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Native American Community Academy 
Mission Statement  
Since its founding in 2006, the Native American Community Academy (NACA), an academically rigorous 
and culturally-integrated APS district charter school, has been guided by the belief that Native American 
children thrive in academic environments that include and value their language, history, heritage, and 
culture. NACA’s wellness concept for Indigenous Education supports youth physically, emotionally, 
academically, and spiritually, helping them to develop confidence in their cultural identities and to 
persevere academically to prepare them for college, careers, and community leadership. 
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A. Student Achievement 

Objective 
To ensure student achievement in New Mexico public schools is measured by statewide tests that are approved 
by PED, and results are disaggregated by ethnicity, gender and economic status, and disabilities.”  

Background 
The New Mexico assessments include the evaluation of student progress in the following areas: Reading K–2; 
English Language Arts 3–11; Math 3–11, which includes Algebra I (may be given in grade 8), Algebra II, 
Geometry, Integrated Math I, Integrated Math II, Integrated Math III; Science, Spanish Reading, Reading for 
Students with Disabilities, Math for Students with Disabilities, and Science for Students with Disabilities.  

Methods  
This section includes assessment data used to measure student progress as reported in the 2018–2019 school 
year. Proficiencies are developed based on scores for K-2 from Istation testing, Grades 3-11 Reading and Math 
from the former Partnership for Assessment of Readiness for College and Careers (PARCC) and Transitional 
Assessment in Math and English Language Arts (TAMELA). Science testing in grades 7 and 11 is the NM 
Standards Based Assessment (SBA) in Reading and Science. The assessments include NMAPA Science, Math, 
and Reading; 4) PARCC ELA (Reading) and Math; and 5) IStation Reading. Reading is assessed in grades K 
and higher. Math is assessed in grades 3 and higher.  

As a rule, proficiencies for groups with fewer than 10 students are masked; they are not reported because the 
number is too small to determine statistical significance, and student privacy might be compromised. 

Data is presented in various formats including tables, student growth summary reports, and comparative 
charts. Data was obtained courtesy of NACA staff Thomas Genné, Director of Data, Analysis, and 
Reporting.  
 
Results 
A district school analysis of student achievement in table format for elementary, middle, and high school 
is provided in this section, reporting NWEA results on growth for Reading, Math, and Science. NACA 
student averages in addition to disaggregated data for the following sub-groups is provided:  

1. Multi-year Comparison of Data—in Reading, Math and Science (2017–2018; 2018–2019) 
2. Ethnicity—by subgroups: American Indian, Caucasian, African American, Hispanic, and Asian 
3. Grade level— in Reading, Math, and Science 
4. Economic status—in Reading, Math, and Science 
5. Gender—in Reading, Math, and Science 
6. Student with Disabilities— in Reading, Math, and Science 

 
District and statewide data for the same subgroups can be found in Appendix 1 Statewide Student 
Assessment Scores. Additional comparisons in performance data for English Language Arts and 
Mathematics, and a school/district/state comparison of PARCC scores are also included. 
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A.1 Student Assessment Data and Comparison Tables  
 

NACA Kindergarten and 1st grade Reading proficiency levels are similar to the state averages for 
American Indian (AI) students. NM statewide AI Reading proficiency for Kindergarten is 48% and 1st 
grade is also 48% (based on 2017- 2018 data). 
 

Middle School 2018-2019 SY 
 Reading, Math, and Science  

Grade Reading Prof # Reading % Math # Prof # Math % Science # Prof # Science % 

6 45 4.95 11% 45 4.05 9% n/a n/a n/a 

7 73 10.95 15% 73 5.11 7% 76 23.56 31% 

8 57 5.13 9% 55 6.05 11% n/a n/a n/a 
MS Aggregate 175 21.03 12% 173 15.21 9% 76 23.56 31% 

                    
Middle School 2017-2018 SY  
Reading, Math, and Science   

Grade Reading Prof # Reading % Math # Prof # Math % Science # Prof # Science % 

6 52 4.16 8% 52 4.16 8% n/a n/a n/a 

7 65 7.15 11% 64 3.2 5% 63 18.27 29% 

8 68 14.28 21% 77 9.24 12% n/a n/a n/a 

MS Aggregate 185 25.59 22% 193 16.6 13% 63 18.27 29% 

NACA students begin to improve beyond state proficiency levels by the end of middle school.  
Statewide AI Reading proficiency for 6th grade is 20%, 7th grade is 23%, and 8th grade is 21%.  
Statewide AI Math proficiency for 6th grade is 12%, 7th grade is 11%, and 8th grade is 11%. 
 

High School 2018-2019 SY 
 Reading, Math, and Science  

Grade Reading Prof # Reading % Math # Prof # Math % Science # Prof # Science % 

9 56 11.76 21% 57 7.98 14% n/a n/a n/a 

10 41 15.99 39% 39 3.9 10% n/a n/a n/a 

11 43 19.78 46% 46 5.06 11% 46 8.74 19% 
HS Aggregate 140  34% 142 16.94 12% 46 8.74 19% 

            

  
Elementary School Reading Proficiency  

2017-2018 SY 2018 - 2019 SY 

Grade Reading# Prof # Reading% 
 

Grade Reading# Prof # Reading % 

K 21 10.29 49%  K 21 10.29 49% 

1 20 7.8 39%  1 20 7.8 39% 

ES Aggregate 41 18.09 44%  ES Aggregate 41 18.09 44% 
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High School 2017-2018 SY 
Reading, Math, and Science 

Grade Reading Prof # Reading % Math # Prof # Math % Science # Prof # Science % 

9 46 10.12 22% 37 5.92 16% n/a n/a n/a 

10 44 15.84 36% 43 9.03 21% n/a n/a n/a 

11 36 20.16 56% 36 3.6 10% 33 9.9 30% 
HS Aggregate 126 46.12 37% 116 18.55 16% 33 9.9 30% 

NACA students show improvement over the statewide proficiency for American Indian (AI) students. 
Statewide AI Reading proficiency for 9th grade is 19%, 10th grade is 25%, and 11th grade is 33%. 
Statewide AI Math proficiency for 9th grade is 10%, 10th grade is 9%, and 11th grade is 5%. 
 
NWEA provides teachers with assessment data that is used to inform class instruction based on the RIT 
scale. The scale is a tool that measures academic growth by supplying educators valid, reliable, and 
predictive data to help them make a difference in the student learning experience. MAP® Growth™ 
creates a personalized assessment experience that accurately measures academic performance and 
measures growth in equal intervals, regardless of a student’s grade, age, or performance. NACA student 
growth summaries have been provided for K-11th grade in Reading, Math, and Science. In Reading chart 
A.2, the observed growth in grades 7,9,10, and 11 exceeds the school norm projected growth. In Math 
chart A.3, observed growth is greatest in 8th and 10th grade. For Science chart A.4, the strongest growth 
is seen in 7th and 10th grade.  
 
 

A.2 NACA MAP Student Growth Summary Report: Reading Chart  

 A.2 Chart 
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A.3 NACA MAP Student Growth Summary Report: Mathematics Chart 

A.4 NACA MAP Student Growth Summary Report: Science Chart 

A.4 Chart 

A.3 Chart 
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A.5 Table 2018 NACA Kindergarten to 3rd grade Reading and Math proficiency; 6-11th 
grade Reading and Math proficiency by ethnicity and subgroups; and 7th / 11th grade 
Science proficiency  
In order to meet confidentiality requirements:  
1) Information is not shown for groups with fewer than 10 students. 
2) Percentages may be reported in ranges. 
Proficiencies are developed based on scores for K-2 from Istation testing, Grades 3-11 Reading and Math 
from the former Partnership for Assessment of Readiness for College and Careers (PARCC) and 
Transitional Assessment in Math and English Language Arts (TAMELA). Reading is given in grades K 
and higher. Math is given in grades 3 and higher. Science is given in grades 7 and 11. 
 

READING MATH SCIENCE 

School Grade Group N Prof 
& Above% N 

Prof 
 &  

Above% 
N 

Prof 
 &  

Above% 
NACA  KN All Students 21 40-49     
NACA 1 All Students 20 29-39     
NACA 2 All Students 20 22-38     
NACA 3 All Students 22 18 22 14   
NACA 3 American Indian 16 19 16 13   
NACA 6 All Students 45 11 45 9   
NACA 6 Female 20 15 20 10   
NACA 6 Male 25 8 25 8   
NACA 6 American Indian 39 10 39 10   
NACA 7 All Students 73 15 73 7 76 31 
NACA 7 Female 36 20 36 3 36 39 
NACA 7 Male 37 11 37 11 40 24 
NACA 7 Hispanic 18 17 18 0   
NACA 7 American Indian 52 15 52 10 69 30 
NACA 7 ELs, Current 14 14 14 0   
NACA 7 SWD 17 0 17 0   
NACA 8 All Students 57 9 55 11   
NACA 8 Female 31 13 29 10   
NACA 8 Male 26 4 26 12   
NACA 8 American Indian 53 9 51 10   
NACA 8 ELs, Current <10  <10    
NACA 8 SWD 16 0 16 6   
NACA 9 All Students 56 21 57 14   
NACA 9 Female 26 42 27 15   
NACA 9 Male 30 3 30 13   
NACA 9 American Indian 50 22 51 16   
NACA 9 ELs, Current 14 0 14 7   
NACA 9 SWD 11 0 11 0   
NACA 10 All Students 41 39 39 10   
NACA 10 Female 20 50 20 10   
NACA 10 Male 21 29 19 11   
NACA 11 All Students 43 49 46 11 46 19 
NACA 11 Female 22 55 23 4 25 13 
NACA 11 Male 21 43 23 17 21 26 
NACA 11 Hispanic <10  <10    
NACA 11 American Indian 36 47 39 8 43 18 
NACA 11 ELs, Current <10  <10    
NACA 11 SWD 11 18 11 0   
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Multi-Year Student Performance Comparison in English Language Arts and Math 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
A.7 Table Data for Student Performance Comparison in English Language Arts 

Year All Students American Indian 
2016 27.7 16.9 
2017 28.6 17.6 
2018 31.1 21.8 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
A.9 Table Data for Student Performance Comparison in Math  

Year All Students American Indian 
2016 19.9 10.4 
2017 19.7 10.1 
2018 21.6 12.6 

 
The charts and tables above compares the English Language Arts and Math proficiency levels of all 
students in the state of New Mexico to all American Indian students. This demonstrates the 
underperformance of American Indian students as compared to all other students in these two critical 
subjects.  
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NACA PARCC Score Proficiency Comparison  

 
PARCC Score Proficiency Comparison  
The charts above compare the English Language Arts and Math PARCC scores for grade levels 6–11 as 
a percentage of proficiency for the state of New Mexico, Albuquerque Public Schools (APS), and NACA 
(Chart 3 and Chart 4). The sharp increase in Chart 3's proficiency in English Language Arts from middle 
school grade levels 6–8 to high school grades 9–11 demonstrates NACA's commitment to preparing 
students for college and beyond and the effectiveness of NACA's Indigenous Education model and 
holistic wellness approach to student instruction.  
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Conclusion   
Long-term data is the most helpful to see the progress NACA students make. NACA receives its 6th 
grade students from other schools and the deficits are already in place and present themselves in the 
state testing. Data demonstrates that the longer a student is enrolled at NACA, the greater the 
amelioration of deficits. By 11th grade, NACA students are performing better than their statewide peers.  
 
The data provided shows that elementary students’ (grades K–3) overall proficiency (based on Istation level 3 to 
5) grew from 51% in August to 77% by May. Grades K–1 have especially strong scores with 57% and 45% 
Reading proficiency, respectively. In 2016, NACA began offering grades K–1, and is adding an elementary grade 
annually to grow to a full K–12 school by 2020. Middle school students at NACA have currently all come from 
other schools in the district and have lower scores upon entry. In 6th grade, Reading and Math proficiencies are 
both 8%, and rise to ≤20% by 8th grade. Science proficiency for female middle school students is 15 percentage 
points above their male counterparts. High school Reading achievement scores also show a sharp difference 
between females (42%) to males (3%), and Science achievement scores decline from 2018-19 SY at 26% from 
50% in 2017-18 SY. 

Action Plan 
NACA’s Elementary students are showing strong growth in literacy, and NACA is putting structures in 
place—including expanded Out of School Time (OST) four days weekly and station-based learning during 
class time--to continue to grow these results. 

 Over the past year, OST Students received small-group literacy instruction, with staff focused on 
Reading fluidity, comprehension, and word acquisition using culturally relevant texts and leveled 
readers. Students also played learning games, such as writing common sight words with sidewalk 
chalk (e.g., of, the, and), and hopping onto the words as they practiced saying them quickly. In 
Math, students enjoyed quick energizers focused on fluency in addition, subtraction, and 
fractions.  

 NACA participated in the K-3 Plus program in summer 2018, and the K-5 Plus program (for 
grades K-4) in summer 2019. This provides our elementary students with an additional 25 days of 
school to minimize “summer slump.”  

In upper grades (6-12), NACA is providing OST tutoring, and is adding a STEM-focused project-based 
OST program this fall. This will help students to increase their understanding of real-life applications for 
math and science theory.  

 NACA’s Hiyupo Program is a mentorship program created to support male Native students who 
are demonstrating poor grades or behaviors such as poor attendance/truancy or repeat 
infractions. Through in-school advisory and OST opportunities four days/week, students work with 
mentors to connect with culture, receive direct support to increase their grades, and develop skills 
to increasingly take ownership for their actions. 
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B. School Safety 

Objective   
Ensure that students in New Mexico schools attend safe, secure, and peaceful schools. 
 

Background   
New Mexico looks at strategies to keep students, staff, and faculty safe in schools. The School Safety 
plan offers new research and original approaches with the intent to: 

1. Assist schools and their community partners in the revision of the school-level safety plans;  
2. Prevent an occurrence or recurrences of undesirable events;  
3. Properly train school staff, faculty, and students to assess, facilitate, and implement response 

actions to emergency events; and  
4. Provide the basis for coordinating protective actions prior to, during, and after any type of 

emergency.  
NACA has developed supports to ensure the safety of its students. These provisions include policies and 
procedures for school safety, student discipline, safety committees, safety implementation plans, 
prevention plans, emergency response plans, recovery plans, monthly evacuation drills, shelter in place 
drills and the appropriate filing of required state reports. 
 
Methods  
This section includes information on (1) the school’s climate and environment and (2) student infractions. 
 
Results 
School Climate and Environment  

NACA's students are extraordinarily diverse, with over 60 Native American tribes historically represented 
and 18 different ethnicities. NACA is committed to providing equal access across all school programs and 
activities in an environment free from discrimination and harassment. We celebrate the unique identities 
of each student, and acknowledge distinct linguistic, cultural, and socio-organizational backgrounds 
through culturally-integrated curricula and inclusion of Native languages, histories, and literature.  

NACA provides whole school intervention, with high expectations set for attendance, engagement, 
academic achievement, and the assumption that all students will graduate prepared for secondary 
education. Each student participates in a holistic Wellness program, integrating academic, physical, 
relational, and spiritual health in the context of Native identity. Students work with an advisor in small 
groups, establish a plan for success with their teachers and family; and receive access to student support 
services. NACA’s Healthy Helping program involves parent-child parenting classes and classroom 
sessions to improve communication and decision-making. The culturally and spiritually grounded program 
involves implementation of extracurricular activities, summer sessions, a girls group, and sessions with 
cultural experts. The Youth Mental Health First Aid works to decrease the risk of suicide by increasing the 
ability of NACA high school parents and NACA staff to intervene effectively. Positive NACA Norms aims 
to create a supportive school environment that is free of bullying.   

NACA was founded as a community-led school, engaging hundreds of stakeholders in conversations 
about the role and goals of a charter school serving urban Native youth. These conversations continue to 
be fostered each year, with mentorship programming, engagement with tribal elders, meaningful family 
engagement and communities of practice central to our Indigenous Education model. NACA also seeks to 
offer a transparent organizational culture for our staff, using unbiased data to inform our teaching 
methods. NACA cultivates a team-approach in curriculum review and brainstorming around challenges. 
NACA strives to integrate the following core values throughout all programming and structures: 
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1) Respect – Having concern for harmonious relationships; honoring yourself, your peers, your family, 
your elders, your ancestors, your teachers, your school, your community, your tribe/nation. 

2) Responsibility – We are responsible to our People; past, present and future, as well as our 
environment and other living things. 

3) Community/Service – We belong to the NACA community as well as the communities of our 
neighborhoods, cities, pueblos, reservations, and nations. This means that, along with rights, we have a 
responsibility to provide services to make our community a better place for all. 

4) Culture – We honor and value our own cultures and those of others. 

5) Perseverance – Indigenous people have endured because of the perseverance and determination of 
those that came before. We make our ancestors proud by remaining constant to a purpose, idea or task 
in spite of obstacles. 

6) Reflection – Indigenous thinking and learning is a reflective process involving a deliberate looking 
inward, self-awareness and contemplation of deeper meanings. 

 
Student Infractions  
When behavioral issues arise, NACA favors a Restorative approach as an opportunity for students to 
understand the consequences of their actions, to develop empathy for others, and to experience how to 
make amends in such a way as to strengthen the community bonds that may have been damaged.  

 

Based on school data, student disciplines for 2018-19 SY includes 257 discipline referrals during 1st 
semester, with 89 referred for intervention and resulting in 30 Behavior Intervention Plans. During 2nd 
semester, a total of 130 infractions were referred, with 59 referred on and 9 resulting in Behavior 
Intervention Plans. Infractions were predominantly for low-level offenses. During 2018-19 SY first 
semester, 34 suspensions were incurred, and 32 during second semester. These figures are provided in 
Table B.2 for reference with the Discipline Log provided as Appendix 5. 
 

 
 
 
 
 
  

Table B.2 2018-2019 
Disciplinary Infractions Semester 1 Semester 2 
Discipline Referrals 257 130 
Referred for Intervention 89 59 
Behavior Intervention Plan 30 9 
Suspensions 34 32 
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Conclusion   
NACA promotes healing from 
intergenerational trauma caused by racism 
and marginalization by reclaiming Native 
Culture as the basis and the means to 
student success, achievement, learning, 
and holistic wellness for individuals, 
families and communities.  
The graphic to the right shows how NACA's 
founding values support this work. NACA's 
vision of wellness emphasizes the sacred 
power and value of meaningful 
relationships through physical activity, 
emotional intelligence, and traditional 
ecological wisdom utilizing the concept of 
K'e. K'e is the knowledge of kinship and 
one's relationship to humans, the natural 
environment, the supernatural, ancestry 
and future generations.  
 
Action Plan 
When restorative approaches are inadequate, our Student 
Handbook provides a clear outline of disciplinary 
procedures, including an appeal process to ensure that 
students are treated fairly. NACA's Discipline Flowchart is 
provided to the right in B.4, to show how the school handles 
disciplinary actions and ensures the safety of all students, 
staff and administrators.  
 
According to the Planning for Safe Schools in New Mexico 
School Guide: "Students cannot learn and teachers cannot 
teach if they do not feel safe in their school environment. 
Families and communities expect schools to keep our 
children safe from threats (i.e., human-caused 
emergencies such as crime and violence) and hazards 
(i.e., natural disasters, disease outbreaks and accidents) 
during the school day, on school grounds and to/from/at off-
site school activities." NACA fully supports the goals for 
safe schools in New Mexico.  
 
According to the 2017 -2018 APS Performance 
Framework, NACA meets all school governance and 
reporting, employee, and school environment 
qualifications. This includes compliance with all 
governance requirements, school management accountability, teacher and staff credentialing, employee 
rights, background checks, school facility requirements, health and safety, and information handling.  
The I-Choose APS Performance Framework is provided for reference as Appendix 2. 
 
  

B.3 Hiyupo Program Model 

B.3 Chart 

B.4 Chart 

B.4 NACA Discipline Flowchart  
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C. Graduation Rate 

Objective   
The graduation objective is to ensure that all American Indian students are given the opportunity to graduate from 
high school with a New Mexico Diploma of Excellence. The high school experience and diploma together provide 
students with solid preparation for college and career readiness.”  

Background   
Transitioning to the National Governors Association (NGA) cohort computation method, New Mexico 
implemented its first 4-year cohort graduation rate in 2009. This adjusted cohort graduation rate improves 
our understanding of the characteristics of the population of students who do not earn regular high school 
diplomas or who take longer than four years to graduate. Numerous statistics and reports from the U.S. 
Department of Labor indicate the importance of a high school diploma and reflect the high economic 
costs of not completing high school. Since 2003, New Mexico has reported on a 5-year cohort graduation 
rate for American Indian students in order to better capture the number of students acquiring the New 
Mexico Diploma of Excellence  
 

Methods  
This section examines the APS district Graduation Rates and provides comparison with NM, APS, and 
NACA. Data is disaggregated by ethnicity, gender, subgroups for economically disadvantaged students, 
students with disabilities (SWD), and English Language Learners. 
 
Note that a cohort consists of all students who were first-time freshmen four years earlier and who 
graduated by August 1 of their 4th year. Additionally, cohorts are tracked for two additional years past 
their expected year of graduation, yielding 5-year and 6-year graduation rates for the 4-year cohort. 
These results can be found on the PED website or the School Grade Report Card. Targets for 
graduation—called School Growth Targets (SGT)—were reset and approved by the U.S. Department of 
Education (USDOE) in the spring of 2012.1 
 
Results 
District Graduation Rates 
 
APS provided the five-year graduation rate by 
ethnicity in chart C.1 shown to the right. This 
chart shows American Indians have the lowest 
graduation rates in the district. At NACA, our 
culturally inclusive program and holistic 
Indigenous Education model has shown to be 
successful at keeping American Indian youth 
engaged in academics and supported during 
the critical identity development stage. NACA's 
Dropout Rates as reported in NM PED STARS 
are provided as evidence of NACA's 
contribution to improve Indian education.  
 

 
1 Source:https://webnew.ped.state.nm.us/bureaus/accountability/graduation/ 
 

C.1 APS Five-Year Graduation Rate by Ethnicity Chart 

 C.1 Chart 
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NACA Graduation Rate Comparison  
NACA's 4-year graduation rate surpasses that of the state of New Mexico and APS. NACA believes 
Indigenous Education is a direct factor in its higher graduation rates for AI students. By integrating holistic 
wellness into the measure of student success that addresses the intellectual, physical, social/emotional 
and community/relationship of students, as well as programming that is targeted for boys and young men 
of color, NACA’s approach is demonstrating positive outcomes for American Indian students in NM. 

In 2016, NACA's 4 year graduation rate was 74% as compared to APS's rate of 47%. In 2017, APS 
reported a graduation rate of 54.6% for AI students and NACA reported 69%. That grew in 2018, with 
NACA reporting 75.3% and APS reporting 54.2%.  

 
NM Student Graduation Rates 2016-2018 
 

Above is a side by side comparison of graduation rates for all NM students and NM's American Indian 
students from 2016, 2017, and 2018. A gradual increase from 63% to 65.8% in number of students who 
complete a 4-year program and graduate is shown.  
 
Tables C.4 and C.5 in the following pages show that between the 4-year and 5-year cohort groups at 
NACA, the graduation rate increased from 70% to 81% for all NACA students and from 74% to 83% for 
American Indian students. The 6-year cohort group had a graduation rate of 85% for all students and the 
American Indian subgroup. The 4-year graduation rate for the economically disadvantaged subgroup had 
a significant increase in the 5-year timeframe from 2013 to 2018. Moving from 53.5% in 2013 to 76% in 
2018, the 22.5-point rate gain could be in part linked to NACA’s expanded student support programs 
designed to address the needs of economically disadvantaged Native American families. 
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School Group Rate Group Rate  Group Rate 
NACA All Students 72 All Students NA  All Students NA 

NACA Female NA Female NA  Female NA 
NACA Male NA Male NA  Male NA 
NACA American Indian 69 American Indian NA  American Indian NA 

NACA Econ Disadv 74 Econ Disadv NA  Econ Disadv NA 

NACA SWD 71 SWD NA  SWD NA 

NACA English Learners 72  English Learners NA  English Learners NA 

 

  
School Group Rate Group Rate Group Rate 
NACA All Students 70 All Students NA  All Students NA 

NACA Female 76 Female NA  Female NA 

NACA Male 64 Male NA  Male NA 

NACA American Indian 74 American Indian NA  American Indian NA 

NACA Econ Disadv 76 Econ Disadv NA  Econ Disadv NA 

NACA Non Hispanic 71 Non Hispanic NA  Non Hispanic NA 

NACA English Learners NA  
English Learners NA  English Learners NA 

 

 
School Group Rate  Group Rate  Group Rate 
NACA All Students 70  All Students 81  All Students NA 
NACA Female 76  Female 87  Female NA 
NACA Male 64  Male 74  Male NA 
NACA American Indian 74  American Indian 83  American Indian NA 
NACA Econ Disadv 76  Econ Disadv 86  Econ Disadv NA 
NACA Non Hispanic 71  Non Hispanic 80  Non Hispanic NA 
NACA English Learners NA  

English Learners 85  English Learners NA 
 

 
 

 

School Group Rate Group Rate  Group Rate 

NACA All Students 70 All Students 81  All Students 85 

NACA Female 76 Female 87  Female 92 

NACA Male 64 Male 74  Male 77 

NACA American Indian 74 American Indian 83  American Indian 85 

NACA Econ Disadv 76 Econ Disadv 86  Econ Disadv 89 

NACA Non Hispanic 71 Non Hispanic 80  Non Hispanic NA 

NACA English Learners NA  
English Learners 85  English Learners 96 

C.4 NACA's Graduation Rates by Gender, Ethnicity, and Subgroups for Economically 
Disadvantaged, Students with Disabilities, and English Language Learners for Multiple Years 
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School Group Rate  Rate   Rate 
       

NACA All Students 66.6  All Students 73  All Students 75.0 
NACA Female 76.9  Female 82  Female 82.1 

NACA Male 53.6  Male 60  Male 65.9 

NACA Hispanic   Hispanic   Hispanic 74.2 

NACA American Indian 67.4  American Indian   American Indian 78.4 

NACA Econ Disadv 71.2  Econ Disadv   Econ Disadv 80.1 

NACA SWD 29.3  SWD   SWD  

NACA English Learners  73.2  English Learner 81    English Learners 81.5 

 

School Group Rate  Rate  Rate 
NACA All Students 64.7  All Students  73.7  All Students 83 

NACA Female 79.3  Female  88.5  Female 89 

NACA Male 50.5  Male  59.0  Male 76 

NACA Hispanic 73.4  Hispanic  73.4  Hispanic  

NACA American Indian 63.8  American Indian  74.3  American Indian  84 

NACA Econ Disadv 60.4  Econ Disadv  72.5  Econ Disadv 83 

NACA English Learners 71.4  English Learners  80.3  English Learners ≥ 80 

 

School Group Rate  Rate  Rate 

NACA All Students  57.2  All Students 69.7 

NACA Female  73.6  Female 81.2 

NACA Male  47.0  Male 62.2 

NACA Hispanic    Hispanic  
NACA American Indian  55.3  American Indian  67.2 

NACA Econ Disadv  53.5 Econ Disadv 68.8 

NACA SWD  76.0  SWD 76.0 

NACA English Learners  66.0  English Learners 77.7 
 

*Results are blank for subgroups with fewer than 10 student records to comply with confidentiality requirements. 
 
 
 

C.5 NACA's Graduation Rates by Gender, Ethnicity, and Subgroups for Economically 
Disadvantaged, Students with Disabilities, and English Language Learners for Multiple Years 
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Conclusion   
Overall, the number of AI/AN student graduates have increased, however, AI/AN students continue to 
have the lowest graduation rate when compared to other student groups. Chart C.6 below from APS 
shows the percentage point increase in Native American Graduation Rate.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

With the new NACA high school campus now 
open at Central New Mexico (CNM) 
Community College, supports are being put 
into place to track the college experience of 
NACA alum. This is direct support that will 
help students to stay enrolled and on track for 
a certificate, degree, or transfer to a four-year 
institution. The chart C.7 to the right shows the 
overall APS district increase in college 
enrollment from 2014 to 2017. 
 
Action Plan 
NACA is committed to leveraging the power of our cultures, communities, and languages to transform 
Indigenous Education, empowering Native youth to attend and complete a college education and become 
leaders in their communities. NACA now has committed leadership, with four staff supporting College 
Engagement work. Having staff to support the efforts to prepare students and their families for college is 
important for students who are preparing to be first generation college students. Extending NACA's 
academic and social/emotional supports to alumni and their families through family engagement 
sessions, orientation meetings for graduating seniors enrolled at CNM or UNM, and one-on-one planning 
and coaching sessions with students is an important step in developing the kind of community-driven 
support Native students need as they prepare for college. NACA alumni are also increasingly engaged at 
the college level as NACA works to widen the understanding of what excellence and academic success 
look like. By examining how students are engaging in leadership and how that leadership serves students 
beyond NACA and into college, NACA is able to develop and test strategies that support the increase in 
graduation rates for Native American students.   

C.7 Chart 

C.6 Chart 
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D. Attendance 

Objective   
The attendance objective is to assure that all students attend school every day and on schedule. This will 
be accomplished by supporting school district initiatives addressing the decrease in dropout rate and 
increase in attendance. 

Background   
The Compulsory School Attendance Rule (61089 NMAC) takes into consideration the sovereignty of 
every American Indian pueblo or tribe. The rule requires an established set of policies to be identified with 
each governing entity in support of the cultural well-being of the student, with the goal of keeping children 
in school until the age of eighteen. The local school board/governing body of the public or charter school 
adopts the attendance policy. The attendance rate is reported by each district that serves a large 
American Indian student population or one that borders on or around tribal lands. New Mexico pursues 
programs and strategies to meet the needs of at-risk students and to address obstacles associated with 
keeping students in school. New Mexico districts and schools actively pursue programs focused on 
addressing the academic needs of at-risk students and building capacity of truancy intervention 
programs. In addition, some school districts have established agreements with outside agencies to jointly 
provide for the educational and social needs of students who are at risk of dropping out. Students who 
drop out negatively affect the 4-year (freshman) cohort graduation rate for the state, which results in a 
lower graduation rate. 

Methods  
This section includes two categories: Habitually Truant Rate and Attendance Rate. Data has been obtained from 
the attendance officer or STARS coordinator. The results are based on NACA's school data. APS district results 
from the prior year are disclosed for reference. NACA's School Attendance Policy is provided in the conclusion 

Results 
Habitually Truant Rate:  
A student is considered habitually truant if he or she has a total of 10 or more full-day, unexcused absences 
in a school year within that district. When looking at total days present—across the school, students 
averaged attendance 86.6% of school days, based on Schoolmaster data for 466 students enrolled at any 
time between 8/9/17 and 4/20/18. According to the Student Teacher Accountability Reporting System 
(STARS) data at the 120-day count, 37 unique students were absent 2.5 to 4.5 days,  
9 unique students were 
absent 5 to 6 days, and  
4 unique students were 
absent 9 or more days.  
An additional 3 students 
unenrolled with more than 
10 days of absences.  
Attendance Rate 
NACA reports absences 
with excused and 
unexcused identifiers 
through STARS, at 40th-, 
80th, 120th-day, and end-
of-year intervals in a 
manner as specified by 
PED. STARS tables were 
sorted by the attendance rates of American Indian students, capturing the 80th day attendance.  

0.00% 5.00% 10.00% 15.00% 20.00%

2015-16

2016-17

2017-18

2018-19 (6-12)

16.93%

17.66%

13.72%

7.29%

D.1 Habitually Truant Rate (4-Years) 

D.1 Chart 
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D.2 NACA Student Attendance rates for 2018-2019 SY 
 GENDER RACE/ ETHNICITY    

ALL 
STUDENTS MALE FEMALE  

AFR 
AMER ASIAN CAUCASIAN HISPANIC 

NAT 
AMER 

ECON 
DISADV SWD 

ENGLISH 
LEARNER 

96% 96% 96% 98% NA 95% 94% 96% 96% 95% 95% 

From the 2018-19 End of Year STARS Attendance Report  
 

District Attendance Rate 
The following statement is made in the 2017-2018 Tribal Education Status Report for Albuquerque Public 
Schools:  

 AI/AN students consistently have attained a lower attendance rate as compared to the other 
 subgroups over a six-year span. In the past five years, the AI/AN attendance rate was dropping 
 lower each year; as was the trend for all students in the district. The causes for this attendance 
 decrease was not known. However, during the 2017-2018 school year, the AI/AN attendance 
 rate rose 2.5 percentage points since the previous school year and the gap between AI/AN 
 students attendance and the other subgroups has narrowed. Additionally, the percent of students 
 with 10 or more full-day unexcused absences also showed a decrease during the 2017-2018 
 school year. The attendance rate for American Indian/Alaskan Native students increased from 
 the previous school year. During the 2017-2018 school year, APS made it a priority to increase 
 attendance rates for all students. The district has improved the monitoring of absences, increased 
 communication with parents, and created a climate in which students appreciate the value of 
 coming to school.  

Conclusion   
The Native American Community Academy (NACA) defined the school's attendance policy, Attendance 
Success Initiative (ASI), within the first nine weeks of SY18-19 to reflect the tiered structure of intervention 
supporting the process for comprehensive attendance success. The Attendance Team including the 
Attendance Success Coach, Director of Student Support Services, and Heads of School to discuss the 
current policy and changes to be made. A new policy supportive of the ASI has been drafted, reviewed 
and approved by the Governing Council, and was put into effect by October 5, 2018. Interventions 
currently include the following: 

 Lunchtime detention 
 Saturday school (for kids who miss lunchtime detention) 
 Mandatory Afterschool Study Hall (MASH) for students referred for incomplete homework 
 Partners – MOU with one Pueblo and develop new MOU partnerships to support attendance.  
 OST Tutoring, working with AmeriCorps members 

NACA School Attendance Policy  
Absences, whether excused or unexcused, are detrimental to the learning process because work made 
up outside of class is not as effective as the actual classroom experience. NACA encourages 
parents/guardians to ensure their children attend school to maximize their learning and increase their 
chances of a successful academic career. Consistent, daily attendance in school is linked to student 
success and achievement. In addition, regular attendance helps students develop self- discipline, which is 
essential for postsecondary education, training, and employment. NACA administration and staff work 
with families to provide support, guidance, and resources necessary to assure success. Students enrolled 
in NACA are required to attend classes in accordance with the New Mexico Compulsory Attendance Law 
(22 12 1 to 22 12 7 NMSA 1978). Further Information Regarding Attendance:  

 Students are required to have a 95% average daily attendance rate or higher. School-related 
activities do not count against attendance rates. This means no more than 4.5 absences per 
student/per semester.  
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 Students who fail to meet the 95% attendance rate may not be given credit for that class and may 
be excluded from extra-curricular activities.  

 Students will be encouraged to make up all absences by attending scheduled mandatory after- 
school study hall (MASH), afterschool tutoring support  

  or Saturday School.  
 NACA will notify parents/guardians when their child has accumulated 3, 5, 7, and 10 absences in 

one or more classes and said student will be placed on an Attendance Contract or referred for 
truancy coaching.  

 If efforts to improve attendance are not successful after notification, the school will, in accordance 
with NMSA 1978 §22-12-7C, report the habitual truant to the probation office of the Second 
Judicial Court as well as the relevant Tribal Truancy offices and Tribal Courts. For this section 
only, absences due to suspension or expulsion will be counted as excused absences.  

 A student may be administratively withdrawn from NACA if the student has been absent for ten 
(10) consecutive school days and his/her absences are unexcused, provided the school has 
made substantial effort to contact the student and parent/guardian by telephone or home visit for 
the purpose of identifying the reasons for non-attendance and developing strategies to address 
them.  

 Students have the right to appeal the denial of credit in this attendance policy.  

Cultural absences are considered separately. Students who practice their culture/religion by praying, 
dancing, or taking part in traditional ceremonies are allowed excused absences, as long as the 
parents/guardians provide an official documentation or letter from tribal/cultural officials (governor, council 
delegates and/or religious leaders) stating that students are participating in cultural activities. Social 
ceremonial absences are distinct from cultural absences. Students who attend Pow Wows, Feast Days 
and other social ceremonies that are not practicing the religious piece of said ceremony will be deemed 
unexcused.  

Action Plan 
The Native American Community Academy (NACA) revisited the school's state charter attendance policy 
within the first nine weeks of SY18-19 to reflect the tiered structure of intervention supporting the process 
for comprehensive attendance success detailed in the Attendance Success Initiative (ASI) proposal to 
NMPED. The Attendance Team including the Attendance Success Coach, Director of Student Support 
Services, and Heads of School. NACA’s Truancy Support offers individual support for students and 
families to address attendance concerns in collaboration with the attendance team, teachers, and 
advisors to support the student’s academic success.  

As a charter school that has students enrolled from across the greater Albuquerque area, NACA has the 
challenge of some students who do not live near a bus stop incurring ongoing attendance issues 
(especially when family does not have reliable transportation). To ensure NACA’s attendance data is 
correct, NACA is mentoring teachers to reliably take attendance and increasing monitoring to incent 
consistent compliance. NACA provides supports for teachers in notifying parents of missed classes, and 
awards students with incentives for perfect attendance.  

NACA has worked to develop policy norms at school around total attendance, educating families on 
needs for students being at school, rather than primarily focusing on reducing unexcused absences.  
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E. Parent and Community Involvement 

Objective   
The parent and community involvement objective is to ensure that parents; tribal departments of 
education; community-based organizations; urban American Indian community members; the U.S. 
Department of Education; universities; and tribal, state, and local policymakers work together to find ways 
to improve educational opportunities for American Indian students by encouraging and fostering parental 
and community involvement within public and charter schools.  

Background   
The importance of parent involvement in education has been documented as benefitting students, 
parents, teachers, and schools—whether the program is at the preschool or elementary, middle, or high 
school levels. Studies have shown that when parents participate in their children’s education, the result is 
an increase in student academic achievement and an improvement in the student’s overall attitude and 
school behavior. There is also improved attendance, fewer discipline problems, and less bullying. Higher 
aspirations have been correlated to parent involvement as have improved attitudes, enhanced interest in 
science among adolescents, increased language achievement, and sustained achievement gains. 

Methods  
NACA’s commitment to parent involvement goes beyond fundraisers and booster clubs, ensuring that 
parents have an active voice in decision-making, feel welcome on the campus at any time, are aware of 
what their children are learning and how to support their children at home, and receive clear supports in 
advocating for their children. NACA supports a NACA Parent Community, where teachers and 
administrators engage parents in planning cultural and language events inviting students’ groups to share 
their learning cross generationally with families. An example of this is a recent workshop where students 
trained parents to make healthy teas from traditional plants. A weekly evening Keres language class is 
offered to accommodate parents in learning the language with students, and children. Parents are invited 
to college planning workshops where upper classmen (often first-generation college students) share with 
families what to expect, and how to support their child in applying to college. Student Led Parent 
Conferences are held each semester, and an online anonymous survey is completed each spring by 
students, parents, teachers, administrators, and community partners. Parents are invited in to share 
traditional storytelling, language practice, and other cultural skills such as traditional weaving with the 
children. Parents and community members are also invited to participate in a boys mentorship group 
called the Hiyupo Alliance, serving as “aunties” and “uncles” to support the participants during community 
bike outings, traditional skill building events, weekly work on bicycle maintenance, and many other 
activities which occur 4 days/week afterschool. These practices support the indicator of quality family 
engagement. 

Results 
In partnership with the NACA Inspired Schools Network, NACA has engaged in an annual qualitative 
survey called the Quad for the past four years (see Appendix 6). Students, parents, teachers, 
administrators, and community partners anonymously complete this survey online each spring. Over the 
last four years, the following concerns have been pinpointed, based on results that scored below a 4 on a 
5 point scale, and averaged the lowest scores across all years. The 2019 report is attached for reference 
– a note that NACA scored no “poor” results, which are scores below 3—but desires to have its 
benchmarks above average, to ensure NACA students are receiving the best education possible and the 
community is fully supported. The results of NACA's approach to Parent Involvement are measured with 
parent and student statements from the Quad Survey.  
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E.1 NACA Quad Survey Four Year Averages for Parent/Family Statements  

Survey Survey Question  2016 2017 2018 2019 
4 year 
Average 

Parent / 
Family   

The school has provided opportunities for my 
child to engage in his/her cultural identity. 

4.93 4.69 6.67 4.71 4.75 

 

Survey Survey Question  2016 2017 2018 2019 
4 year 
Average 

Parent / 
Family  

I believe that this school is fulfilling a need in the 
community  

4.75 4.64 4.69 4.65 4.68 

 

Survey Survey Question  2016 2017 2018 2019 
4 year 
Average 

Parent / 
family  

I feel respected and heard in interactions with 
the staff at school.  

4.56 4.52 4.47 4.40 4.39 

Conclusion 
NACA is a community-led school that works closely with partners to envision a more equitable and 
effective school opportunity. NACA launched in 2005 through a community listening process that hosted 
hundreds of conversations with community stakeholders, and has continued to foster relationships. Some 
of the community partners NACA has a relationship with include:  

 Southwest Youth Services (southwestyouthservices.org) offers the Native Youth Wellness Corps, 
which provides enrichment programming around nutrition and wellness for NACA students.  

 La Plazita Institute (laplazitainstitute.org) partners with NACA to offer FoodCorps New Mexico, a 
program dedicated to equipping service members with the skills, knowledge and experiences to 
address the root causes of food injustice, while also providing hands on training and technical 
assistance in subjects like desert farming, school gardening, traditional foods, and community 
organizing(https://foodcorps.org/). NACA youth travel to La Plazita’s gardens weekly to engage in this 
hands-on work. 

 Indian Pueblo Cultural Center (IPCC, indianpueblo.org) – The land surrounding the main NACA 
campus is shared with the IPCC and governed by the 19 Pueblo tribes of New Mexico. NACA works 
closely with IPCC, and NACA students enjoy many of the center’s resources. NACA and IPCC work 
together on management and curriculum to engage and collaborate with the Pueblo communities. 

 Americans for Indian Opportunity (aio.org) partners with NACA in sharing Indigenous dialogue and 
providing programming around Indigenous value-based leadership. AIO shares resources that 
prepare NACA students and help them to understand the strengths Indigenous communities and to 
face the issues impacting all Indigenous people. 

 First Nations Community HealthSource (fnch.org) provides services at NACA’s campus-based health 
center, offering physical and behavioral supports including physicals, counseling, and referrals to 
community resources for mental health support. 

 A Community of Practice around Social Emotional Learning (SEL) includes NACA as one of five 
schools serving students who have experienced marginalization. This group meets monthly, working 
together to identify SEL practices that are especially effective for students of color. 

Action Plan 
NACA serves 467 students in grades K-4 and 6-12 and will grow to be a full K-12 school in the 2020-21 
SY. The community-led model offers an effective structure to help NACA align all grade levels, and 
capitalize on partner and resource synergies between our two campuses with its four pillars: integrated 
student supports, expanded and enriched learning time opportunities, active family and community 
engagement, and collaborative leadership and practices. NACA has additionally applied for a one-year 
Community School planning grant, and with this support NACA will conduct a needs assessment and 
map community assets, looking at indicators related to school culture and climate, student academic 
achievement, student attendance, student behavior, quality family engagement, and graduation rates and 
college and career readiness, and working on strategies to further engage families and the community.  
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F. Educational Programs  
Targeting Tribal Students 

Objective   
The tribal students’ educational programs objective is to recognize and support the unique cultural and 
educational needs of American Indian students enrolled in public schools and charter schools.  

Background   
The Indian Education Act prioritizes support to meet the unique educational and culturally relevant 
academic needs of American Indian and Native Alaskan students through the efforts of LEAs, Indian 
tribes and organizations, postsecondary institutions, and other entities. American Indian students are 
challenged to meet the same state academic standards as all other students are expected to meet. 
Integrated educational services, in combination with other programs, are offered to best ensure that 
American Indian students and their families can meet and take advantage of those academic 
opportunities. 

Methods  
NACA's educational programs tailored to support students’ cultural development include the following: 

Indigenous Language Program  
The vision of Indigenous languages for Young Native Leaders at NACA strives to promote a sustainable learning 
environment that supports language development through innovative classroom settings and culturally specific 
experiences in connection with the land, personal wellness, and surrounding Indigenous communities. The 
students’ knowledge and skills within language and culture will be measured against NACA’s leveled indicators 
of language proficiency. Students will acquire the skills that they can carry forward into the community to become 
lifelong learners of language and culture. The long-term goal is to help students to speak confidently while 
effectively navigating situations that enable them to express themselves properly in formal/informal Indigenous 
language social gatherings. 

STEM Out-of-School Time (OST) Activities  
To help grow student Math proficiencies, NACA launched a new middle school Science, Technology, 
Engineering, and Math (STEM) Out of School Time (OST) program. The program enable 60 students 
struggling with Math proficiency (20 in each of 6th, 7th, and 8th grades) to explore math concepts and direct 
learning applications in a fun, low-stress after school atmosphere. Program activities include options such 
as computer coding, robotics, math in art, carpentry, and more. The program is structured around specific 
in-school math concepts designed to reinforce students' understanding, keep students on track, and 
provide real life and culturally relevant applications. Students are also be paired with a tutor, who will help 
participants to apply concepts and complete weekly math homework.  

Land Based Curriculum   
NACA is working to develop and implement a land-based curriculum that will help urban Native youth 
reconnect with land and support their Indigenous identity development. Central to Native identity is the 
relationship to land. The land of ancestors, reservation land, and homeland are terms that describe the 
foundational relationship and connection Native Americans have to something greater than themselves. 
This relationship is cultivated from childhood to adulthood and is central to the formation of a healthy 
Native identity and a sense of belonging. Interactions with the land teach core concepts of work, respect, 
stewardship, environmental preservation, reverence, sovereignty, and much more. NACA is working to 
incorporate Indigenous wisdom with the development of a land-based curriculum.  
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Results 
Indigenous Language Program 
NACA has improved the process by which wellness is 
integrated into its classroom instruction. NACA has 
modified assessment tools to reflect this shift toward 
wellness, as well as adopt a more comprehensive student 
and family self-assessment. The school has meaningfully 
integrated wellness into its instruction and encouraged 
language development by identifying community partners 
to work with (4H & University of Victoria Linguistics & 
NACA Elem.). To measure the level of language fluency, 
NACA uses the Student Oral Language Observation 
Matrix (SOLOM). The SOLOM results for all Indigenous 
languages taught at NACA are provided below:  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

  

F.1 Chart 

F.2 Chart F.3 Chart 

F.5 Chart F.4 Chart 

F.7 Chart F.6 Chart 
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STEM OST  
Statistics for Math proficiency are troubling across the board in education. Even affluent students 
struggle, but it is disproportionately difficult for low-income, urban American Indian students who are 
facing additional learning barriers and challenges that most non-Native students do not experience.  

To truly prepare a child for success, NACA has demonstrated how the school experience must be 
integrated and holistic, to reach out and honor the child on many levels. To increase math proficiencies, 
NACA is developing a new STEM OST opt-in program that incorporates student-led design. It is founded 
on evidence-based practices in project-based learning (PBL) to present the creative, imaginative side of 
STEM. PBL has been shown to improve students' understanding and engagement of science, as well as 
their problem-solving and collaboration skills, to a greater extent than traditional methods (Geier et al., 
2008). Students are surveyed to see what STEM areas they are interested in, and low-performing 
students are mentored through their daily Advisory class to identify OST activities they enjoy, and are 
encouraged and incented to participate. Clubs are taught by NACA instructors, and students work with 
STEM tutors in small groups (1:6 ratio) weekly to reinforce in-class concepts with STEM approaches. 
Students engage with abstract math in creative and culturally relevant ways to grasp concepts and build 
confidence as they attain new skills, realize unique strengths, and experience exciting ways they can 
apply in-school learning to “real world” questions. NACA has already had strong results with computer 
coding and robotics, as 60 “not math” kids participated in a Cultivating Coders workshop with exciting 
results. 

Land- Based Curriculum Goals 
NACA’s educational model is designed to meet the unique needs of urban Native families who are coping 
with the generational trauma of colonization, including the separation from land, language, culture, and 
community. This curriculum project integrates land-based elements of learning throughout all K-12 
coursework. It results in land-based student defined performance tasks that will support understanding of 
sovereignty, stewardship, and environmental preservation. Beginning in 2018-19, students began 
completing land-based performance task that demonstrates comprehensive application of 
multidisciplinary coursework in the context of land-based Indigenous knowledge. Outcomes are 
measured by teacher reporting using competency-based grading, and by the annual Quad qualitative 
survey completed by students, teachers, administrators, and families to gauge alignment with mission.  
 
 

Conclusion   
Indigenous Language  
The majority of students across language classes can recognize, recall and respond to simple questions 
and prompts. Students appear to be unsure and are progressing through the early stages of recognizing, 
recalling, and responding to complex questions and prompts. The majority of students actively participate 
in the wellness component and recognize that they are able to better understand the language used while 
actively participating. These students also recognize that the wellness activities reinforce their language 
learning as these phrases could be used outside the activities. Family survey data shows the continued 
trend that the majority of households are speaking English and rarely speaking to their student in their 
language. Of the families who speak in their household they have also noted positive changes in their 
child learning language here at NACA. Furthermore, we found that the students’ exposure to language if 
not in the household is through their extended relatives, which is why we have started to integrate more 
community events and functions. Increasing access to Indigenous Language programming is  promoting 
progress toward language proficiency, and family engagement through attendance at community events 
such as language nights. These efforts are designed to further deepen students’ connection to their 
Indigenous identity.   
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STEM OST  
NACA anticipates the following results through the STEM OST program: 

 Skills/Knowledge: Students will stay apace with daily math activities, and demonstrate 
understanding and retention of learned concepts, skills, and knowledge over time.  

 Attitude/Opinion: Students will deepen their engagement with school as a result of STEM OST 
and look forward to attending activities after school. They will become comfortable with staff, 
peers, and their own strengths, and attitudinal barriers will be reduced. Students will have 
confidence trying new learning opportunities.  

 Behavior: Students will consistently attend STEM OST and complete homework on time. 
 Circumstance: STEM OST will ensure students are safe and supervised after school, while 

supported in learning, problem solving, and expressing themselves. 

Land- Based Curriculum 
Each grade level will develop a land-based performance task to complete over the 2019-20 school year. 
The performance task is aligned with the Indian Education Act as it provides for the study, development 
and implementation of educational systems that positively affect the educational success of NACA 
students.  

Action Plan 
Urban Native youth are challenged to develop a relationship to their culture, traditional language, and 
their homeland or reservation. Disconnection can leave a displaced sense of belonging, impacting self-
esteem, security, and identity. NACA has been successfully re-imagining Indigenous Education for urban 
Native youth for more than a decade, embracing Native culture, language, and identity as integral tools 
for student success and community transformation. NACA aims to support urban Native students in 
developing an understanding of the world in the context of Indigenous thought; helping students to foster 
a connection to who they are and who they want to become.  
Longer-term (2-4 year) outcomes of NACA’s Indigenous Education model is focused on the much-needed 
generational healing, centered on helping students and families to grow in their holistic wellness. Over the 
next four years, we are working to engage an increasing number of students, as well as their families, in 
actively cultivating relationships with their culture, traditional language, and the land around them through 
NACA-led activities. This includes increased access to Native language classes, and increased family-
centric, environmental activities and land-based programming.  
Ultimately, the work of NACA is focused on the long term generational goal of completely eradicating the 
education achievement gap for Native American youth, ensuring that the coming generations have the 
community and educational supports in place that will allow them to be the future leaders our tribal 
communities need.  
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G. Financial Reports 

Objective   
The financial objective is, using public school funds, to ensure that New Mexico schools provide adequate 
operational resources to provide and improve services to NM tribal students. These services will meet the 
educational needs and provide opportunities to tribal students attending NM public schools.  

Background   
The New Mexico public school funding formula is based on a model developed by the National Education 
Finance Project (NEFP) in the late 1960s and early 1970s. As a tool for better decision making, the model 
had great potential because of the variety of data that could be accommodated and the ease with which 
new data could be added and new decision options made available. 

 
Prior to the creation of the current formula, school funding methods had created a high degree of dis-
equalization among districts because of differences in local wealth. The gap between rich and poor 
districts was broad, and the revenue that would be required to reach full equalization with the richest 
districts was staggering.  
 
The goal of the new formula, therefore, was clear: to equalize educational opportunity at the highest 
possible revenue level, while minimizing the financial loss to the richest districts. As a result of the 
committee’s work, the 1974 New Mexico Legislature enacted the Public School Finance Act, which has 
been widely acclaimed as one of the most innovative of the school finance plans currently being used 
across the country.  
 
The formula is designed to distribute operational funds to school districts objectively and in a non-
categorical manner, while providing for local school district autonomy. Formula dollars received by local 
districts are not earmarked for specific programs. Within statutory and regulatory guidelines, school 
districts have the latitude to spend their dollars according to local priorities. 
 
In place for more than four decades, the public school funding formula has been under constant analysis. 
For the most part, the results of these analyses have supported statutory data-based refinements to the 
structure of the formula, while maintaining the philosophical concept of educational equity for all students. 

Methods  
This section verifies the funding sources for program that support NACA's student population using 
funding codes: 25147 (Impact Aid/Title VI), 27150 (School District Initiative Grant), and 24101 (Title 1 - 
IASA). NACA does not receive funding for codes: 25209 (Native American Programs), 25201 (Navajo 
Program), or 25131 (Johnson O'Malley). This has been verified by Joseph Lucero, Business Manager 
with the Vigil Group. His contact information is listed for reference.  

 
Joseph Lucero, Business Manager The Vigil Group LLC, 
1776 Montano Rd. NW Los Ranchos de Albuquerque, NM 87107 
(505) 938-7705 (Direct) (505) 903-6428 (Fax) 
 
The results of this report include a summary of NACA's revenues and expenditures in FY 2018-2019 and 
the information provided in Albuquerque Public School District 12 Comprehensive Annual Financial 
Report related to NACA Foundation is cited. A budget to actuals full audit report for all NACA's Title funds 
is attached as Appendix 3. The conclusion looks at state and federal funding provided for NACA 
programs and NACA's philanthropic efforts to support its programs. Details on the programs funded are 
listed in the action list.  
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Results  
This section verifies the funding activity at NACA using funding codes: 25147 (Impact Aid/Title VI), 27150 (School District Initiative Grant), and 24101 (Title 
1-IASA). These programs support instruction materials and supplies, salaries, and benefits for NACA teachers and staff, with some funds going to professional 
or technical services.  

G.1 Table Data on Funding Code 25147 (Impact Aid/Title VI) Accounting Cycle: FY2018-2019; Account Type: Expenditure 
Fund Acct. Desc. Trans. 

Date 
Trans. Desc. Description Budget Actuals Encumbrance Available 

25147 Instruction-General Supplies 
and Materials 

7/1/2018 Adopt Budget Adopt Budget: This Budget Item 
was adjusted from the PED OBMS 
Budget Export - Data Import file on 
07/09/2018. 

$1,280.00 $0.00 $0.00 $1,280.00 

 25147 
Total 

        $1,280.00 $0.00 $0.00 $1,280.00 

 
 

G.2 Table Data on funding Code: 27150 (School District Initiative Grant) Accounting Cycle: FY2018-2019; Account Type: Expenditure 
Account Code Description Actual (Date 

Range) 
Budget 

(YTD) 
Actual 
(YTD) 

Encumbrance 
(YTD) 

Available 
(YTD) 

% of Budget 

27150-1000-51100-1010-001006-
1411-00000 

Instruction-Salaries Expense $14,995.00 $14,995.00 $14,995.00 $0.00 $0.00 100.00 

27150-1000-52111-0000-001006-
0000-00000 

Instruction-Educational Retirement $2,084.00 $2,084.00 $2,084.00 $0.00 $0.00 100.00 

27150-1000-52112-0000-001006-
0000-00000 

Instruction-ERA - Retiree Health $300.00 $300.00 $300.00 $0.00 $0.00 100.00 

27150-1000-52210-0000-001006-
0000-00000 

Instruction-FICA Payments  $930.00 $930.00 $930.00 $0.00 $0.00 100.00 

27150-1000-52220-0000-001006-
0000-00000 

Instruction-Medicare Payments $217.00 $217.00 $217.00 $0.00 $0.00 100.00 

27150-1000-53414-1010-001006-
0000-00000 

Instruction-Other 
Professional/Technical Services 

$3,020.00 $0.00 $3,020.00 $0.00 ($3,020.00) 0.00 

27150-1000-55915-1010-001006-
0000-00000 

Instruction-Other Contract Services $0.00 $6,480.00 $0.00 $0.00 $6,480.00 0.00 

Subtotal of Element: [Function] 
1000 - Instruction 

  $21,546.00 $25,006.00 $21,546.00 $0.00 $3,460.00 86.16 

Subtotal of Element: [Fund] 27150 - 
Indian Education Act 

  $21,546.00 $25,006.00 $21,546.00 $0.00 $3,460.00 86.16 

 
The instruction contract services support NACA Indigenous language instructors who teach elementary, middle, and high school students in each 
language (Diné, Zuni, Keres, Tiwa, and Lakota). These programs enhance the school’s Indigenous Education model and improve the academic 
and cultural achievement opportunities in alignment with the requirements of the Indian Education Act.  
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G.3 Table Data on Funding Code: 24101 (Title 1 - IASA) Accounting Cycle: FY2018-2019 
Account Code Description Actual (Date 

Range) 
Budget 

(YTD) 
Actual 
(YTD) 

Encumbrance 
(YTD) 

Available 
(YTD) 

% of Budget 

24101-1000-51100-1010-001006-
1411-00000 

Instruction-Salaries Expense $90,134.63 $104,999.00 $90,134.63 $7,526.71 $7,337.66 85.84 

24101-1000-52111-0000-001006-
0000-00000 

Instruction-Educational Retirement $12,267.77 $14,438.00 $12,267.77 $1,003.61 $1,166.62 84.96 

24101-1000-52112-0000-001006-
0000-00000 

Instruction-ERA - Retiree Health $1,764.97 $2,101.00 $1,764.97 $144.35 $191.68 84.00 

24101-1000-52210-0000-001006-
0000-00000 

Instruction-FICA Payments  $2,972.86 $6,511.00 $2,972.86 $225.20 $3,312.94 45.65 

24101-1000-52220-0000-001006-
0000-00000 

Instruction-Medicare Payments $1,092.75 $1,524.00 $1,092.75 $95.65 $335.60 71.70 

24101-1000-52311-0000-001006-
0000-00000 

Instruction-Health and Medical 
Premiums 

$11,517.45 $87.00 $11,517.45 $1,034.40 ($12,464.85) 13,238.44 

24101-1000-52312-0000-001006-
0000-00000 

Instruction-Life $20.03 $0.00 $20.03 $1.80 ($21.83) 0.00 

24101-1000-52313-0000-001006-
0000-00000 

Instruction-Dental $554.44 $0.00 $554.44 $50.16 ($604.60) 0.00 

24101-1000-52314-0000-001006-
0000-00000 

Instruction-Vision  $152.75 $0.00 $152.75 $13.76 ($166.51) 0.00 

24101-1000-52500-0000-001006-
0000-00000 

Instruction-Unemployment 
Compensation 

$163.93 $1,026.00 $163.93 $11.69 $850.38 15.97 

24101-1000-52720-0000-001006-
0000-00000 

Instruction-Workers Compensation 
Employer's Fee 

$0.00 $121.00 $0.00 $0.00 $121.00 0.00 

Subtotal of Element: [Function] 
1000 – Instruction 

  $120,641.58 $130,807.00 $120,641.58 $10,107.33 $58.09 92.23 

24101-2100-51300-0000-001006-
1217-00000 

Support Services-Students-Additional 
Compensation 

$1,606.00 $1,606.00 $1,606.00 $0.00 $0.00 100.00 

24101-2100-52111-0000-001006-
0000-00000 

Support Services-Students-
Educational Retirement 

$29.00 $29.00 $29.00 $0.00 $0.00 100.00 

24101-2100-52112-0000-001006-
0000-00000 

Support Services-Students-ERA - 
Retiree Health 

$32.12 $88.00 $32.12 $0.00 $55.88 36.50 

24101-2100-52210-0000-001006-
0000-00000 

Support Services-Students-FICA 
Payments  

$21.00 $21.00 $21.00 $0.00 $0.00 100.00 

24101-2100-52220-0000-001006-
0000-00000 

Support Services-Students-Medicare 
Payments 

$23.15 $15.00 $23.15 $0.00 ($8.15) 154.33 

24101-2100-52500-0000-001006-
0000-00000 

Support Services-Students-
Unemployment Compensation 

$5.30 $1.00 $5.30 $0.00 ($4.30) 530.00 

Subtotal of Element: [Function] 
2100 - Support Services-Students 

  $1,716.57 $1,760.00 $1,716.57 $0.00 $43.43 97.53 

Subtotal of Element: [Fund] 24101 - 
Title I – IASA 

  $122,358.15 $132,567.00 $122,358.15 $10,107.33 $101.52 92.30 
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Fund 
  

 Description  
Total Revenues Total Expenditures Difference 

11000   Fund 11000: Operational Total 3,257,757 3,257,757 00 

14000   Fund 14000: Total Instructional Materials Sub Fund 
Total 

31,106 31,106 00 

10000   Fund 10000: General Funds Total 3,288,863 3,288,863 00 

24101   Fund 24101: Title I  ESEA Total 126,547 126,547 00 

24106   Fund 24106: Entitlement IDEA B Total 93,052 93,052 00 

g g g q , ,

24154   Fund 24154: Teacher/Principal Training & Recruiting 
Total 

23,815 23,815 00 

g , ,

25147   Fund 25147: Impact Aid Indian Education Total 1,280 1,280 00 

25000   Fund 25000: Federal Direct Grants Total 1,280 1,280 00 

26176   Fund 26176: New Mexico Community Foundation 
Total 

24,781 24,781 00 

26207   Fund 26207: CNM Foundation Total 3,034 3,034 00 

26000   Fund 26000: Local Grants Total 27,815 27,815 00 

27107   Fund 27107: 27107 GOB Library Total 3,567 3,567 00 

, ,

27141   Fund 27141: Truancy Initiative PED Total 61,300 61,300 00 

66 u d 66 de ga te ee us ota 3 ,639 3 ,639 00

27000   Fund 27000: State Flow through Grants Total 142,632 142,632 00 

28158   Fund 28158: Suicide Prevention Total 7,369 7,369 00 

, ,

29102   Fund 29102: Private Dir Grants (Categorical) Total 200,000 200,000 00 

9 38 u d 9 38 S g Qua ty C a te Sc oo s
Total 

0, 98 0, 98 00

29000   Fund 29000: Combined State/Local Grants Total 270,298 270,298 00 

20000   Fund 20000: Special Revenue Funds Total 695,343 695,343 00 

31200   Fund 31200: Public School Capital Outlay Total 00 00 00 

31600   Fund 31600: Capital Improvements HB 33 Total 666,720 666,720 00 

p p , ,

31701   Fund 31701: Capital Improvements SB 9 Local Total 459,476 459,476 00 

30000   Fund 30000: Capital Project Funds Total 1,138,996 1,138,996 00 

Conclusion   
This section includes a short summary of the district’s monitoring and alignment of school operational 
resources supporting AI students. 
 
According to Albuquerque Municipal School District No. 12 Comprehensive Annual Financial Report 
Fiscal Year Ended June 30, 2018 Prepared by: The Finance Department of Albuquerque Public Schools, 
" Native American Community Academy's NACA Foundation is a nonprofit corporation established to 
provide support to Native American Community Academy by supporting educational programs and 
initiatives undertaken by the school. The financial information of the NACA Foundation is presented to 
emphasize that the corporation is legally separate from the School. The corporation has a fiscal year end 
of December 31; however, the component unit presents financial statements as of and for the year ended 

G.4 Table  Native American Community Academy FY 2018 2019 Revenues and Expenditures 
Summary Report 
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June 30, 2018. NACA has proper controls in place and will be re  emphasized to staff to ensure 
compliance throughout the year. Person Responsible: School Administrator and Business Manager."2 
 
Action Plan 
This section includes the methods of allocating funds that are aligned with the educational needs of AI students. 
It also includes many of the unique needs that have been identified to support AI student achievement and 
wellness. 

NACA's primary educational endeavor is to ensure the next generation of Native American leaders have the skills 
and supports they need to be successful. The school will continue to work through a nonprofit entity, NACA 
Foundation, which has been established with the sole intention of funding programs that benefit Native American 
students.  

Wellness is an important part of NACA’s holistic and integrated curriculum. It is implemented with 
meticulous attention to provide the balance necessary for a child to truly succeed as a student—and more 
importantly—as a human being. In Native cultures children are honored, and each child is recognized for 
his or her special purpose. Given the many barriers facing Native children today, NACA has put into place 
multiple collaborative programs that help to ensure that no child slips through the cracks and that all 
receive the physical, emotional, and nutritional support they need. Personal Wellness classes are also 
incorporated into the school day for each student. 
 
In keeping with the NACA Holistic Wellness Philosophy, which honors the whole person in their 
environment, NACA offers each student, family and NACA faculty/staff a variety of services to support 
them in achieving their goals in school, developing socially and emotionally, strengthening peer and 
family relationships, and by helping students to realize their role in the community. All services are 
available on a drop-in basis during school hours.  
 
Student Support Services serves all NACA students, families, and staff free of charge. Student Support 
Services offers the following:  

 Student Support Consultation - provides an initial meeting with a Student Support Services staff 
member, for the student, parent(s)/guardian(s), student’s advisor, and other NACA staff or faculty 
when appropriate. This meeting offers participants a chance to identify strengths, express 
concerns, and develop an action plan to support the student’s success at NACA.  

 Education Groups - including student groups and in-classroom presentations focusing on health 
and wellness topics such as life skills and healthy relationships. 

 Community Outreach - participation in Parent Nights and other Wellness/Community events on 
and off campus.  

 Case Management/Referral - Staff provides referrals and assistance to obtain resources and/or 
services for students and their family. 

 Additionally, NACA works closely with the APS Title I program (www.aps.edu/title-i) to provide 
further resources for students and their family experiencing a housing transition.  

 Crisis Intervention - provided by staff who have specialized training to help students during a 
stressful or emotionally overwhelming incident. Peers, family members, administrators, faculty or 
staff may request such assistance on behalf of the student. 

 

 

 
2 Albuquerque Municipal School District No. 12 Comprehensive Annual Financial Report Fiscal Year Ended June 30, 2018   
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H. Indian Policies and Procedures 

Objective   
The objective of Indian policies and procedures (IPP) is to ensure that New Mexico schools provide 
adequate tribal consultations with regard to the basic support payment requirements under the federal 
Impact Aid regulations. 

Background   
Districts that claim federally identified American Indian students residing on Indian lands for Title VIII 
Impact Aid funding shall develop and implement policies and procedures in consultation with tribal 
officials and parents. The New Mexico Indian Education Act requires that school districts obtain a 
signature of approval by the New Mexico tribal governments or their designees residing within school 
district boundaries, verifying that New Mexico tribes agree to Indian education policies and procedures 
pursuant to federal Title VIII Impact Aid funding requirements. 

Methods  
In this section, outline the districts Indian Policy and Procedures (IPP). Provide the IPP process, appropriate tribal 
consultation periods (including ESSA consultations) throughout the school year. In addition, indicate the 
implementation period and indicate whether or not, the district is in compliance with submitting the annual IPP. 
The outline should also include the involvement of the district’s Indian Education Committee/Parent Advisory 
Committees. A copy of the IPP may be included in the local TESR. 

 
NACA submitted its Indian Policy and Procedures (IPP) simultaneously with its charter application, and is 
compliant with the IPP submitted annually by APS. The school’s process of reviewing and adjusting its 
IPP starts each fiscal year with the involvement of the district’s Indian Education Committee/Parent 
Advisory Committees and Governing Council. An examination of the School’s 2012 Charter School 
Application list several policy measures which are detailed in the following results section.  

Results 
NACA’s Governing Council is ultimately accountable for the school’s expenditure of public funds, 
academic performance, and its observance of the New Mexico and US statute. The Governing Council is 
responsible for hiring and evaluating the Principal, setting overall policy and direction of the school, 
approving the annual fiscal budget, reviewing and approving monthly financials, and approving charter 
amendments and financial policies. NACA has created a Regulatory Compliance Report that is submitted 
to the Governing Council with due dates and submission dates. NACA has also established a policy of 
budgetary review at year-end, and makes the necessary budget adjustments. 

 
NACA relies heavily upon its efforts and input from the community to provide equal educational 
opportunities and benefits to all students. NACA does not discriminate in the recruitment and admission 
of students or in the operation of any of its educational programs or activities. Equal opportunity to 
applicants and students is provided regardless of race, color, religion, sex, age, disability, national origin, 
ancestry, sexual orientation, or level of income in the provision of educational services. 
 
NACA participates as a member of the Indian Education Committee and reviews federal regulations and 
laws that pertain to the AI/AN student and updates (if needed). These include Johnson O’Malley, Title VI, 
IPP, Bylaws, Bilingual Education/Heritage Languages, NMPED IED Funding (Robotics), Memorandum of 
Agreements, and changes in programs. There was also participation in local meetings (i.e., Native 
American Resource Seminar and Fair and others). 
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Conclusion 
NACA supports the Board of Education of the Albuquerque Public Schools in its recognition of the 
importance of Native American students maintaining their traditions and values while obtaining 
educational skills to enable them to be responsible and productive students and members of society.  

 The Board of Education desires to ensure educational opportunities for all students, including 
Native American students.  

 The Board of Education shall foster cooperation and maintain an open line of communication with 
tribal governments whose jurisdictional boundaries include areas within the Albuquerque Public 
Schools boundaries to verify, in accordance with state and federal law, that these tribes agree with 
Albuquerque Public Schools Indian Education policies and procedures.  

 The Superintendent, or his/her designee, shall draft appropriate Procedural Directives to implement 
this policy and assure compliance with state and federal Indian Education laws. 

Action Plan 
The following legislative efforts were supported by NACA during the 2019 Legislative Session to increase tribal 
consultation, needs assessment for schools that serve Native American children to improve educational 
outcomes, and support to increase funding for the Indian Education Act. 

SB329: Opening Schools on Tribal Land, Sponsored by Senator Linda Lopez and Representative 
Georgene Louis - Requires that the PED, school districts and charter school consult with tribes prior to opening 
or closing a school on tribal land.  Adds failure to comply with the consultation requirements in the Indian Education 
Act as a reason a charter school may not be approved or renewed in the Charter School Act. 

HB250: Native American Student Needs Assessment. Sponsored by Representative Derrick Lente - 
Requires that historically defined Indian impacted school districts, including charter schools, to conduct a needs 
assessment to determine what services are needed to assist Indian students in graduating and becoming college- 
or career-ready; meet with local tribes to priorities the needs of Indian students in closing the achievement gap; 
and develop and publish a systematic framework for improving educational outcomes for Indian students. 

General Appropriation Act and SEG, Sponsored by Representative Sheryl Williams Stapleton, 
Representative Andres Romero, Representative Patricia Lundstrom, Senator Mimi Stewart, Senator Gay 
Kernan, Senator Bill Soules - Increased the At-Risk Index to increase overall SEG revenue for students who 
are ELL, highly mobile and living in poverty. Increased funding for the Indian Education Act fund. 
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I. School District Initiatives 

Objective   
The objective of this initiative is to ensure that New Mexico schools describe the initiatives they are 
employing to increase attendance support for and decrease the number of student dropouts of American 
Indian students. 

 
Background   
New Mexico pursues programs and strategies to meet the needs of at-risk students and to address 
obstacles associated with keeping students in school. New Mexico schools continue to be challenged in 
obtaining resources required to keep students in school despite including an “at-risk” factor in the state’s 
funding formula to assist in addressing the issue. 
 
The assurance of collaboration and engagement from educational systems and pueblos/ tribes for input 
regarding academics and cultural awareness has positive effects on developing and implementing a 
variety of administrative and instructional practices to reduce school dropouts and increase students’ 
success in school. Additionally, dropouts negatively affect the four-year (freshman) cohort graduation rate 
for the state, which results in a lower graduation rate  

Methods  
This section includes information and data from the school-wide intervention strategies implemented to meet the 
needs of at-risk students and to address obstacles associated with keeping students in school. The attendance 
rate for 2018-2019 is provided and as requested the rate  
 
The NACA Inspired Schools Network (NISN) asked a local evaluator, SWEL, to develop a system to track 
data on a regular basis from Students, Teachers, Administrators, Family Members, Community Partners, 
and Governing Council Members. NISN seeks to ask the same set of questions each year, in order to inform 
both short-term course-correction and long-term trends. This report was prepared based on quantitative 
data collected from the NISN Quad online system. Data collection at NACA for 2018-19 SY occurred 
between February 11 and April 4, 2019. This survey repeats annually each spring; this year represented 
the fourth year of data collection for NACA. 

Results  
NACA provides whole school intervention, with high expectations set for attendance, engagement, 
academic achievement, and the assumption that all students will graduate prepared for secondary 
education. Each student participates in a holistic Wellness program, integrating academic, physical, 
relational, and spiritual health in the context of Native identity. Students work with an advisor in small 
groups to establish a plan for success with their teachers and family. They receive access to student 
support services to assist their holistic wellness needs.  
 
When behavioral issues arise, NACA favors a Restorative Justice approach as an opportunity for 
students to understand the consequences of their actions, to develop empathy for others, and to 
experience how to make amends in such a way as to strengthen the community bonds that may have 
been damaged. Restorative practices include attending Wellness Circles for reflection, mediation, and 
behavior contracts.  
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Dropout Rate 

 

The dropout rate for NACA was only two students--less than 1%; data can therefore not be disaggregated 
since this is below the threshold of 10. Currently available data held by the state does not indicate that 
they have reenrolled elsewhere (though enrolling in a private school, enrolling in a tribal school, or 
enrolling in a school outside the state of New Mexico or the country is not currently traced by NM).  

 

NACA Attendance 
Attendance – Quantitatively, in SY 2018-19, 7.29% of students (29) were habitually truant, and 11.64% of 
students (54) were chronically absent. 

NACA implements Integrated Student Supports (ISS) to comprehensively engage its students, including 
OST, Wellness and Advisory courses, mentorship programming (Hiyupo Alliance) for at-risk boys, and 
more. A report released by ChildTrends titled “Integrated Student Supports: A Summary of the Evidence 
Base for Policymakers,” finds that “there is emerging evidence, especially from quasi-experimental 
studies, that ISS can contribute to student academic progress as measured by decreases in grade 
retention and dropout, and increases in attendance, Math achievement, Reading and ELA achievement, 
and overall GPA.” Three of three rigorous evaluations reviewed by ChildTrends showed that ISS creates 
a positive impact on attendance.  

NACA's attendance rate for 2018-2019 is 95.73%. This demonstrates that NACA's programs are 
engaging students and keeping them on track not only to stay in school and graduate, but also preparing 
them for college and beyond.   

 

I.1 Chart 

I.1 NACA Dropout Rates for 2017-2018  
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Conclusion   
This section includes a summary of how NACA is using responses from the annual Quad Survey to continue to 
achieve the schools high-attendance rate (95.73%) and low dropout rate (less than 1%).  

NACA's Holistic Wellness Model Highlights 
According to student responses to the annual Quad survey (results 1-5, with 4-5 being strong to 
excellent), students state “my family is involved with my school and my learning” (4.08), “I feel respected 
and heard in interactions with the staff” (3.86), and “I feel connected to a trusted adult at my school” 
(3.72). A 4-year comparison of NACA student responses shows that family involvement, respect and 
connection to someone a child can trust are contributors to the schools high attendance rate and low 
dropout rate.  
 

I.3 NACA Quad Survey 4 Year Averages for Student Statements 

Survey Survey Question  2016 2017 2018 2019 
4 year 
Average 

Student  My family is involved with my school and my 
learning 

3.81 4.13 4.19 4.08 4.05 

 

Survey Survey Question  2016 2017 2018 2019 
4 year 
Average 

Student  I feel respected and heard in interactions with 
the staff 

3.89 3.89 3.92 3.86 3.89 

 

Survey Survey Question  2016 2017 2018 2019 
4 year 
Average 

Student  I feel connected to a trusted adult at my school 3.87 3.83 3.82 3.72 3.81 

Action Plan 
Plan to Address Dropout Intervention for AI Students 

During the 2018-19 SY, NACA worked with a Student Success Coach to provide a multi-faceted program 
to promote attendance and reduce dropouts. Professional development sessions were held the first week 
May, explaining the change in attendance focus from unexcused absences to chronic absenteeism 
(excused and unexcused), providing teachers with tools and information to share attendance 
expectations with their students and students’ families, and help the whole school understand the 
importance of accurate daily attendance reporting. Attendance reporting was included in weekly 
professional development sessions, helping to hold teachers accountable to the practice of consistent 
attendance monitoring.  

NACA also worked to develop positive messaging around good attendance for students and parents, 
including a promotional back-to-school campaign disseminating materials emphasizing the importance of 
regular attendance, providing positive quarterly incentives for students with good attendance, a whole-
school teamwork mindset, and the negative impact of poor attendance on school work. This messaging 
was delivered during in-person enrollment, at parent orientations the first week of school, and ongoing 
throughout the school year. This positive messaging campaign is being continued. Staff made a point to 
discuss with parents any potential barriers the student might experience in getting to school regularly and 
on time; attendance expectations; and asked both parents and students to sign an attendance 
commitment contract. If barriers were identified during the year, a student would receive a 
referral/attendance support referral to ensure that the barrier is addressed as early as possible (i.e., free 
city bus passes for students without regular transportation, or a referral to the Title I coach for needed 
school supplies). 

This process of early identification, positive messaging, and providing supports has been successful in 
ensuring that students have what they need to attend school and succeed in their classes, understand the 
importance of consistent attendance, and know where to go if they need additional help. 
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NACA's At-Risk Strategy and Support Programs  
NACA uses and is constantly working to increase responsive wraparound supports such as calling 
families directly and visiting them in their home when possible, to help identify any barriers to attendance; 
ensuring that the school is able to offer supports (such as out of school time enrichment, parent 
involvement, and healthcare) that increase engagement and minimize barriers. The prevention programs 
NACA has in place to support at-risk students are summarized below. 

 
 NACA H.O.P.E. (Honoring our Peoples Emergence) Alcohol Related Suicide Prevention - HOPE 

works with the NACA community regarding suicide and substance abuse prevention by providing 
programs to serve our youth and families. The goals of this program are to integrate cultural 
wisdom and healthy life ways with evidenced based prevention education to reduce alcohol use 
and hopelessness of high school students in the school community. This 5 year initiative, which 
began in 2015, is funded by the Substance Abuse and Mental Health Services Administration 
(SAMHSA-DHHS).  

 NACA S.A.P.O. (Substance Abuse Prevention Office) – SAPO’s aim is to reduce underage 
drinking and prescription painkiller misuse through education, Strengthening Families parent 
education groups, building capacity for restorative justice, and a strength-based media campaign 
called Positive NACA Norms. This initiative is funded by the State of NM Department of Health, 
Office of Substance Abuse Prevention and is renewed annually.  

 Hiyupo Alliance - Hiyupo is an alliance of programs that support boys and young men at NACA 
with mentorship and community-building to promote healing, growth, thriving, and leadership 
development. Students are provided opportunities to serve the community through hands on 
projects. Students are also 'saved a seat' at the table and learn to organize events and advocate 
for change.  

 Natural Helpers - This is a group of students who are selected by their peers and staff who have 
shown a natural skill for helping others. The goals of this project are to prevent suicide and 
increase empathy and healthy conflict resolution skills in our school community. This initiative is 
funded by the State of NM, Department of Health, Office and School and Adolescent Health and 
is renewed annually.  

 Health Equity Initiative - The Albuquerque Area Indian Health Board (AAIHB) American 
Indian/Alaska Native (AI/AN) Health Equity Project Initiative brings together a multidisciplinary 
partnership network to support the development, implementation and evaluation of culturally 
appropriate, evidence based practices to address trauma, reduce health risk behaviors and 
strengthen resiliency among AI/AN adolescents. This 5-year project, beginning in 2018, works 
with 20-30 NACA middle school students to provide them with tutoring, social work supports, 
extracurricular activities and a 6-week summer program to focus on optimum healthy 
development. 

 R.L.A.S. Project - Beginning in 2017, the Reducing LGBTQ Adolescent Suicide (RLAS) project is 
a 5-year project in partnership with the Behavioral Health Research Center of the Southwest and 
University of New Mexico, Health Sciences Center to support the implementation of simple but 
important practices into the school. These evidence-based strategies have been endorsed by the 
Centers for Disease Control and Prevention and the National Association of School Nurses: 
Creating “safe spaces,” adoption of harassment and bullying prohibitions, improving access to 
community health and mental health providers experienced in working with youth and LGBTQ 
people, School staff development, and incorporating LGBTQ-specific information into health 
education curricula.  
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J. Variable School Calendars 

Objective   
The variable school calendar objective is to ensure that New Mexico schools collaborate with Tribal 
governments to identify the important cultural events in their American Indian students’ lives. By using 
variable school calendars, schools directly address their AI students’ cultural and family responsibilities 
and enhance these students’ ability to more regularly attend their public school. 
 
Background   
New Mexico has a rich American Indian history and culture that cultivates the 23 Tribal governments and 
urban Native communities. The assurance of collaboration and engagement from educational systems 
and pueblos/tribes for input regarding academics and cultural awareness has positive effects on the 
educational success of American Indian students. American Indian education in New Mexico represents 
rich cultural traditions and diverse educational practices through different protocols and paradigms of 
practice. The 35,000-plus students who represent the NM tribes and pueblos and other tribes from 
throughout the United States, who attend over 185 public schools and charter schools in the State of New 
Mexico, were the focus of state and tribal legislators who established the Indian Education Act (IEA) in 
2003. 
 
Methods  
A summary of how the district acknowledges, supports, and provides opportunities for AI students to partake in 
self-identity, language, and culture activities is disclosed. The school works to create opportunities for students to 
explore their unique culture and linguistic heritage with community sponsored events, such as a student-led 
comedy show, participation in regional team sports, cultural programming implemented throughout the school 
day, and extra-curricular activities. Students host quarterly Language Nights to engage families and community 
in experiencing NACA’s Indigenous Language Program. NACA encourages students to participate in traditional 
cultural rights of passage and cultural events with their pueblos/tribes, and provides support for urban native youth 
to be connected to the land, language, and traditional values that will help them to grow a healthy Indigenous 
identity. 

Located in the Student Handbook is the Public School Use of Variable School Calendars that aligns with 
collaborative efforts to support American Indian students with their self-identity, language, and culture by providing 
students opportunities to partake in these activities.  
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Results 
This section includes a district analysis utilizing the data from the methods section. The school calendar is 
provided in the annual student hand book. The school calendar from 2018 - 2019 is listed below to 
demonstrate NACA's support for students to partake in cultural activities.  

 
J.1 SCHOOL CALENDAR 2018-2019  
July 2018 
30       New Teacher PD (all day)/Grade Level 
and Content Facilitators (afternoon only) 
31       All Staff PD 
 
August 2018 
1 - 3 All Staff PD 
6 - 7 All Staff PD 
8         First Day of School for Students 
22  Open House  
27       First Parent Meeting 6pm in Room 124 
 
September 2018 
3          Labor Day - (No School)    
11 8th Grade D.C. Meeting @5:30pm 
18 New Zealand Meeting @5:30pm 
21 Sports Team Day (Spirit Friday)   
 
October 2018 
1-5 Homecoming Week  
8-11 Indigenous Pride Week  
11         End of Q1 
12         Feast Day 
19         Fall Student-Led Conferences--No 

School  
26 Pink/Purple Day (Breast 

Cancer/Domestic Violence Awareness--
Spirit Friday)  

31         Fall Break - (No School) 
 
November 2018 
1-2       Fall Break - (No School) 
9 NACA School Color Day (Spirit Friday)  
16 NACA Pageant 6pm  
20 ½ Day - Begin Thanksgiving Break 
21-23   Thanksgiving Break (No School) 
30 Crazy Hair Day (Spirit Friday)  
 
December 2018 
14 Decade Day (Spirit Friday) 
17-20    Semester Exams and Projects 
20      Pajama Day (Spirit Thursday) 
21-31    Winter Break (No School) 
 
January 2019 
1-3        Winter Break (No School) 
4          All Staff PD 
7           Students Return to School 

11 Superhero Day (Spirit Friday)  
17 Honor Roll Celebration  
21        MLK Day of Service - (No School)  
25 Social Awareness Day (Spirit Friday)  
 
February 2019 
8 Squad Day (Spirit Friday)     
15         Winter Student-Led Conferences 
18         Presidents’ Day (No School) 
22 Backwards Day (Spirit Friday)  
 
March 2019 
8           End of Q3 
8 Advisory Wars (Spirit Friday)  
11-15    Spring Break (No School) 
22 Profession Day (Spirit Friday)  
 
April 2019 
5 Cartoon Day (Spirit Friday)  
19  Vernal Holiday  
26       Gathering of Nations - Half Day 
26  Music Genre Day (Spirit Friday)  
 
May 2019 
2-3        Returning student Registration for 19-20 
3          Spring Student Led Conferences  
9          Open House for New Students 
10 Country Western Day (Spirit Friday)  
13-23    Final Exams and Student 

Demonstrations 
22        8th Grade Promotion 
23         Last Day of School for Students 
25 NACA Powwow 
26  HS Graduation 
27        Memorial Day  
28-30   All Staff PD 
 
June 2019 
10       Summer School Term 1 Begins 
28       Summer School Term 1 Ends
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Conclusion   
With holidays such as Indigenous People’s Day and NACA’s Feast Day recognized a full school events, 
American Indian students are supported to celebrate and honor their cultural traditions. Additionally, 
NACA gives ½ a school day off for attendance to the annual Gathering of Nations Pow Wow. This 
encourages students and their families to develop and honor their active cultural traditions. 

Action Plan 
NACA is committed to its mission as an academically rigorous and culturally-integrated charter school, 
and is guided by the belief that Native American children thrive in academic environments that include 
and value their language, history, heritage, and culture. NACA’s wellness concept for Indigenous 
Education supports youth physically, emotionally, academically, and spiritually, helping them to develop 
confidence in their cultural identities and to persevere academically to prepare them for college, careers, 
and community leadership. This includes recognizing and celebrating Indigenous Holidays and honoring 
active native traditionsto promote healthy cultural norms, community engagement, and support healthy 
lifestyles. 
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K. School District Consultations 

Objective   
The district consultations ensure that New Mexico schools provide a means of developing mutual 
understanding of educational programs and collaborate with Tribal entities to find ways to improve 
educational opportunities for American Indian students. 
  

Background   
Districts that claim federally identified American Indian students residing on Indian lands for Title VIII 
Impact Aid funding shall develop and implement policies and procedures in consultation with tribal 
officials and parents. Additionally, the New Mexico Indian Education Act asserts that parent(s); families; 
tribal departments of education; community-based organizations; the Public Education Department; 
universities; and tribal, state, and local policymakers work together to find ways to improve educational 
opportunities for American Indian students. 
  
Methods  
As a means of Tribal consultation and informed decision making, NACA participates in the NM Indian Education 
Committee and consultation group. The school has a strong and active parent advisory committee and works with 
local partners, tribal governments, Indian organizations, and other tribal community organizations to support 
American Indian students from all over New Mexico. All Native language teachers are certified by the tribe or 
pueblo. 

NACA's Indigenous Education model to integrate Indigenous perspectives and concepts into the teaching 
and learning framework is gaining momentum. As a community school, the parent advisory group is 
active and well attended. NACA works with a number of local community partners and tribal groups to 
inform APS, the NM Public Education Department; local colleges and universities; and tribal, state, and 
local policymakers of promising practices and best practices to help improve educational outcomes for 
Native students. 

Results 
Increasing the number of educators who ethnically and culturally reflect New Mexico students is 
important. NACA is sharing its experiences with educators and policy makers as possible, promoting the 
need for investing in culturally responsive teaching and school leadership preparation programs. NACA 
supports alternative teacher preparation pathways that emphasize recruiting & training Indigenous 
educators. Additional efforts that NACA is working to improve include:  

 Support of Fellowship, Mentorship and Development 
 Expanded investments in Indigenous Language Programs 
 Tribal Language Department Support and Language Teacher Training – Indian Education Act 
 Heritage Language Program Funding – State Equalization Guarantee 
 Prioritize Teacher Professional Development and Curriculum Development 
 Dedicated time and space for teacher development of pedagogy and curriculum matter 
 Career and Technical Education Opportunities that honor Indigenous culture 
 Implement integrated holistic wellness as a measure of student success 
 Implement Intellectual, Physical, Social/Emotional and Community & Relationship Wellness for all 

students 
 Invest in programming targeted at Boys & Young Men of Color 
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Conclusion   
As a charter school, NACA works to strengthen collaboration of all school stakeholders, and supports 
APS’ efforts to support AI/AN students statewide. NACA maintains an active role with the Indian 
Education Committee and participates in conferences and discussions throughout the year. NACA's 
Executive Director, Anpao Duta Flying Earth, serves on the Indian Education Advisory Council. Other 
distinct tribal consultations that NACA has initiated is with the tribes or pueblo governments of the 
Indigenous languages that are taught by the school. This consultation ensures that all teaching staff at 
NACA are certified to teach the language by the tribe or pueblo. NACA is proud to report that 62% of the 
school's staff members are Native American, and 74% identify as Native American, African American, 
and/or Hispanic. Furthermore, NACA multi-generational education is planned and coordinated by NACA 
parents with events designed to engage students, parents, and family members of all ages in learning 
traditional languages and participating in cultural events. Engagement with community supporters such as 
the All Indian Pueblo Council and the Indian Pueblo Cultural Center has enriched the learning experience 
NACA offers its students including collaboration on a garden project and support for NACA sponsored 
events. 

 

Action Plan 
NACA is working to broadly share its model for 
Indigenizing education. Statewide, different 
communities are in different stages of development 
or are working to develop capacity to understand 
this model. NACA would like to see development at 
the community level remain reflective of local 
needs, with strategies and policies that serve AI 
students from those communities.  

A summary of the Indigenizing Education model is 
featured to the right, illustrating NACA’s approach 
to improving educational opportunities for AI 
students.   

NACA encourages development of the following 
strategies and tools to help address the needs of AI students statewide.  

 Access to the Indigenous Systems Leaders Network, a first of its kind fellowship with some of the 
strongest training in the nation, for leaders who want to build their capacity to lead transformation 
at the systems level in Indigenous communities. 

 A school support team, that would work collaboratively to support and provide access to best 
practices nationally and resources of how to indigenize those practices. 

 Training for educators to conduct parent-teacher home visits. 

 Measurements/accountability based on a specific school/community report card, based on 
measures of success determined by the community. 

 Development of a cohesive plan and vacancy assessment by community and access to a 
specialized talent and leadership development program to Grow Educators for Native American 
Communities (GENAC) 

  

K.1 Chart 
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L. Indigenous Research, Evaluation, and 
Curricula 

Objective   
The research objective ensures that New Mexico schools receive adequate assistance for planning, 
development, implementation, and evaluation of curricula in native languages, culture, and history 
designed for tribal and non-tribal students as approved by New Mexico tribes.  

Background   
Indian Education has been working to strengthen the field of Native education research, data, and best 
practices. The development of resources for Native education researchers, evaluators, educators, 
professors, and others who are working within Indian Education has been to improve education for our 
American Indian students enrolled in all schools. The Indigenous research methodologies differ from the 
Western educational approaches. In Western academic models, the research project and data are 
separated from the researcher, who is merely an onlooker. Though the data collected by Indigenous 
research methodologies can be analyzed quantitatively as well as qualitatively, just like data collected by 
Western research methods, the acknowledged relationship between researcher and data naturally 
challenges Western research paradigms. Indigenous research methodologies are powerful and 
worthwhile despite this challenge because they provide vital opportunities to contribute to the body of 
knowledge about the natural world and Indigenous peoples. 

Methods  
In this section, districts and/or charters may identify any Indigenous education methodology by focusing 
on teaching indigenous knowledge, models, methods, and content within formal or non-formal 
educational systems. The growing recognition and use of indigenous education methods can be a 
response to the erosion and loss of indigenous knowledge through the processes of colonialism, 
globalization, and modernity whether the model is implemented through history, government, math, 
science, culture-based education at the local level. These methods could also include a definition of 
holistic and comprehensive Native Language approaches and/or promoting transition efforts for all 
schools 

NACA’s work is founded in utilizing research and data to inform continuous improvement. The NACA 
Improvement Process (NIP) follows the Navajo concept of Sa'ah Naagháí Bik'eh Hózh==n (SNBH), 
roughly translated as "one's journey of striving to live a long, harmonious life." Depicted as a circular 
interdependence, this concept guides teams from Vision (including vision, data, current year plan), to 
Curriculum, to Critique, to the Year End “State of [Content Area]” Presentation. These areas of guidance 
all revolve around a center of “Ké” (relationships). The model is combined with traditional Western 
methods, such as reflecting elements of Data Wise—an eight-step model broken up into three phases: 
Prepare (developing a collaborative culture), Inquire (using numerous data sources to define a specific 
problem of practice), and Act (teams state their plan and high-leverage strategies to address the problem) 
(Harvard, https://datawise.gse.harvard.edu/). It also draws from the New Mexico 90-Day Plan based on 
the University of Virginia’s School Turnaround program, developing a dynamic roadmap 90-days at a time 
to lead to desired student outcomes (http://ped.state.nm.us/ped/PrioritySchools_NMDASH.html). 

NACA Wellness Wheel 
NACA’s focuses on helping students to become grounded in their cultural, racial, and ethnic identity, as 
well as the understanding what it means to exist as a young Native person tied to traditional ways of 
thinking and living. In September 2015, Teach for America recognized NACA as one of four schools 
nationally as a “School to Learn From” for delivering an excellent education for students while also 
demonstrating excellence through maintaining a culturally-responsive learning environment. 

Throughout their time at NACA, students use the NACA Wellness Wheel, featured in chart L.1 NACA 
Wellness Wheel, as a tool to reflect on their holistic health. All courses prioritize integrating holistic health 
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throughout the curriculum. And during Advisory and Wellness courses, students develop goals around 
each area of health: intellectual, physical, social/emotional, and community/relationship. 

 

 
 

Land-Based Learning (LBL)  
In order to develop effective curricula for tribal students and increase their educational opportunities, NACA 
spends significant pre-service hours “decolonizing” and also “indigenizing” curricula to honor local cultures and 
provide relevant learning. It is important to NACA that any research undertaken is controlled by the school and 
community to improve the implementation, and to be structured in a way that honors the process of Indigenous 
knowledge sharing and creates kinship with others that would use this process. It is at time difficult to define each 
steps, in order to honor the journey of discovery and reflection that is inherent in the work. The practice of Land-
Based Learning (LBL) has been an area of inclusion from NACA’s start, offering an approach that inherently links 
academic, cultural, physical, and spiritual wellness in all instruction, and is closely aligned with the science of 
learning and development.  

Understanding by Design (UbD) 
NACA provides professional development through the “Understanding by Design,” or UbD framework, a 
process in backward planning which requires that teachers clarify learning goals and craft effective and 
engaging lesson plans and activities to meet those coals, while setting outcomes for measurable and 
evidence-based student learning. This approach supports reading and writing, use of informational texts 
to guide instruction, development of conceptual thinkers among students, interdisciplinary learning, and 
data to inform intervention strategies and growth of student skills. Teachers present their UbDs to their 
instructional team to collaboratively work through the approach, and initiate supportive dialogue and ideas 
to strengthen each approach.  

The UbD framework emphasizes student onus, questioning, and inquiry, and creates a classroom environment 
where the teacher and students are collaboratively contributing to the construction of their mutual learning. 
Drawing from Native American knowledge, NACA implements a holistic education through integrated content that 
includes Indigenous studies, storytelling, oral traditions, cultural history, Native languages, community 
presentations, service learning, and Native literature as part of a rigorous, Common Core-based college 
preparatory curriculum. NACA has ensured a quality program attuned to the needs of its predominantly Native 
American student body by developing a structure that includes staff collaboration, community involvement, 
curriculum writing, field testing, revision, and in-service teacher training. Some of NACA’s uniquely Native subjects 
include the following:  

 Indigenous History, Culture, and Thought: In each of grades 9-12, students take year-long courses 
centered around Indigenous studies themes, which culminate in student-directed service-learning 
projects. This includes: Indigenous Leadership course (team building, leadership, identity building); 

L.1 Chart 
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Public Speaking (individual and Indigenous identity); Continental Indigenous Studies; Native American 
Art; and Global Indigenous Studies. 

 Native Literature: Comprises works written by Native American and global Indigenous authors. For NACA 
students, studying Native literature is important because it allows them to connect to their identities and 
the traditions of their communities, ultimately empowering them as individuals, community members, and 
young Native American leaders. 

 Native Languages: Languages including Navajo, Lakota, Tiwa, and Keres are taught at NACA (students 
receive “foreign” language credit), providing an essential window to cultural understanding and language 
preservation. NACA is the only place outside of Laguna Pueblo in which Keres is taught. Teachers use 
engaging practices to bring languages alive, such as a interactive and applied environment, homework 
so students are constantly thinking in the language, and visuals and media to cement understanding. 

Results 
NACA’s approaches to Indigenous Education have yielded strong results in helping students to strong leaders 
who are academically prepared, secure in their identity and healthy. As demonstrated previously, NACA’s 
graduation rates for AI/AN students, as well as the school’s ELA and Math proficiencies for graduates, outpace 
those of the district and state, and 100% of NACA graduates apply to and are accepted into a post-secondary 
program. Recently, NACA was named by Schools of Opportunity (www.schoolsofopportunity.org) as a 2018-19 
Gold Recognition school based on its holistic practices and inclusive CCSS-aligned academics. This award is for 
high schools that have demonstrated an extraordinary commitment to equity and excellence by giving all students 
the opportunity to succeed. 

The Quad survey (see table E.1) was developed to provide quantitative feedback to qualitative questions, gauging 
NACA’s success in providing a high-quality education and approaches aligned with its mission and vision. The 
four-year average for Quad results indicate exceptional scores (>4.5 on a 5.0 scale) in the following five areas:  

 Cultural identity 

 Fulfilling a community need 

 Student academic expectations 

 High quality college achievement programs 

 Teacher collaboration and reflection 

Conclusion   
NACA continues to look for opportunities to apply Indigenous research methods and approaches to 
determine best practices in Indigenous Education.  
Action Plan  
As a Native community and a non-paternalistic organization, NACA is committed to overseeing the 
research that directly impacts its students. NACA collectively  leads the review, improvement, and 
iteration of our work. NISN, a charter school support organization, will lend its expertise in evaluation and 
dissemination. NACA currently has pending an application with the Chan Zuckerberg Initiative to receive 
funding for a two-year research study around the efficacy of NACA’s Land-Based Learning. NACA is 
interested in finding opportunities to identify best practices in Indigenous Education, and is doing so 
through working to apply Indigenous methods to research-based education practices, using data to inform 
continuous-improvement, collaborating with Communities of Practice with other schools serving a majority 
of students who have faced systemic marginalization (e.g., low-income, immigrant, ELL, SWD), and 
continuing to refine the Quad survey system to provide high-quality data around mission and vision. 
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Native American Community Academy (NACA) 
Analysis of Survey Data for 2018-2019 School Year 
Prepared April 10, 2019 

 
 
 

Background 
The NACA Inspired Schools Network (NISN) asked SWEL to develop a system to track data on a regular 
basis from Students, Teachers, Administrators, Family Members, Community Partners, and Governing 
Council Members. NISN seeks to ask the same set of questions each year, in order to inform both short-
term course-correction and long-term trends. This report was prepared based on quantitative data 
collected from the NISN Quad online system. Data collection at NACA occurred between February 11 
and April 4, 2019, for the school year 2018-19. This survey repeats annually each Spring; this year 
represented the fourth year of data collection for NACA. 
 
 

Methodology 
A data collection system was developed for NISN with standardized questions across all NISN schools 
and custom questions for each school. Each participant group was provided a questionnaire, to be 
completed online. Participant groups, and this year’s participation rate, are as follows: 
 

● Students: all students (66%) 
 

● Teachers: all teachers (63%) 
 

● Administrators: all administrative staff (70%) 
 

● Family Members: all family members of students (25%) 
 

● Community Partners: a select number of organizations in the community (36%) 
 

● Governing Council Members: all Governing Council members (17%) 
 
Most quantitative responses are categorized on a five-point scale. We recommend keying in on high 
intensity of support - that is, responses of “Strongly Agree” on the five point scale (Strongly Agree, 
Somewhat Agree, Not Sure, Somewhat Disagree, or Strongly Disagree). In our twenty years of polling 
and evaluation experience, high intensity support is a more accurate barometer of opinions.  
 
For further analysis, we encourage use of the online analytical tools on the Quad-NISN website, and in 
particular, the Trendline data visualization tool.  
 

Appendix 4 NACA Quad Survey
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Four-Year Comparison 
Following is a comparison of survey responses for which we have four years of data, for the 2015-16, 
2016-17, 2017-18, and 2018-19 school years. We have provided two views of this data, sorted by: 

● Four-year average 
● Changes between Years 1 and 4 

 
All scores are based on the following, 5-point scale: 

5 = Strongly Agree 
4 = Somewhat Agree 
3 = Not Sure 
2 = Somewhat Disagree 
1 = Strongly Disagree 

 
 
Survey Responses, Ranked by 4-Year Average 
The darker shades of blue indicate higher average scores. The two darkest blue scores (over 4.5 and 
between 4.25 and 4.50), indicate areas in which we have high confidence that NACA is performing 
exceptionally well over time.  
 
The red shading indicates scores under 3.5 and should be reviewed for course corrections, if needed. 
 
Survey Survey Question 2016 

Ave. 
2017 
Ave. 

2018 
Ave. 

2019 
Ave. 

4 Year 
Ave. 

Family 
Member 

The school has provided opportunities for my child to engage in 
his/her cultural identity. 

4.93 4.69 4.67 4.71 4.75 

Family 
Member 

I believe that this school is fulfilling a need in the community. 4.75 4.64 4.69 4.65 4.68 

Teacher I expect a lot from my students academically. 4.50 4.57 4.72 4.75 4.64 

Administrator The school has a high quality college achievement program that 
supports students through the college application process. 

5.00 4.43 4.56 4.43 4.61 

Administrator Our dedicated structures for teachers to collaborate and reflect on 
their instructional practice are robust. 

4.67 4.71 4.39 4.57 4.59 

Administrator I believe our school is building tools to make the core values a more 
explicit part of everyday teaching and learning. 

4.33 4.43 4.56 4.57 4.47 

Administrator Our curriculum is aligned to Common Core State Standards. 5.00 4.29 4.44 4.14 4.47 

Family 
Member 

I feel respected and heard in interactions with the staff at the school. 4.56 4.52 4.47 4.26 4.45 

Student My teachers expect a lot from me academically. 4.26 4.44 4.45 4.40 4.39 

Administrator The school provides high-quality information and resources on the 
prerequisites for college entrance (e.g. FAFSE, college application 
check-lists). 

4.67 4.00 4.44 4.43 4.39 

Appendix 4 NACA Quad Survey
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Administrator Student identity and incorporation of culture is embedded in 
classroom instruction. 

4.33 4.57 4.44 4.14 4.37 

Family 
Member 

The school offers high quality and rigorous academics. 4.43 4.43 4.39 4.18 4.36 

Teacher I have innovated, improved, grown to more fully understand, and 
refined my practice of indigenous education. 

4.33 4.50 4.28 4.28 4.35 

Administrator Leadership decision making is aligned with school mission and 
values. 

4.33 4.14 4.33 4.29 4.27 

Teacher My class, in alignment with my planning, is academically rigorous. 4.00 4.33 4.48 4.28 4.27 

Student I understand my own unique identity. 4.20 4.27 4.31 4.21 4.25 

Administrator The school's pedagogy is high quality and rigorous. 4.67 3.86 4.17 4.14 4.21 

Administrator Our students are engaged and motivated. 4.33 4.14 4.00 4.29 4.19 

Administrator Our Teacher-Team (Content and Grade Level) structures for 
professional development are robust. 

4.33 4.14 4.00 4.29 4.19 

Teacher I feel more connected to my identity based on my experience at the 
school. 

4.08 4.23 4.07 4.19 4.14 

Teacher Staff at this school believe students are capable of anything. 4.17 4.23 3.83 4.11 4.09 

Student My family is involved with my school and my learning. 3.81 4.13 4.19 4.08 4.05 

Teacher I feel like I am part of a team and that my opinions matter at the 
school. 

4.08 4.30 3.90 3.64 3.98 

Student I spend most of my time on task. 3.87 3.97 4.04 3.87 3.94 

Student I feel respected and heard in interactions with the staff. 3.89 3.89 3.92 3.86 3.89 

Administrator Our school spending and investments are aligned with the mission 
and priorities of the school. 

4.33 3.43 3.72 4.00 3.87 

Teacher I received sufficient high-quality professional development this school 
year. 

4.25 4.23 3.48 3.47 3.86 

Student I feel respected and heard in interactions with my peers. 3.89 3.87 3.80 3.81 3.84 

Administrator Our tools and processes to track and monitor the college-readiness of 
students are robust. 

3.33 4.00 3.89 4.14 3.84 

Student I feel like I am on the right track to be prepared for college. 3.47 3.96 4.09 3.84 3.84 

Student I feel connected to a trusted adult at my school. 3.87 3.83 3.82 3.72 3.81 

Teacher Leadership decision making is aligned with school mission and 
values. 

3.58 4.23 3.86 3.50 3.79 

Teacher Our Teacher-Team (Content and Grade Level) structures for 
professional development are robust. 

3.83 4.07 4.07 3.19 3.79 

Teacher I believe this school puts students on a track toward college 
readiness. 

3.42 4.13 3.76 3.69 3.75 

Administrator The SAT process (Student Assistance Team) adequately identifies the 
appropriate supports needed by students in General Ed in a systemic 
and efficient way. 

4.00 3.86 3.56 3.57 3.75 
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Administrator Our onboarding documents and resources are aligned to the mission 
and core values of the school and the NACA Inspired Schools 
Network. 

3.00 4.00 4.17 3.71 3.72 

Student I am served healthy food at school. 3.86 3.68 3.44 3.02 3.50 

Teacher There are structures and systems at this school to help new teachers 
succeed. 

3.43 3.97 3.48 3.08 3.49 

Administrator The school's practices and processes around the hiring, development, 
and performance management of talent are clear and documented. 

4.00 3.29 3.17 3.43 3.47 

Administrator Our indigenous language models are high quality. 3.33 3.71 3.61 3.14 3.45 
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Net Change 
For the net change, green indicates improvement from Year 1 to Year 4 and red indicates a decline in 
scores during the same period. The darker shades represent changes of greater than 0.5. 
 
 
Survey Survey Question 2016 

Ave. 
2017 
Ave. 

 

2018 
Ave. 

 

2019 
Ave. 

 

Net 
Change 

16-19 
Administrator Our tools and processes to track and monitor the college-readiness of 

students are robust. 
3.33 4.00 3.89 4.14 0.81 

Administrator Our onboarding documents and resources are aligned to the mission 
and core values of the school and the NACA Inspired Schools 
Network. 

3.00 4.00 4.17 3.71 0.71 

Student I feel like I am on the right track to be prepared for college. 3.47 3.96 4.09 3.84 0.37 

Teacher My class, in alignment with my planning, is academically rigorous. 4.00 4.33 4.48 4.28 0.28 

Student My family is involved with my school and my learning. 3.81 4.13 4.19 4.08 0.27 

Teacher I believe this school puts students on a track toward college readiness. 3.42 4.13 3.76 3.69 0.27 

Teacher I expect a lot from my students academically. 4.50 4.57 4.72 4.75 0.25 

Administrator I believe our school is building tools to make the core values a more 
explicit part of everyday teaching and learning. 

4.33 4.43 4.56 4.57 0.24 

Student My teachers expect a lot from me academically. 4.26 4.44 4.45 4.40 0.14 

Teacher I feel more connected to my identity based on my experience at the 
school. 

4.08 4.23 4.07 4.19 0.11 

Student I understand my own unique identity. 4.20 4.27 4.31 4.21 0.01 

Student I spend most of my time on task. 3.87 3.97 4.04 3.87 0.00 

Student I feel respected and heard in interactions with the staff. 3.89 3.89 3.92 3.86 -0.03 

Administrator Leadership decision making is aligned with school mission and values. 4.33 4.14 4.33 4.29 -0.04 

Administrator Our students are engaged and motivated. 4.33 4.14 4.00 4.29 -0.04 

Administrator Our Teacher-Team (Content and Grade Level) structures for 
professional development are robust. 

4.33 4.14 4.00 4.29 -0.04 

Teacher I have innovated, improved, grown to more fully understand, and 
refined my practice of indigenous education. 

4.33 4.50 4.28 4.28 -0.05 

Teacher Staff at this school believe students are capable of anything. 4.17 4.23 3.83 4.11 -0.06 

Student I feel respected and heard in interactions with my peers. 3.89 3.87 3.80 3.81 -0.08 

Teacher Leadership decision making is aligned with school mission and values. 3.58 4.23 3.86 3.50 -0.08 
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Family 
Member 

I believe that this school is fulfilling a need in the community. 4.75 4.64 4.69 4.65 -0.10 

Administrator Our dedicated structures for teachers to collaborate and reflect on their 
instructional practice are robust. 

4.67 4.71 4.39 4.57 -0.10 

Student I feel connected to a trusted adult at my school. 3.87 3.83 3.82 3.72 -0.15 

Administrator Our indigenous language models are high quality. 3.33 3.71 3.61 3.14 -0.19 

Administrator Student identity and incorporation of culture is embedded in classroom 
instruction. 

4.33 4.57 4.44 4.14 -0.19 

Family 
Member 

The school has provided opportunities for my child to engage in his/her 
cultural identity. 

4.93 4.69 4.67 4.71 -0.22 

Administrator The school provides high-quality information and resources on the 
prerequisites for college entrance (e.g. FAFSE, college application 
check-lists). 

4.67 4.00 4.44 4.43 -0.24 

Family 
Member 

The school offers high quality and rigorous academics. 4.43 4.43 4.39 4.18 -0.25 

Family 
Member 

I feel respected and heard in interactions with the staff at the school. 4.56 4.52 4.47 4.26 -0.30 

Administrator Our school spending and investments are aligned with the mission and 
priorities of the school. 

4.33 3.43 3.72 4.00 -0.33 

Teacher There are structures and systems at this school to help new teachers 
succeed. 

3.43 3.97 3.48 3.08 -0.35 

Administrator The SAT process (Student Assistance Team) adequately identifies the 
appropriate supports needed by students in General Ed in a systemic 
and efficient way. 

4.00 3.86 3.56 3.57 -0.43 

Teacher I feel like I am part of a team and that my opinions matter at the 
school. 

4.08 4.30 3.90 3.64 -0.44 

Administrator The school's pedagogy is high quality and rigorous. 4.67 3.86 4.17 4.14 -0.53 

Administrator The school's practices and processes around the hiring, development, 
and performance management of talent are clear and documented. 

4.00 3.29 3.17 3.43 -0.57 

Administrator The school has a high quality college achievement program that 
supports students through the college application process. 

5.00 4.43 4.56 4.43 -0.57 

Teacher Our Teacher-Team (Content and Grade Level) structures for 
professional development are robust. 

3.83 4.07 4.07 3.19 -0.64 

Teacher I received sufficient high-quality professional development this school 
year. 

4.25 4.23 3.48 3.47 -0.78 

Student I am served healthy food at school. 3.86 3.68 3.44 3.02 -0.84 

Administrator Our curriculum is aligned to Common Core State Standards. 5.00 4.29 4.44 4.14 -0.86 
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Key Findings 
 
4-Year Average 

● The following areas have resulted in excellent responses over the past four years, with an 
average score over 4.5 on the five-point scale: 

○ Cultural identity 
○ Fulfilling a community need 
○ Student academic expectations 
○ High quality college achievement programs 
○ Teacher collaboration and reflection 

 
● The following areas had the lowest average scores and should be examined to assess any 

needed course correction: 
○ Support for new teachers 
○ Practices for new hires 
○ Healthy food 
○ Indigenous language models 

 
Changes between Year 1 and 4 

● The most improved areas were: 
○ Processes to track college-readiness of students 
○ Alignment of onboarding documents to the NISN mission 

 
● The areas of greatest decline were as follows, omitting areas of decline where average scores 

remained above 4.0: 
○ Healthy Food 
○ Professional development 
○ Teacher-Team structures 
○ Practices for new hires 
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