
 

 

 

Part B—Progress Report 
 

1. Innovative and Distinctive Education Program 
 
 
 
 
 
 

 

a. School or Mission Specific Unique, Innovative, and Significant Contributions 

The school shall provide a narrative on how the school has fulfilled its mission and how the equity council 
has influenced any decisions for the 2020-2021 SY.   These contributions may include: 

1. Teaching methods 
2. Measures of student achievement 
3. Professional development for teachers 
4. Learning programs 
5. Encouraging parental or community involvement 
6. School’s Equity Plan 
7. Monitoring students’ social emotional and behavioral development 

 

School response:  
 
The GREAT Academy’s (TGA) mission is to ensure that students “Gain Real-World Experience through 

Active Transition”.  TGA embraces a unique, one-of-a-kind business-school model, which uses both virtual 

and face-to-face learning.  TGA is centered on five basic components: virtual learning, academic 

improvement plans, service learning, leadership/character education and pathways to success. 

TGA’s teaching methods fall into two areas: support of students learning through the virtual/online 

Edgenuity program and face-to-face teaching.  Edgenuity’s online courses are built using an instructional 

model grounded in research and are aligned to state standards, the Common Core, and the NGSS (Next 

Generation Science Standards).  Direct instruction videos are combined with expert, on-screen teachers 

with rigorous assignments, performance tasks, and assessments to engage students and to ensure 

subject-area mastery.  Edgenuity’s K-12 content, including all activities, assignments and assessments are 

current and accurate, balanced, free of bias and advertising, and designed to reflect multicultural 

education in the images and media, language and content, and selection of resources.  Edgenuity’s 

instructional designers make every effort to avoid bias, and developers receive regular training on how to 

make content accessible to, and reflective of, students from all backgrounds and to create equal 

educational opportunities for all students.  All curriculum and assessment developers receive training on 

Some of the purposes of the Charter Schools Act are to encourage different and innovating teaching and 

educational programs that improve student achievement, and encourage parental and community 

involvement.  1978 NMSA §22-8B-3. 



 

Edgenuity’s comprehensive Bias and Sensitivity Guidelines.  The internal assessment team has deep 

experience ensuring that items are accessible to all students, regardless of gender, race, ethnicity or 

religion.  

Both students and parents receive weekly Edgenuity progress reports.  This helps students to be more 

aware of their current standing and more in control of their pacing in the class.  The frequent notification 

also helps parents so that they are able to encourage the students to stay on pace and keep their grades 

within the range of passing.  Edgenuity provides targeted, personalized instruction in all core areas and 

also provides a variety of elective courses. 

Face-to-face classes at TGA are taught by certified, highly qualified teachers.  TGA teachers utilize a 

number of teaching strategies that keep students motivated and engaged.  In addition to utilizing 

technology in the classroom, such as technology rich lessons, teachers use resources like, but not limited 

to Nearpod, Kahoot!, Poll Everywhere, the use of video and other multimedia  presentations and other 

tools.  Teachers also utilize differentiated instruction, cooperative learning, inquiry-based instruction and 

graphic organizers. 

TGA’s small school environment allows the staff/teachers to build relationships with students that have a 

positive impact on learning, engagement and the overall morale and school culture at The GREAT 

Academy.  Staff and teachers get to know students and their families well, which creates working 

relationships that benefit the students in the classroom.  Each morning, the students and staff gather for a 

community meeting that is called “Morning Memo”.  This meeting gives all staff the opportunity to share 

pertinent information for the day, give reminders, and share important upcoming events.  We make a 

point to showcase multiculturalism during this community meeting by sharing information based on the 

month: February is Black History Month, Women’s History Month is in March, Native American Heritage 

Month is in November and so on.  During these months, the achievements of various types of people are 

shared and highlighted to expand the students’ mind on the possibilities for their own lives.  In addition, 

students are recognized for achievements great and small during this time and are also able to ask 

questions if they need to.  This meeting is also where students and staff do the chant of the school’s 

motto: “Together we can! Whatever it takes! No excuses!”   

TGA is an early college model that makes accessibility to dual credit courses available to all students.  

Since the 2016-2017 school year, TGA graduates have completed 1,182 dual credits with a grade of “C” or 

higher (an average of 295.5 completed credits each year by TGA graduates).  TGA students begin taking 

dual credit courses in 10th grade.  To increase accessibility to these courses, TGA has several introductory 

level dual credit courses that are taught on campus by TGA teachers. TGA believes it is important to 

provide students with guidance and support in applying for Dual Credit Student status at CNM or UNM 

and also with registering for classes.  The courses that are offered on campus provide students with the 

support to transition to courses on campus in later semesters.  This support gives students the confidence 

to branch out and take classes that they would not have otherwise taken.  Many students report not even 

having been offered the opportunity to take dual credit courses at the other schools they have attended.  

These students state that they thought that dual credit courses were only for “smart” kids.  We believe 

that it is this focus on providing students with support in these tasks along with preparing them for 

academic success in college level courses  that results in this large number of successfully completed 

courses/credits even though TGA is a small school with a small number of graduates each year.  TGA 



 

students are able to explore college and careers through the dual credit offerings.  Not only that, but they 

enter college with a semester or more (some with close to completed AA degrees) which helps to drive 

students toward success both during high school and post-graduation.   

TGA provides its teachers/EAs with a very rigorous professional development program that consists of 75 

or more hours each year of professional development.  TGA has partnered with American Teacher 

Academy to provide a number of professional development opportunities.  American Teacher Academy is 

run by Dr. Linda Gregg.  Dr. Linda A. Gregg is the Chief Executive Officer of the American Teachers’ 

Academy and a Distinguished Associate of Kamm Solutions.  She is the author of Response to Instructional 

Strategies and Interventions: Scenarios for K-12 Educators and has contributed chapters in several 

published books. Dr. Gregg has also written professional development training manuals including 

Response to Instruction and Data Teams. She is very resourceful and helps teachers use a variety of 

powerful instructional practices to engage and motivate students all over the world. She holds credentials 

in general education, special education, school administration, and TESOL.  Dr. Gregg and American 

Teacher Academy staff have presented a number of topics to the TGA staff to strengthen the instructional 

effectiveness of its teachers.  These topics include, but are not limited to: Executive Functioning Skills, 

Trauma Informed Practices, Mindfulness Strategies, EL Best Practices, Growth Mindset, and Engagement 

Strategies. Dr. Gregg also provides one-on-one support to teachers in need of improvement.  Another 

important aspect of TGA’s professional development program is the integration of Data Days.  This is a 

time when teachers collaborate to review data, to look at student performance and to dig into the data to 

determine how best to allow this data to drive their instruction and review areas for focus growth and 

skills readiness.   In addition to the 75+ hours each year of professional development, the Master Teacher 

program is available to all staff working with students to provide instructional staff with individualized 

professional development.  The Master Teacher program is online specialized training for teachers and 

Educational Assistants.  It provides one-on-one, in-depth training on topics such as online teaching, using 

technology in the classroom, trauma, environment, behavior, instruction, engagement, English Language 

Learners, teaching students with exceptionalities and much more.  This program helps to strengthen TGA’s 

professional development offerings because of its individualized nature.  It gives teachers the training they 

need to help them to be more effective in the classroom and in engaging with their students and families. 

Until the 2019-2020 school year, TGA had a program called “The Bridge 2 Success” program (B2S) that 

served non-traditional high school students.  These students were often ages 19 and up.  Many of these 

non-traditional students had children, families and were working minimum wage jobs, but were in need of 

a high school diploma to be able to enter post-secondary, training programs and/or have access to higher 

levels of employment that would give them better opportunities and thereby provide them with the 

chance to better support their families financially.  These are students who would not typically be served 

in the larger school district.  They enrolled in the program for a second chance at a high school diploma.  

This program focused on students who were not successful in their initial high school experience.  The 

online learning paired with the dual credit opportunities helped these students to reach not only their 

goals of completing their graduation requirements and earning their high school diplomas, it also put 

them on the path to post-secondary education and career training opportunities.  Not to mention that 

these students, who were previously counted as dropouts, are now on the path to being citizens in our 

community who are able to better participate in and contribute to society.  Research tells us that these 

graduates will earn $200,000 more in their lifetime over their counterparts who did not earn a diploma 



 

(Cheeseman & Newberger, 2014)1.  In the 2016-2017 school year, 21% of the graduates were ages 19-21  

(24 total graduates).  In the 2017-2018 school year, 33% of the graduates were ages 19-25 (33 total 

graduates).  In the 2018-2019 school year, 21% of the graduates were ages 19-22 (14 total graduates).  In 

the 2019-2020 school year, 59% of the graduates were ages 19-48 (17 total graduates).  TGA’s goal in 

offering this program to non-traditional students was to give them the opportunity to earn their high 

school diploma in a way that fit better into their lives.  Many of these students had been disconnected 

from academics for 3 or more years before coming to TGA with the hopes of increasing their earning 

possibilities by finishing their graduation requirements.  

 

 

b. Equity and Identity within the Culture of the School including Student Support 

This item of the renewal application allows schools the opportunity to include additional information that is 
not already collected, but that should be considered when making a determination about the renewal of its 
charter. The school will create a representation that highlights how their school environment is inclusive, 
reflective of the community, validates students’ cultures and identities, and supports all students’ sense of 
belonging.   
 
Note: If your school wishes to display visual art or performance art (such as sculpture, painting, recorded 
performance or live performance by students), your school will be given no more than 15 minutes at its 
renewal hearing to present the representation.  If a school wishes to submit a narrative, it shall be 
submitted along with the renewal application.  

School response:  
 
The GREAT Academy will present a video representation during the 15 minutes at its renewal hearing. 

 
 

  

 
1 Cheeseman Day, Jennifer, and Eric C. Newburger. “The Big Payoff: Educational Attainment and Synthetic 
Estimates of Work-Life Earnings.” United States Census Bureau. Accessed February 26, 2014, 
https://www.census.gov/prod/2002pubs/p23-210.pdf . 

 

https://www.census.gov/prod/2002pubs/p23-210.pdf


 

2.  Academic Performance  

The Charter School Act provides as follows: 
A charter may be suspended, revoked, or not renewed by the chartering authority if the chartering 
authority determines that the charter school… failed to meet or make substantial progress toward 
achievement of student performance standards identified in the charter contract. 

 

a. School Support and Accountability 

 

Any school that has not maintained a “C” or better letter grade in SY2017 and SY2018 OR is not identified 
in the top 75% of all schools in SY2019 and SY2020 on the NM System of School Support and 
Accountability, must provide a narrative that describes the improvement actions targeted to improve the 
student outcomes (school/adult/leader/teacher actions) and the success of those actions (student 
academic successes/improved outcomes).  
 
Implementation of the described improvement actions should be verifiable through documented evidence 
at the site including renewal site visit.  Please identify specific evidence of both the 
school/adult/leader/teacher actions and the student academic successes/improved outcomes in the 
narrative. 
 
The narrative should reference performance data that can be reviewed and verified either during the 
renewal site visit or during the “desk audit” review of the application. If providing data, please attach in 
Appendix E and reference the appendix by name in this narrative.  (Appendix E – Academic Data) 
 
Schools that have maintained a “C” or better letter grade in SY2017 and SY2018 and were identified in 
the top 75% of all schools in SY2019 and SY2020 in the NM System of School Support and Accountability 
AND have not received a “D” or “F” in any indicator of the state report card during SY2017 and SY2018 do 
NOT complete this Section. 

    

 School response:  

Over the current term of the charter contract, The Great Academy (TGA) received a Final School Grade of 

C in 2017, a Final School Grade of D in 2018 and an overall performance score of 40 out of 100 on the new 

NM System of School Support and Accountability.  While operating within the A-F School Grade Report 

Accountability System, TGA was designated as a Supplemental Accountability Model (SAM).2 

In the 2017 School Grade Report, TGA met the state standard with a grade of C and achieved a relatively 

high ranking when compared to 36 other high schools in the state that have similar student demographic 

 
2 SAM (Supplemental Accountability Model) schools are a subset of graded schools that serve students at risk of academic 
failure. Schools qualify by having a high proportion of returning adults or a high proportion of students with disabilities and 
by publicly declaring the school mission and goals for these students. 



 

characteristics.  Following is the chart from the 2017 School Grade Report indicating TGA’s ranking for each 

indicator: 

 

In 2018, TGA’s overall grade dropped from a C to a disappointing D and in 2019, New Mexico’s 

Accountability System changed making it a challenge to show improvement using two different systems of 

accountability.  

Similarly, TGA also experienced a challenge to its student academic support system in 2018 and a challenge 

to the nature of its program offerings in 2019 as noted in the root cause statements and actions taken as 

described below.   

Root Cause – 

• In the 2018 school year, TGA lost 2 vital staff members.  One of these was a very experienced, Level 3 

English teacher and the other was the Advisory/Business/Dual Credit Coordinator.  These two key 

members of staff left for family health reasons and outside career opportunities respectively. Both of 

these staff members loved working at TGA and without the circumstances they were faced with, 

would not have left.  Having to hire to replace these two staff members was a setback in the progress 

that had been made to that point.  

• “Current Standing uses up to 3 years of data to provide a more accurate picture of the school’s 

achievement” (New Mexico School Grading 2017, p. 2).  Since TGA’s night students often do not have 

previous years of achievement to be calculated, the lack of data points drags the current standing 

down.  This analysis is based on the way we understand the calculation of Current Standing.  In the 

2018 school year, just 4.48 more points would have given TGA the final grade of a C. 

• A part of TGA’s academic program that is structured to transition students from school life to the 

“real-world” is that our school day begins at 9am and ends at 5pm.  While this works out well for 

some students, other students prefer to end their school day around 3pm in the same fashion as 

their friends.  This affects students' return rate, which affects TGA’s ability to have an impact on 

student academic achievement. 

• Between 2016-2017 through the 2019-2020 school years, a portion of TGA’s student population 

consisted of non-traditional students (The Bridge to Success Program - B2S).  These were students 

that would be considered as “At Risk”.  These students were those who had dropped out of school 



 

the first time around and decided to re-engage to give a diploma another try.  Oftentimes, these 

students were: 19 or older (the oldest student graduated at 48 in May of 2020), had 

children/families, had full-time employment, had been disconnected from academics for 2 or more 

years. Students taking part in this program often find themselves in the situation where they have to 

quit school to work or are just not able to balance all of the many responsibilities that adult learners 

face.  Because many of the students in this program are non-traditional, they are students who 

would not be served in the larger school district. 

Note: HB5, passed in 2019, placed a cap on the maximum age of students that can be served by New 

Mexico high schools.  That cap is now age 21.  TGA will no longer be able to serve non-traditional 

students. 

Actions Taken to Improve Outcomes – 

The following actions taken address both the 2018 Final Grade of D and the 2019 overall score of 40 out of 

100 points. 

• In addition to their grade-level English/ELA courses, middle school students take Double Dose 

Reading.  Teachers use Discovery/NWEA data to drive instruction for these courses.  

• High school students take Reading Intervention courses based on their scores on the 

Discovery/NWEA assessment to support their achievement. 

• After the Fall and Winter testing cycles, students participate in a reflective activity that walks them 

through their most recent performance on the Discovery/NWEA assessment.  Teachers lead students 

through activities that help them to look at their testing behaviors, like whether or not they took 

their time so that they can see the effect of their behaviors on their test scores.  Teachers also lead 

them through developing and setting goals for the next testing cycle and list activities they can do to 

help them reach their goal.  The students present their test reflections to their parents at the AIP 

(Academic Improvement Plan) meeting.  These meetings are student led.   

• TGA teachers serve as case managers for their students.  Not only do they meet with the students on 

their caseloads on a weekly basis to discuss progress, course completion, grades, attendance and any 

other behaviors that encourage or impede successful acquisition of content area knowledge, they 

also inform parents of this information on a weekly basis.    While the online curriculum is self-paced, 

students perform better on testing throughout the year when they are on pace with completing their 

courses.  This process helps students to build relationships with staff that helps to support their 

social/emotional growth. 

• TGA staff reviews credits with all students multiple times each year using the Credit Analysis form so 

that students are always aware of where they are with credit completion.  This form is also used to 

map out completion of credits.  This is done as a part of Next Step Plan meetings and meetings 

throughout the year. 

• High school students in grades 10 and up are shown how taking dual credit courses can lead to faster 

elective credit completion. 



 

• High school students in grades 10 and up are encouraged to take dual credit courses.  We have 

found that when students, especially non-traditional students, are able to take college courses that 

are in the area of their career interest, they are more interested in not only finishing the dual credit 

courses successfully, but this drives them to also work on their high school courses and pushes them 

to put forth more effort and they see where the career focused courses can take them. 

Evidence of Actions Taken –  

• Double Dose reading/math can be found on middle school student schedules. 

• Evidence for Reading/Math Intervention can be found on high school student schedules. 

• Evidence for testing reflection can be found in Academic Improvement Plan (AIP) documentation. 

• Case management documentation: service/communication logs, progress reports, class schedules. 

• Evidence for credit analysis review and steps for the Next Step Plan can be found in Next Step Plan 

documentation. 

• The evidence of students taking dual credit courses can be found in the Dual Credit Enrollment 

Reports. 

Measurable Successes –  

 

 

 

While TGA’s graduation rates are lower than we would like them to be, the 4-year graduation rates are on 

a steady incline.  We believe that this incline will continue due to our efforts to support students. 

 



 

 

 

This chart shows the number of students graduated from each program by year.  Even though the B2S 

(Bridge to Success Program) was made up of mostly “At Risk” students, the number of students graduating 

from the B2S program is significant.  

Evidence of Measurable Successes -  

Evidence can be found through STARS and PowerSchool information on graduated students.  

 



 

 

b. School or Mission Specific Charter Goals   
Pursuant to 1978 NMSA, §22-8B-9.1 each charter school authorizer must allow for the inclusion of 
additional rigorous, valid and reliable indicators proposed by a charter school in each school’s performance 
framework to augment external evaluations of its performance, provided that the chartering authority 
approves the quality and rigor of the indicators and the indicators are consistent with the purposes of the 
Charter Schools Act. 

All applicants must report on each school or mission specific charter goal that is included in the school’s 
performance framework. Applicants must provide a summary analysis of their performance on each goal 
over the term of the contract. This -analysis must state, for each year of the contract, whether the goal was 
met and must include longitudinal data that can show the progress of the school over the contract term.  
For each goal, the applicant should provide a visual representation of the longitudinal data.  
 
For any applicant that did not meet all of their goals in each year of the contract term, provide a 

narrative that addresses the improvement actions (school/adult/leader/teacher actions) targeted to 

improve the school’s performance on that school or mission specific  goal  and the success of those 

actions (student academic successes/improved outcomes). The purpose of the narrative is to 

demonstrate substantial progress toward achieving and maintaining sufficient performance on the school 

or mission specific goal. The narrative should only address a goal that was not met in each year of the 

contract term. 

Implementation of the described improvement actions should be verifiable through documented evidence 

at the renewal site visit. Please identify specific evidence of both the school/adult/leader/teacher actions 

and the student academic successes/improved outcomes in the narrative. 

The narrative should reference performance data that can be reviewed and verified either during the 
renewal site visit or during the “desk audit” review of the application. If providing data, please attach in 
Appendix A and reference the appendix by name in the narrative.  (Appendix A – Mission Goal Data) 
 
Schools that have met all of their school or mission specific goals in each year of the contract term do 
NOT provide a narrative. 
 

 
School response: 

 

Addressing Learning Loss Due to the Pandemic - 

The GREAT Academy utilizes a hybrid model. When schools were required to close, TGA 
students were able to continue working on their courses in the Edgenuity platform.  In order to 
address learning loss, The GREAT Academy is requiring all students to participate in Reading and 
Math Intervention courses being offered through the Zoom platform.  In addition, TGA is 
offering Winter and Summer Intercessions.  Intercession is the school’s internal extended 
learning time. Title I is being used to fund TGA’s Winter and Summer Intercessions.  Existing TGA 
instructional staff is used during this time to increase continuity.  This extended learning time 
totals 7 additional weeks, outside of the school calendar, where the students have additional 
time to complete courses and to help with content mastery. 

2019-20 Short-Cycle Assessment Data - 



 

As requested by the Public Education Commission, The GREAT Academy has included 2019-20 
NWEA Reading and Math assessment data available from cycles A and B (Fall and Winter).  
Available 2019-20 Dual Credit data is also included in this section. 

 

Mission-Specific Indicator - Short Cycle Assessment – Reading 

Short Cycle Assessment data (Discovery) will be used to measure academic growth or proficiency in 
Reading of Full Academic Year (FAY) students.  Growth - In order to show growth (the first phrase in each 
of the standards set forth below), FAY students will demonstrate academic growth in Reading as 
measured by three short cycle assessments using Discovery grade level assessments.  The growth will be 
determined using Discovery projected growth targets for each student as set by the fall test as shown on 
the attached sample report.  Students may show the growth on either of the winter or spring 
assessments.  The school may establish the growth target in the fall for students with an identified 
disability in Special Education in an IEP (not including gifted).  These students must then meet the 
individual growth target established in the fall in order to show growth.  Proficiency -  In order to show 
proficiency (the second phrase in each of the standards set forth below), a student scores at Achievement 
Level III or Achievement Level IV. 

Exceeds Standard: The school surpasses the target indicator if - 76-100% or more of identified students 
made at least one full year’s growth in reading short-cycle assessment scores when comparing beginning 
year results to later results OR The student tests at “Achievement Level III or IV” on the winter or spring 
short-cycle assessment. 
 
Meets Standard:  The school meets the target of this indicator if - 65-75% of identified students made at 
least one full year’s growth in reading short-cycle assessment scores when comparing beginning year 
results to later results OR the student tests at “Achievement Level III or IV” on the winter or spring short-
cycle assessment. 
 
Does Not Meet Standard:  The school meets the target of this indicator if - 50-64% of identified students 
made at least one full year’s growth in reading short-cycle assessment scores when comparing beginning 
year results to later results OR the student tests at “Achievement Level III or IV” on the winter or spring 
short-cycle assessment. 
 
Falls Far Below Standard: The school meets the target of this indicator if - Less than 49% of identified 
students made at least one full year’s growth in reading short-cycle assessment scores when comparing 
beginning year results to later results OR the student tests at “Achievement Level III or IV” on the winter 
or spring short-cycle assessment. 
 
Note - when this goal was written during the previous renewal period, Discovery was the school’s choice of 
test.  In the 2017-2018 school year, Discovery was no longer available due to the company having 
discontinued its testing department. The NWEA MAP (Measured Academic Progress) assessment replaced 
the Discovery Assessment. 

 
Analysis –  

The following chart represents the percentage of students who either met their one year’s growth target 

OR met the grade-level proficiency standards as outlined in the goal’s criteria. 



 

 

2016-2017 

In this school year, PED determined in their Final Site Visit Report that, “based on available data the 

indicator had a rate of 73.5%”. TGA “Meets Standard” for Reading in the 2016-2017 school year. The 

Discovery assessment was used this year. 

2017-2018 

In this school year, “The PED team was able to validate that 59.1% of The GREAT Academy’s students 

either met their one year’s growth target OR met the grade-level proficiency standards, provided by the 

NWEA normative data table, as proficiency is also outlined in the goal’s criteria.” TGA “Does Not Meet 

Standard” for the 2017-2018 school year.   

2018-2019 

In this school year, “The PED team was able to validate that 74.6% of The GREAT Academy’s students 

either met their one year’s growth target or met the grade-level proficiency standards, provided by the 

NWEA normative data table, as proficiency is also outlined in the goals’ criteria.”  TGA “Meets Standard” 

for Reading in the 2018-2019 school year. 

2019-2020 

In this year, the shutdown due to the COVID-19 pandemic resulted in TGA only completing cycles A and B 

(Fall and Winter) of the NWEA testing cycle.  Based on the data from these two cycles, 65% of students 

performed “At Grade Level” or above grade level.  Based on this information, TGA “Meets Standard” for 

Reading in the 2019-2020 school year.  



 

Root Cause –  

• In the 2017-2018 school year when TGA did not meet the standard, it had switched from the Discovery 

assessment to the NWEA MAP assessment. Although the content of the NWEA MAP assessment was 

similar to that of the Discovery assessment, the format was significantly different and unfamiliar to our 

students.  Students also needed additional test-taking skills to be more successful with NWEA MAP.  We 

focused more heavily on the reflective activity and case management support described below while 

continuing to support students with activities to increase their academic performance.   

Actions Taken to Improve Outcomes –  

• In addition to their grade-level English/ELA courses, middle school students take Double Dose 

Reading.   Teachers use Discovery/NWEA data to drive instruction for these courses.    

• High school students take Reading Intervention courses based on their scores on the 

Discovery/NWEA assessment to support their achievement. 

• After the Fall and Winter testing cycles, students participate in a reflective activity that walks them 

through their most recent performance on the Discovery/NWEA assessment.  Teachers lead 

students through activities that help them to look at their testing behaviors, like whether or not 

they took their time so that they can see the effect of their behaviors on their test scores.  Teachers 

also lead them through developing and setting goals for the next testing cycle and list activities they 

can do to help them reach their goal.  For reading, this includes reading daily, taking their time to 

carefully read the questions/passages and using other reading comprehension strategies.  The 

students present their test reflections to their parents at the AIP (Academic Improvement Plan) 

meeting.  These meetings are student led.   

• Each year, middle school students participate in a Literacy Fair.  The students choose a book that 

falls within their lexile reading level.  They read the book and complete tasks over time that lead to 

them being able to create a tri-fold representation of the important aspects of the book and give a 

presentation during Parent Information Night in a Gallery Walk style event.   

• Each year, 10th/11th graders participate in NaNoWriMo.  National Novel Writing Month is an 

annual creative writing project that takes place during the month of November.  The students are 

challenged to write a novel of 10,000 or more words.  They present their creations at the Parent 

Information Night. 

• 11th and 12th grade high school students took part in a SAT writing workshop in January/February 

of 2020.  Accuplacer Reading/Writing/Math workshops are also held to help students to prep for 

this placement test.   These types of activities/events are in an effort to highlight and celebrate 

literacy.  These celebrations encourage students and help to show them what can come of hard 

work and also to give them an opportunity to show off their creative abilities.  

• TGA’s instructional staff participates in 75+ hours each year of professional development that 

focuses on sharpening strategies that positively impact academic achievement. 



 

• TGA teachers also serve as case managers for their students.  Not only do they meet with the 

students on their caseloads on a weekly basis to discuss progress, course completion, grades, 

attendance and any other behaviors that encourage or impede successful acquisition of content 

area knowledge, they also inform parents of this information on a weekly basis.    While the online 

curriculum is self-paced, students perform better on testing throughout the year when they are on 

pace with completing their courses.  

• Each year during the month of June, TGA offers a free Summer Intercession that is open to all 

students.  Summer Intercession provides an additional 3-weeks outside of the school year as extra 

time for students who need more time to process/master content and/or to complete their courses.  

(This program is funded with Title I funds.)  During this time, students are supported in smaller 

groups by teachers and EAs. This 3-weeks is also available to students who want to begin their next 

courses over the summer to get ahead in those classes.   

• In the 2018-2019 school year, TGA teachers collaborated to create a Summer Enrichment program 

that ran during the 3 weeks of Summer Intercession.  The purpose of this enrichment program was 

to be able to work with students in small groups on basic skills in reading.  The overall goal of the 

program was to shore up basic areas of deficiency to help students to perform better academically 

from day to day, with courses and on various assessments.  These are skills that, oftentimes, were 

those that were addressed in earlier grades and sometimes so basic that the skills weren’t 

addressed during the school year because of their very basic nature. For example, an 8th grader 

needing focused instruction on reading/comprehension concepts that are taught in 5th grade.  TGA 

instructional staff utilized the Spring MAP scores to determine the areas of need and those areas 

were the main focus during the enrichment program.  At the end of the 3 weeks, the students took 

the MAP test for a fourth time to determine the helpfulness of the program.  While the program did 

not yield significant growth in these students, the staff believes that with some tweaks to the 

program and the ability to have it for multiple years in a row, we will see more improvement. 

• The TGA Foundation donates gift cards for students who increase their score into the next highest 

category from where they performed in the previous testing cycle and/or those who score 

proficient or above. 

• In the 2020-2021 school year, TGA was able to hire an additional English teacher.  This will allow for 

a decrease in the student-teacher ratio in intervention courses.  Smaller class sizes will allow the 

teacher the ability to focus on smaller groups of students and will give them the chance to do more 

focused activities based on the student areas of need. 

Evidence of Actions Taken – 

• Double Dose reading can be found on middle school student schedules. 

• Reading Intervention can be found on high school student schedules. 

• Evidence for the test reflection activities can be found in Academic Improvement Plan (AIP) 

documentation. 



 

• Evidence for Literacy Fair and NaNoWriMo can be found in the Agendas for Parent Info Nights for 

previous years. 

• The evidence for professional development can be found in the agendas and sign-in sheets for 

professional development days. 

• Evidence for the SAT and Accuplacer workshops can be found in various caseload management 

documentation: service/communication logs, weekly progress reports, and AIP documentation. 

• Evidence for Summer Intercession can be found in: service/communication logs, attendance records 

and the progress reports for the students who participated in that program. 

• The evidence for the summer cycle of the NWEA administration can be found in NWEA and the data 

pulled and disaggregated for that program. 

• The evidence for the additional English teacher can be found in the STARS staff reports. 

Measurable Successes – 

• TGA students met the standard for this goal in years 2016-2017, 2018-2019, and 2019-2020. 

Evidence of Measurable Successes – 

• The evidence can be found in the site visit reports for those years and in the NWEA data for Winter 

2019. 

 

Mission-Specific Indicator - Short Cycle Assessment – Math 

Short Cycle Assessment data (Discovery) will be used to measure academic growth or proficiency in Math 
of Full Academic Year (FAY) students.  Growth - In order to show growth (the first phrase in each of the 
standards set forth below), FAY students will demonstrate academic growth in Math as measured by three 
short cycle assessments using Discovery grade level assessments.  The growth will be determined using 
Discovery projected growth targets for each student as set by the fall test as shown on the attached 
sample report.  Students may show the growth on either of the winter or spring assessments.  Proficiency 
- In order to show proficiency (the second phrase in each of the standards set forth below), a student 
scores at Achievement Level II or Achievement Level IV. 

Exceeds Standard:  The school surpasses the target indicator if - 75-100% or more of FAY students made at 
least one full year’s growth in math short-cycle assessment scores when comparing beginning year results 
to later results OR The student tests at “Achievement Level III or IV” on the winter or spring short-cycle 
assessment. 

Meets Standard:  The school surpasses the target indicator if - 60-74% or more of FAY students made at 
least one full year’s growth in math short-cycle assessment scores when comparing beginning year results 
to later results OR The student tests at “Achievement Level III or IV” on the winter or spring short-cycle 
assessment. 

Does Not Meet Standard: The school surpasses the target indicator if - 40-59% or more of FAY students 
made at least one full year’s growth in math short-cycle assessment scores when comparing beginning 



 

year results to later results OR The student tests at “Achievement Level III or IV” on the winter or spring 
short-cycle assessment. 

Falls Far Below Standard:  The school surpasses the target indicator if - Less than 35% of FAY students 
made at least one full year’s growth in math short-cycle assessment scores when comparing beginning 
year results to later results OR The student tests at “Achievement Level III or IV” on the winter or spring 
short-cycle assessment. 

Analysis –  

The following chart represents the percentage of students who either met their one year’s growth target 

OR met the grade-level proficiency standards as outlined in the goal’s criteria. 

 

2016-2017 

In this school year, the PED team noted, “Based on available data the indicator had a rate of 63.5%.”  In 

the 2016-2017 school year “Meets Standard”. 

2017-2018 

In this school year, “The PED team was able to validate that 57.6% of The GREAT Academy’s students 

either met their one year’s growth target OR met the grade-level proficiency standards, provided by the 

NWEA normative data table, as proficiency is also outlined in the goal’s criteria.”  In the 2017-2018 school 

year, TGA “Does Not Meet Standard”.  

2018-2019 

In this school year, “The PED team was able to validate that 85.2% of The GREAT Academy’s students 

either met their one year’s growth target or met the grade-level proficiency standards provided by the 



 

NWEA normative data table, as proficiency is also outlined in the goals’ criteria.”  In the 2018-2019 school 

year, TGA “Exceeds Standard”.  

2019-2020 

In this year, the shutdown due to the COVID-19 pandemic resulted in incomplete data.  Only Fall and 

Winter results are available.  Based on the one semester of data, 51% of students performed “at grade 

level” or above grade level.  The GREAT Academy is confident that if Spring data were available, TGA 

would have earned a “Meets” or “Exceeds” Standard rating in Math.  

Root Cause –  

• In the 2017-2018 school year when TGA did not meet the standard, it had switched from the 

Discovery assessment to the NWEA MAP assessment. Although the content of the NWEA MAP 

assessment was similar to that of the Discovery assessment, the format was significantly different 

and unfamiliar to our students.  Students also needed additional test-taking skills to be more 

successful with NWEA MAP.  We focused more heavily on the reflective activity and case 

management support described below while continuing to support students with activities to 

increase their academic performance.   

• The goal in the 2019-2020 school year was also not met, but we believe that if the worldwide 

pandemic had not caused the school closure, TGA’s students would have made this goal. 

Actions Taken to Improve Outcomes –  

• In addition to their grade-level math courses, middle school students take Double Dose Math.  

Teachers use Discovery/NWEA data to drive instruction for these courses.  

•  High school students take Math Intervention courses (Algebra 1, Geometry, and Algebra 2) based 

on their scores on the Discovery/NWEA assessment to support their achievement. 

• After the Fall and Winter testing cycles, teachers lead students through reflective activities that walk 

them through their most recent performance on the Discovery/NWEA assessment.  During this 

time, teachers also work with students on goal setting for the next testing cycle.  The students 

present their test reflections to their parents at the AIP (Academic Improvement Plan) meeting.  

These meetings are student led.  

•  In the 2019-2020 school year, TGA was able to hire an additional math teacher to work with middle 

school.  We believe this was beneficial because it gives more flexibility in the ability to provide more 

interventions.  TGA is a small campus and tends to have singleton teachers (only one teacher for 

each content area), but having two math teachers allows them to collaborate and share ideas to 

develop instruction that is engaging and that helps to drive academic achievement in math. 

• The TGA Foundation donates gift cards for students who increase their score into the next highest 

category from where they performed in the previous testing cycle and/or those who score 

proficient or above. 



 

 

Evidence of Actions Taken –  

• The evidence for the Double Dose math courses can be found in the student schedules. 

• The evidence for Math Intervention courses can be found in the student schedules. 

• The evidence for the AIP can be found in the AIP documentation. 

• The evidence for the additional math teacher can be found in STARS staff files. 

Measurable Successes –  

• In 2 out of 3 measurable years (not including the 2019-2020 school year), TGA Met/Exceeded 

Standard for the math indicator.   

Evidence of Measurable Successes – 

• This evidence can be found in the site visit reports from the applicable years. 

 

Mission-Specific Indicator - Dual Credit Goal 

During the last renewal period, we worked hard to develop what is referred to as a “stretch goal”.  The 

GREAT Academy’s dual credit goal is just that.  We felt it important to challenge ourselves as a staff to 

create an environment that would provide each graduate the opportunity to not only take dual credit 

courses, but to graduate with a semester or more of college completed at the time that they graduate 

from high school.  We know that students who have these opportunities are more successful after 

graduation than those who do not have these opportunities.  The GREAT Academy’s mission specific goal 

is for students to graduate with 12 or more dual credits from classes passed with a “C” or higher.  

The goal reads as follows:  

The GREAT Academy High School graduates will have no less than 12 credits earned from taking dual 
credit courses completed with a “C” or better. 
 
Cohort 1 will consist of students who started at TGA in the 9th or 10th grade. 
Cohort 2 will consist of students who started at TGA as 11th graders. Students who begin TGA as 12th 
graders will be excluded from this goal. 
 
Exceeds Standard: 
Cohort 1 - 90%-100% of graduates meet this goal. 
Cohort 2 - 85%-100% of graduates meet this goal. 
 
Meets Standard: 
Cohort 1 - 80%-89% of graduates meet this goal. 
Cohort 2 - 75%-84% of graduates meet this goal. 
 



 

Does Not Meet Standard: 
Cohort 1 - 70%-79% of graduates meet this goal. 
Cohort 2 - 56%-74% of graduates meet this goal. 
 
Falls Far Below Standard: 
Cohort 1 - 0%-69% of graduates meet this goal. 
Cohort 2 - 0%-55% of graduates meet this goal. 
 
 
Analysis –  
 

 

In the 2016-2017 school year, 24 students met the Cohort 1/Cohort 2 criteria.  271 dual credits were 

earned in classes passed with a “C” or better by 24 students.  Out of 21 Cohort 1 students, 12 of the 

graduates made the goal = 57%.  Out of three Cohort 2 students, 1 made the goal = 33%.  In the 2016-

2017 school year, Cohort 1 and Cohort 2 fell far below the standard.  This was the first year of the new 

charter contract.  TGA was still in the process of ramping up the strategies that were being used to 

support and foster dual credit students’ successful completion of courses.  In that school year, TGA 

offered several on-campus course options through CNM that were taught by TGA teachers: Financial 

Literacy, Intro to Business, College Success, English 1101/1102 and Physical Science.  While neither cohort 

met the standard for the goal in this year, a wide range of on-campus options were available and the staff 

was continuing to build its capacity to prepare and support students in their efforts to take and 

successfully complete dual credit courses.   

In the 2017-2018 school year, 28 students met the Cohort 1/Cohort 2 criteria. 522 dual credits were 

earned in classes passed with a “C” or better by these 28 students.  Out of 22 Cohort 1 students, 18 made 



 

the goal = 82%.  Out of 4 Cohort 2 students, all 4 made the goal = 100%.  In the 2017-2018 school year, 

Cohort 1 students met the standard and Cohort 2 students exceeded the standard.  The 2017-2018 school 

year was the best of the four years.  The continuous efforts to build the capacity to support students in 

the successful participation and completion of dual credit courses came to fruition.  This was a record 

setting year for TGA’s graduates. 

In the 2018-2019 school year, 11 students met the Cohort 1/Cohort 2 criteria.  254 dual credits were 

earned in classes passed with a “C” or better by these 11 students.  Out of the 5 Cohort 1 students, 3 

made the goal = 60%.  Out of 6 Cohort 2 students, 4 made the goal = 67%.  In the 2018-2019 school year, 

Cohort 1 students fell far below the standard and Cohort 2 students did not meet the standard.  In January 

of 2018, TGA’s dual credit coordinator was recruited by a local private school to be their head 

administrator.  In addition, the teacher who taught a few of the on-campus courses left to support her 

husband who had been fighting an unfortunate cancer diagnosis.  The loss of these two very critical staff 

members rocked the TGA dual credit program.  It took some time for the staff to readjust and rebound.  

We believe that the loss of these two staff members affected the school’s ability to do what it was on the 

road to continuing from the prior year.  It was also this year that the Accuplacer Score requirements for 

placement into courses increased.  Not only did the scores increase, but more courses began to require an 

Accuplacer test for entry.  In response to these changes, TGA began to structure a plan to provide 

Accuplacer prep for students.  Not only this, but the Accuplacer scores were used to drive instruction and 

to focus on supporting students in the areas where the test displayed academic need. 

In the 2019-2020 school year, 13 students met the Cohort 1/Cohort 2 criteria. 135 dual credits were 

earned in classes passed with a “C” or better by these 13 students.  Out of the 7 cohort 1 students, 1 made 

the goal = 14%.  Out of 6 Cohort 2 students, 3 made the goal = 50%.  In the 2019-2020 school year, Cohort 

1 and 2 students fell far below the standard.  The first semester of this year was rather normal.  Students, 

especially juniors and seniors tend to take only one (sometimes two) dual credit courses during the first 

semester so that they can focus on completing high school core courses.  These students typically take 

more dual credit courses during the Spring semester.  There were several students who were taking dual 

credit courses who dropped courses when COVID-19 caused statewide shutdowns.  The uncertainty that 

the pandemic was causing made students unsure of the future, even though courses at CNM were 

transitioned to being fully online.  There were several students during this year who would have made the 

goal had they not withdrawn from/dropped classes, or even failed classes due to the drastic changes and 

uncertainty that COVID-19 brought.  

Root Cause - 

• A barrier that has been identified is the level of maturity that it takes to not only take and be 

successful in dual credit classes, but exercise the daily time management, delayed gratification, and 

the ability to push through rigorous material without giving up.  There are a number of students 

who took courses, but dropped them or got a grade less than a “C” because their maturity level was 

not at a place to help to drive them toward success.  These students tend to be successful the 

second time around when they are a little older and have learned more life lessons.  We have 

learned that this too is a part of the process for students.  This goal is not just about graduating 

students with a semester or more of college credits under their proverbial belts, it is also about 



 

them learning how to persevere when times are stressful.  With some students, acquiring these 

skills takes a little longer. 

• A consistent issue is ensuring that TGA’s more non-traditional students take and successfully 

complete dual credit courses to make the goal.  These students have some hurdles that more 

traditional students do not face, such as full time jobs, children and families.  These more non-

traditional students tend to be laser focused on completing high school credit requirements to get 

their diplomas and do not have time for much more than that.  TGA encourages all students to take 

at least two dual credit courses, but when a student is in a position where they do not need more 

electives, but they have several high school core credits that need to be completed to meet 

graduation requirements, many students choose to focus on their goal of meeting those 

requirements in order to earn their diplomas.  This difficult choice that non-traditional students 

have to make impacts the school’s ability to make the goal.   

• 2016-2017 was the first year of the new charter contract.  TGA was still in the process of ramping up 

the strategies that were being used to support and foster dual credit students’ successful 

completion of courses.  In that school year, TGA offered several on-campus course options through 

CNM that were taught by TGA teachers: Financial Literacy, Intro to Business, College Success, 

English 1101/1102 and Physical Science.  While neither cohort met the standard for the goal in this 

year, a wide range of on-campus options were available and the staff was continuing to build its 

capacity to prepare and support students in their efforts to take and successfully complete dual 

credit courses.   

• TGA was making the adjustment to having lost its dual credit coordinator in January of 2018.  

Actions Taken to Improve Outcomes - 

• TGA has dedicated two teachers (these are also teachers who teach on campus courses at TGA) to 

help to case manage students taking dual credit courses to increase completion rates.  One of these 

teachers serves as the dual credit coordinator who took over after the previous coordinator left in 

January of 2018.  

• TGA staff uses the credit analysis form to help all students see the benefit of taking dual credit 

courses.  The credit analysis is a form that displays all credits needed in a visual format rather than 

alpha-numeric.  This form shows readily courses that have been completed and those that are still 

needed.  This visual tool can also be used to show students the path to graduation by adding 

timelines to the completion of courses so that students can see how and when they should 

complete the classes. Since dual credit courses are worth one full high school credit, this form helps 

students see the impact that taking dual credit courses on their course completion.  We have found 

that if we are able to help students (traditional and non-traditional alike) find courses that are in line 

with their career/life aspirations, it is easier to convince them that taking extra courses can really 

help to positively impact their post-graduate opportunities. 



 

• Our staff is trained, ready and willing to support students on the journey to learn the various life 

lessons that will drive them towards completing high school credits, college credits, and help them 

successfully transition into adulthood. 

• The dual credit program is statewide and available to all students.  TGA strives to open these 

opportunities up to all students, not just the best and the brightest.  We believe that all students 

should be able to be successfully transitioned into the world of college and/or careers. 

• The students are taken to tour CNM’s campus to make them aware of all of the resources available 

to them as students. 

Evidence of Actions Taken - 

• The TGA teachers who are certified to teach CNM courses can be found in TGA’s SIS (Student 

Information System) and on CNM enrollment reports each term.  The evidence of the case 

management of these students is found in the numerous email communications between TGA staff, 

students, and CNM course instructors and CNM dual credit staff.  (Due to FERPA, TGA only 

communicates with parents when there is a signed release of information in place with CNM.) 

• TGA credit analysis forms/Next Step Plan meetings on record.   

• Evidence for TGA trained staff can be found in the certification of these teachers to teach CNM 

courses.  They are required to do multiple yearly training through CNM on being dual credit 

teachers, promoting success among students, using the online platform and helping students to 

understand the various requirements and expectations of being a CNM student.  Without these 

trainings, they are not allowed to teach classes. 

• The evidence that TGA encourages all students to take courses can be found in the term  enrollment 

reports from CNM.  All types of students are found taking courses each term whether they are: “At 

Risk”, students with disabilities or EL (students whose home language is other than English) 

students. 

• Evidence is in previous class schedules and permission slips from students attending the tour. 

Measurable Successes 

• Since the 16-17 school year, TGA graduates have earned a total of 1,182 college credits. 

• In the 2017-2018 school year, 28 students met the Cohort 1/Cohort 2 criteria. 522 dual credits were 

earned in classes passed with a “C” or better by these 28 students.  Out of 22 Cohort 1 students, 18 

made the goal = 82%.  Out of 4 Cohort 2 students, all 4 made the goal = 100%.  In the 2017-2018 

school year, Cohort 1 students met the standard and Cohort 2 students exceeded the standard.  The 

2017-2018 school year was the best of the four years.  The continuous efforts to build the capacity 

to support students in the successful participation and completion of dual credit courses came to 

fruition.  This was a record setting year for TGA’s graduates. 



 

 

• Although the total number of credits earned by graduates is not specifically a measure in the goal, 

TGA is proud of the accomplishment shown in the chart above - a total of 1,182 credits were earned 

over the current charter term. 

Evidence of Measurable Successes 

• The evidence for completed college credits by TGA graduating seniors from the 16-17 school year to 

the 19-20 school year is student transcripts. 

We understand the positive impact that access to the rigor of college courses has on high school students.  

It is important that students have the support necessary not just to take college courses, but in figuring 

out how to apply to college, sign up for and take entrance exams, register for classes, and navigate the 

work, time management and communication needed to be successful.  TGA’s mission is to ensure 

students Gain Real-world Experience through Active Transition. We believe that a large part of actively 

transitioning students is having them participate in activities that focus on college and career readiness.     

It should be noted that, if a student, beginning in 10th grade, takes and completes just 3 college credits 

(one course) per semester through the end of his/her 12th grade year, he/she will have earned 18 college 

credits.  If that student increases to taking 6 credits per term in the 11th grade through the end of his/her 

12th grade year, he/she will have earned 30 credits.  TGA understands that giving students this type of 

head start in understanding college rigor and academic expectations gives students more of a chance to 

complete college, whether it is a 2-/4-year program or a certification program that leads to a career.  Not 

only that, but it helps to place an importance on the completion of high school requirements.  These 

components are critical in our efforts to provide students with a transition that leads to future college and 

career success.   

We believe that we as a staff, have the capacity to support students toward success in dual credit courses.  

We believe that we can say that just because of the sheer number of dual credits that TGA students earn, 



 

even during a slow year with only 13 qualifying graduates, those students are still able to earn 135 credits.  

TGA staff has learned to be flexible and to make the appropriate adjustments when institutional changes 

occur that affect our efforts.  We also believe that we have been successful despite having not met the 

standard 3 out of 4 years because of the fact that our dual credit program makes college courses available 

to students who are typically not offered these types of opportunities.  ALL TGA students  have the 

opportunity to take dual credit courses.  We do not just encourage gifted, high performing students to 

take dual credit courses.  All students are led to taking courses, whether they are at-risk, ELL students, or 

Students with Disabilities.  TGA knows first hand the preparation and support that it takes to make these 

types of offerings available to those often overlooked populations and we will continue to offer the 

resources necessary to continue to provide this very viable program to all.   

 



 

 

3.  Financial Compliance 
 
The Charter School Act provides as follows: 
A charter may be suspended, revoked, or not renewed by the chartering authority if the chartering authority 

determines that the charter school…failed to meet generally accepted standards of fiscal management. 
 

 
a.  Audit Summary Report 

 
Please edit the actual year you are referring to in the table. For example, Year 1 should be changed to the 
audited year (such as FY16) within the current contract. Also, provide a summary of the nature of findings 
including category levels.  Include and indicate any repeat audit findings involving a material weakness or 
significant deficiency. 
 

 

School response:  
 

Year 
Total # of 
Findings 

Nature of Findings including 
Rating  

(Compliance, Significant 
Deficiency, Material Weakness) 

School’s Corrective Action Plan 

FY2017 
 

1-TGA 
1- TGAF 
 

 
 
 
 
 

TGA 2017-001 Procurement 
Code (Noncompliance) 
Condition/Context 
During our test work of fifty 
disbursement transactions we 
noted the following: 
The School did not follow proper 
procurement procedures when 
it procured asphalt repair, 
striping and the installation of 
speed bumps in the amount of 
$43,726. While the School 
utilized a vendor who is listed in 
the Cooperative Education 
Services (CES) “Blue Book,” the 
procurement did not go through 
CES and the school paid this 
vendor directly and bids were 
not obtained. 

TGA 2017-001 
Management’s Response: 
The GREAT Academy’s Segregation of 
Duties and Internal Controls Policy 
states: “All employees will abide by the 
State Procurement.” Per the New 
Mexico Administrative Code (NMAC) 
under Title 1 General Government 
Administration, Chapter 4 State 
Procurement, 1.4.1 NMAC Procurement 
Code Regulations: Under 1.4.1.51 
Administrative Code (NMAC) under Title 
1 General Government Administration, 
Chapter 4 State Procurement, 1.4.1 
NMAC Procurement Code Regulations: 
"...Quotation to be obtained. Insofar as 
it is practical for small purchases of 
nonprofessional services, construction 
or items of tangible personal property 
having a value exceeding twenty 
thousand dollars ($20,000) but not 
exceeding sixty thousand dollars 
($60,000), and in accordance with any 
procedures or processes set forth by the 
state purchasing agent, no fewer than 
three businesses shall be solicited via 
written requests containing the 
specifications for the procurement to 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
TGAF 2017-002 Segregation of 
Duties (Control Deficiency) 

submit written quotations that are 
recorded and placed in the procurement 
file. ..." This rule is requiring agencies to 
follow the "any procedures or processes 
set forth by the state purchasing agent," 
Upon review of 1.4.1.2 B (9) " General. 
Except as otherwise provided in this 
section, this rule applies to every agency 
and to every transaction to which the 
Procurement Code applies except the 
following:" " (9) procurement by charter 
schools;". This shows that Charter 
Schools are exempt from the 
requirements of NMAC 1.4.1. and 
exempt from the requirements of 
obtaining 3 quotes for project from 
$20,000 to $60,000. 13-1-129 
Procurement under existing contracts. 
A. (2) " (2) with a business [ASPHALT 
COMPANY VENDOR] which has a current 
exclusive or nonexclusive price 
agreement with the state purchasing 
agent or a central purchasing office 
[CES] for the item, services or 
construction meeting the same 
standards and specifications as the 
items to be procured if the following 
conditions are met: 
(a) the quantity purchased does not 
exceed the quantity which may be 
purchased under the applicable 
price agreement; and 
b) the purchase order adequately 
identifies the price agreement relied 
upon. " 
Even though, the school feels they did 
comply with 1.4.1.51 Administrative 
Code (NMAC) under Title 1 General 
Government Administration, Chapter 4 
State Procurement, 1.4.1 NMAC 
Procurement Code Regulations, by 
utilizing an approved CES vendor at 
rates lower than the state approved 
rates (providing the best obtainable 
price), the school will further revise its 
purchasing policies within 90 days. 
 
 
TGAF 2017-002 
Management’s Response: 



 

Condition/Context 
Condition: During our review of 
the School’s internal control 
procedures over significant 
transaction cycles we noted the 
following issues regarding 
segregation of duties: 
• For travel expenditures paid 
for by the School’s Foundation 
prior approval is required by a 
member of the Foundation’s 
Board of Directors. While we 
noted that each request for 
travel was approved by the 
Foundation’s Board Treasurer 
we also noted that this 
individual is also the business 
manager for the Great Academy, 
which on occasion results in him 
approving travel requests for 
individuals who are his superiors 
at the School, such as the 
School’s Head 
Administrator/Executive 
Director and the 
Principal/Director of Academics 
for the School. It was also noted 
that the Treasurer and the 
School’s Student and 
Community Outreach 
Coordinator are the only 
authorized Foundation check 
signers. The Student and 
Community Outreach 
Coordinator is the daughter of 
the Head 
Administrator/Executive 
Director and School 
Principal/Director of 
Academics. 
• It was noted that the Head 
Administrator/Executive 
Director processes wire 
transfers without authorization 
or the involvement of another 
appropriate individual. 

Even though The GREAT Academy 
Foundation Treasurer did not violate the 
Foundation’s travel policy and the travel 
was known and verbally approved in 
advance by the entire Board, The GREAT 
Academy Foundation’s Board of 
Directors will revise, within 60 days, its 
procedures to only allow Foundation 
board members who are not employed 
by The GREAT Academy to approve the 
Executive Director or the Director of 
Academics’ request for travel. 
There are strong existing controls in 
place over wire transfers. Wires are seen 
by the Business Manager daily in bank 
activity, in the monthly independent 
bank reconciliation process, and 
transactions are reviewed by the Board 
monthly (detective controls). 
Furthermore, The School has additional 
controls in place to mitigate risk of 
improper/overpayments including a pre-
set ACH template that allows the School 
to pay authorized vendors accurately 
and timely (preventive control), 
approval of the vendor payment prior to 
the ACH transaction (preventive control) 
and timely bank reconciliations to 
ensure vendors are not improperly paid 
(detective and corrective control). Even 
though these very strong controls are in 
place, School does acknowledge this 
additional control procedure would 
improve the internal controls over bank 
wires. The GREAT Academy’s Executive 
Director and Business Manager will 
work, within 60 days, with its bank to 
require the involvement of another 
individual in order for the Executive 
Director to make all of the required ACH 
payments including biweekly payroll and 
NMPISA insurance payments. 

FY2018 
 
 
 

1-TGA 
1- TGAF 

TGA 2018-001 Financial Close 
and Reporting (Significant 
Deficiency) 
Condition/Context 

TGA 2018-001 
Management’s Response: 
The School changed Business Managers 
during the year under audit.  During the 



 

 
 

During our testing of financial 
close and reporting, we noted the 
following issues: 
• The capital asset rollforward 
did not include the prior year 
capital asset additions. 
Beginning balances presented 
on the rollforward were 
misstated by $44,527 to the 
fiscal year 2017 financial 
statements. 
• During our review of accounts 
payable, we noted management 
improperly excluded $5,194 
from the accounts payable 
listing. We also noted $8,091 for 
accounts payable identified by 
management that did not 
represent a valid payable as of 
June 30, 2018. 
• We noted the student activity 
fund was omitted from the fiscal 
year 2017 financial statements, 
however cash balances of 
$1,819 existed during fiscal year 
2017 and 2018. 
 
 
TGAF 2018-001 School Support 
(Other Matters) 
Condition/Context 
During our audit we noted one 
individual who was employed by 
the GREAT Academy (School) as 
the Director of 
Academics/Principal. The same 
individual also contracted with 
the Foundation as an 
independent contractor in the 
amount of $45,000. The 
individual’s role as an 
independent contractor was to 
perform work solely for the 
School and the contract made 
no mention of any services 
rendered to the Foundation. 
Prior to the contract, the 
December 12, 2017 minutes 
indicated that the Foundation 
presented the matter to the 

transition, more communication 
between the out-going and in-coming 
Business Manager was warranted.   
Moving forward, the School will enhance 
its financial close and reporting 
procedures to ensure that all rollforward 
schedules are properly updated and all 
necessary accrual items are included in 
the list provided to the auditors.     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

TGAF 2018-001 
Management’s Response: 
As part of the process, the board and 
management did go through the IRS 
checklist for employee vs. independent 
contractor and determined that the 
evidence suggested that it was 
appropriate for the aforementioned 
individual to be classified as an 
independent contractor.   However, the 
Foundation does understand the 
auditor’s concerns and therefore, after 
the audit is published, TGAF will work 
with its attorney, external audit firm, 
and the board to come up with a path 
forward.      
 

 



 

Foundation’s attorney for which 
the legal recommendation was 
to gift the money to the school 
or take the individual on as an 
employee of the Foundation. 
One board member indicated, 
“It would be cleaner to go the 
contract route,” for which a 
motion was made and 
unanimously approved by the 
Board. The Foundation was 
unable to provide sufficient 
reasoning for why the departure 
from the legal recommendation. 

FY2019 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3-TGA 
4-TGAF 

TGA 2019-001 Private Vehicles 
Used for School-Sponsored 
Activities and Unapproved 
Fringe Benefits (Other 
Noncompliance) 
Condition/Context 
During our review of 
employment contracts, we 
noted the executive director 
received a vehicle allowance 
stipend of $7,749.56, however 
there was no supporting 
documentation kept that 
indicated Board approval of the 
stipend for fiscal year 2019. We 
noted the vehicle driven/used 
by the Executive Director does 
not meet the requirements 
under NMAC 6.41.4.8.D(1)(b) to 
be used in school sponsored 
activities. 
Furthermore, this matter was 
noted during our review of 
employee files on August 1, 
2019. After we informed the 
school of the missing supporting 
documentation, the School 
determined the allowance was 
under payed during fiscal year 
2019. During our review of the 
August 22, 2019 minutes, we 
noted the Board approved the 
retroactive car allowance of 
$4,100 to the executive director. 
 
 

TGA 2019-001  
Management’s Response: 
The school is not sure why the auditor is 
confusing a “car allowance” with 
“Private Vehicles Used for School-
Sponsored Activities”. The car allowance 
is defined as a fringe benefit. A Fringe 
benefit is any benefit in addition to the 
Director’s wages. The car allowance was 
not issued to the Director to transport 
students to school-sponsored activities. 
When the auditor brought it to the 
school’s attention the car allowance did 
not have supporting documentation for 
SY 18, the board immediately approved 
the director’s car allowance 
retroactively for the stated period. This 
was an over-site by the Business 
Manager. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

TGA 2019-002 (Previously #2018-

001) Financial Close and 
Reporting (Significant 
Deficiency) 
Condition/Context 
During or review of financial 
close and reporting, we noted 
the following matters: 
When we reviewed beginning 
fund balances, we noted the 
school did not properly reverse 
the prior year payroll accrual, 
which resulted in variances to 
beginning fund balance of 
$21,661. 
During our review of rent 
expense, we noted the school 
made 13 rent payments to the 
Foundation during the year, 
however the 13th payment was 
not properly recorded as a 
prepaid expense. 
During our review of capital 
assets, we noted the School paid 
$19,066 for a partial roof 
replacement which was paid out 
of Fund 31600 HB-33. The 
School made improvements to a 
building that is not a public 
building.  Management’s 
Progress for Repeat Findings: 
Management failed to 
implement adequate controls to 
resolve the finding and will work 
toward corrective action during 
FY2020. 
 

 
TGA 2019-003 Advance 
Payments of Lease Payments 
(Material Weakness) 
Condition/Context 
During the year, the School 
remitted $250,000 to the 
Foundation characterized as 
"prepaid rent,” Per review of the 
November 14, 2018 minutes, it 
was documented the School 
would have saved $9,390.96 per 
year related to the prepaid rent 

TGA 2019-002 
Management’s Response: 
The School had identified both these 
entries during its financial close and 
reporting process. The journal entry to 
roll forward trial balances was provided 
to properly roll-forward fund balance. 
Between the modified cash basis 
internal records, the modified accrual 
basis trial balances and related journal 
entries, and the full accrual basis trial 
balances and journal entries used in the 
audit software and related audited 
financial statements, the journal entry 
to rollforward fund balances was 
confused to be a variance. The amount 
was fully reconciled and identified in 
advance. The prepaid rent amount was 
identified in advance as something the 
auditors may want to record for the 
audit. Due to year-end summer vacation 
schedules and the school being closed 
during the last week of June and first 
week of July, the rent due to the 
Foundation for July was paid by the 
School prior to June 30th. Should the 
condition exist in the future where the 
School pays its July rent amount to the 
Foundation prior to June 30, the School 
will record prepaid rent and then 
reverse the prepaid rent account in July 
when it is due. 
 
 
 
 
 

 
TGA 2019-003  

Management’s Response: 

In the last few years, the school has been 

experiencing drastic reductions in its Lease 

Assistance Grant from PSFA. In FY17, the 

school received $158,767. But for FY18 it 

dropped to $120,377, and now the school 

only receives $97,947. The school viewed 

pre-paying its lease to reduce its annual 

lease liability as meeting the “necessity” 

requirement that the auditor referenced. 



 

payment and revised lease 
agreement, with a term of 
January 2019 to January 2039.. 
Per review of the updated lease 
agreement, the School's lease 
payments (including the 
maintenance component) 
increased approximately $2,609 
annually even when factoring in 
the increased amortization. The 
revised lease agreement 
included an increase in the 
maintenance component of the 
base lease payments by an 
additional $12,000 a year, 
although there was no evidence 
in the minutes of either the 
School or the Foundation that 
this increase was approved. This 
$250,000 "prepaid rent" amount 
is in addition to previous 
advance rent payments made 
prior to fiscal year 2018 of 
$450,000 and $300,000 by the 
School to the Foundation. These 
payments amount to a total 
$1,000,000, including the 
$250,000 payment in 2019, of 
which $894,732 is reflected as 
prepaid rent as of June 30, 2019. 
This amount is expected to be 
amortized over a period of 20 
years by the School.  However, 
the foundation has $15,586 in 
cash as of June 30, 2019 and has 
expended the remaining 
prepayments advanced by the 
school. Therefore, the 
Foundation lacks the ability to 
return the funds to the School if 
required. Based upon the 
circumstances and substance of 
the transactions, there appears 
to be no financial benefit to the 
School related to the prepaid 
rent paid of $250,000 or 
previous payments made. 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

TGAF 2019-001 (Previously 
2018-001) – Expenditures in 
Excess of Available Resources 
(Material Weakness) 
Condition/Context 

On a modified accrual basis of 

accounting, the Foundation 

reports expenditures in excess of 

revenues by $396,161, which has 

increased the deficit fund 

balance to $865,622 as of June 

30, 2019.  As of June 30, 2019, 

the Foundation reports a cash 

balance of $15,586, in addition, 

the Foundation reports a liability 

of $894,732 as of June 30, 2019 

classified as “unearned revenue”.  

The amount classified as 

“unearned revenue” represents 

payments from the School for 

rent paid in advance, which the 

Foundation is unable to repay to 

the School if required.  During 

our audit as of and for the year 

ended of June 30, 2018, 

management communicated to 

us its plan to address the issue of 

a going concern involved a 

reduction of capital expenditures 

and a possible refinance of the 

building given the available 

equity in the building.  During 

fiscal year 2019, capital 

expenditures increased 

compared to fiscal year 2018 and 

there was no evidence provided 

of a possible refinancing. 

Management’s Progress for 

Repeat Findings: Management 

failed to implement adequate 

controls to resolve the finding 

and will work toward corrective 

action during FY2020. 

  

TGAF 2019-001  
Management’s Response: 
The Foundation is aware of this liability 

and is working with the current lender 

and other possible lenders to reorganize 

its debts. Also, the Foundation will 

review all available options to its 

disposal to resolve the issue. 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

TGAF 2019-002 Debt 
Compliance (Material 
Weakness) 
Condition/Context 
During our review of debt 
compliance, we noted the 
Foundation is subject to a Debt 
Service Coverage Ratio (DSCR) 
covenant of 1.20:1. We noted 
the Foundation did not meet 
this requirement in fiscal year 
2018 and 2019. The Foundation 
indicated the lender had not 
requested calculation of this 
ratio. The Foundation did not 
obtain a waiver related to either 
fiscal year 2018 or 2019, thus is 
in default of the agreement. 
 
 

 
TGAF 2019-003 Financial Close 
and Reporting (Other Matters) 
Condition/Context 
During our review of financial 
close and reporting, we noted 
the following matters. The 
escrow balance had not been 
reconciled to the June 30, 2019 
statement, thus the balance was 
understated by $10,603. 
The Foundation received 13 rent 
payments from the School in 
fiscal year 2019. The 13th rent 
payment of $18,751 was not 
properly recorded a deferred 
rent as this payment was not 
earned by the Foundation as of 
June 30, 2019. 
 
 
 
TGAF 2019-004 Internal Control 
Over Cash Disbursements 
(Other Matters) 
Condition/Context 
During review of expenses, we 
noted the treasurer's initials 
appeared to be digital or copied. 
We were informed by the TGAF 

TGAF 2019-002   
Management’s Response: 
The foundation is aware of the Debt 
Service Coverage Ratio covenant default 
and is currently working with the lender 
on options to resolve this issue. 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

TGAF 2019-003 
Management’s Response: 
Escrow balances are immaterial and not 
typically adjusted during the year-end 
financial close and reporting process as 
the balances in escrow at each June 30 
year-end stay approximately the same. 
The unearned rent was identified in 
advance, during the financial close and 
reporting process, as covered in Finding 
2019-XXX of the School. 
 
 
 
 
 
 
 
 
 
 
TGAF 2019-004 
Management’s Response: 
As per the foundation’s Financial 
Procedures and Internal Control Policy, 
no physical or digital signature is 
required. Also, per the FPIC policy 
evidence of authorization is not 
required, only acknowledge. The 



 

Liaison that the treasurer does 
not sign (either physically or 
digitally), but that the TGAF 
Liaison will get verbal approval 
over the phone. Thus, there is 
no evidence of authorization 
and the use of copied signatures 
poses significant fraud risk.  

 

liaison’s role is to conduct day-to-day 
business of the foundation. In addition, 
the foundation’s board approves all 
check listings and bank reconciliations. 
Moving forward, the foundation will 
revise the FPIC policy to require a board 
member’s signature on all Expense 
Acknowledgment forms. 

 
 

 

 

 
 
 
 
 



 

 

b. Board of Finance 
Pursuant to 1978 NMSA  §22-8-38, failure of the governing body of a state-chartered charter school to 
qualify for designation as a board of finance constitutes good and just grounds for nonrenewal or 
revocation of its charter.  
 
Further, pursuant to 1978 NMSA §22-8-39, the department may at any time suspend a local school board 
or governing body of a state-chartered charter school from acting as a board of finance if the department 
reasonably believes there is mismanagement, improper recording or improper reporting of public school 
funds under the local school board's or governing body of a state-chartered charter school's control.   
 
When the governing body of a state-chartered charter school is suspended from acting as a board of 
finance, the department is required to consider commencing proceedings before the Commission to revoke 
or refuse to renew the charter of the state-chartered charter school. 
 

If the school’s Board of Finance was suspended at any time during the term of the contract, the school 
must provide a narrative explaining the actions taken (school/adult/leader/board actions) on the school’s 
own initiative to correct financial compliance and regain the Board of Finance Authority and the success of 
those actions (improved practices and outcomes).  
 
The school must also describe the current status of the Board of Finance and continuing actions to ensure 
the same financial challenges do not reoccur. Success should be identified by specific changes in practice.  
 
The narrative must be supported by evidence provided in an appendix (Appendix B – Board of Finance) and 
verifiable through evidence at the renewal site visit. Please identify specific evidence of both the 
school/adult/leader/board actions and the improved practices and outcomes in the narrative. 
 
Schools that have maintained all Board of Finance authority during the entire term of the contract do 
NOT complete this Section. 

 

School response:  
 
The GREAT Academy maintained all Board of Finance authority during the entire term of the contract. 
 
 

 



 

4.   Contractual, Organizational, and Governance Responsibilities  

The Charter School Act provides as follows: 
A charter may be suspended, revoked, or not renewed by the chartering authority if the chartering authority 
determines that the charter school…committed a material violation of any of the conditions, standards, or 
procedures set forth in the charter… or…violated any provision of law from which the charter school was not 
specifically exempted. 

 
 

a. Charter Material Terms of Comprehensive Educational Program 
Pursuant to 1978 NMSA §22-8B-9, each charter contract must contain material terms of the charter 
application as determined by the parties to the contract. The PEC’s contract identifies all material terms, or 
in some contract versions, the components of the comprehensive educational program.  

If a school received a rating of “working to meet standard” or “falls far below standard” for Indicator 1.a in 

its Web-EPSS annual report for any year within the contract term, the school must describe the 

improvement actions the school made to address the deficiencies. 

 

School response:  

The GREAT Academy received a rating of “Meets Standard” for Indicator 1.a in its Web-EPSS annual report 
for each year within the contract term. 

 

 
  
  



 

 

b. Organizational Performance Framework  
Pursuant to NMSA §22-8B-9.1, the performance framework for each charter school must include 
performance indicators and performance targets for governing body performance, including compliance 
with all applicable laws, rules and terms of the charter contract. 

For any school that has received a repeated “working to meet standard” rating or any “falls far below 
standard” rating for one or more of the organizational performance framework indicators on the most 
recently completed organizational performance framework evaluation provide a narrative explaining the 
improvement actions made (school/adult/leader/board actions) to meet all legal compliance requirements 
and the effectiveness of those actions (improved practices and outcomes) in improving organizational 
performance and compliance.  
 
The purpose of the narrative is to demonstrate substantial progress toward achieving and maintaining 
organizational performance and compliance. 
 
Implementation of the described improvement actions should be verifiable through evidence at the site 

visit. Please identify specific evidence of both the school/adult/leader/board actions and the improved 

practices and outcomes in the narrative. 

If the school has received any Office of Civil Rights complaints, formal special education complaints or 

NM Attorney General complaints or enforcement action, or, the school must identify those, provide all 

communications (redacted to protect PII) related to those complaints in an appendix (Appendix C – 

Complaint Communications), and describe the current status of the complaint.  If any of those complaints 

have been resolved and resulted in a finding that the school violated any law, the school must provide a 

narrative describing the required compensatory and corrective actions required and their status in 

implementing those actions. The implementation of such actions must be verifiable through evidence 

during the renewal site visit. 

Schools that do not have any repeated “working to meet standard” ratings or any “falls far below standard” 
ratings on the most recent organizational performance framework evaluation do NOT complete this Section. 
CSD/PED Requested Follow-Up to 04 MAR 2020 Site Visit concerns: 

 

 

School response: 
  
The CSD/PED’s March 4, 2020 Site Visit Evaluation Report for The GREAT Academy (TGA) was made available 
in the Web-EPSS Platform on September 10, 2020.  We assume the delay was due to disruptions caused by 
the COVID-19 closures almost immediately following TGA’s March 4th site visit.  Therefore, many responses 
are dated after receipt of the Preliminary Site Visit Evaluation Report on September 10th and the ratings for 
each indicator at the time of submitting the Renewal Application are noted in the first column of the table 
below. Most ratings are noted as “Pending”.   

 

Organizational Performance 
Framework Indicator 

Concern(s) Identified  
(Root Cause) 

Improvement Actions and the 
Outcome of those Actions 

III-A.03: 1d) Education Plan: 
students w/special needs 
 

CSD/PED Requested Follow-Up to 
04 MAR 2020 Site Visit concerns: 

IEPs 
Improvement Action:   



 

Rating: “Pending” as of the 
date of submission of this 
Renewal Application. 
 

No later than 30 OCT, the school is 
to provide the following through 
this indicator: 
• An action plan, including steps, 
persons responsible and timelines, 
for how the school will separate 
IEPs from the student cum folders, 
add FERPA sign-in/out sheets, 
review all IEPs and adjust services 
and calculate hours appropriately; 
• School must provide evidence it 
is complying with NM PED Federal 
Programs requirement to 
document all direct service hours 
listed on the student IEP. Evidence 
may include but is not limited to a 
copy of the special education 
staff direct service logs and a 
detailed action plan on how the 
school will implement use of 
direct service logs. 

Following the March 4th site visit, 
the school has separated all IEPs 
from the student cum folders.   
 
Evidence:   
Internal cum file audit. 
 
Success/Outcome:   
The IEPs will remain separated 
from the students cum file. 
Evidence:   
Internal file audit. 
 
Sign-In/Out Sheets 
Improvement Action:   
The school has added FERPA 
sign-in/out sheets. 
Evidence:   
FERPA sign-in/out sheets that 
started after the site visit. 
 
Success/Outcome:   
FERPA sign-in/out sheets to 
remain in the student special 
Education folder. 
 
Adjusting Services/Service Logs 
Improvement Action:   
The school has started adjusting 
services and hours to reflect 
direct/indirect services. 
 
Evidence:   
IEPs that were reviewed after the 
site visit. 
 
Success/Outcome Indicator:   
All IEPs will reflect direct and 
indirect services. 
 
Evidence:   
Service logs will show direct 
services provided to the student. 
 
The CAP has been uploaded to 
Web-EPSS. 
 



 

III-A.06: 1g) Education Plan: 
recurrent enrollment 
 
Rating: “Working to Meet 
Standard”.  

As stated by the PED Team in the 
Web-EPSS, the PED Team rated 
this indicator as, “Working To 
Meet Standard” because, 
according to STARS reporting, the 
school’s recurrent enrollment for 
the present academic year (2019-
20) was 71.54%. The goal set by 
the PEC in the Organizational 
Performance Framework for the 
school is 85% or above to meet 
the standard. The referenced 
report can be found in STARS at 
District and Location Reports; 
Options for Parents; Charter 
School Enrollment Report. 
 
 

Improvement Action:   
Rebranded the night school that 
used to target the overage / 
non-traditional student 
population to the Online Early 
College Program that targets 
more traditional aged high 
school students that are ready to 
transition to post-secondary / 
Dual Credit program. 
 
Evidence:   
TV Commercials and 
thegreatacademy.org website. 
 
Success/Outcome:   
Eventually, we expect our 
retention rate to increase as we 
continue to recruit more 
traditional school-aged students. 
 
Evidence:   
Based on end of year STARS report 
for the 2020-2021 school year. 
 

IV-A.00: 2a) Business 
Mgmt/Oversight: financial 
compliance 
 
Rating: “Pending” as of the 
date of submission of this 
Renewal Application. 
 
 
 
 
 

CSD/PED Requested Follow-Up to 
04 MAR 2020 Site Visit concerns: 
No later than 30 OCT 2020, the 
school is asked to provide the 
following evidence through 
this Web-EPSS indicator: 
• Evidence the school’s governing 
board has corrected the 
membership for the Audit 
Committee to include adding 
an additional governing board 
member to ensure membership 
compliance; AND 
• Evidence of implementation of 
the school's financial CAP that 
addresses all audit findings 
reported on the school's FY19 
Audit Report. 
 
  

Audit Committee 
Improvement Action:   
Elected a second governing 
board member to the audit 
committee. 
  
Evidence:   
Agenda and minutes of the 
governing board meeting that 
took place March 19, 2020. 
 
Success/Outcome:   
The school is now in compliance 
with NMSA § 22-8.12.3 (C). 
 
Evidence:  
The school continues to be in 
compliance for 2020-2021 school 
year. 
 
 
Corrective Action Plan (CAP) 
Improvement Action:  
CAP was developed. 
 



 

Evidence:  The CAP that addresses 
all audit findings reported on the 
school's FY19 Audit Report was 
uploaded to Web-EPSS on 
9/22/2020. 
 
Success/Outcome:   
Prevent repeat findings for FY20 
and beyond – in progress. 
 
Evidence: 
Will be provided after the FY20 
audit is published.  
   

IV-A.01: 2b) Business 
Mgmt/Oversight: accounting 
principles 
 
Rating: “Falls Far Below 
Standard”. 
 
 

As stated by the PED Team in the 
Web-EPSS, the PED team rated 
this indicator as Falls Far Below 
Standard because the school 
earned repeated Significant 
Deficiency and Material Weakness 
audit findings on the FY19 Audit 
Report. Noted below: 
 
2019-002 (Previously #2018-001) 
Financial Close and Reporting 
(Significant Deficiency) 
 
GREAT ACADEMY FOUNDATION-
Component unit of The Great 
Academy – 2019-001 (Previously 
#2018-001) Expenditures in Excess 
of Available Resources (Material 
Weakness) 
 
Please refer to Audit Section for 
specific details. 
 

Improvement Action:   
Audited financials are closely 
reviewed at year end to ensure 
that they are recorded correctly.  
Financials are reviewed to insure 
rollforward is completed 
correctly.  Purchase order for 
rent is set up for 12 months only. 
 
Evidence:   
JE#15647 for Rollover Fund 
Balances. 
 
Success/Outcome:   
Expected not to receive a repeat 
finding for FY20. 
 
Evidence: 
Once FY20 audit is published.   

VI-A.01: 4b) Employees: 
employee rights 
 
Rating: “Pending” as of the 
date of submission of this 
Renewal Application. 
 

CSD/PED Requested Follow-Up to 
04 MAR 2020 Site Visit concerns: 
No later than 30 OCT 2020, the 
school is asked to provide the 
following evidence through 
this Web-EPSS indicator: 
• Detailed action plan (responsible 
parties, timelines, revised policies 
or procedures, etc.) detailed how 
the school will ensure all 
contractual personnel information 
aligns with STARS reporting. 
 

Improvement Action:   
The school developed a CAP 
(detailed action plan).  
 
Evidence:   
CAP uploaded to Web-EPSS 
9/22/2020  

 
Success/Outcome:   
All job descriptions on MOE and 
Teacher Contracts are aligned with 
the STARS data.  

 



 

 
 

Evidence:   
Internal personnel files audit. 
 

VI-A.03: 4d) General Info:  
staff turnover, if applicable 
 
Rating: “Pending” as of the 
date of submission of this 
Renewal Application. 
 

CSD/PED Requested Follow-Up to 
04 MAR 2020 Site Visit concerns: 
Requested Follow-Up: Since the 
turnover rate was higher than 20% 
in both years, please provide a 
narrative that includes the 
following: 
a) Please identify the reason for 
the turnover. 
b) What impact do you see this 
having on the school and what 
actions are you taking to reduce 
the impact on 
the school? 
c) What actions are you taking to 
retain staff? 
d) What actions are you taking to 
ensure that staff hired will work 
well at the school? 
 

Improvement Action / Reason for 
Turnover: 
a) During the 2018-2019 school 
year, we only had 6 teachers. 2 
of the 6 teachers were from an 
International Exchange Program. 
After the 2018-2019 school year, 
one of them decided that in 
order to improve his classroom 
management skills, he needed to 
find a more traditional / face to 
face teaching assignment. He 
found a job on a reservation. 
Because they shared a vehicle 
with the other teacher from the 
international exchange program, 
the other teacher also had to get 
a job closer to the reservation. 
Because the percentage is based 
on the previous year, this caused 
our SY 2019-2020 rating to be 
33%. From the school year 2019-
2020 to 2020-2021, we have 0% 
staff turnover. All the teachers 
were retained and returned.  
b) This has minimal impact 
because all of our core 
curriculum and may of our 
electives are taught through our 
online platform, Edgenuity. 
c)  The school contracted with 
American Teachers Academy to 
provide new teacher 
mentorship. 
d) The school contracted with 
American Teachers Academy to 
provide new teacher 
mentorship.   
 
Evidence:   
Contract with American Teachers 
Academy. 
 
Success/Outcome:   
100% retention from the school 
year 2019-2020 to 2020-2021. 
 



 

Evidence:   
Based on the STARS report. 
 

VII-A.00: 5a) School 

Environment: facilities & 

emergency drills 

Final Rating: “Meets or 
Exceeds the Standard”.  

CSD/PED Requested Follow-Up to 
04 MAR 2020 Site Visit concerns: 
At the time of the school site visit 
several drills had been completed; 
however, additional drills had to 
be completed by the end of the 
academic year.  No follow-up was 
requested at the time.  However, 
the school was alerted to the 
possibility that additional 
documentation may be requested 
throughout the 2019-20 academic 
year. 
 

All required drills were 
completed. 
 
No additional documentation 
was requested during the 2019-
20 academic year. 

VII-A.02: 5c) School 
Environment: handling 
information appropriately 
 
Rating: “Pending” as of the 
date of submission of this 
Renewal Application. 
 

CSD/PED Requested Follow-Up to 
04 MAR 2020 Site Visit concerns: 
None present at this time.  
The rating for this indicator will 
reflect what is provided in III-A.03 
and VI-A.01 indicators. 

Please refer to III-A.03 and VI-
A.01 indicators above for 
responses. 

Special Education Complaint On July 1, 2016, the Special Education Bureau of the New Mexico Public 
Education Department received a formal complaint against The GREAT 
Academy.  In a letter dated July 6, 2016 from the New Mexico Public 
Education Department, the GREAT Academy was notified of the 
complaint and the actions required by the Charter School.  A Corrective 
Action Plan (CAP) was issued on August 30, 2016, The GREAT Academy 
fulfilled all of the required actions and the complaint was closed on 
March 1, 2018.  In an email responding to an inquiry from the Charter 
Schools Division regarding the complaint, the Public Education Dispute 
Resolution Coordinator stated the following: “Although this CAP was 
closed past the due date of 8/30/17, a good portion of the lag in 
completing this CAP was caused by delays in communication on the 
part of the family.”  Documentation regarding this complaint has been 
provided in Appendix C- Complaint Communications. 

NMOAG complaint In a letter dated July 10, 2020 from the New Mexico Office of the 
Attorney General (OAG), the GREAT Academy was notified of a 
complaint.  The notification letter was signed by Jennifer Saavedra, 
Director of the Advocacy and Intervention Division.  Ensuing 
correspondence included a letter of response from Attorney Susan B. 
Fox dated August 13, 2020 with an attachment addressing the 
allegations. No further correspondence has been received from the 
OAG as of the date of submission of the renewal application. 
Documentation regarding this complaint has been provided in Appendix 
C- Complaint Communications. 

 



 

 
 

c. Governance Responsibilities*  
Pursuant to 1978 NMSA §22-8B-4, each charter school must, at all times, have at least five members and no 
members may serve on any other charter school governing body. Further, the governing bodies must 
operate in accordance with their charter contract and bylaws.  The PEC’s performance contract requires 
that the PEC is notified of board vacancies within 30 days, and that vacancies are filled within 45 days.  
 
Additionally, pursuant to NMSA §22-8-12.3, Boards must maintain audit and finance committees that meet 
statutory requirements. 
 
Further, pursuant to NMAC 6.80.5.8, and 6.80.5.9, each charter school governing body member must 
annually complete certain hours of approved training.  
 
Finally, governing body members are held to the conflict of interest requirements laid out in NMSA §22-8B-
5.2. 

Each school must identify how they have met governance responsibilities during the term of the 
contract. Specifically, the school must identify:  

• the membership of their boards, at all times, during the term of the contract (with roles and 
service terms for all members), this should also include membership of the required committees; 

• any time when membership on the governing body fell below the requirements in their by-laws or 
the statutory minimum of 5 members;   

• any time when the governing body did not maintain the required committee membership; 
• the amount of time any vacancies were open;  
• any board members that did not complete required training hours in any of the years of the 

contract term.   
 
If the school identified any governance requirements they were unable to meet, the school must provide 
a narrative describing the improvement actions the school implemented to move toward full compliance 
with governance responsibilities. 
 
The purpose of the narrative is to demonstrate substantial progress toward meeting all governance 
requirements.  
 
The implementation of such actions must be verifiable through evidence during the renewal site visit. 

School response:  
 
The GREAT Academy Board of Trustees membership during the term of the current charter contract is 
identified in the chart below. 
 

Members 2020-2021 Role(s) 
Service Term 
Begin Date 

Service Term 
End Date 

Committee 
Membership 

Anthony Fairley President 2017 2021 Audit 

Michael Pitts Vice President 2017 2021 Finance 

Chenyu Liu Secretary 2019 2023 Finance; Audit 

Stacey Boyd Member 2020 2024 N/A 

Antonio Harper Member 2019 2023 N/A 

Member 2019-2020 Role(s) 
Service Term 
Begin Date 

Service Term 
End Date 

Committee 
Membership 



 

Anthony Fairley President 2017 2021 Audit 

Michael Pitts Vice President 2017 2021 Finance 

Chenyu Liu 
Member/Secretar
y (March 2020) 

2019 2023 Audit; Finance 

Stacey Boyd *Started January 2020* Member 2020 2024 N/A 

Antonio Harper Member 2019 2023 N/A 

Jade Rogers *Resigned January 2020* Member 2018 2022 N/A 

Member 2018-2019 Role(s) 
Service Term 
Begin Date 

Service Term 
End Date 

Committee 
Membership 

Anthony Fairley President 2017 2021 Audit 

Michael Pitts Vice President 2017 2021 Audit; Finance 

Ronald Shorter *Resigned June 

2019* 
Secretary 2014 / 2019 2018 / 2023 N/A 

Jade Rogers Member 2018 2022 N/A 

Ronnie Wallace *Resigned May 

2019* 
Member 2016 2020 N/A 

Antonio Harper *Started May 2019* Member 2019 2023 N/A 

Chenyu Liu *Started June 2019* Member 2019 2023 N/A 

Member 2017-2018 Role(s) 
Service Term 
Begin Date 

Service Term 
End Date 

Committee 
Membership 

Anthony Fairley President 2017 2021 Audit 

Michael Pitts Vice President 2017 2021 Audit; Finance 

Ronald Shorter Secretary 2014 2018 N/A 

Jade Rogers Member 2014 2018 N/A 

Ronnie Wallace Member 2016 2020 N/A 

Member 2016-2017 Role(s) 
Service Term 
Begin Date 

Service Term 
End Date 

Committee 
Membership 

Penny Edwards President 2015 2019 Audit 

Michael Pitts Vice President 2013 2017 Audit; Finance 

Ronald Shorter Member 2014 2018 N/A 

Jade Rogers Member 2014 2018 N/A 

Ronnie Wallace Member 2016 2020 N/A 

 

• The Board of Trustees membership met the requirements of their by-laws and the statutory 
minimum of 5 members at all times during the term of the current charter contract. 

• The required committee membership was maintained at all times during the term of the current 

charter contract with the following exception:  In 2018-19 the Audit Committee required one 

additional member of the Board of Trustees;  Anthony Fairley was approved for membership on 

April 17, 2019. 

• There were no open vacancies on the Board of Trustees during the term of the current charter 

contract. 

• All members of the Board of Trustees completed the required training hours during the term of the 

current charter contract with one exception: In 2017-18, one member did not complete all hours of 

the required training.   

 





















From: Lusk-Claiborne, William, PED
To: Marcotte, Charlene, PED; Woerner, Karen, PED
Cc: Shannon, Megan, PED; DelRosario, Baylor, PED; Pelayo, Icela, PED
Subject: RE: Question about The GREAT Academy
Date: Friday, May 18, 2018 1:01:27 PM

Hello,
The Corrective Action Plan (CAP) for Complaint No. C1617-01 with The GREAT Academy was closed
on March 1, 2018.   The charter school fulfilled all of the required actions.    Although this CAP was
closed past the due date of 8/30/17, a good portion of the lag in completing this CAP was caused by
delays in communication on the part of the family.  
 
There are currently no corrective action plans resulting from parental complaints open for this LEA.  
 
Let me know if you have any questions. 
 
Thanks,
 
Will Lusk-Claiborne
Dispute Resolution Coordinator
Special Education Bureau
New Mexico Public Education Department
(505) 827-3542
 
"This is not intended as legal advice, should not serve as the basis for decision making in
specific situations, and does not create an attorney-client relationship."

P  Please consider the environment before printing this e-mail
 
 
 

From: Marcotte, Charlene, PED 
Sent: Friday, May 18, 2018 12:44 PM
To: Woerner, Karen, PED
Cc: Shannon, Megan, PED; DelRosario, Baylor, PED; Pelayo, Icela, PED; Lusk-Claiborne, William, PED
Subject: RE: Question about The GREAT Academy
 
Hello,
I am referring your question over to Will Lusk-Claiborne who oversees corrective action plans from
parental complaints.  I have “cc’d” Will on this email.
 
Charlene
 

From: Woerner, Karen, PED 
Sent: Friday, May 18, 2018 11:56 AM
To: Marcotte, Charlene, PED
Cc: Shannon, Megan, PED; DelRosario, Baylor, PED; Pelayo, Icela, PED
Subject: Question about The GREAT Academy
 
Dear Charlotte,
I am working on entering/reviewing data for The GREAT Academy in the Web-EPSS PEC Authorized
Annual Monitoring Tool.  I noticed the following comment entered in October:

mailto:/O=STATE OF NEW MEXICO/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=WILLIAM.LUSK-CLAIBO53B
mailto:/o=State of New Mexico/ou=Exchange Administrative Group (FYDIBOHF23SPDLT)/cn=Recipients/cn=Charlene.Marcotte827
mailto:/o=State of New Mexico/ou=Exchange Administrative Group (FYDIBOHF23SPDLT)/cn=Recipients/cn=d3a4aa7d7de54928b1b94cb90f21b4ed-Kare
mailto:/o=State of New Mexico/ou=Exchange Administrative Group (FYDIBOHF23SPDLT)/cn=Recipients/cn=997963e6e0744622ad719425f5f2f1a2-Mega
mailto:/o=State of New Mexico/ou=Exchange Administrative Group (FYDIBOHF23SPDLT)/cn=Recipients/cn=9f06c2d3e2244afaac18780cb1a02af7-Bayl
mailto:/o=State of New Mexico/ou=Exchange Administrative Group (FYDIBOHF23SPDLT)/cn=Recipients/cn=Icela.Pelayo476


10/11/2017:  GREAT Academy is currently past due in completing a corrective action plan resulting from a parental complaint
(complaint No. C1617-01). The CAP was issued on 8/30/16 and all corrective action was to be completed by 8/30/17. The
school has received communications from the Special Education Bureau regarding its having missed this deadline.  The
remaining item pending for completing this CAP is for The GREAT academy to deliver the remaining balance of 11.5 hours of
compensatory occupational therapy to the child of the complainant.

Do you know if the school has completed the CAP and provided any evidence of delivering the OT
services?
 
Thank you!

Karen
Karen L. Woerner
Charter School Authorizing Administrator
Options for Parents and Families Division
New Mexico Public Education Department
300 Don Gaspar Avenue Room 301-B
Santa Fe, New Mexico 87501-2786
505-827-6643
karen.woerner@state.nm.us
http://ped.state.nm.us/ped/CharterSchoolsIndex.html
Driving student success in New Mexico by supporting excellent
authorizing practices and charter schools that provide
innovative, quality education.
 

mailto:karen.woerner@state.nm.us
http://ped.state.nm.us/ped/CharterSchoolsIndex.html
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