
New Mexico Instructional Scope
9th Grade Literature Guide

The purpose of this tool is to help educators understand each of the grade level standards and how those standards 
connect to the students’ overall preparation for college and career readiness. 

Standards are defined as the most critical prerequisite skills and knowledge. This document is color-coded to reflect 
both anchor and priority standards. Though previous emphasis was placed on priority standards to address lost learning 
due to COVID-19, New Mexico teachers should note that moving forward, while priority standards allow for acceleration 
of learning, all standards should be addressed in instruction throughout the school year. 

In this guide you will find: 
● A breakdown of each of the grade level standards within the literature strand, including:

○ Vertical alignment guidance
○ Essential vocabulary related to the standard
○ Identification of anchor standards as identified by the CCSS and priority standards as identified by 

NMPED
● Sample aligned assessment items
● Companion resources guides that address:

○ Planning Literacy Instruction with MLSS Guide
○ Choosing a Complex Text
○ Text Dependent Questions with Complex Texts
○ Vocabulary Instruction with Complex Texts
○ Speaking, Listening, and Writing
○ Differentiating Support for All Learners
○ Cross-Curricular Connections with Literacy
○ Cultural and Linguistic Responsiveness in Literacy

https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Planning-Literacy-Instruction-with-MLSS-Guide.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Choosing-a-Complex-Text.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Text-Dependent-Questions.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Vocabulary-Instruction.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Speaking-Listening-Writing.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Differentiating-to-Support-All-Learners.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/9th-Grade-Cross-Curricular-Connections.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Cultural-and-Linguistic-Relevance-Resource-Guide.pdf
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Key 

 

Anchor  
Standard 

Anchor standards, as identified by the Common Core, are denoted with an anchor icon. Anchor 
standards are the fundamental skills we want students to have when they graduate.  The College and 
Career Ready (CCR) and grade-specific standards are necessary complements—the former providing 
broad standards, the latter providing additional specificity—that together define the skills and 
understandings that all students must demonstrate. Anchor standards appear from Kindergarten to 
12th grade and are aligned to what colleges and workplaces expect students to be able to do. 

 
Priority  

Standard 

Priority standards, as identified by NMPED, are denoted with red highlighting. Priority standards are 
the most critical prerequisite skills and knowledge a student needs. This does not mean that these are 
only standards required to be taught, just these are the standards that will allow for the acceleration 
the students of New Mexico need during this time.  

 

STANDARDS BREAKDOWN 
● Key Ideas and Details 

○ CCSS.RL.9.1 
○ CCSS.RL.9.2 
○ CCSS.RL.9.3 
○ NMSS.9.1 
○ NMSS.9.2 

● Craft and Structure 
○ CCSS.RL.9.4 
○ CCSS.RL.9.5 
○ CCSS.RL.9.6 

● Integration of Knowledge and Ideas 
○ CCSS.RL.9.7 
○ CCSS.RL.9.8 (not applicable to Literature) 
○ CCSS.RL.9.9 

● Range of Reading Level and Text Complexity 
○ CCSS.RL.9.10 
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RL.9.1 

 

Anchor Standard: Key Ideas and Details  
R.1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Key Ideas and Details 

Standard Vertical Alignment 

Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as 
inferences drawn from the text. 

Previous Grades:  
RL.1.1, RL.2.1, RL.3.1, RL.4.1, 
RL.5.1, RL.6.1, RL.7.1, RL.8.1 

Future Grades: 
RL.11-12.1 

Clarification Statement Vocabulary for Teacher Development 

Students deliberately choose evidence that is detailed 
and complete to best support their analyses of what the 
text directly states as well as what the text indirectly 
states. 

● analysis – a detailed examination of the 
components of a subject to understand its 
meaning and/or nature as a whole  

● explicit, explicitly – stated clearly and directly, 
leaving no room for confusion or interpretation 

● inference – a conclusion derived from logical 
reasoning following an investigation of available 
evidence 

● strong and thorough textual evidence – evidence 
that is judged to be powerful (i.e., having greater 
rhetorical value) when compared to other 
information, facts, and data that could be used for 
support (strong) and encompasses each facet of a 
particular argument or claim/set of claims such 
that no area is left vulnerable to simple 
counterclaims (thorough) 

● text – any media that students can read, write, 
view, listen to, or explore, including books, 
photographs, films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● identify criteria for strong and thorough textual evidence. 
● refer to these criteria to evaluate and check the quality of their evidence.  
● select evidence that fits the established criteria and supports their analyses. 
● explain the connection between their inferences and textual evidence. 
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RL.9.2 

 

Anchor Standard: Key Ideas and Details  
R.2: Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Key Ideas and Details 

Standard Vertical Alignment 

Determine a theme or central idea of a text and analyze in 
detail its development over the course of the text, 
including how it emerges and is shaped and refined by 
specific details; provide an objective summary of the text. 

Previous Grades:  
RL.1.2, RL.2.2, RL.3.2, 
RL.4.2, RL.5.2, RL.6.2, 
RL.7.2, RL.8.2 

Future Grades: 
RL.11-12.2 

Clarification Statement Vocabulary for Teacher Development 

Students establish a literary text’s theme, trace it 
throughout the work, and closely examine how it is first 
introduced, how it progresses, how it evolves, and how it 
is clarified through key details. Using the theme and key 
details, students summarize the text in an unbiased 
manner. 

● analysis – a detailed examination of the 
components of a subject to understand its 
meaning and/or nature as a whole  

● explicit, explicitly – stated clearly and directly, 
leaving no room for confusion or interpretation 

● inference – a conclusion derived from logical 
reasoning following an investigation of available 
evidence. 

● strong and thorough textual evidence – 
evidence that is judged to be powerful (i.e., 
having greater rhetorical value) when compared 
to other information, facts, and data that could 
be used for support (strong) and encompasses 
each facet of a particular argument or claim/set 
of claims such that no area is left vulnerable to 
simple counterclaims (thorough) 

● text – any media that students can read, write, 
view, listen to, or explore, including books, 
photographs, films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● choose a variety of topics from a literary work and establish what statement the author is making about these 
topics in order to determine the section of the text where the theme is most prominent. 
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● annotate the text to collect evidence on the setting, characters, dialogue, and/or other plot elements that 
reveal the development of the theme. 

● give explanations of how and why a particular theme progresses throughout the text. 
● differentiate between significant details about the text and personal reflections. 
● write paragraphs summarizing a text with content that is accurate and language that is neutral. 
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RL.9.3 

 

Anchor Standard: Key Ideas and Details  
R.3: Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Key Ideas and Details 

Standard Vertical Alignment 

Analyze how complex characters (e.g., those with multiple 
or conflicting motivations) develop over the course of a 
text, interact with other characters, and advance the plot 
or develop the theme. 

Previous Grades:  
RL.1.3, RL.2.3, RL.3.3, 
RL.4.3, RL.5.3. RL.6.3, 
RL.7.3, RL.8.3 

Future Grades: 
RL.11-12.3 

Clarification Statement Vocabulary for Teacher Development 

Students examine how characters’ multiple traits, 
personalities, and conflicting motivations evolve 
throughout the plot. Students also examine how 
characters react to each other and how their actions 
propel the story forward or contribute to the theme. 

● analyze – to critically examine the components 
of a subject to understand its meaning and/or 
nature as a whole 

● complex character – a character who undergoes 
important changes as the plot unfolds and has a 
variety of traits and sides to their personality 

● interact – to act in such a manner as to influence 
another 

● motivation – the reasoning behind a character's 
action 

● plot – the sequence of events in a story, play, 
movie, etc. 

● text – anything that students can read, write, 
view, listen to, or explore, including books, 
photographs, films, articles, music, art, and more 

● theme – the underlying meaning that a literary 
text directly or indirectly explains, develops, 
and/or explores 

Students Who Demonstrate Understanding Can... 

● identify the motivations of a particular character and explain the extent to which the character is complex. 
● list ways a character changes and describe how the character interacts with and influences other characters. 
● explain how the character influences the plot or develops the theme. 

 



       

New Mexico Instructional Scope 

9th Grade Literature Guide 

 

9.1 
Grade NMSS Domain 

9 Reading: Literature (RL) 

Standard Vertical Alignment 

Students in Grade 9 will analyze and evaluate common 
characteristics of significant works of literature from 
various genres, including Hispanic and Native American 
oral and written texts 

Previous Grades:  
5.a, 6.a, 7.a, 8.a 

Future Grades: 
11-12.1 

Clarification Statement Vocabulary for Teacher Development 

Students can analyze and evaluate the common 
characteristics of literary works across genres. This 
includes Hispanic and Native American oral and written 
texts. 

● characteristic – a feature or quality belonging 
typically to a person, place, or thing and serving 
to identify it 

● genre – a specific type of composition 
characterized by similarities in form, style, or 
subject matter 

Students Who Demonstrate Understanding Can... 

● analyze multiple texts and determine a common characteristic across these texts. 
● describe how a common characteristic serves multiple texts, both oral and written. 
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9.2 

Grade NMSS Domain 

9 Reading: Literature (RL) 

Standard Vertical Alignment 

Students in Grade 9 will cite strong and thorough textual 
evidence to support analysis of British, world, and regional 
literatures, including various Hispanic and Native American 
oral and written texts. 

Previous Grades:  
N/A 

Future Grades: 
11-12.2 

Clarification Statement Vocabulary for Teacher Development 

 Students deliberately choose evidence that is detailed and 
complete to best support their analyses of what the text 
directly states (explicit) as well as what the text indirectly 
states (implicit). They will do this for a variety of texts 
written by authors around the world. 

● strong and thorough textual evidence – 
evidence that is judged to be powerful (i.e., 
having greater rhetorical value) when compared 
to other information, facts, and data that could 
be used for support (strong) and encompasses 
each facet of a particular argument or set of 
claims such that no area is left vulnerable to 
simple counter-claims (thorough) 

Students Who Demonstrate Understanding Can... 

● evaluate evidence on a strength scale from weakest to strongest. 
● assess the quality of several pieces of evidence. 
● write responses to a text-dependent question, using only pieces of evidence deemed strongest. 
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RL.9.4 

 

Anchor Standard: Craft and Structure 
R.4: Interpret words and phrases as they are used in a text, including determining technical, connotative, 

and figurative meanings, and analyze how specific word choices shape meaning or tone.  

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Craft and Structure 

Standard Vertical Alignment 

Determine the meaning of words and phrases as they are 
used in the text, including figurative and connotative 
meanings; analyze the cumulative impact of specific word 
choices on meaning and tone (e.g., how the language 
evokes a sense of time and place; how it sets a formal or 
informal tone). 

Previous Grades:  
RL.1.4, RL.2.4, RL.3.4, 
RL.4.4, RL.5.4, RL.6.4, 
RL.7.4, RL.8.4 

Future Grades: 
RL.11-12.4 

Clarification Statement Vocabulary for Teacher Development 

Students examine the text to understand the meaning of 
words or phrases, using the context to inform their 
thinking. Students consider how particular words and 
phrases are used to influence the overall meaning and 
tone of the text, such as how they create a formal or 
informal tone. 

● analyze – to critically examine the components 
of a subject to understand its meaning and/or 
nature as a whole 

● phrase(s) – a small group of words representing 
a conceptual unit, containing either a subject or 
a verb, but not both. Both a subject and a verb 
would constitute a clause (e.g., “Running 
through the forest, she breathed in the fresh, 
crisp air.”) 

● text – anything that students can read, write, 
view, listen to, or explore, including books, 
photographs, films, articles, music, art, and more 

● tone – the attitude an author takes toward the 
subject or topic of a text, generally revealed 
through word choice, perspective, or point of 
view 

Students Who Demonstrate Understanding Can... 

● determine the meaning of a word using context clues found before and after keywords in the text. 
● explain how a word impacts the overall meaning and tone of a text. 
● rewrite a passage by changing key words and phrases to convey a different tone. 
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RL.9.5 

 

Anchor Standard: Craft and Structure 
R.5: Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the 

text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.  

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Craft and Structure 

Standard Vertical Alignment 

Analyze how an author's choices concerning how to 
structure a text, order events within it (e.g., parallel plots), 
and manipulate time (e.g., pacing, flashbacks) create such 
effects as mystery, tension, or surprise. 

Previous Grades:  
RL.1.5, RL.2.5, RL.3.5, 
RL.4.5, RL.5.5, RL.6.5, 
RL.7.5, RL.8.5 

Future Grades: 
RL.11-12.5 

Clarification Statement Vocabulary for Teacher Development 

Students examine how an author deliberately organizes a 
text, sequences events, and utilizes pacing, such as parallel 
plots and flashbacks, to create a sense of mystery, tension, 
surprise, etc. for the reader. 

● analyze – to critically examine the components 
of a subject to understand its meaning and/or 
nature as a whole 

● event – a thing that happens; an occurrence 
● text – anything that students can read, write, 

view, listen to, or explore, including books, 
photographs, films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● discuss how an author organizes a text and order events. 
● create outlines of a text that reflect the overall structure, the order of events, and where time was 

manipulated. 
● explain how structural choices create a specific experience for the reader. 
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RL.9.6 

 

Anchor Standard: Craft and Structure 
R.6: Assess how point of view or purpose shapes the content and style of a text. 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Craft and Structure 

Standard Vertical Alignment 

Analyze a particular point of view or cultural experience 
reflected in a work of literature from outside the United 
States, drawing on a wide reading of world literature. 

Previous Grades:  
RL.1.6, RL.2.6, RL.3.6, 
RL.4.6, RL.5.6, RL.6.6, 
RL.7.6, RL.8.6 

Future Grades: 
RL.11-12.6 

Clarification Statement Vocabulary for Teacher Development 

Students examine how an author or character from world 
literature narrates the text from a particular perspective. 
Students determine how an author’s or narrator’s culture, 
and experiences influence their attitude toward an event, 
character, idea, or concept within the text. 

● analyze – to critically examine the components 
of a subject to understand its meaning and/or 
nature as a whole 

● perspective – an attitude toward or outlook on 
something 

Students Who Demonstrate Understanding Can... 

● use graphic organizers (such as a cause/effect organizer) to determine how the author’s or character’s 
perspective affects their attitude toward events, characters, ideas, or concepts within the text. 

● highlight areas in the text that reflect culture and areas where the author, narrator, or character thinks, says, 
and does, and make connections between the two. 
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RL.9.7 

 

Anchor Standard: Integration of Knowledge and Ideas 
R.7: Integrate and evaluate content presented in diverse media and formats, including visually and 

quantitatively, as well as in words. 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Integration of Knowledge and Ideas 

Standard Vertical Alignment 

Analyze the representation of a subject or a key scene in 
two different artistic mediums, including what is 
emphasized or absent in each treatment (e.g., Auden's 
"Musée des Beaux Arts" and Breughel's Landscape with 
the Fall of Icarus). 

Previous Grades:  
RL.1.7, RL.2.7, RL.3.7, 
RL.4.7, RL.5.7, RL.6.7, 
RL.7.7, RL.8.7 

Future Grades: 
RL.11-12.7 

Clarification Statement Vocabulary for Teacher Development 

Students examine two literary texts in different formats 
which address the same subject or key scene, such as 
Auden’s “Musée des Beaux Arts” and Breughel’s 
“Landscape with the Fall of Icarus.” Students compare the 
two texts’ representations of the subject or key scenes, 
noting their similarities and differences as well as the parts 
that were accentuated or omitted to understand the 
artist’s or author's purpose and bias. 

● analyze – to critically examine the components 
of a subject to understand its meaning and/or 
nature as a whole 

● artistic medium – the form(s) or material(s) an 
artist or author uses to express their ideas (e.g., 
words, oil paint, etc.) 

Students Who Demonstrate Understanding Can... 

● compare and contrast the treatment of a subject or scene in two different artistic mediums. 
● create side-by-side comparison charts to explain how Medium A and how Medium B address established 

points of comparison. 
● discuss the mediums’ major similarities and differences with their class. 
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RL.9.9 

 

Anchor Standard: Integration of Knowledge and Ideas 
R.9: Analyze how two or more texts address similar themes or topics in order to build knowledge or to 

compare the approaches the authors take. 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Integration of Knowledge and Ideas 

Standard Vertical Alignment 

Analyze how an author draws on and transforms source 
material in a specific work (e.g., how Shakespeare treats a 
theme or topic from Ovid or the Bible or how a later 
author draws on a play by Shakespeare). 

Previous Grades:  
RL.1.9, RL.2.9, RL.3.9, 
RL.4.9, RL.5.9, RL.6.9, 
RL.7.9, RL.8.9 

Future Grades: 
RL.11-12.9 

Clarification Statement Vocabulary for Teacher Development 

Students examine how an author borrows or alters 
content from an original text, such as how Shakespeare 
treats a theme or topic from Ovid or how a later author 
draws on a play by Shakespeare. 

● analyze – to critically examine the components 
of a subject to understand its meaning and/or 
nature as a whole 

Students Who Demonstrate Understanding Can... 

● compare and contrast a modern character with a mythological character. 
● discuss how a theme/event/character from a myth has been modernized in a contemporary text. 
● compare the theme/event/character in a traditional story to the same in a modern work of fiction. 
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RL.9.10 

 

Anchor Standard: Range of Reading Level and Text Complexity 
R.10: Read and comprehend complex literary and informational texts independently and proficiently. 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Range of Reading Level and Text 
Complexity 

Standard Vertical Alignment 

By the end of grade 9, read and comprehend literature, 
including stories, dramas, and poems, in the grades 9-
10 text complexity band proficiently, with scaffolding as 
needed at the high end of the range. 
By the end of grade 10, read and comprehend 
literature, including stories, dramas, and poems, at the 
high end of the grades 9-10 text complexity band 
independently and proficiently. 

Previous Grades:  
RL.K.10, RL.1.10, RL.2.10 

Future Grades: 
RL.4.10, RL.5.10 

Clarification Statement Vocabulary for Teacher Development 

By the end of grade 10, students competently read and 
understand literature within the 9-10 text complexity 
band (Lexile: 1050-1335). They are able to read 
independently for an extended time. Students make 
connections to their background knowledge and 
relevant experiences to engage with text. 

● independently – on one’s own, without aid from 
another (such as a teacher) 

● proficient/proficiently – competent, skilled, and/or 
showing knowledge and aptitude in doing 
something; the level at which one is able to 
complete a particular skill, such as reading complex 
texts, with success 

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

● text complexity band – stratification of the levels of 
intricacy and/or difficulty of texts, corresponding to 
associated grade levels (2-3, 4-5, 6-8, 9-10, 11-12) 
determined by three factors: 1) qualitative 
dimensions (levels of meaning, language complexity 
as determined by the attentive reader), 2) 
quantitative dimensions (word length and 
frequency, sentence length, and cohesion), and 3) 
reader and task considerations (factors related to a 
specific reader such as motivation, background 
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knowledge, persistence; others associated with the 
task itself such as the purpose or demands of the 
task itself) 

Students Who Demonstrate Understanding Can... 

● write a list of predictions they have about the text, chapter, excerpt, etc. based on the text’s title, chapter 
title, act/scene title, etc. and after independently reading, students confirm or disprove their predictions. 

● use a reading strategy or keep a purpose in mind to help monitor their comprehension during independent 
reading. 
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ASSESSMENT GUIDE 

● Constructed Response Assessment Task aligned to RL.9.1 & RL.9.3 
○ Evidence of Text Complexity and Cultural and Linguistic Responsiveness  
○ VABB Analysis with Example Questions and Exemplar Student Responses 
○ Example MLSS Universal Supports  

● Constructed Response Assessment Task aligned to RL.9.4 
● Multiple Choice Assessment Items 
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Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Key Ideas and Details 

RL.9.1 
RL.9.3 

Sample Task #1 (Constructed Response) 

After reading an excerpt from Night by Elie Wiesel students must: 
Write an essay in which you explain/analyze the way in which the author reveals how humans often react to 
threats from those with greater powers. Use evidence from the text to help develop your response. 

Exemplar Student Responses 

Claim:   
● The author recognized the threat from the Fascist German army as troublesome and knew the 

actions of the troops would lead to the citizens’ downfall. He also recognized the citizens’ self-
deception as a fault that would prevent the citizens from protecting themselves. 

Textual Evidence: 
● The author spoke directly to Moishe the Beadle to understand why he was adamant about the 

citizens understanding the threat from the Germans. 
● The author asked his father to move to Palestine to avoid the impending trouble (“I had asked my 

father to sell everything, to liquidate everything, and to leave.”), recognizing the danger his family 
was facing. 

● The author recognized the symbolism of the “yellow star” and recognized that his father and the 
other citizens ignored this symbol as fatal (“Poor Father! Of what then did you die!”) 

● The author stated his understanding that the citizens’ false sense of security in the ghetto was 
nothing more than delusion (“The ghetto was ruled by neither German nor Jew. It was ruled by 
delusion.”). 

Note:  Students may identify other points of view that may be deemed appropriate by the teacher.  If 
students can support another claim with textual evidence and logic, please score appropriately. 

DOK Blooms 

Level 3 Applying 

Possible Aligned Language Objectives  Possible Misconceptions 

● Students cite evidence to support their 
claim of the narrator’s point of view. 

● Students analyze the author’s point of 
view as it develops over the course of the 
text.  

● Students develop vocabulary to 
understand and utilize the text. 

● Students may focus on the community’s 
reaction instead of the author’s point of view 
on the community’s reaction.  

● Students may describe their own point of view 
toward the Fascist German army instead of 
making a claim about the author’s point of 
view. 
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RL.9.1 
RL.9.3  

  

Evidence of Text Complexity and Cultural and Linguistic Responsiveness  

Text Summary and evidence of Complexity:  
● Night is a memoir by Elie Wiesel about his haunting and horrific experiences in concentration 

camps during the Holocaust. Wiesel was 15 years old when he was deported to Auschwitz-
Birkenau with his family. At the beginning of the novel, Wiesel is deeply interested in religious 
studies and Jewish mysticism, but as the novel progresses and he experiences the camps, he 
becomes disillusioned with God and struggles to understand the cruelty within humanity. 

● Night by Elie Wiesel is worthy of students’ time to read and also meets the expectations for text 
complexity at Grades 9-10. The text contains challenging vocabulary and has significant knowledge 
demands. 

Evidence of Cultural and Linguistic Responsiveness:  
● Who is represented in the text used to assess this cluster of standards?   

Jewish people and others who faced oppression during the Holocaust are represented in this text. 
● How are those groups and individuals portrayed?  

The Jewish people represented in the novel are portrayed as complex and diverse human beings. The 
novel humanizes a group of people that Nazi Germany tried to dehumanize. 

● Does the text provoke critical questions about cultural and linguistic diversity, especially within 
marginalized communities?  
The text provokes many critical questions about cultural and linguistic diversity. The reader is invited 
into the perspective of a community that was discriminated on based on these things. 

● What supports are provided to teachers to identify blind spots?  
The text does a good job of providing information about the Jewish community and their experiences 
during the Holocaust. Some of the cultural references are mentioned and may need further research 
to understand, but students will be able to grasp concepts even if they don’t stop to understand all 
unfamiliar terms. Also, the Holocaust Museum and a myriad of other online resources can help create 
a deeper understanding. 

● How is this text culturally/linguistically responsive?  
This text is culturally responsive because it humanizes a marginalized group of people who were 
victims of a genocide. The discrimination of Jewish people is still relevant today. 
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RL.9.1 
RL.9.3  

  

VABB Analysis  

 

Validate  
The intentional and purposeful legitimization of the home 

culture and language of the student.  

Affirm  
The intentional and purposeful effort to reverse the negative 

stereotypes, images, and representations of marginalized 
cultures and languages promoted by corporate mainstream.  

Question: At the beginning of the novel, Elie wants to 
study the Kabbalah, a mystical interpretation of the 
Bible, but his father thinks he’s too young. What is more 
important - what your family wants for you or what you 
want for you? Have you ever had to choose between the 
two? 

 

ESR:  I think what my family wants for me is important, 
but it's not as important as what I want for me. At the 
end of the day, I want to be happy with my choices. I 
fortunately have not had to choose between two big 
things like what I want to do after high school. My family 
supports me, but they don't always agree on the little 
choices like how much I can be on my phone. 

Question: Everyone has unique experiences of what 
"home" means, and it helps shape you into who you are 
today. What is your experience of "home" and how has 
it impacted your life?  

 

 

ESR: My experience of home is different than many of 
my friends. My mom is an Asian immigrant, and my dad 
is white. I'm biracial, so that means my home is a blend 
of cultures. That has impacted me because I eat different 
foods and have different holiday traditions than some of 
my friends do. For example, on Thanksgiving my mom 
makes turkey fried rice. 

Build  
Create the connections between the home culture/language 

and the school culture/language through instruction for success 
in school and the broader social context.  

Bridge  
Create opportunities for situational appropriateness that 

provides the academic and social skills that students will need 
to have success beyond school culture.  

Question: In the novel, Elie is a religious young man who 
is challenged in his belief in God after experiencing many 
traumas during the Holocaust. Throughout the novel, he 
grapples with understanding how God could let these 
atrocities happen. Discuss a time that you were 
challenged in your beliefs. What happened and how did 
you handle it?  
Note: give students some suggestions to help them answer beyond 
religious beliefs if that is not applicable to them. For example, politics, 
their views on bullying or mental health, social issues like gender 
equality, etc. 

 

ESR: One time that I changed my beliefs was about body 
positivity. As a kid, I was surrounded by images and ideas 
of what beauty was. I read magazines and saw models 
that all looked a certain way. Even my mom would 
comment on my weight. As I got older, I started seeing 
other role models for beauty and that changed my 
beliefs about what it meant to be beautiful. Now there 
are more positive role models in the modeling industry 

Question: In the novel, Elie and other prisoners around 
him resist their oppressors. What is one way that people 
today resist oppression? Do they resist in direct or open 
ways that are easy to see or in subtle ways that are 
harder to see or a combination of both? How effective is 
their resistance and why do you think so? 
Responses can vary. Push students to find examples that are 
positive moments of resistance. 

 

ESR: One way people resist today is by protesting. The 
Black Lives Matter protest is a direct way that people 
have resisted racism. Some people resist in ways that are 
harder to see but protesting and promoting BLM is easy 
to see. They are on the news all the time, and I think it's 
effective because the message is viral. So many people 
know about things that they'd otherwise not know 
about, and that means they can do something about 
what's going on. 



       

New Mexico Instructional Scope 

9th Grade Literature Guide 

and among celebrities, and that helps me see where I fit 
in. 
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Layer 1: Universal Supports  
High-quality core instruction for all students  

In New Mexico we believe that all students deserve access to high-quality grade-level texts to show proficiency with reading and 
comprehension as outlined in the New Mexico standards. These universal supports provide core instruction that allow students 
to comprehend complex texts by providing access points and opportunities for deep thinking. 

1. Pre-teach Tier 2 Vocabulary Words  
● Tier 2 Vocabulary are words that are more likely to appear in text than speech. Pre-teaching these words before diving into a 

text allows students to better understand the text because their cognitive load can be focused more on comprehension. To learn 
more, please visit Resource Guide on Vocabulary Instruction with Complex Texts  

● Choose words that are not implicitly or explicitly defined within the text. 
2. Annotate/Create Text-Dependent questions to push student thinking to think about themes and central ideas, knowledge of vocabulary, 

or syntax and structure following the steps outlined in this resource guide. To learn more, please visit Resource Guide on Text Dependent 
Questions with Complex Texts 

● Crafting and using text dependent questions throughout a complex text allows the reader to chunk the text to better focus on 
meaning. They also teach the reader how to think deeply about a text and use evidence from the text to support that thinking 

  
Universal Supports  

The details listed below apply to the specific text in the bottom-most box and are meant to offer examples of how universal supports can be 
planned for lessons using an appropriately complex text.   

Tier 2 Vocabulary to Preteach  Text Dependent Question  
Word: Kabbalah 
 
Think Aloud: Kabbalah is sometimes translated as 
"mysticism" and it's part of a Jewish tradition that 
thinks about God differently than other parts of the 
Jewish tradition. If something is mystical, it means 
there is some kind of spiritual mystery surrounding 
it. Kabbalists think about God not as a divine entity 
-- a single Creator who oversees everything -- but as 
part of the entire fabric of the universe. As in, God 
lives inside each person and people can reveal the 
hidden parts of God within themselves by 
developing a closer relationship with God. The 
Zohar is a collection of texts that is supposed to 
help Kabblaists in this spiritual journey to be closer 
to God. 

Question: What does it look like or feel like for someone to live in 
"penury"? 
 
ESR: It looks like poverty which comes with a lot of stigma. The text 
says that Moishe was poor and it implies that he was also needy 
and people did not particularly like needy people in town. That 
indicates he probably didn't have a lot, and people probably got 
tired of him or others who were poor begging in their town. The 
text also says Moishe kept out of people's way and it implies that he 
might have done this because he was aware of the attitudes of the 
town toward poor people who lived in penury, and that probably 
didn't feel good. 

Tier 2 Vocabulary: 
"Physically, he was as awkward as a clown. His waiflike shyness made people smile. As for me, I liked his wide, dreamy 
eyes, gazing off into the distance. He spoke little. He sang, or rather he chanted, and the few snatches I caught here and 
there spoke of divine suffering, of the Shekhinah in Exile, where, according to Kabbalah, it awaits its redemption linked 
to that of man. 
 
I met him in 1941. I was almost thirteen and deeply observant. By day I studied Talmud and by night I would run to the 
synagogue to weep over the destruction of the Temple." 
 
Night by Elie Wiesel 
Link to Full Text 
 

https://www.yonkerspublicschools.org/cms/lib/NY01814060/Centricity/Domain/2503/NIGHT-FULL-TEXT-PDF.pdf
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Text Dependent Question: 
"They called him Moishe the Beadle, as if his entire life he had never had a surname. He was the jack-of-all-trades in a 
Hasidic house of prayer, a shtibl. The Jews of Sighet—the little town in Transylvania where I spent my childhood—were 
fond of him. He was poor and lived in utter penury. As a rule, our townspeople, while they did help the needy, did not 
particularly like them. Moishe the Beadle was the exception. He stayed out of people's way. His presence bothered no 
one. He had mastered the art of rendering himself insignificant, invisible." 
 
Night by Elie Wiesel 
Link to Full Text 
 
 
  

https://www.yonkerspublicschools.org/cms/lib/NY01814060/Centricity/Domain/2503/NIGHT-FULL-TEXT-PDF.pdf
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Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Craft and Structure 

RL.9.4 

Sample Task #2 (Constructed Response) 

After reading an excerpt from In the Time of the Butterflies by Julia Alvarez students must answer: 
How does Alvarez’s use of the word “especially” further develop an idea that she introduces in paragraphs 
2–6? 

Exemplar Student Responses 

● Alvarez’s comment that her mother “especially” lived in terror of Trujillo even after his fall.  
● She recalls her statement in paragraph 2 that “Especially, I imagine my mother’s life.” Alvarez 

explains in paragraphs 2 and 3 that her mother was sheltered from the truth about Trujillo for a long 
time because her grandparents were afraid to criticize the regime and because “families such as 
hers kept their daughters out of the public eye.” 

● As a result, Alvarez suggests in paragraph 6 that the reality of the dictatorship had a greater impact 
on her mother than on her father: “Perhaps because she had innocently revered him, my mother 
was now doubly revolted by this cold-blooded monster.”  

● The word “especially” in paragraph 20 develops this by suggesting that her mother was more deeply 
and more lastingly affected by living under Trujillo. 

DOK Blooms 

Level 3 Analyzing 

Possible Aligned Language Objectives  Possible Misconceptions 

● Students will analyze the cumulative 
impact of specific word choices on 
meaning and tone.  

● Students will analyze a particular point of 
view or cultural experience reflected in a 
work of literature from outside the United 
States. 

● Students may focus on the 
meaning/connotations they already have for 
the word “especially” instead of focusing on its 
use in this text. 

● Students may struggle to identify the 
cumulative impact and instead focus on one 
discreet use of the word “especially”. 
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Multiple Choice Assessment Items 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Key Ideas and Details 

RL.9.2 

As described by the narrator, the grandfather is most remarkable for his 
 

A. constant generosity and cheerful manner. 
B. extreme frugality and unfeeling pragmatism. 
C. narrow-minded prejudices and foolish stubbornness. 
D. strong convictions and intense personality. 

 
Text Reference: Gilead by Marilynne Robinson from the PSAT/NMSQT and PSAT 10 Question Bank 
 
What choice best describes the narrator's attitude toward Nan? 

A. Admiration and curiosity 
B. Indulgence and pity 
C. Deference and gratitude 
D. Jealousy and resentment 
 

Text Reference: “Kindness” by Yiyun Li from the PSAT/NMSQT and PSAT 10 Question Bank 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Craft and Structure 

RL.9.5 

The third paragraph (line 11-15) illustrates which contrast? 
A. The natural landscape and human-made objects  
B. The comforts of home and the thrill of travel 
C. Quiet and commotion 
D. Past and present 
 

Text Reference: Let the Great World Spin by Colum McCann from the PSAT/NMSQT and PSAT 10 Question 
Bank 
 
Alternative question stems with the right text:  
 

The purpose of the flashback in this passage is... 
 
The author creates suspense by... 

RL.9.6 In the passage, Katie primarily presents herself as someone who is 
A. shy, because is at a loss for words when Kalia's brothers speak to her. 
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B. perceptive, because she is aware of the tension among Kalia  
C. critical, because she is quick to make judgements based on the appearance of Kalia's home. 
D. troublesome, because she disturbs Lalia's brothers when she plays the piano. 
 

Text Reference: “Broken Chords” by Yia Lee from the PSAT/NMSQT and PSAT 10 Question Bank 
 
Alternative question stems with a clear text from outside the US:  

Character X's experience is different from their peers because... 
 
What misunderstandings might someone outside this culture have about Character X? 

Grade CCSS Domain CCSS Strand 

9 Reading: Literature (RL) Integration of Knowledge and Ideas 

RL.9.9 

Anne Sexton's poem, "the Starry Night," about Vincent Van Gogh's painting of the same name, makes the 
following contrast between the earth and the sky: 
 

A. The sky is full of life and the town is not.  
B. The sky has rounded shapes and the earth has angles. 
C. The earth is full of life and the sky is not. 
D. The sky is peaceful, whereas the town is turbulent. 
 

Which of the following is NOT a transformation that Anne Sexton makes of the painting? 
 

A. The tree is a drowned woman. 
B. The moon pushes children from its eye. 
C. There are 11 stars. 
D. The night is a dragon. 
 

Text References:  
Anne Sexton's "The Starry Night" 
Van Gogh's "Starry Night" 

  

https://allpoetry.com/The-Starry-Night
https://en.wikipedia.org/wiki/File:Van_Gogh_-_Starry_Night_-_Google_Art_Project.jpg
https://en.wikipedia.org/wiki/File:Van_Gogh_-_Starry_Night_-_Google_Art_Project.jpg
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Text Reference for MC Assessment Item RL.9.2   
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Text Reference for MC Assessment Item RL.9.2 
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Text Reference for MC Assessment Item RL.9.5   
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Text Reference for MC Assessment Item RL.9.6   

 



New Mexico Instructional Scope
9th Grade Informational Text Guide

The purpose of this tool is to help educators understand each of the grade level standards and how those standards 
connect to the students’ overall preparation for college and career readiness. 

Standards are defined as the most critical prerequisite skills and knowledge. This document is color-coded to reflect 
both anchor and priority standards. Though previous emphasis was placed on priority standards to address lost learning 
due to COVID-19, New Mexico teachers should note that moving forward, while priority standards allow for acceleration 
of learning, all standards should be addressed in instruction throughout the school year. 

In this guide you will find: 
● A breakdown of each of the grade level standards within the literature strand, including:

○ Vertical alignment guidance
○ Essential vocabulary related to the standard
○ Identification of anchor standards as identified by the CCSS and priority standards as identified by 

NMPED
● Sample aligned assessment items
● Companion resources guides that address:

○ Planning Literacy Instruction with MLSS Guide
○ Choosing a Complex Text
○ Text Dependent Questions with Complex Texts
○ Vocabulary Instruction with Complex Texts
○ Speaking, Listening, and Writing
○ Differentiating Support for All Learners
○ Cross-Curricular Connections with Literacy
○ Cultural and Linguistic Responsiveness in Literacy

https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Planning-Literacy-Instruction-with-MLSS-Guide.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Choosing-a-Complex-Text.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Text-Dependent-Questions.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Vocabulary-Instruction.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Speaking-Listening-Writing.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Resource-Guide-Differentiating-to-Support-All-Learners.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/9th-Grade-Cross-Curricular-Connections.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2021/07/Cultural-and-Linguistic-Relevance-Resource-Guide.pdf
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Key 

 

Anchor  
Standard 

Anchor standards, as identified by the Common Core, are denoted with an anchor icon. Anchor 
standards are the fundamental skills we want students to have when they graduate.  The College and 
Career Ready (CCR) and grade-specific standards are necessary complements—the former providing 
broad standards, the latter providing additional specificity—that together define the skills and 
understandings that all students must demonstrate. Anchor standards appear from Kindergarten to 
12th grade and are aligned to what colleges and workplaces expect students to be able to do. 

 
Priority  

Standard 

Priority standards, as identified by NMPED, are denoted with red highlighting. Priority standards are 
the most critical prerequisite skills and knowledge a student needs. This does not mean that these are 
only standards required to be taught, just these are the standards that will allow for the acceleration 
the students of New Mexico need during this time.  

 

STANDARDS BREAKDOWN 
● Key Ideas and Details 

○ CCSS.RI.9.1 
○ CCSS.RI.9.2 
○ CCSS.RI.9.3 

● Craft and Structure 
○ CCSS.RI.9.4 
○ CCSS.RI.9.5 
○ CCSS.RI.9.6 

● Integration of Knowledge and Ideas 
○ CCSS.RI.9.7 
○ CCSS.RI.9.8 
○ CCSS.RI.9.9 
○ NMSS.9.1 
○ NMSS.9.2 

● Range of Reading Level and Text Complexity 
○ CCSS.RI.9.10 
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RI.9.1 

 

Anchor Standard: Key Ideas and Details  
R.1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Key Ideas and Details 

Standard Vertical Alignment 

RI.9.1 Cite strong and thorough textual evidence to 
support analysis of what the text says explicitly as well as 
inferences drawn from the text.  

Previous Grades:  
RI.1.1, RI.2.1, RI.3.1, RI.4.1, 
RI.5.1, RI.6.1, RI.7.1, RI.8.1  

Future Grades: 
RI.11-12.1  

Clarification Statement Vocabulary for Teacher Development 

Students deliberately choose evidence that is detailed and 
complete to best support their analyses of what the text 
directly states (explicit) as well as what the text indirectly 
states (implicit).  

● analysis – a detailed examination of the 
components of a subject to understand its meaning 
and/or nature as a whole 

● explicit, explicitly – stated clearly and directly, 
leaving no room for confusion or interpretation 

● inference – a conclusion derived from logical 
reasoning following an investigation of available 
evidence 

● strong and thorough textual evidence – evidence 
that is judged to be powerful (i.e., having greater 
rhetorical value) when compared to other 
information, facts, and data that could be used for 
support (strong) and encompasses each facet of a 
particular argument or claim/set of claims such that 
no area is left vulnerable to simple counterclaims 
(thorough) 

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● evaluate evidence on a strength scale from weakest to strongest. 
● assess the quality of several pieces of evidence. 
● write responses to a text-dependent question, using only pieces of evidence deemed strongest. 
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RI.9.2 

 

Anchor Standard: Key Ideas and Details  
R.2: Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Key Ideas and Details 

Standard Vertical Alignment 

Determine a central idea of a text and analyze its 
development over the course of the text, including how it 
emerges and is shaped and refined by specific details; 
provide an objective summary of the text.  

Previous Grades:  
RI.1.2, RI.2.2, RI.3.2, RI.4.2, 
RI.5.2, RI.6.2, RI.7.2, RI.8.2  

Future Grades: 
RI.11-12.2  

Clarification Statement Vocabulary for Teacher Development 

Students establish a text’s central idea, trace it throughout 
the work, and closely examine how it is first introduced, 
how it progresses, how it evolves, and how it is clarified 
through key details. Using the central idea and key details, 
students summarize the text without bias.  

● analyze – to critically examine the components of a 
subject to understand its meaning and/or nature as 
a whole 

● central idea – the unifying concept within an 
informational text to which other elements and 
ideas relate 

● objective summary – a brief account of a text’s 
central or main points, themes, or ideas that is free 
of bias, prejudice, and personal opinion and does 
not incorporate outside information 

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● explain how an author introduced a central idea and used key details to shape and refine it. 
● revise a biased summary which contains extraneous information to incorporate the central idea and key 

details as well as to remove biased language and unnecessary information. 
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RI.9.3 

 

Anchor Standard: Key Ideas and Details  
R.3: Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Key Ideas and Details 

Standard Vertical Alignment 

Analyze how the author unfolds an analysis or series of 
ideas or events, including the order in which the points are 
made, how they are introduced and developed, and the 
connections that are drawn between them. 

Previous Grades:  
RI.1.3, RI.2.3, RI.3.3, RI.4.3, 
RI.5.3, RI.6.3, RI.7.3, RI.8.3  

Future Grades: 
RI.11-12.3  

Clarification Statement Vocabulary for Teacher Development 

Students closely examine how an author develops an 
analysis, a series of events, or a set of ideas within a text, 
including how they introduce, sequence, and expand upon 
their points and create relationships between them.  

● analyze – to critically examine the components of a 
subject to understand its meaning and/or nature as 
a whole 

● event – a thing that happens; an occurrence 
● series – a set of related/similar things (e.g., people, 

books, events, etc.) coming one after one another 
(e.g., a series of books or TV episodes) 

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

Students Who Demonstrate Understanding Can… 

● explain how an author introduced, sequenced, and developed their points in an effective line of reasoning. 
● illustrate how an author developed their analysis, series of events, or set of ideas, including how the author 

introduced, sequenced, and developed their points and made connections between them. 
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RI.9.4 

 

Anchor Standard: Craft and Structure 
R.4: Interpret words and phrases as they are used in a text, including determining technical, connotative, 

and figurative meanings, and analyze how specific word choices shape meaning or tone.  

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Craft and Structure 

Standard Vertical Alignment 

Determine the meaning of words and phrases as they are 
used in a text, including figurative, connotative, and 
technical meanings; analyze the cumulative impact of 
specific word choices on meaning and tone (e.g., how the 
language of a court opinion differs from that of a 
newspaper).  

Previous Grades:  
RI.1.4, RI.2.4, RI.3.4, RI.4.4, 
RI.5.4, RI.6.4, RI.7.4, RI.8.4  

Future Grades: 
RI.11-12.4  

Clarification Statement Vocabulary for Teacher Development 

Students examine the text to understand the meaning of 
words or phrases, using the context to inform their 
thinking. Students consider how particular words and 
phrases are used to influence the overall meaning and 
tone of the text, such as how the language of a court 
opinion differs from that of a newspaper. 

● analyze – to critically examine the components of a 
subject to understand its meaning and/or nature as 
a whole 

● phrase(s) – a small group of words representing a 
conceptual unit, containing either a subject or a 
verb, but not both. Both a subject and a verb would 
constitute a clause (e.g., “Running through the 
forest, she breathed in the fresh, crisp air.”) 

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

● tone – the attitude an author takes toward the 
subject or topic of a text, generally revealed 
through word choice, perspective, or point of view 

Students Who Demonstrate Understanding Can... 

● define a word and explain the word’s tone in a text. 
● explain how key words impact the overall meaning and tone of the text. 
● replace key words with synonyms and discuss how the synonyms change the meaning and tone of the overall 

text. 
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RI.9.5 

 

Anchor Standard: Craft and Structure 
R.5: Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the 

text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.  

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Craft and Structure 

Standard Vertical Alignment 

Analyze in detail how an author's ideas or claims are 
developed and refined by particular sentences, 
paragraphs, or larger portions of a text (e.g., a section or 
chapter).  

Previous Grades:  
RI.1.5, RI.2.5, RI.3.5, RI.4.5, 
RI.5.5, RI.6.5, RI.7.5, RI.8.5  

Future Grades: 
RI.11-12.5  

Clarification Statement Vocabulary for Teacher Development 

 Students examine how an author arranges sentences, 
paragraphs, sections, or chapters to build and clarify their 
ideas or claims.  

● analyze – to critically examine the components of a 
subject to understand its meaning and/or nature as 
a whole 

● claim(s) – an assertion(s) of the truth of something, 
often a value statement; generally, an author uses 
evidence to support the assertion of truth 

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● discuss how an author’s ideas or claims are developed or clarified by a particular sentence, paragraphs, or 
larger portions of texts. 

● explain how a sentence, paragraph, or portion of text develops or refines an idea or claim 
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RI.9.6 

 

Anchor Standard: Craft and Structure 
R.6: Assess how point of view or purpose shapes the content and style of a text. 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Craft and Structure 

Standard Vertical Alignment 

Determine an author's point of view or purpose in a text 
and analyze how an author uses rhetoric to advance that 
point of view or purpose.  

Previous Grades:  
RI.1.6, RI.2.6, RI.3.6, RI.4.6, 
RI.5.6, RI.6.6, RI.7.6, RI.8.6  

Future Grades: 
RI.11-12.6  

Clarification Statement Vocabulary for Teacher Development 

Students establish an author’s point of view or intention 
by interpreting how they use language to communicate 
their opinion and achieve their purpose.  

● analyze – to critically examine the components of a 
subject to understand its meaning and/or nature as 
a whole 

● point of view – a narrator’s, writer’s, or speaker’s 
position with regard to the events of a narrative; 
one’s stance on events or information given their 
orientation (physically and/or mentally) to the 
events or information; the vantage point 

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the reason 
for which something exists (e.g., to persuade, to 
inform, to express, and/or to entertain) 

● respond – to say, show, and/or act in response to a 
prompt which may be a question, an action or 
event, a claim or counterclaim, etc. 

● rhetoric/rhetorical feature – language (or the art of 
using language) designed to be persuasive or 
effective in supporting a claim such that readers or 
listeners come to agree with the claim, often 
making use of figurative, sensory, and evocative 
language; an element of a large literary work  that is 
particularly designed to have a persuasive or 
emotional impact  

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 
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Students Who Demonstrate Understanding Can... 

● highlight the rhetorical devices used in a passage to advance the author’s point of view or purpose. 
● analyze two texts that use different languages to communicate the same point of view or have the same 

purpose. 
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RI.9.7 

 

Anchor Standard: Integration of Knowledge and Ideas 
R.7: Integrate and evaluate content presented in diverse media and formats, including visually and 

quantitatively, as well as in words. 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Integration of Knowledge and Ideas 

Standard Vertical Alignment 

Analyze various accounts of a subject told in different 
mediums (e.g., a person's life story in both print and 
multimedia), determining which details are emphasized in 
each account.  

Previous Grades:  
RI.1.7, RI.2.7, RI.3.7, RI.4.7, 
RI.5.7, RI.6.7, RI.7.7, RI.8.7  

Future Grades: 
RI.11-12.7  

Clarification Statement Vocabulary for Teacher Development 

Students examine several different reportings that address 
the same subject in different mediums, such as the 
reporting of a current event in both print and multimedia. 
In comparing the texts' similarities and differences, 
students identify the details that are accentuated in each 
report and analyze the impact of each.  

● analyze – to critically examine the components of a 
subject to understand its meaning and/or nature as 
a whole 

● medium – the form(s) or material(s) an artist or 
author uses to express their ideas (e.g., poem, oil 
paint, etc.) 

Students Who Demonstrate Understanding Can... 

● read and annotate the similarities and differences between two accounts of a subject, noting what details 
authors choose to emphasize in each source. 

● identify the common and different details that are emphasized between multiple accounts of a subject. 
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RI.9.8 

 

Anchor Standard: Integration of Knowledge and Ideas 
R.8: Delineate and evaluate the argument and specific claims in a text, including the validity of the 

reasoning as well as the relevance and sufficiency of the evidence.  

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Integration of Knowledge and Ideas 

Standard Vertical Alignment 

Delineate and evaluate the argument and specific claims in 
a text, assessing whether the reasoning is valid and the 
evidence is relevant and sufficient; identify false 
statements and fallacious reasoning.  

Previous Grades:  
RI.1.8, RI.2.8, RI.3.8, RI.4.8, 
RI.5.8, RI.6.8, RI.7.8, RI.8.8  

Future Grades: 
RI.11-12.8  

Clarification Statement Vocabulary for Teacher Development 

Students precisely describe the argument and specific 
claims in a text and judge the quality and quantity of 
evidence presented, as well as the validity of the 
reasoning. Students also determine if fallacious reasoning 
or inaccuracies are present in the text’s argument and 
claims.  

● argument – value statement(s) supported by 
evidence whose purpose is to persuade or explain 

● claim(s) – an assertion(s) of the truth of something, 
often a value statement; generally, an author uses 
evidence to support the assertion of truth 

● delineate – to describe something precisely 
● evaluate – to determine quality or value after 

careful analysis or investigation 
● evidence – facts and/or information (quotes, 

statistics, graphs, etc.) presented together as a body 
of support for a claim or value statement 

● reasons/reasoning – an explanation or justification 
for a claim, action, or value statement; the process 
of thinking through an argument, forming 
judgments, and drawing conclusions using a process 
of logic 

● relevant evidence, observations, ideas, descriptive 
details – details and other elements that are closely 
connected and appropriate to that which is being 
considered, argued, or explained; when making 
claims, authors choose evidence, details, etc. that 
are closely related to the idea being expressed by 
the claim 

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
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films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● identify an author’s claim. 
● determine when an author needs more explanation. 
● trace or delineate an author's argument throughout the text. 
● analyze whether there is enough evidence to support a claim. 
● highlight in a text where reasoning and evidence is insufficient, fallacious, irrational, or inaccurate. 
● revise a weak/irrational/insufficient argument in a text so the arguments and claims are valid and rational. 
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RI.9.9 

 

Anchor Standard: Integration of Knowledge and Ideas 
R.9: Analyze how two or more texts address similar themes or topics in order to build knowledge or to 

compare the approaches the authors take. 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Integration of Knowledge and Ideas 

Standard Vertical Alignment 

Analyze seminal U.S. documents of historical and literary 
significance (e.g., Washington's Farewell Address, the 
Gettysburg Address, Roosevelt's Four Freedoms speech, 
King's "Letter from Birmingham Jail"), including how they 
address related themes and concepts.  

Previous Grades:  
RI.1.9, RI.2.9, RI.3.9, RI.4.9, 
RI.5.9, RI.6.9, RI.7.9, RI.8.9  

Future Grades: 
RI.11-12.9  

Clarification Statement Vocabulary for Teacher Development 

Students examine pivotal documents that reflect 
important historic events and notable literary styles, such 
as Washington's “Farewell Address”, Roosevelt's “Four 
Freedoms” speech, and King's “Letter from Birmingham 
Jail.” When examining these documents, students note the 
similarities and differences in how they address similar 
themes and subjects. 

● analyze – to critically examine the components of a 
subject to understand its meaning and/or nature as 
a whole 

● theme – the subject or underlying meaning that a 
literary text directly or indirectly explains, develops, 
and/or explores 

Students Who Demonstrate Understanding Can... 

● determine the themes and central ideas of the document under study. 
● explain the purpose and audience of a document. 
● discuss the similarities and differences between various documents under study. 
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9.1 
Grade NMSS Domain 

9 Reading: Informational Text (RI) 

Standard Vertical Alignment 

Students in Grade 9 will analyze and evaluate common 
characteristics of significant works, including Hispanic and 
Native American oral and written texts. 

Previous Grades:  
N/A 

Future Grades: 
11-12.2 

Clarification Statement Vocabulary for Teacher Development 

Students can analyze and evaluate the common 
characteristics of literary works across a variety of texts, 
oral and written.  

● genre – a specific type of composition 
characterized by similarities in form, style, or 
subject matter 

● characteristic – a feature or quality belonging 
typically to a person, place, or thing and serving 
to identify it. 

Students Who Demonstrate Understanding Can... 

● analyze multiple texts and determine a common characteristic across these texts. 
● describe how a common characteristic serves multiple texts, both oral and written. 
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9.2 
Grade NMSS Domain 

9 Reading: Informational Text (RI) 

Standard Vertical Alignment 

Students in Grade 9 will cite strong and thorough textual 
evidence to support analysis of significant works, including 
Hispanic and Native American oral and written texts. 

Previous Grades:  
N/A 

Future Grades: 
11-12.2 

Clarification Statement Vocabulary for Teacher Development 

Students deliberately choose evidence that is detailed and 
complete to best support their analyses of what the text 
directly states (explicit) as well as what the text indirectly 
states (implicit).  

● strong and thorough textual evidence – evidence 
that is judged to be powerful (i.e., having greater 
rhetorical value) when compared to other 
information, facts, and data that could be used 
for support (strong) and encompasses each facet 
of a particular argument or set of claims such that 
no area is left vulnerable to simple counter-claims 
(thorough) 

Students Who Demonstrate Understanding Can... 

● evaluate evidence on a strength scale from weakest to strongest. 
● assess the quality of several pieces of evidence. 
● write responses to a text-dependent question, using only pieces of evidence deemed strongest. 
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RI.9.10 

 

Anchor Standard: Range of Reading Level and Text Complexity 
R.10: Read and comprehend complex literary and informational texts independently and proficiently. 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Range of Reading Level and Text Complexity 

Standard Vertical Alignment 

By the end of Grade 9, read and comprehend literary 
nonfiction in the Grades 9-10 text complexity band 
proficiently, with scaffolding as needed at the high end 
of the range.  

Previous Grades:  
RI.1.10, RI.2.10, RI.3.10, 
RI.4.10, RI.5.10, RI.6.10, 
RI.7.10, RI.8.10  

Future Grades: 
RI.11-12.10  

Clarification Statement Vocabulary for Teacher Development 

By the end of Grade 9, students competently read and 
understand informational texts within the 9-10 text 
complexity band (Lexile: 1050-1335). They are able to 
read independently for an extended time. Students 
make connections to their background knowledge and 
relevant experiences to engage with text.  

● independently – on one’s own, without aid from 
another (such as a teacher) 

Students Who Demonstrate Understanding Can... 

● use a strategy or keep a purpose in mind while independently reading. 
● confirm or revise their ideas about a given topic after independently reading a text. 
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ASSESSMENT GUIDE 

● Constructed Response Assessment Task aligned to RI.9.5  
● Constructed Response Assessment Task aligned to RI.9.9 

○  Evidence of Text Complexity and Cultural and Linguistic Responsiveness 
○ VABB Analysis with Example Questions and Exemplar Student Responses 
○ Example MLSS Universal Supports 

● Multiple Choice Assessment Items 
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Grade CCSS Domain CCSS Strand 

9 Reading: informational (RI) Craft and Structure 

RI.9.5 

Sample Task #1 (Constructed Response) 

After reading “A Big Surprise from the Edge of the Solar System” by Dr. Tony Phillips students must respond 
to the following prompt:  
In the text the author reveals a scientist’s claim that “The magnetic bubbles appear to be our first line of 
defense against cosmic rays. . .” Choose two sentences from the article that most help to develop this claim 
and explain your choices.   

Exemplar Student Responses 

A strong student response would include the following sentences and explanations:  
● “When these microscopic cannonballs try to enter the solar system, they have to fight through 

the sun’s magnetic field to reach the inner planets.” This sentence explains how magnetic 
bubbles offer protection from cosmic rays.  

● “On the other hand, cosmic rays could get trapped inside the bubbles, which would make the 
froth a very good shield indeed.” This sentence provides a second example of how magnetic 
bubbles offer protection from cosmic rays.  

DOK Blooms 

Level 2 Applying 

Possible Aligned Language Objectives  Possible Misconceptions 

● Students will analyze how an author's 
claim is developed and refined by 
particular sentences.  

● Students will select evidence in support of 
a claim. 

● Students may select sentences which give 
information about magnetic bubbles but don’t 
necessarily support the author’s claim.   

● Students may simply choose the next sentence 
after the author’s claim without examining its 
validity as evidence for the claim.  
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Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Key Ideas and Details 

RI.9.9 

Sample Task #2 (Constructed Response) 

After reading Speech 1: Franklin D. Roosevelt’s "Address to Congress Requesting a Declaration of War with 
Japan” and Speech 2: Japanese Emperor Hirohito “Declares War on the United States and Britain” students 
must answer: 
Each speaker establishes a case that his country has been forced into war. Write an essay arguing which 
speaker presents a stronger case for a declaration of war. Use details and evidence from both speeches in 
your response. 

Exemplar Student Responses 

An essay that takes the position that Roosevelt presents a stronger case for declaration of war would cite: 
● The deadly attack on Pearl Harbor happened despite the fact the U.S. and Britain were in discussions 

with Japan, showing any promises by Japan would likely not be kept. 
● The various attacks in the Pacific showing Japan as aggressive and determined. 
● The premediated nature of the attack on Pearl Harbor, further showing that even while negotiations 

were underway, Japan was planning the attack. 
● The lack of safety our country would feel until the aggressors were stopped. 
 

An essay that argues that Hirohito presents a stronger case for declaration of war would cite: 
● America’s and Britain’s interference in the region by developing a relationship with China. 
● America and Britain have been aggressive for years through economic sanctions and interrupting 

Japan’s ability to have peaceful commerce. 
● America and Britain have caused others surrounding Japan to build up military forces. 

DOK Blooms 

Level 3 Analyzing 

Possible Aligned Language Objectives  Possible Misconceptions 

● Students will analyze two speeches of 
historical significance. including how they 
address related themes and concepts. 

● Students will use textual evidence to 
support their responses. 

● Students may only pull evidence from one text 
instead of both. 

● Students may summarize each speaker’s 
words without evaluating them for strength. 
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RI.9.9 

Evidence of Text Complexity and Cultural and Linguistic Responsiveness  

Text Summary and evidence of Complexity:  
● Each speaker establishes a case that his country has been forced into war. President Roosevelt focuses 

on the attack at Pearl Harbor and appeals to America’s desire to feel safe. Emperor Hirohito focuses 
on America’s and Britain’s interference in the region, their aggressive economic sanctions, and their 
unwillingness to come up with cooperative resolutions that bring peace. 

● These texts are worthy of students’ time to read/view and also meet the expectations for text 
complexity at Grades 9-10. In Speech 1, the non-chronological structure, combined with the implicit 
underlying purposes of showing how calculating Japan was, push this text from grade 9 into grade 10. 
In Speech 2, the clear relationships among ideas, the use of transitions, and straightforward 
organization, though, make the text appropriate for grade 10. 

Evidence of Cultural and Linguistic Responsiveness:  
● Who is represented in the text used to assess this cluster of standards?   

Americans are represented in President Roosevelt’s speech, and he himself represents white, 
privileged Americans. President Roosevelt was born to one of New York’s oldest and wealthiest 
families. Japanese people were represented by Emperor Hirohito’s speech, and he himself represents 
Japanese wealth. Emperor Hirohito was one of the world’s wealthiest men before he was stripped of 
his assets following Japan’s defeat during World War II.  

● How are those groups and individuals portrayed?  
Each country’s leader is portrayed positively. The comparison between the two speeches allows for 
students to see each leader advocating for the protection of their country’s people. It’s an opportunity 
to humanize the Japanese people in a way that is not always present when studying World War II and 
the bombing of Pearl Harbor.  

● Does the text provoke critical questions about cultural and linguistic diversity, especially within 
marginalized communities?  
The text inherently does not provoke critical questions about cultural and linguistic diversity, but it 
could be used to facilitate such a discussion in a classroom. Especially in the context of better 
understanding the persecution of Japanese people in America, including the use of concentration 
camps, during this time.  

● What supports are provided to teachers to identify blind spots?  
No supports are provided by the text. It would be beneficial to supplement these texts with narratives 
from Japanese citizens' experience. This might be a good opportunity to acknowledge 
biases/preconceived notions about Japanese people with a pre-reading survey. Understanding the 
historical context of Japanese discrimination and harmful Asian stereotypes would be beneficial while 
reading these texts. Also, it would be beneficial to examine the use of the term "internment camp" 
versus "concentration camp" when discussing the incarceration of Japanese Americans during this 
time. Some scholars and activists argue that "internment camp" is a euphemism that minimizes the 
Japanese American experience. Roosevelt himself used the term "concentration camp" to describe the 
camps.  

● How is this text culturally/linguistically responsive?  
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These texts are culturally responsive when paired together. They humanize both the American and the 
Japanese experience during World War II. They allow for a more balanced understanding of the 
actions that led to the war, and the motivations of each country. 
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RI.9.9 

VABB Analysis  

 

Validate  
The intentional and purposeful legitimization of the home culture 

and language of the student.  

Affirm  
The intentional and purposeful effort to reverse the negative 

stereotypes, images, and representations of marginalized 
cultures and languages promoted by corporate mainstream.  

Question: If you were a citizen in Japan, what would 
you think about Americans based on Hirohito’s 
speech? If you were a citizen in America, what would 
you think about Japanese people based on Roosevelt’s 
speech? Compare/contrast the different perspectives. 

  

ESR: If I were in Japan, I would have been mad at 
Americans after hearing the speech. I would have 
thought that it was America’s fault that we were going 
to war and that my country needed defending. If I was 
an American, I would have thought the same thing. I 
would have felt like America was under attack by the 
Japanese and it needed defending. It’s interesting how 
similar both speeches were in trying to convince their 
people that the war was justified. 

Question: There were many negative stereotypes 
about Japanese and other Asian people during World 
War II. Why do you think this is? What purpose does 
creating and perpetuating a negative stereotype do, 
especially during the middle of a war?  

 

ESR: When you turn a group of people into a 
stereotype, it makes it easier to laugh at them and 
make fun of them. It’s easier to treat people like 
they’re a joke and not human beings with feelings. 
That would be useful to do in the middle of a war 
because it would make it easier to justify using 
weapons of mass destruction against them like the 
nuclear bomb.   

Build  
Create the connections between the home culture/language and 

the school culture/language through instruction for success in 
school and the broader social context.  

Bridge  
Create opportunities for situational appropriateness that provides 

the academic and social skills that students will need to have 
success beyond school culture.  

Question: Many people refer to the location where 
Japanese Americans were imprisoned during World 
War II as “internment camps.” Advocates today argue 
that the use of “internment camps” instead of 
“concentration camps” is a euphemism that devalues 
the traumatic experiences of Japanese Americans who 
endured those camps. Roosevelt himself used the 
term “concentration camps.” What is the benefit to 
using a euphemism for something? What is the benefit 
of using “internment camps” instead of “concentration 
camps”?  

 

ESR: I think the benefit of using a euphemism is that it 
sounds better. When you say “concentration camps” it 

Question: During World War II, Japanese Americans 
were villainized in the media and popular culture, 
and many were placed into concentration camps 
against their will. What impact do you think this has 
on Japanese Americans today? Are there any 
modern-day examples of discrimination against 
Asians that continue today? Do you think there’s a 
connection between the two? 

 

ESR: I think the impact it had on Japanese Americans 
is that it was very traumatic. If that happened to me, 
I would not trust the government or Americans. 
During the coronavirus pandemic, there was an 
increase in violence against Asians in the United 
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makes me think of the Holocaust and the horrible 
things that happened there. So, by not using the same 
words for what happened to the Japanese people, it 
makes it sound like it wasn’t that bad of an experience 
for them. 

States and Asian Americans. I wonder if the lasting 
effects of the discrimination during World War II 
played a role in how easy it was for some people to 
get violent against Asians during the pandemic.  
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Layer 1: Universal Supports  
High-quality core instruction for all students  

In New Mexico we believe that all students deserve access to high-quality grade-level texts to show proficiency with reading and 
comprehension as outlined in the New Mexico standards. These universal supports provide core instruction that allow students 
to comprehend complex texts by providing access points and opportunities for deep thinking. 

1. Pre-teach Tier 2 Vocabulary Words  
● Tier 2 Vocabulary are words that are more likely to appear in text than speech. Pre-teaching these words before diving into a 

text allows students to better understand the text because their cognitive load can be focused more on comprehension. To learn 
more, please visit Resource Guide on Vocabulary Instruction with Complex Texts  

● Choose words that are not implicitly or explicitly defined within the text. 
2. Annotate/Create Text-Dependent questions to push student thinking to think about themes and central ideas, knowledge of vocabulary, 

or syntax and structure following the steps outlined in this resource guide. To learn more, please visit Resource Guide on Text Dependent 
Questions with Complex Texts 

● Crafting and using text dependent questions throughout a complex text allows the reader to chunk the text to better focus on 
meaning. They also teach the reader how to think deeply about a text and use evidence from the text to support that thinking. 

  
Universal Supports  

The details listed below apply to the specific text in the bottom-most box and are meant to offer examples of how universal supports can be 
planned for lessons using an appropriately complex text.   

Tier 2 Vocabulary to Preteach  Text Dependent Question  
Word: eradicated 
 
Think Aloud: Eradicate means to completely erase 
or completely destroy. It can have either a negative 
or a positive connotation depending on how it's 
used. If you had bugs in your house, you might be 
excited to eradicate them. If you're a group of 
people and someone is trying to eradicate your 
existence, that would be terrifying. In war, it's 
possible that eradication could be good for some 
and bad for others. Depending on what side you're 
on, your perspective about the eradication would 
be different than the other side. 

Question: If the Japanese emperor is mobilizing his forces, what is 
he doing? 
 
ESR: It means that the Japanese emperor is bringing them all 
together so that their "united strength" can be used to defeat the 
United States and the British Empire which the emperor just 
declared war upon. The emperor is preparing and organizing his 
troops for battle. 

Tier 2 Vocabulary: 
"The hallowed spirits of our imperial ancestors guard us from above and we rely upon the loyalty and courage of our 
subjects in our confident expectation that the task bequeathed by our forefathers will be carried forward and that the 
source of the evil will be speedily eradicated and an enduring peace immutably established in East Asia, preserving 
thereby the glory of our empire." 
 
“Japanese Emperor Hirohito Declares War on the United States and Britain” by Emperor Hirohito 
Link to Full Text 
 
Text Dependent Question: 
"The men and officers of our army and navy shall do their utmost in prosecuting the war. Our public servants of various 
departments will perform faithfully and diligently their appointed tasks and all other subjects of ours shall pursue their 
respective duties. The entire nation with united will shall mobilize their united strength so that nothing will miscarry in 
the attainment of our royal aims." 
 

https://www.gilderlehrman.org/sites/default/files/inline-pdfs/T-01415_0.pdf
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“Japanese Emperor Hirohito Declares War on the United States and Britain” by Emperor Hirohito 
Link to Full Text 
 

Multiple Choice Assessment Items 

Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Key Ideas and Details 

RI.9.2 

If true, which finding of a survey of the general population would most undermine the author’s 
interpretation of Lyubomirsky’s study? 
 

A. The happiness boost associated with altruistic acts remains constant when more than five altruistic 
acts are performed in a single day.  

B. While all altruistic acts confer a happiness boost, altruistic acts confer a happiness boost, altruistic 
acts that lead to immediate benefits confer the greatest boost.  

C. The amount of happiness people feel as a result of performing altruistic acts increases with the 
effort those acts require.  

D. Occasional altruistic acts result in long-lasting increases in the personal happiness of those who 
perform them.  

 
Text Reference: “What Makes a Hero? The Surprising Science of Selflessness” by Elizabeth Svoboda from the 
PSAT/NMSQT and PSAT 10 Question Bank 
 
Based on the passage, which choice best describes the relationship between emotional support and well-
being as shown by Schwartz’s study? 
 

A. Both givers and recipients of emotional support reported increased well-being. 
B. Givers of emotional support reported increased well-being, while recipients reported no change.  
C. Givers of emotional support increased well-being.  
D. Both givers and recipients of emotional support reported initial well-being followed by a return to 

their previous condition.  
 
Text Reference: “What Makes a Hero? The Surprising Science of Selflessness” by Elizabeth Svoboda from the 
PSAT/NMSQT and PSAT 10 Question Bank 

  

https://www.gilderlehrman.org/sites/default/files/inline-pdfs/T-01415_0.pdf
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Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Craft and Structure 

RI.9.4 

As used in line 1, “positive most nearly means 
 

A. confident. 
B. practical.  
C. specific. 
D. beneficial.  

 
Text Reference: “What Makes a Hero? The Surprising Science of Selflessness” by Elizabeth Svoboda from the 
PSAT/NMSQT and PSAT 10 Question Bank 
 
As used in line 11, “associations” most nearly means 
 

A. links. 
B. organizations.  
C. combinations.  
D. partnerships.  

 
Text Reference: “What Makes a Hero? The Surprising Science of Selflessness” by Elizabeth Svoboda from the 
PSAT/NMSQT and PSAT 10 Question Bank 
 

RI.9.6 

In line 17-19 the author includes the quotation from Borgonovi most likely to  
 

A. indicate the hypothesis that Lyubomirsky’s study was intended to test. 
B. provide a possible explanation for a result of Lyubomirsky’s study. 
C. criticize Lyubomirsky for failing to consider the benefits of short-term happiness.  
D. compare the results of Lyubomirsky’s study with those of another study about kind acts.  

 
Text Reference: “What Makes a Hero? The Surprising Science of Selflessness” by Elizabeth Svoboda from the 
PSAT/NMSQT and PSAT 10 Question Bank 
 
Which choice best supports Grant’s claim in line 25 (“These...writes”)? 
 

A. line 18-19 (“Perhaps...colleagues”) 
B. line 21-22 (“Go back...center”) 
C. line 22 (“They’re...or 7s”) 
D. line 22-23 (“In Grant’s...counterparts”) 

 
Text Reference: “To Sell is Human: The Surprising Truth About Moving Others” by Daniel H. Pink from the 
PSAT/NMSQT and PSAT 10 Question Bank 
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Grade CCSS Domain CCSS Strand 

9 Reading: Informational (RI) Integration of Knowledge and Ideas 

RI.9.7 

Which of the following choices is a claim in the passage that is supported by the data in the graph? 
 

A. CAM plants do not leave their stomata open throughout photosynthesis. 
B. CAM plants demand less water on average than either C3 or C4 plants do.  
C. CAM plants absorb more CO2 during the night.  
D. CAM plants perform a certain phase of photosynthesis in the same manner than C3 plants do.  

 
Text Reference: “Does Agave Hold the Secret to Drought-Resistant Farming?” by Niina Heikkinen and 
ClimateWire from the PSAT/NMSQT and PSAT 10 Question Bank 
 
What change to the graph would most directly address a concern raised by Scott?  
 

A. Adding corresponding measurements for other areas of the brain  
B. Recording the NAcc activity only between 10 and 20 seconds 
C. Incorporating the data for music purchased for 99¢ and $1.29 
D. Including an explanation for the decrease in NAcc activity at 20 seconds 

 
Text Reference: “Brain’s Music Pleasure Zone Identified” by Alok Jha from the PSAT/NMSQT and PSAT 10 
Question Bank 

RI.9.8 

Based on information in the passage, it can be reasonably inferred that the majority of survey respondents 
represented in figure 1 
 

A. value volunteering because they have a high degree of empathy.  
B. may have experienced decreases in the level of certain hormones after volunteering. 
C. are likely to live longer than volunteers who disagreed with the statements. 
D. always have higher levels of oxytocin circulating in their bloodstreams than do nonvolunteers.  

 
Text Reference: “What Makes a Hero? The Surprising Science of Selflessness” by Elizabeth Svoboda from the 
PSAT/NMSQT and PSAT 10 Question Bank 
 
Which choice provides the best evidence for the answer to the previous question?  
 

A. line 1-2 (“In a...life”) 
B. line 2-4 (“This connections...measures”) 
C. line 8-10 (“Even...helped”) 
D. line 22-23 (“The boost...norepinephrine”) 

 
Text Reference: “What Makes a Hero? The Surprising Science of Selflessness” by Elizabeth Svoboda from the 
PSAT/NMSQT and PSAT 10 Question Bank 
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ext Reference for MC Assessment Item RI.9.2, RI.9.4, RI.9.6, RI.9.8 
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Text Reference for MC Assessment Item RI.9.6 
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Text Reference for MC Assessment Item RI.9.7 
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Text Reference for MC Assessment Item RI.9.7 
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The purpose of this tool is to help educators understand each of the grade level standards and how those standards 
connect to the students’ overall preparation for college and career readiness. 
 
Standards are defined as the most critical prerequisite skills and knowledge. This document is color-coded to reflect 
both anchor and priority standards. Though previous emphasis was placed on priority standards to address lost learning 
due to COVID-19, New Mexico teachers should note that moving forward, while priority standards allow for acceleration 
of learning, all standards should be addressed in instruction throughout the school year. 
 
In this guide you will find: 

● A breakdown of each of the grade level standards within the Writing strand, including: 
○ Vertical alignment guidance 
○ Essential vocabulary related to the standard 
○ Identification of anchor standards as identified by the CCSS and priority standards as identified by 

NMPED 
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Key 

 

Anchor  
Standard 

Anchor standards, as identified by the Common Core, are denoted with an anchor icon. Anchor 
standards are the fundamental skills we want students to have when they graduate.  The College and 
Career Ready (CCR) and grade-specific standards are necessary complements—the former providing 
broad standards, the latter providing additional specificity—that together define the skills and 
understandings that all students must demonstrate. Anchor standards appear from Kindergarten to 
12th grade and are aligned to what colleges and workplaces expect students to be able to do. 

 
Priority  

Standard 

Priority standards, as identified by NMPED, are denoted with red highlighting. Priority standards are 
the most critical prerequisite skills and knowledge a student needs. This does not mean that these are 
only standards required to be taught, just these are the standards that will allow for the acceleration 
the students of New Mexico need during this time.  

 

STANDARDS BREAKDOWN 
● Text Types and Purposes 

○ CCSS.W.9.1 
○ CCSS.W.9.2 
○ CCSS.W.9.3 

● Production and Distribution of Writing 
○ CCSS.W.9.4 
○ CCSS.W.9.5 
○ CCSS.W.9.6 

● Research to Build and Present Knowledge 
○ CCSS.W.9.7 
○ CCSS.W.9.8 
○ CCSS.W.9.9 

● Range of Writing 
○ CCSS.W.9.10 
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W.9.1 

 

Anchor Standard: Writing 
W.1: Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning 

and relevant and sufficient evidence. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Text Types and Purposes 

Standard Vertical Alignment 

Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence. 

a) Introduce precise claim(s), distinguish the claim(s) 
from alternate or opposing claims, and create an 
organization that establishes clear relationships 
among claim(s). 

b) Develop claim(s) and counterclaims fairly, 
supplying evidence for each while pointing out the 
strengths and limitations of both in a manner that 
anticipates the audience's knowledge level and 
concerns. 

c) Use words, phrases, and clauses to link the major 
sections of the text, create cohesion, and clarify 
the relationships between claim(s) and reasons, 
between reasons and evidence, and between 
claim(s) and counterclaims. 

d) Establish and maintain a formal style and objective 
tone while attending to the norms and 
conventions of the discipline in which they are 
writing. 

e) Provide a concluding statement or section that 
follows from and supports the argument 
presented. 

Previous Grades:  
W.K.1, W.1.1, W.2.1, 
W.3.1, W.4.1, W.5.1, 
W.6.1, W.7.1, W.8.1 

Future Grades: 
W.10.1, W.11.1, W.12.1 

Clarification Statement Vocabulary for Teacher Development 

Argumentative writing establishes a writer’s position on a 
topic using valid reasoning and high-quality evidence. 
Argumentative writing has many purposes – to change the 
reader’s point of view; to call a reader to action; or to 
convince the reader that the writer’s explanation or 

● analysis – a detailed examination of the 
components of a subject to understand its 
meaning and/or nature as a whole  

● argument – value statement(s) supported by 
evidence whose purpose is to persuade or explain  
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purported version of the truth is accurate. Writers use 
legitimate reasons and relevant evidence in a logical 
progression to validate their positions or claims. By the 
end of tenth grade, students understand how to write 
arguments in support of claims that examine important 
topics or texts and include plausible reasons and 
pertinent, sufficient evidence. 

● audiences – the people who watch, listen to, 
view, and/or read something presented via an 
artistic medium  

● claim(s) – an assertion(s) of the truth of 
something, often a value statement; generally, an 
author uses evidence to support the assertion of 
truth  

● cohesion – the action of forming a unified whole; 
the quality of being united logically  

● counterclaims – claims that rebut a previous 
claim or value statement, generally supported by 
evidence contrary to that which was presented to 
support the original claim  

● editing – the process by which an author 
improves a text by correcting errors in grammar 
and/or conventions, (e.g., grammatical, 
structural, etc.), verifying precision of language, 
eliminating redundancy, and more 

● evidence – facts and/or information (quotes, 
statistics, graphs, etc.) presented together as a 
body of support for a claim or value statement  

● formal English, style, task, and use of – English 
language usage that adheres to grammar and 
style conventions, is appropriate to task, purpose, 
and audience, and is objective and free of bias. 
When spoken, formal usage also generally 
consists of clear enunciation, consistent eye 
contact, and appropriate vocabulary. When 
written, formal usage also generally consists of 
coherent organization, complex grammatical and 
syntactic structures, and domain-specific 
vocabulary.  

● norms and conventions of the discipline – refers 
to the generally accepted rules and practices 
regarding style, format, publication, etc. of 
particular disciplines or fields of study which are 
distinct from (and often in addition to) the 
conventions of standard English (e.g., academic 
theses generally have prescribed chapters)  

● objective tone – a neutral tone an author adopts 
that maintains distance from the topic under 
consideration so it is free of bias, prejudice, and 
personal opinion (i.e., such a tone is generally 
adopted during informational writing, the 
purpose of which is to explain or inform, not 
persuade)  

● phrase(s) – a small group of words representing a 
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conceptual unit, containing either a subject or a 
verb, but not both; both a subject and a verb 
would constitute a clause (e.g., “Running through 
the forest, she breathed in the fresh, crisp air.”)  

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the reason 
for which something exists (e.g., to persuade, to 
inform, to express, and/or to entertain)  

● reasons/reasoning – an explanation or 
justification for a claim, action, or value 
statement; the process of thinking through an 
argument, forming judgments, and drawing 
conclusions using a process of logic  

● relevant evidence, observations, ideas, 
descriptive details – details and other elements 
that are closely connected and appropriate to 
that which is being considered, argued, or 
explained; when making claims, authors choose 
evidence, details, etc., that are closely related to 
the idea being expressed by the claim  

● revision/revising – the process of rereading 
something that has been produced and making 
changes in order to clarify meaning, improve 
cohesion, evaluate the effectiveness of 
information and evidence, etc.; distinguished 
from editing, which is largely related to correcting 
errors  

● strengthen – to increase the rhetorical and/or 
argumentative impact of a written or spoken 
work by revising for concision, clarity, and 
cohesion; providing better and/or more evidence 
as support for claims and value statements; 
eliminating wordiness, redundancy, and 
confusion; etc.  

● text – anything that students can read, write, 
view, listen to, or explore, including books, 
photographs, films, articles, music, art, and more  

● topic – the subject or matter being discussed or 
written about in a text, speech, etc. 

Students Who Demonstrate Understanding Can... 

● construct clearly worded, concise, and arguable claims that directly address a prompt question or topic.  
● appropriately and effectively develop a compelling argument to accomplish the author’s purpose for writing. 
● provide strategic evidence that is relevant and sufficient to develop the argument.  
● provide commentary that clearly explains how the evidence supports and strengthens the argument.  
● present an opposing claim or set of claims fairly, accurately, and without bias, then effectively argue against 
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these counterclaims.  
● write arguments such that claims, warrant, and evidence are easy to distinguish.  
● connect the smaller sections of a larger argument together in a way that is logical and aids in the reader’s 

understanding.  
● write in a style and form conducive to academic standards while meeting the structural requirements of the 

task.  
● succinctly conclude an argument by summarizing the thesis and main points, then providing a wrap-up 

statement. 
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W.9.2 

 

Anchor Standard: Writing 
W.2: Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Text Types and Purposes 

Standard Vertical Alignment 

 Write informative/explanatory texts to examine and 
convey complex ideas, concepts, and information clearly 
and accurately through the effective selection, 
organization, and analysis of content. 

a) Introduce a topic; organize complex ideas, 
concepts, and information to make important 
connections and distinctions; include formatting 
(e.g., headings), graphics (e.g., figures, tables), and 
multimedia when useful to aid comprehension. 

b) Develop the topic with well-chosen, relevant, and 
sufficient facts, extended definitions, concrete 
details, quotations, or other information and 
examples appropriate to the audience's 
knowledge of the topic. 

c) Use appropriate and varied transitions to link the 
major sections of the text, create cohesion, and 
clarify the relationships among complex ideas and 
concepts. 

d) Use precise language and domain specific 
vocabulary to manage the complexity of the topic. 

e) Establish and maintain a formal style and objective 
tone while attending to the norms and 
conventions of the discipline in which they are 
writing. 

f) Provide a concluding statement or section that 
follows from and supports the information or 
explanation presented (e.g., articulating 
implications or the significance of the topic). 

Previous Grades:  
W.K.2, W.1.2, W.2.2, 
W.3.2, W.4.2, W.5.2, 
W.6.2, W.7.2, W.8.2 

Future Grades: 
W.10.2, W.11.2, W.12.2 

Clarification Statement Vocabulary for Teacher Development 

Informative/explanatory writing communicates ● analysis – a detailed examination of the 
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information. It has many purposes – to increase the 
reader’s understanding of a topic, process, or procedure; 
to provide clarification on a topic, process, or procedure; 
and/or to answer “what,” “how,” and “why” questions 
regarding the topic under study. Writers use previous 
knowledge and information from primary and secondary 
sources in their pieces to increase the reader’s knowledge 
of a given topic. By the end of tenth grade, students 
understand how to write informative/explanatory texts to 
investigate and clearly and accurately communicate 
multifaceted ideas, concepts, and information through 
effective selection, organization, and analysis of content. 

components of a subject to understand its meaning 
and/or nature as a whole  

● audiences – the people who watch, listen to, view, 
and/or read something presented via an artistic 
medium  

● cohesion – the action of forming a unified whole; 
the quality of being united logically  

● concrete details – information, examples, data, etc. 
used as support or evidence for claims, generally 
during an argument or a persuasive or 
informational essay  

● domain-specific vocabulary/words/phrases – Tier 3 
words and phrases that are considered unique to a 
particular subject or discipline that are not typically 
used during informal conversation  

● editing – the process by which an author improves 
a text by correcting errors in grammar and/or 
conventions, (e.g., grammatical, structural, etc.), 
verifying precision of language, eliminating 
redundancy, and more  

● extended definitions – definitions that move 
beyond basic dictionary definitions to deepen 
understanding through the use of description, 
classification, synonyms and antonyms, etymology 
and history, etc.  

● formal English, style, task, and use of – English 
language usage that adheres to grammar and style 
conventions, is appropriate to task, purpose, and 
audience, and is objective and free of bias. When 
spoken, formal usage also generally consists of clear 
enunciation, consistent eye contact, and 
appropriate vocabulary. When written, formal 
usage also generally consists of coherent 
organization, complex grammatical and syntactic 
structures, and domain-specific vocabulary.  

● formatting – the physical presentation of written 
work used to highlight organization, categories, and 
topics and to provide consistency to the look of the 
work (e.g., font size, headers, etc.)  

● graphics – pictures, graphs, etc. (i.e., visualizations), 
generally used to illustrate or further explain a topic  

● norms and conventions of the discipline – refers to 
the generally accepted rules and practices regarding 
style, format, publication, etc. of particular 
disciplines or fields of study which are distinct from 
(and often in addition to) the conventions of 
standard English (e.g., academic theses generally 
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have prescribed chapters)  
● objective tone – a neutral tone an author adopts 

that maintains distance from the topic under 
consideration so it is free of bias, prejudice, and 
personal opinion (i.e., such a tone is generally 
adopted during informational writing, the purpose 
of which is to explain or inform, not persuade)  

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the reason 
for which something exists (e.g., to persuade, to 
inform, to express, and/or to entertain)  

● relevant evidence, observations, ideas, descriptive 
details – details and other elements that are closely 
connected and appropriate to that which is being 
considered, argued, or explained; when making 
claims, authors choose evidence, details, etc. that 
are closely related to the idea being expressed by 
the claim  

● revision/revising – the process of rereading 
something that has been produced and making 
changes in order to clarify meaning, improve 
cohesion, evaluate the effectiveness of information 
and evidence, etc.; distinguished from editing, 
which is largely related to correcting errors  

● strengthen – to increase the rhetorical and/or 
argumentative impact of a written or spoken work 
by revising for concision, clarity, and cohesion; 
providing better and/or more evidence as support 
for claims and value statements; eliminating 
wordiness, redundancy, and confusion; etc.  

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more  

● topic – the subject or matter being discussed or 
written about in a text, speech, etc.  

● transition(s)/transitional words – words and 
phrases that are used to indicate a shift from one 
topic, idea, point, step, etc. to another; words that 
connect one element (e.g., sentence, paragraph, 
section, idea, etc.) to another, allowing an author to 
highlight the nature of the relationship and/or 
connection between them 

Students Who Demonstrate Understanding Can... 

● define and identify the topic, purpose, and audience of the task.  
● determine the quality of evidence and select and include only the most relevant and crucial information to 
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demonstrate an understanding of the topic within the limitations of the task.  
● organize information in a deliberate way (such as chronologically, by topic, cause and effect, etc.) that is 

suitable to the task and effectively conveys information.  
● effectively transition between organized sections to create a coherent and unified whole.  
● demonstrate comprehension of the topic by using evidence that is directly related to the topic, important to 

understanding it, and in sufficient quantity to give a complete picture.  
● use technical words and vocabulary related to the topic accurately and purposefully.  
● write in a style and form conducive to academic standards while meeting the structural requirements of the 

task.  
● succinctly conclude an argument by summarizing the thesis and main points, then providing a wrap-up 

statement. 
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W.9.3 

 

Anchor Standard: Writing 
 W.3: Write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details, and well-structured event sequences 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Text Types and Purposes 

Standard Vertical Alignment 

Write narratives to develop real or imagined experiences 
or events using effective technique, well-chosen details, 
and well-structured event sequences. 

a) Engage and orient the reader by setting out a 
problem, situation, or observation and its 
significance, establishing one or multiple points of 
view, and introducing a narrator and/or 
characters; create a smooth progression of 
experiences or events. 

b) Use narrative techniques, such as dialogue, pacing, 
description, reflection, and multiple plot lines, to 
develop experiences, events, and/or characters. 

c) Use a variety of techniques to sequence events so 
that they build on one another to create a 
coherent whole. 

d) Use precise words and phrases, telling details, and 
sensory language to convey a vivid picture of the 
experiences, events, setting, and/or characters. 

e) Provide a conclusion that follows from and reflects 
on what is experienced, observed, or resolved 
over the course of the narrative. 

Previous Grades:  
W.K.3, W.1.3, W.2.3, 
W.3.3, W.4.3, W.5.3, 
W.6.3, W.7.3, W.8.3 

Future Grades: 
W.10.3, W.11.3, W.12.3 

Clarification Statement Vocabulary for Teacher Development 

Narratives share an experience, either real or imagined, 
and use time as their core structure. Narratives can be 
stories, novels, and plays, or they can be personal 
accounts like memoirs, anecdotes, and autobiographies. 
Narrative writing has many purposes—to inform, teach, 
persuade, or entertain readers. Writers utilize event 
sequencing and pacing, create characters, use vivid 
sensory details and other literary elements to evoke 
reactions from and create effects on the reader. By the 

● audiences – the people who watch, listen to, 
view, and/or read something presented via an 
artistic medium  

● coherent – presented as a unified whole; being 
consistently and logically connected; more 
broadly speaking, things which make sense when 
presented together  

● describe, description, descriptive details – to 
explain something in words; the details 
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end of tenth grade, students understand how to write 
narratives to unfold and share real or imagined 
experiences or events by using effective narrative 
techniques, carefully chosen details, and purposefully 
structured sequences of events. 

necessary to give a full and precise account  
● editing – the process by which an author 

improves a text by correcting errors in grammar 
and/or conventions, (e.g., grammatical, 
structural, etc.), verifying precision of language, 
eliminating redundancy, and more  

● event – a thing that happens; an occurrence  
● observation – a statement or comment based on 

something one has seen, heard, or noticed; the 
acquisition of information and/or knowledge 
based on something one has seen, heard, or 
noticed  

● pacing – the speed at which a story progresses, 
evidence is presented, and/or information is 
delineated, affecting the overall tone of a literary 
work (e.g., a rapid, clipped pace inspires a sense 
of urgency)  

● phrase(s) – a small group of words representing 
a conceptual unit, containing either a subject or 
a verb, but not both; both a subject and a verb 
would constitute a clause (e.g., “Running 
through the forest, she breathed in the fresh, 
crisp air.”)  

● plot – the sequence of events in a story, play, 
movie, etc.  

● point of view – in an everyday sense, a 
narrator’s, writer’s, or speaker’s position with 
regard to the events of a narrative; one’s stance 
on events or information given their orientation 
(physically and/or mentally) to the events or 
information; in a literary sense, the vantage 
point from which one relates the events of a 
story  

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the 
reason for which something exists (e.g., to 
persuade, to inform, to express, and/or to 
entertain)  

● reflection – lengthy consideration and thought 
given to some topic or idea based on what is 
known or has been learned about it  

● revision/revising – the process of rereading 
something that has been produced and making 
changes in order to clarify meaning, improve 
cohesion, evaluate the effectiveness of 
information and evidence, etc.; distinguished 
from editing, which is largely related to 
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correcting errors  
● sensory language/details – words or details 

(e.g., descriptions) in a literary work that relate 
to the way things are perceived by the senses  

● sequence/sequence of events – a particular 
(e.g., chronological, logical, etc.) way in which 
events, ideas, etc. follow each other  

● setting – the time and place of the action in a 
book, play, story, etc.  

● strengthen – to increase the rhetorical and/or 
argumentative impact of a written or spoken 
work by revising for concision, clarity, and 
cohesion; providing better and/or more 
evidence as support for claims and value 
statements; eliminating wordiness, redundancy, 
and confusion; etc.  

● topic – the subject or matter being discussed or 
written about in a text, speech, etc. 

Students Who Demonstrate Understanding Can... 

● organize a story in a way that clearly establishes the sequence of events, includes deliberate decisions about 
each of the elements of plot (exposition, rising action, climax, falling action, and resolution), contains a 
definable conflict, establishes characters and setting, and provides at least some character development.  

● develop a plot that is driven by an explicit conflict within the narrative.  
● effectively use narrative techniques (such as dialogue or pacing), a compelling writing style that includes 

features like figurative language, descriptive imagery, and connotation to deepen the effect of their story.  
● convincingly portray a perspective other than their own through a character.  
● use technical words and vocabulary related to the topic accurately and purposefully. 

  



                                                        

New Mexico Instructional Scope 

9th Grade Writing Guide 

 

W.9.4 

 

Anchor Standard: Writing 
W.4: Produce clear and coherent writing in which the development, organization, and style are appropriate 

to task, purpose, and audience. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Production and Distribution of Writing 

Standard Vertical Alignment 

Produce clear and coherent writing in which the 
development, organization, and style are appropriate to 
task, purpose, and audience. (Grade-specific expectations 
for writing types are defined in standards 1-3.) 

Previous Grades:  
W.K.4, W.1.4, W.2.4, 
W.3.4, W.4.4, W.5.4, 
W.6.4, W.7.4, W.8.4 

Future Grades: 
W.10.4, W.11.4, W.12.4 

Clarification Statement Vocabulary for Teacher Development 

Students will engage in effective prewriting and planning 
in which they identify the requirements and expectations 
of the writing task and plan deliberate steps for meeting 
those criteria. The writing that the students produce will 
reflect and be effective for the particular purpose of their 
writing to this specific audience in light of the 
requirements and expectations of the task itself. 

● audiences – the people who watch, listen to, 
view, and/or read something presented via an 
artistic medium  

● coherent – presented as a unified whole; being 
consistently and logically connected; more 
broadly speaking, things which make sense when 
presented together  

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the reason 
for which something exists (e.g., to persuade, to 
inform, to express, and/or to entertain) 

Students Who Demonstrate Understanding Can... 

● articulate the format and structure of response suitable to a particular task based on the requirements and 
purpose of the task.  

● articulate the style of writing (formal essay, narrative, informative, etc.) conducive to their task and adapt 
their writing to fit the requirements and norms of that style.  

● provide a well-structured organizational method (chronological, compare and contrast, cause and effect, etc.) 
appropriate to the task, purpose and audience. 
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W.9.5 

 

Anchor Standard: Writing 
W.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Production and Distribution of Writing 

Standard Vertical Alignment 

Develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach, 
focusing on addressing what is most significant for a 
specific purpose and audience. (Editing for conventions 
should demonstrate command of Language standards 1-3 
up to and including Grades 9-10 here.) 

Previous Grades:  
W.K.5, W.1.5, W.2.5, 
W.3.5, W.4.5, W.5.5, 
W.6.5, W.7.5, W.8.5 

Future Grades: 
W.10.5, W.11.5, W.12.5 

Clarification Statement Vocabulary for Teacher Development 

Students will need to compose many types of writing to 
many different audiences and for many different purposes 
during the course of their academic studies and into their 
careers. Explicitly teaching a process for students to 
develop their composition skills that transcends genre or 
discipline provides students with the structure and 
framework to be successful in this area of their education 
and to furnish students with the foundational tools to 
succeed in all areas of composition.  

● audiences – the person or people who the author 
directs the artistic medium. Anyone can watch or 
read an artistic medium but not anyone is the 
audience.  

● draft – a preliminary version of a document 
written to the highest level of quality that one is 
able to, but with the understanding that editing 
and revision will follow  

● editing – the process by which an author 
improves a text by correcting errors in grammar 
and/or conventions, (e.g., grammatical, 
structural, etc.), verifying precision of language, 
eliminating redundancy, and more  

● formal English, style, task, and use of – English 
language usage that adheres to grammar and 
style conventions, is appropriate to task, purpose, 
and audience, and is objective and free of bias. 
When spoken, formal usage also generally 
consists of clear enunciation, consistent eye 
contact, and appropriate vocabulary. When 
written, formal usage also generally consists of 
coherent organization, complex grammatical and 
syntactic structures, and domain-specific 
vocabulary.  
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● norms and conventions of the discipline – refers 
to the generally accepted rules and practices 
regarding style, format, publication, etc. of 
particular disciplines or fields of study which are 
distinct from (and often in addition to) the 
conventions of standard English (e.g., academic 
theses generally have prescribed chapters)  

● revision/revising – the process of rereading 
something that has been produced and making 
changes in order to clarify meaning, improve 
cohesion, evaluate the effectiveness of 
information and evidence, etc.; distinguished 
from editing, which is largely related to correcting 
errors  

● strengthen – to increase the rhetorical and/or 
argumentative impact of a written or spoken 
work by revising for concision, clarity, and 
cohesion; providing better and/or more evidence 
as support for claims and value statements; 
eliminating wordiness, redundancy, and 
confusion; etc.  

● topic – the subject or matter being discussed or 
written about in a text, speech, etc. 

Students Who Demonstrate Understanding Can... 

● develop a topic that acknowledges a specific audience and purpose by using a strategy for brainstorming 
(outline, gathering data, organizers, etc.).  

● compose an initial draft of the written text, using a method of development that reflects the purpose of the 
assigned task.  

● revise their text, paying particular attention to adding, deleting, or reorganizing the information to strengthen 
their purpose and appeal to their specific audience. 

● edit the text for grammatical and mechanical errors that may interfere with an audience’s understanding of 
the ideas presented in the text.  

● publish the text according to the style appropriate for the task. 
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W.9.6 

 

Anchor Standard: Writing  
W.6: Use technology, including the Internet, to produce and publish writing and to interact and collaborate 

with others.  

Grade CCSS Domain CCSS Strand 

9 Writing (W) Production and Distribution of Writing 

Standard Vertical Alignment 

Use technology, including the Internet, to produce, 
publish, and update individual or shared writing products, 
taking advantage of technology's capacity to link to other 
information and to display information flexibly and 
dynamically. 

Previous Grades:  
W.K.6, W.1.6, W.2.6, 
W.3.6, W.4.6, W.5.6, 
W.6.6, W.7.6, W.8.6 

Future Grades: 
W.10.6, W.11.6, W.12.6 

Clarification Statement Vocabulary for Teacher Development 

Students use digital tools and resources, such as word 
processing tools, applications, and sites, to develop, share, 
and improve individual or collaborative writing pieces. By 
capitalizing on the technology’s ability to link outside 
information and present information in various engaging 
ways, students add supporting materials to written 
compositions. 

● digital tools – tools which are often web-based 
through which students can dynamically create, 
share, and collaborate, including tablets, 
websites, video recording and editing software, 
cloud-based applications, etc.  

● publish – to prepare and distribute for 
consumption (i.e., reading, viewing, listening, 
etc.) by the public; to print, either physically or 
digitally in order to make something generally 
known or available 

Students Who Demonstrate Understanding Can... 

● effectively use word processing tools, such as Word or Pages, to create academic texts.  
● compose professional email texts for an intended audience.  
● upload and edit collaborative writing, using such platforms as assigned.  
● integrate visual elements effectively and with purpose into a written text. 
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W.9.7 

 

Anchor Standard: Writing 
W.7: Conduct short as well as more sustained research projects based on focused questions, demonstrating 

understanding of the subject under investigation. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Research to Build and Present Knowledge 

Standard Vertical Alignment 

Conduct short as well as more sustained research projects 
to answer a question (including a self-generated question) 
or solve a problem; narrow or broaden the inquiry when 
appropriate; synthesize multiple sources on the subject, 
demonstrating understanding of the subject under 
investigation. 

Previous Grades:  
W.K.7, W.1.7, W.2.7, 
W.3.7, W.4.7, W.5.7, 
W.6.7, W.7.7, W.8.7 

Future Grades: 
W.10.7, W.11.7, W.12.7 

Clarification Statement Vocabulary for Teacher Development 

Students organize and carry out short and extended 
research projects that provide an answer to a teacher- or 
student-created question or offer a solution to a real-
world problem. Students select and synthesize multiple 
sources into a valid study that shows their understanding 
of the topic under study. When researching their topics, 
students limit or widen the scope of their information 
searches as needed. 

● research (short or more sustained) – an 
investigation into and study of relevant materials 
and resources for the purpose of identifying 
information, establishing facts, drawing 
conclusions, finding connections, etc.; students 
conduct short research investigations (e.g., reading 
a biography of a historical figure) in order to create 
context and foundations for learning; students 
conduct more sustained research (e.g., consulting 
a variety of sources on the ethics surrounding 
growth hormones) in order to gather and 
synthesize (either as evidence for claims or data to 
present/explain) information from a variety of 
sources  

● synthesis – combining many ideas from sources to 
create a new idea or understanding of a topic 

Students Who Demonstrate Understanding Can... 

● define a workable topic appropriate to the assigned task.  
● identify a specific audience for the project to guide style, tone, and organization of the information.  
● effectively incorporate source material to support the writer’s purpose without overwhelming the writer’s 

unique voice.  
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● express a thorough understanding of the topic through the strategic use of evidence, tone, and organization 
of the information. 
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W.9.8 

 

Anchor Standard: Writing 
W.8: Gather relevant information from multiple print and digital sources, assess the credibility and accuracy 

of each source, and integrate the information while avoiding plagiarism. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Research to Build and Present Knowledge 

Standard Vertical Alignment 

Gather relevant information from multiple authoritative 
print and digital sources, using advanced searches 
effectively; assess the usefulness of each source in 
answering the research question; integrate information 
into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and following a standard format for 
citation. 

Previous Grades:  
W.K.8, W.1.8, W.2.8, 
W.3.8, W.4.8, W.5.8, 
W.6.8, W.7.8, W.8.8 

Future Grades: 
W.10.8, W.11.8, W.12.8 

Clarification Statement Vocabulary for Teacher Development 

Students collect relevant evidence from multiple scholarly 
print and digital sources by proficiently using search 
options and tools, such as keywords in library catalogues 
and advanced search filters in search engines and 
databases. As they examine each source, students judge 
whether or not the source is suitable for answering the 
research question. Students purposefully choose where to 
incorporate pieces of information into their writing to 
ensure ideas move easily from one to another. Using MLA, 
APA, or another style manual, students reference the 
sources of the information they used to avoid plagiarism. 

● digital sources – refers to sources that present 
information through digital media, such as digital 
databases, online articles, websites, etc.; digital 
sources are cited with a date of access as the 
information may be dynamically changeable, 
unlike print and other non-digital formats  

● plagiarism – the practice of taking someone else's 
work or ideas and passing them off as one's own  

● relevant evidence, observations, ideas, 
descriptive details – details and other elements 
that are closely connected and appropriate to that 
which is being considered, argued, or explained; 
when making claims, authors choose evidence, 
details, etc. that are closely related to the idea 
being expressed by the claim  

● research (short or more sustained) – an 
investigation into and study of relevant materials 
and resources for the purpose of identifying 
information, establishing facts, drawing 
conclusions, finding connections, etc.; students 
conduct short research investigations (e.g., reading 
a biography of a historical figure) in order to create 
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context and foundations for learning; students 
conduct more sustained research (e.g., consulting 
a variety of sources on the ethics surrounding 
growth hormones) in order to gather and 
synthesize (either as evidence for claims or data to 
present/explain) information from a variety of 
sources  

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● define the term electronic database and explain how it is useful for academic research.  
● explain the major drawbacks of using an Internet search for academic sources.  
● evaluate the credibility of a source located on the Internet.  
● demonstrate proficiency in using search terms to locate appropriate digital academic sources.  
● effectively integrate quotations and paraphrases into a text without overwhelming the author’s own voice.  
● correctly cite source material according to the style and format required by the task. 
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W.9.9 

 

Anchor Standard: Writing 
W.9: Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Research to Build and Present Knowledge 

Standard Vertical Alignment 

Draw evidence from literary or informational texts to 
support analysis, reflection, and research. 

a) Apply grades 9-10 Reading standards to literature 
(e.g., "Analyze how an author draws on and 
transforms source material in a specific work [e.g., 
how Shakespeare treats a theme or topic from 
Ovid or the Bible or how a later author draws on a 
play by Shakespeare]"). 

b) Apply grades 9-10 Reading standards to literary 
nonfiction (e.g., "Delineate and evaluate the 
argument and specific claims in a text, assessing 
whether the reasoning is valid and the evidence is 
relevant and sufficient; identify false statements 
and fallacious reasoning"). 

Previous Grades:  
W.K.9, W.1.9, W.2.9, 
W.3.9, W.4.9, W.5.9, 
W.6.9, W.7.9, W.8.9 

Future Grades: 
W.10.9, W.11.9, W.12.9 

Clarification Statement Vocabulary for Teacher Development 

Students select strong textual evidence from both fiction 
and nonfiction texts to support claims they make drawing 
inferences about the text, summarizing its information or 
ideas, or in articulating their own position on an issue or 
reaction to a text. Students will trace how authors 
sometimes use and adapt previous texts for a variety of 
reasons and explain the effects these adaptations have on 
the readers’ reaction to the new piece and understanding 
of ideas it presents. Students will determine the 
effectiveness of a whole argument, as well as that of its 
parts, noting places where the reasoning or evidence is 
faulty. 

● analysis – a detailed examination of the 
components of a subject to understand its 
meaning and/or nature as a whole 

● argument – value statement(s) supported by 
evidence whose purpose is to persuade or explain  

● claim(s) – an assertion(s) of the truth of 
something, often a value statement; generally, an 
author uses evidence to support the assertion of 
truth.  

● evaluate – to examine a text for a particular 
purpose, such as determining the effectiveness of 
an argument or the presence of a certain motif  

● evidence – facts and/or information (quotes, 
statistics, graphs, etc.) presented together as a 
body of support for a claim or value statement 
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● research (short or more sustained) – an 
investigation into and study of relevant materials 
and resources for the purpose of identifying 
information, establishing facts, drawing 
conclusions, finding connections, etc.; students 
conduct short research investigations (e.g., reading 
a biography of a historical figure) in order to create 
context and foundations for learning; students 
conduct more sustained research (e.g., consulting 
a variety of sources on the ethics surrounding 
growth hormones) in order to gather and 
synthesize (either as evidence for claims or data to 
present/explain) information from a variety of 
sources  

● reasons/reasoning – an explanation or justification 
for a claim, action, or value statement; the process 
of thinking through an argument, forming 
judgments, and drawing conclusions using a 
process of logic  

● relevant evidence, observations, ideas, 
descriptive details – details and other elements 
that are closely connected and appropriate to that 
which is being considered, argued, or explained; 
when making claims, authors choose evidence, 
details, etc. that are closely related to the idea 
being expressed by the claim  

● sufficient – the evidence is enough in quantity to 
prove the claim being made; some claims have a 
higher burden of proof or seek to establish a 
pattern of phenomenon and so will require more 
evidence for sufficiency  

● text – anything that students can read, write, view, 
listen to, or explore, including books, photographs, 
films, articles, music, art, and more 

Students Who Demonstrate Understanding Can... 

● select strong, relevant evidence to support analytical claims made about the text or to support an 
understanding of a topic being explored.  

● students select sufficient evidence to prove their claim or to give a complete picture of their topic.  
● identify allusions, archetypes, and other features which show how one text draws upon and adapts another.  
● explain the effects that these references to past texts have on the reader.  
● critically reflect on the evolution of the themes and ideas in the historical source material as evidenced in 

modern culture.  
● analyze an argument to determine its overall effectiveness, how each part of the argument contributes to or 

detracts from that effectiveness, and the extent to which supporting evidence is strong, sufficient, and 
relevant. 
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W.9.10 

 

Anchor Standard: Writing 
W.10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter 

time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.. 

Grade CCSS Domain CCSS Strand 

9 Writing (W) Range of Writing 

Standard Vertical Alignment 

 Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time frames 
(a single sitting or a day or two) for a range of tasks, 
purposes, and audiences. 

Previous Grades:  
W.K.10, W.1.10, W.2.10, 
W.3.10, W.4.10, W.5.10, 
W.6.10, W.7.10, W.8.10 

Future Grades: 
W.10.10, W.11.10, W.12.10 

Clarification Statement Vocabulary for Teacher Development 

Students write responses under a multitude of different 
conditions, adapting their writing style and structure 
accordingly. This includes variety in purpose, task, and 
audience for their writing, as well as variety in the amount 
of time they have to research, write, and revise those 
responses. Students will need to make informed choices 
about how best to meet the expectations of the writing 
task under the conditions given. 

● audiences – the people who watch, listen to, view, 
and/or read something presented via an artistic 
medium  

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the reason 
for which something exists (e.g., to persuade, to 
inform, to express, and/or to entertain)  

● reflection – lengthy consideration and thought 
given to some topic or idea based on what is 
known or has been learned about it  

● research (short or more sustained) – an 
investigation into and study of relevant materials 
and resources for the purpose of identifying 
information, establishing facts, drawing 
conclusions, finding connections, etc.; students 
conduct short research investigations (e.g., reading 
a biography of a historical figure) in order to create 
context and foundations for learning; students 
conduct more sustained research (e.g., consulting 
a variety of sources on the ethics surrounding 
growth hormones) in order to gather and 
synthesize (either as evidence for claims or data to 
present/explain) information from a variety of 
sources  

● revision/revising – the process of rereading 
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something that has been produced and making 
changes in order to clarify meaning, improve 
cohesion, evaluate the effectiveness of 
information and evidence, etc.; distinguished from 
editing, which is largely related to correcting errors  

● routinely – frequently and regularly, in a way the 
uses practice, formative assessment, feedback, 
and repetition to foster progress towards mastery 

Students Who Demonstrate Understanding Can... 

● understand and articulate the expectations and challenges posed by a particular writing task and adjust their 
prewriting, planning, writing, and revising to best make use of time and meet those expectations.  

● identify the style of writing (formal essay, narrative, informative, etc.) conducive to their task and adapt their 
writing to fit the requirements and norms of that style. 
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The purpose of this tool is to help educators understand each of the grade level standards and how those standards 
connect to the students’ overall preparation for college and career readiness. 
 
Standards are defined as the most critical prerequisite skills and knowledge. This document is color-coded to reflect 
both anchor and priority standards. Though previous emphasis was placed on priority standards to address lost learning 
due to COVID-19, New Mexico teachers should note that moving forward, while priority standards allow for acceleration 
of learning, all standards should be addressed in instruction throughout the school year. 
 
In this guide you will find: 

● A breakdown of each of the grade level standards within the Speaking & Listening strand, including: 
○ Vertical alignment guidance 
○ Essential vocabulary related to the standard 
○ Identification of anchor standards as identified by the CCSS and priority standards as identified by 

NMPED 
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Key 

 

Anchor  
Standard 

Anchor standards, as identified by the Common Core, are denoted with an anchor icon. Anchor 
standards are the fundamental skills we want students to have when they graduate.  The College and 
Career Ready (CCR) and grade-specific standards are necessary complements—the former providing 
broad standards, the latter providing additional specificity—that together define the skills and 
understandings that all students must demonstrate. Anchor standards appear from Kindergarten to 
12th grade and are aligned to what colleges and workplaces expect students to be able to do. 

 
Priority  

Standard 

Priority standards, as identified by NMPED, are denoted with red highlighting. Priority standards are 
the most critical prerequisite skills and knowledge a student needs. This does not mean that these are 
only standards required to be taught, just these are the standards that will allow for the acceleration 
the students of New Mexico need during this time.  

 

STANDARDS BREAKDOWN 
● Comprehension and Collaboration 

○ CCSS.SL.9.1 
○ CCSS.SL.9.2 
○ CCSS.SL.9.3 

 

● Presentation of Knowledge and Ideas 
○ CCSS.SL.9.4 
○ CCSS.SL.9.5 
○ CCSS.SL.9.6 

 

 
 
 
  



                                                        

New Mexico Instructional Scope 

9th Grade Speaking and Listening Guide 

 

SL.9.1 

 

Anchor Standard: Speaking and Listening  
SL.1: Prepare for and participate effectively in a range of conversations and collaborations with diverse 

partners, building on others’ ideas and expressing their own clearly and persuasively. 

Grade CCSS Domain CCSS Strand 

9 Speaking and Listening (SL) Comprehension and Collaboration 

Standard Vertical Alignment 

Initiate and participate effectively in a range of 
collaborative discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grades 9-10 topics, 
texts, and issues, building on others' ideas and expressing 
their own clearly and persuasively. 

a) Come to discussions prepared, having read and 
researched material under study; explicitly draw 
on that preparation by referring to evidence from 
texts and other research on the topic or issue to 
stimulate a thoughtful, well-reasoned exchange of 
ideas. 

b) Work with peers to set rules for collegial 
discussions and decision-making (e.g., informal 
consensus, taking votes on key issues, 
presentation of alternate views), clear goals and 
deadlines, and individual roles as needed. 

c) Propel conversations by posing and responding to 
questions that relate the current discussion to 
broader themes or larger ideas; actively 
incorporate others into the discussion; and clarify, 
verify, or challenge ideas and conclusions. 

d) Respond thoughtfully to diverse perspectives, 
summarize points of agreement and 
disagreement, and, when warranted, qualify or 
justify their own views and understanding and 
make new connections in light of the evidence and 
reasoning presented. 

 

Previous Grades:  
SL.K.1, SL.1.1, SL.2.1, 
SL.3.1, SL.4.1, SL.5.1, 
SL.6.1, SL.7.1, SL.8.1 
 

Future Grades: 
SL.11-12.1 
 

Clarification Statement Vocabulary for Teacher Development 

Students lead and contribute to small-group, whole-group, ● collegial – relating to or involving shared 
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and teacher-led collaborative discussions with peers on 
topics, texts, and issues appropriate for grades 9-10. To 
lead and contribute to these collaborative discussions, 
students clearly and convincingly communicate their own 
ideas as well as add to the ideas of others. 

responsibility, as among a group of colleagues 
● evidence – facts and/or information (quotes, 

statistics, graphs, etc.) presented together as a 
body of support for a claim or value statement 

● explicit, explicitly – stated clearly and directly, 
leaving no room for confusion or interpretation  

● perspective – an attitude toward or outlook on 
something  

● range/range of tasks, purposes, and audiences – 
the production of written and spoken works 
covers a variety tasks (including, but not limited 
to, speaking, presenting, and writing), purposes 
(e.g., to persuade, to inform, to express, and/or 
to entertain), and audiences (which requires shifts 
in register)  

● reasons/reasoning – an explanation or 
justification for a claim, action, or value 
statement; the process of thinking through an 
argument, forming judgments, and drawing 
conclusions which follow from the evidence  

● research (short or more sustained) – an 
investigation into and study of relevant materials 
and resources for the purpose of identifying 
information, establishing facts, drawing 
conclusions, finding connections, etc.; students 
conduct short research investigations (e.g., 
reading a biography of a historical figure) in order 
to create context and foundations for learning; 
students conduct more sustained research (e.g., 
consulting a variety of sources on the ethics 
surrounding growth hormones) in order to gather 
and synthesize (either as evidence for claims or 
data to present/explain) information from a 
variety of sources  

● respond – to say, show, and/or act in response to 
a prompt which may be a question, an action or 
event, a claim or counterclaim, etc.  

● summary/summarize – a brief statement of the 
main points of a larger work or text; the act of 
providing such a statement or account  

● text – anything that students can read, write, 
view, listen to, or explore, including books, 
photographs, films, articles, music, art, and more  

● theme – the underlying meaning that a literary 
text directly or indirectly explains, develops, 
and/or explores  

● topic – the literal subject or matter being 
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discussed, written about, or explored in a text 

Students Who Demonstrate Understanding Can... 

● research information on the topic under study prior to and in preparation for discussion, then draw on this 
preparation by referencing relevant textual evidence when participating in large or small group discussions. 

● express their thoughts clearly and persuasively when speaking through relevant, text-based responses that 
effectively communicate their analysis of a text. 

● ask questions that seek a deeper understanding of the text.  
● verbally coordinate with group members about the logistics of their collaborative work, working with peers to 

develop and establish guidelines for productive discussions, protocols for shared decision-making, and 
individual responsibilities, goals, and due dates.  

● adjust their words to suit topic, purpose, and audience, using academic languages as a means to engage in the 
ongoing discussion of the topic when appropriate.  

● respond thoughtfully to other ideas by contributing differing perspectives to the topic under discussion; 
engaging others in discussion; and clarifying, confirming, or questioning ideas and conclusions.  

● provide clear and succinct summaries of the discussion, explicitly reference multiple perspectives on the topic, 
and summarize the points of agreement and disagreement.  

● express a clear line of reasoning for supporting the conclusions made during the academic discussions, and, 
when appropriate, substantiating their own opinions and understandings of the topic under study. 
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SL.9.2 

 

Anchor Standard: Speaking and Listening 
SL.2: Integrate and evaluate information presented in diverse media and formats, including visually, 

quantitatively, and orally. 

Grade CCSS Domain CCSS Strand 

9 Speaking and Listening (SL) Comprehension and Collaboration 

Standard Vertical Alignment 

Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, 
orally) evaluating the credibility and accuracy of each 
source. 

Previous Grades:  
SL.K.2, SL.1.2, SL.2.2, 
SL.3.2, SL.4.2, SL.5.2, 
SL.6.2, SL.7.2, SL.8.2 

Future Grades: 
SL.11-12.2 

Clarification Statement Vocabulary for Teacher Development 

Students combine multiple sources of information in 
various ways (visuals, texts with numbers or measures, 
oral presentations, mixed media, etc.) or forms (charts, 
graphs, images, etc.) into presentations or discussions on a 
given topic. To select the most relevant sources, students 
assess the reliability and correctness of each source. 

● credibility – the extent to which a source can be 
relied upon generally to give accurate, complete, 
and unbiased information  

● evaluate – to determine quality or value after 
careful analysis or investigation  

● integrate – to combine multiple elements to 
produce a single whole unified by a common 
topic or purpose 

Students Who Demonstrate Understanding Can... 

● summarize, cite, and evaluate evidence from diverse media for strength, relevance, and persuasiveness.  
● coordinate evidence cited from diverse media and formats to act as support for a claim.  
● use visuals to bolster the strength of their own claims, where appropriate.  
● articulate advantages and disadvantages in how each kind of media presents information and assess the 

credibility of each source.  
● clearly identify the author's motivation(s) associated with choosing a particular mode of media to express 

information.  
● define the author's bias inherent in the text, using a logical line of reasoning to support conclusions. 

 
  



                                                        

New Mexico Instructional Scope 

9th Grade Speaking and Listening Guide 

 

SL.9.3 

 

Anchor Standard: Speaking and Listening 
SL.3: Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

Grade CCSS Domain CCSS Strand 

9 Speaking and Listening (SL) Comprehension and Collaboration 

Standard Vertical Alignment 

Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning 
or exaggerated or distorted evidence. 

Previous Grades:  
SL.K.3, SL.1.3, SL.2.3, 
SL.3.3, SL.4.3, SL.5.3, 
SL.6.3, SL.7.3, SL.8.3 

Future Grades: 
SL.11-12.3 

Clarification Statement Vocabulary for Teacher Development 

Students assess a position, reasoning, and use of evidence 
and rhetoric by recognizing when the speaker uses faulty 
reasoning, flawed evidence, or misrepresentation. 

● evaluate – to determine quality or value after 
careful analysis or investigation 

● evidence – facts and/or information (quotes, 
statistics, graphs, etc.) presented together as a 
body of support for a claim or value statement  

● point of view – in an everyday sense, a 
narrator's, author's, speaker's, or character's 
position or viewpoint on an issue, circumstances, 
or events; in a literary sense, the vantage point 
from which the narrator relates the events of a 
story  

● reasons/reasoning – an explanation or 
justification for a claim, action, or value 
statement; the process of thinking through an 
argument, forming judgments, and drawing 
conclusions using a process of logic  

● rhetoric/rhetorical feature – language (or the 
art of using language) designed to be persuasive 
or effective in supporting a claim such that 
readers or listeners come to agree with the 
claim, often making use of figurative, sensory, 
and evocative language; an element of a large 
literary work that is particularly designed to have 
a persuasive or emotional impact 
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Students Who Demonstrate Understanding Can... 

● summarize the argument and/or information a speaker presents.  
● identify rhetorical strategies, how they contribute to the argument, and evaluate their effectiveness and the 

effectiveness of the argument as a whole.  
● determine when information is presented in a way that is biased, misleading, or incomplete.  
● define and identify the rhetorical context of a text (author, audience, purpose, message).  
● define and identify common fallacies in reasoning (e.g., ad hominem, false dichotomy, slippery slope, hasty 

generalization). 
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SL.9.4 

 

Anchor Standard: Speaking and Listening 
SL.4: Present information, findings, and supporting evidence such that listeners can follow the line of 

reasoning and the organization, development, and style are appropriate to task, purpose, and audience. 

Grade CCSS Domain CCSS Strand 

9 Speaking and Listening (SL) Presentation of Knowledge and Ideas 

Standard Vertical Alignment 

Present information, findings, and supporting evidence 
clearly, concisely, and logically such that listeners can 
follow the line of reasoning and the organization, 
development, substance, and style are appropriate to 
purpose, audience, and task. 

Previous Grades:  
SL.K.4, SL.1.4, SL.2.4, 
SL.3.4, SL.4.4, SL.5.4, 
SL.6.4, SL.7.4, SL.8.4 

Future Grades: 
SL.11-12.4 

Clarification Statement Vocabulary for Teacher Development 

Students deliver presentations that clearly and succinctly 
communicate information, conclusions, and supporting 
evidence in a way that allows an audience to easily follow 
the logic and order in which the material is presented. 
Students tailor their presentation’s structure, 
development, content, and style to their purpose, 
audience, and task. 

● audiences – the people who watch, listen to, 
view, and/or read something presented via an 
artistic medium  

● evidence – facts and/or information (quotes, 
statistics, graphs, etc.) presented together as a 
body of support for a claim or value statement  

● line of reasoning – a series of claims, points, and 
supporting pieces of evidence, each related to 
one another, delineated in such a manner as to 
show a connection between a claim or argument 
and the conclusion being drawn  

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the reason 
for which something exists (e.g., to persuade, to 
inform, to express, and/or to entertain)  

● style – a particular manner of doing something 
(e.g., writing, painting, speaking, etc.) 
characteristic to an individual (e.g., author, singer, 
etc.), region, time, artistic/literary movement, 
etc.; in writing, style includes word choice, 
fluency, voice, sentence structure, figurative 
language, and syntax  

● task – (as part of the task, purpose, and audience 
relationship) – the specific product or type of 
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product one is completing (e.g., editorial article, 
friendly letter, etc.), which greatly influences the 
choices an author makes (e.g., one would likely 
adopt an informal register when writing a friendly 
letter) 

Students Who Demonstrate Understanding Can... 

● present relevant, compelling, and accurate evidence to support claims made both in prepared and 
extemporaneous speaking.  

● present information in an order which develops ideas, facilitates audience understanding, and maintains 
coherence.  

● adjust the type of evidence and the manner in which it is presented to be suitable for audience, purpose, and 
task.  

● define and identify the effective rhetorical choices required to appeal to a particular audience.  
● explain the purpose for using a specific mode of organization for a presentation. 
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SL.9.5 

 

Anchor Standard: Speaking and Listening 
SL.5: Make strategic use of digital media and visual displays of data to express information and enhance 

understanding of presentations. 

Grade CCSS Domain CCSS Strand 

9 Speaking and Listening (SL) Presentation of Knowledge and Ideas 

Standard Vertical Alignment 

Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to 
enhance understanding of findings, reasoning, and 
evidence and to add interest. 

Previous Grades:  
SL.K.5, SL.1.5, SL.2.5, 
SL.3.5, SL.4.5, SL.5.5, 
SL.6.5, SL.7.5, SL.8.5 

Future Grades: 
SL.11-12.5 

Clarification Statement Vocabulary for Teacher Development 

Students carefully choose and purposefully incorporate 
digital media into their presentations to effectively 
communicate their conclusions, logic, and evidence and to 
make their presentations more engaging. Digital media 
includes, but is not limited to: textual, graphical, audio, 
visual, and interactive elements 

● digital media – formats through which 
information is encoded in a machine-readable 
format, including, but not limited to, digital 
images, screen capture videos, and audio files  

● evidence – facts and/or information (quotes, 
statistics, graphs, etc.) presented together as a 
body of support for a claim or value statement  

● reasons/reasoning – an explanation or 
justification for a claim, action, or value 
statement; the process of thinking through an 
argument, forming judgments, and drawing 
conclusions using a process of logic  

● strategic – deliberate, purposeful, carefully 
designed to serve a particular goal 

Students Who Demonstrate Understanding Can... 

● smoothly and properly embed meaningful visuals in a presentation, such that the understanding of the 
audience and the persuasiveness of the argument are advanced.  

● determine which media or format best suits the presentation of a particular piece of evidence in light of 
audience, purpose, and task.  

● explain non-text evidence or evidence with minimal text verbally.  
● compare and contrast evidence as presented in two or more diverse media or formats.  
● explain the choice of visual elements in a multimedia presentation. 
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SL.9.6 

 

Anchor Standard: Speaking and Listening 
SL.6: Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal 

English when indicated or appropriate.  

Grade CCSS Domain CCSS Strand 

9 Speaking and Listening (SL) Presentation of Knowledge and Ideas 

Standard Vertical Alignment 

Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated 
or appropriate. (See Grades 9-10 Language Standards 1 for 
specific expectations.) 

Previous Grades:  
SL.K.6, SL.1.6, SL.2.6, 
SL.3.6, SL.4.6, SL.5.6, 
SL.6.6, SL.7.6, SL.8.6 

Future Grades: 
SL.11-12.6 

Clarification Statement Vocabulary for Teacher Development 

Students change the way that they speak in order to meet 
the expectations of a particular speaking situation. They 
recognize and can adjust to the audience, task, and 
purpose by altering their style of speaking, including 
register, tone of voice, body language, and pacing to 
effectively and appropriately convey their ideas and 
information. 

● audiences – the people who watch, listen to, 
view, and/or read something presented via an 
artistic medium  

● purpose – the reason for a particular action or 
creation (e.g., literary work or speech); the reason 
for which something exists (e.g., to persuade, to 
inform, to express, and/or to entertain)  

● register – a set of language used for a particular 
purpose or communicative situation which takes 
into account topic, audience, purpose, and 
location  

● style – a particular manner of doing something 
(e.g., writing, painting, speaking, etc.) 
characteristic to an individual (e.g., author, singer, 
etc.), region, time, artistic/literary movement, 
etc.; in writing, style includes word choice, 
fluency, voice, sentence structure, figurative 
language, and syntax  

● task – (as part of the task, purpose, and audience 
relationship) – the specific product or type of 
product one is completing (e.g., editorial article, 
friendly letter, etc.), which greatly influences the 
choices an author makes (e.g., one would likely 
adopt an informal register when writing a friendly 
letter) 
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Students Who Demonstrate Understanding Can... 

● determine the audience, purpose, and expectations of a particular speaking situation and adjust the style of 
their speech to effectively fit those conditions.  

● speak in a variety of registers, including an academic register, to fit the circumstances.  
● give a prepared speech or presentation, as well as speak extemporaneously. 
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