes). 

3A 

Match the words on the easel to the definitions and then we will add pictures 
later. 

3A 

Teacher pantomimes turning on and off a light switch. 3A 
Three or four times the teacher had to remind students of the expectation. 3A 
After asking a question, students raise hand when ready to respond and teacher 
waits (wait time) until most students have hands raised before asking them to 
turn and talk or teacher calls on student. 

3A 

The order doesn’t matter, I just need my first person to go first. 3A 
Anything on the vocab wall is there to help you. 3A 
 
Thanks for raising your hand. 3B 
Teacher asks students to listen to a definition and then find matching word. Later 
in the lesson two students are asked “Why do you think it is_____?” (power, 
energy). 

3B 

Any questions? Waits 2 seconds and does not look at students. 3B 
Students interact with teacher to answer question, majority of time, 80% of 
students had student-to-student interaction through turn and talk, vocabulary 
partners and small group relay teams. 

3B 

Does everyone agree? 3B 
Students raise their hands and teacher asks ss to turn and talk. 3B 
What does power mean – wait time of 4 seconds before she directs students to 
turn and talk. 

3B 

Why do you think this is power? 3B 
Teacher used a consistent set of recall and matching questions for students in the 
first two activities in the lesson. The third segment asked studenst to connect a 
visual with a vocabulary word. 

 

Calls on students raising their hands. 3B 
 
Without words – just actions – teacher points to words and students act out the 
definition 

3C 

Teacher has students turn and talk, do vocabulary partner talk and small group 
team talk.  Use of actions for two parts of lesson were active and supported 
diverse learners. Active engagement through above groupings and tasks. 

3C 
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Teacher supports students by pointing out “tricky” words and talking briefly about 
them by using language that was appropriate, e.g. this windmill turns and sends 
power to us. 

3C 

Tell your neighbor what underground means 3C 
Turn and talk to your neighbor to see if you agree. 3C 
Beneath the surface of the earth – turn and talk to your neighbor 3C 
Who has an action for underground? 3C 
Stand shoulder-to-shoulder with your vocab partner 3C 
Let’s add pictures really quick before we do some relays. 3C 
Students start their vocab relay 3C 
Teacher changes her assistant three times. 3C 
Teacher leads a mirror reading of the vocabulary words and definitions. 3C 
Teacher used three student assistants during first segment of lesson. Assistants 
were asked to locate vocabulary word on the easel for the board. 

3C 

Tell your neighbor what “silent” means. 3C 
Without your voice – just your actions. 3C 
 
Thumbs up if you agree 3D 
Teacher uses Thumbs Up/Thumbs Down strategy to determine if students agreed 
with provided words.  Also stated she was listening to their responses as a check 
for understanding. 

3D 

Vocabulary crossword "to see if you can get the tricky ones”six minutes. 3D 
Feedback provided was in the form of a praise, “good” or affirming the correct 
responses. 

3D 

What did your little group say? 3D 
 
Students move to different spaces in the room four times in the 19 minute 
segment. 

3E 

Uses many different strategies (matching, turn and talk, visuals, standing, relay 
game, vocabulary partners, actions/TPR) in instructional lesson. 

3E 

Teacher asked students questions throughout the lesson; only one student asked 
the teacher a question. 

3E 

During the team relay part of the lesson, students had to work as a team by 
discussing and coming to agreement on the meaning of words. 

3E 

 
3A 3B 3C 3D 3E 

Applying Developing Applying Developing Applying 
 
Strengths 

• Student movement in the classroom – use of kinesthetic learning techniques. 
• Use of kinesthetic, visual and auditory learning strategies. 
• Routines were well established and students fully participated in those routines. 

 



3 
 

Feedback 
 

• When you delivered the different components of the lesson, in what ways could you 
increase the amount of higher-level questioning during a vocabulary lesson? (3B) 

• During the lesson you used a lot of Thumbs Up/Thumbs Down to check group 
understanding of the vocabulary words and meanings. In what ways might you assess 
individual student understanding of the vocabulary words and meanings? (3D) 

• When you are teaching vocabulary and thinking about types of questions you might ask, 
what criteria do you use to decide what types of questions to use to positively impact 
student learning? 

• Of the three strategies you have explored for collecting a quick assessment of you 
students’ understanding, which do you see as a support for you and your classroom? 

• When the students participated in Turn and Talk, how did you know they were on task 
and accurately defining the vocabulary word? 

• I noticed only 6 students contributed to the whole group discussion; I’ve found if you 
prompt all students to think and then discuss with a partner first, everyone is able to 
contribute – give that a go and see how it works for your students. 

• How did you feel about the pacing of the lesson? Do you think your students all learned 
the words and definitions? How do you know? 

• I noticed students were participating in the movement and mirror activities. I wonder 
what might happen if you were able to incorporate an informal formative assessment to 
track individual student progress on the vocabulary definitions. 

 
 


