New Mexico Instructional Scope
10th Grade Literature Guide
The purpose of this tool is to help educators understand each of the grade level standards and how those standards
connect to the students’ overall preparation for college and career readiness.
Standards are defined as the most critical prerequisite skills and knowledge. This document is color-coded to reflect
both anchor and priority standards. Though previous emphasis was placed on priority standards to address lost learning
due to COVID-19, New Mexico teachers should note that moving forward, while priority standards allow for acceleration
of learning, all standards should be addressed in instruction throughout the school year.
In this guide you will find:
● A breakdown of each of the grade level standards within the literature strand, including:
○ Vertical alignment guidance
○ Essential vocabulary related to the standard
○ Identification of anchor standards as identified by the CCSS and priority standards as identified by
NMPED
● Sample aligned assessment items
● Companion resources guides that address:
○ Planning Literacy Instruction with MLSS Guide
○ Choosing a Complex Text
○ Text Dependent Questions with Complex Texts
○ Vocabulary Instruction with Complex Texts
○ Speaking, Listening, and Writing
○ Differentiating Support for All Learners
○ Cross-Curricular Connections with Literacy
○ Cultural and Linguistic Responsiveness in Literacy
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Key

Anchor
Standard

Anchor standards, as identified by the Common Core, are denoted with an anchor icon. Anchor
standards are the fundamental skills we want students to have when they graduate. The College and
Career Ready (CCR) and grade-specific standards are necessary complements—the former providing
broad standards, the latter providing additional specificity—that together define the skills and
understandings that all students must demonstrate. Anchor standards appear from Kindergarten to
12th grade and are aligned to what colleges and workplaces expect students to be able to do.

Priority
Standard

Priority standards, as identified by NMPED, are denoted with red highlighting. Priority standards are
the most critical prerequisite skills and knowledge a student needs. This does not mean that these are
only standards required to be taught, just these are the standards that will allow for the acceleration
the students of New Mexico need during this time.

STANDARDS BREAKDOWN
●

●

Key Ideas and Details
○ CCSS.RL.10.1
○ CCSS.RL.10.2
○ CCSS.RL.10.3
○ NMSS.10.1
○ NMSS.10.2
Craft and Structure
○ CCSS.RL.10.4
○ CCSS.RL.10.5
○ CCSS.RL.10.6

●

●

Integration of Knowledge and Ideas
○ CCSS.RL.10.7
○ CCSS.RL.10.8 (not applicable to Literature)
○ CCSS.RL.10.9
Range of Reading Level and Text Complexity
○ CCSS.RL.10.10
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RL.10.1
Anchor Standard: Key Ideas and Details
R.1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite
specific textual evidence when writing or speaking to support conclusions drawn from the text.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Key Ideas and Details

Standard
Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

Vertical Alignment
Previous Grades:
RL.1.1, RL.2.1, RL.3.1,
RL.4.1, RL.5.1, RL.6.1,
RL.7.1, RL.8.1

Clarification Statement
Students deliberately choose evidence that is detailed and
complete to best support their analyses of what the text
directly states as well as what the text indirectly states.

Vocabulary for Teacher Development
●

●
●

●

●

analysis – a detailed examination of the
components of a subject to understand its
meaning and/or nature as a whole
explicit, explicitly – stated clearly and directly,
leaving no room for confusion or interpretation
inference – a conclusion derived from logical
reasoning following an investigation of available
evidence
strong and thorough textual evidence –
evidence that is judged to be powerful (i.e.,
having greater rhetorical value) when compared
to other information, facts, and data that could
be used for support (strong) and encompasses
each facet of a particular argument or claim/set
of claims such that no area is left vulnerable to
simple counterclaims (thorough)
text – any media that students can read, write,
view, listen to, or explore, including books,
photographs, films, articles, music, art, and more

Students Who Demonstrate Understanding Can...
●
●
●

Future Grades:
RL.11-12.1

identify criteria for strong and thorough textual evidence.
refer to these criteria to evaluate and check the quality of their evidence.
select evidence that fits the established criteria and supports their analyses.
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●

explain the connection between their inferences and textual evidence.
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RL.10.2
Anchor Standard: Key Ideas and Details
R.2: Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Key Ideas and Details

Standard
Determine a theme or central idea of a text and analyze in
detail its development over the course of the text,
including how it emerges and is shaped and refined by
specific details; provide an objective summary of the text.

Vertical Alignment
Previous Grades:
RL.1.2, RL.2.2, RL.3.2,
RL.4.2, RL.5.2, RL.6.2,
RL.7.2, RL.8.2

Clarification Statement
Students establish a literary text’s theme, trace it
throughout the work, and closely examine how it is first
introduced, how it progresses, how it evolves, and how it
is clarified through key details. Using the theme and key
details, students summarize the text in an unbiased
manner.

Future Grades:
RL.11-12.2

Vocabulary for Teacher Development
●

●
●

●

●

analysis – a detailed examination of the
components of a subject to understand its
meaning and/or nature as a whole
explicit, explicitly – stated clearly and directly,
leaving no room for confusion or interpretation
inference – a conclusion derived from logical
reasoning following an investigation of available
evidence.
strong and thorough textual evidence –
evidence that is judged to be powerful (i.e.,
having greater rhetorical value) when compared
to other information, facts, and data that could
be used for support (strong) and encompasses
each facet of a particular argument or claim/set
of claims such that no area is left vulnerable to
simple counterclaims (thorough)
text – any media that students can read, write,
view, listen to, or explore, including books,
photographs, films, articles, music, art, and more

Students Who Demonstrate Understanding Can...
●
●

choose a variety of topics from a literary work and establish what statement the author is making about these
topics in order to determine the section of the text where the theme is most prominent.
annotate the text to collect evidence on the setting, characters, dialogue, and/or other plot elements that
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●
●
●

reveal the development of the theme.
give explanations of how and why a particular theme progresses throughout the text.
differentiate between significant details about the text and personal reflections.
write paragraphs summarizing a text with content that is accurate and language that is neutral.
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RL.10.3
Anchor Standard: Key Ideas and Details
R.3: Analyze how and why individuals, events, or ideas develop and interact over the course of a text.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Key Ideas and Details

Standard
Analyze how complex characters (e.g., those with multiple
or conflicting motivations) develop over the course of a
text, interact with other characters, and advance the plot
or develop the theme.

Vertical Alignment
Previous Grades:
RL.1.3, RL.2.3, RL.3.3,
RL.4.3, RL.5.3. RL.6.3,
RL.7.3, RL.8.3

Clarification Statement
Students examine how characters’ multiple traits,
personalities, and conflicting motivations evolve
throughout the plot. Students also examine how
characters react to each other and how their actions
propel the story forward or contribute to the theme.

Future Grades:
RL.11-12.3

Vocabulary for Teacher Development
●

●

●
●
●
●

●

analyze – to critically examine the components
of a subject to understand its meaning and/or
nature as a whole
complex character – a character who undergoes
important changes as the plot unfolds and has a
variety of traits and sides to their personality
interact – to act in such a manner as to influence
another
motivation – the reasoning behind a character's
action
plot – the sequence of events in a story, play,
movie, etc
text – anything that students can read, write,
view, listen to, or explore, including books,
photographs, films, articles, music, art, and more
theme – the underlying meaning that a literary
text directly or indirectly explains, develops,
and/or explores

Students Who Demonstrate Understanding Can...
●
●
●

identify the motivations of a particular character and explain the extent to which the character is complex.
list ways a character changes and describe how the character interacts with and influences other characters.
explain how the character influences the plot or develops the theme.
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10.1
Grade

NMSS Domain

10

Reading: Literature (RL)
Standard

Students in Grade 10 will analyze and evaluate common
characteristics of significant works of literature from
various genres, including Hispanic and Native American
oral and written texts

Vertical Alignment
Previous Grades:
5.a, 6.a, 7.a, 8.a

Clarification Statement
Students can analyze and evaluate the common
characteristics of literary works across genres. This
includes Hispanic and Native American oral and written
texts.

Future Grades:
11-12.1

Vocabulary for Teacher Development
●
●

characteristic – a feature or quality belonging
typically to a person, place, or thing and serving
to identify it
genre – a specific type of composition
characterized by similarities in form, style, or
subject matter

Students Who Demonstrate Understanding Can...
●
●

analyze multiple texts and determine a common characteristic across these texts.
describe how a common characteristic serves multiple texts, both oral and written.
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10.2
Grade

NMSS Domain

10

Reading: Literature (RL)
Standard

Vertical Alignment

Students in Grade 10 will cite strong and thorough textual Previous Grades:
evidence to support analysis of British, world, and regional N/A
literatures, including various Hispanic and Native American
oral and written texts.
Clarification Statement
Students deliberately choose evidence that is detailed and
complete to best support their analyses of what the text
directly states (explicit) as well as what the text indirectly
states (implicit). They will do this for a variety of texts
written by authors around the world.

Future Grades:
11-12.2

Vocabulary for Teacher Development
●

strong and thorough textual evidence –
evidence that is judged to be powerful (i.e.,
having greater rhetorical value) when compared
to other information, facts, and data that could
be used for support (strong) and encompasses
each facet of a particular argument or set of
claims such that no area is left vulnerable to
simple counter-claims (thorough)

Students Who Demonstrate Understanding Can...
●
●
●

evaluate evidence on a strength scale from weakest to strongest.
assess the quality of several pieces of evidence.
write responses to a text-dependent question, using only pieces of evidence deemed strongest.
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RL.10.4
Anchor Standard: Craft and Structure
R.4: Interpret words and phrases as they are used in a text, including determining technical, connotative,
and figurative meanings, and analyze how specific word choices shape meaning or tone.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Craft and Structure

Standard
Determine the meaning of words and phrases as they are
used in the text, including figurative and connotative
meanings; analyze the cumulative impact of specific word
choices on meaning and tone (e.g., how the language
evokes a sense of time and place; how it sets a formal or
informal tone).

Vertical Alignment
Previous Grades:
RL.1.4, RL.2.4, RL.3.4,
RL.4.4, RL.5.4, RL.6.4,
RL.7.4, RL.8.4

Clarification Statement
Students examine the text to understand the meaning of
words or phrases, using the context to inform their
thinking. Students consider how particular words and
phrases are used to influence the overall meaning and
tone of the text, such as how they create a formal or
informal tone.

Future Grades:
RL.11-12.4

Vocabulary for Teacher Development
●

●

●

●

analyze – to critically examine the components
of a subject to understand its meaning and/or
nature as a whole
phrase(s) – a small group of words representing
a conceptual unit, containing either a subject or
a verb, but not both. Both a subject and a verb
would constitute a clause (e.g., “Running
through the forest, she breathed in the fresh,
crisp air.”)
text – anything that students can read, write,
view, listen to, or explore, including books,
photographs, films, articles, music, art, and more
tone – the attitude an author takes toward the
subject or topic of a text, generally revealed
through word choice, perspective, or point of
view

Students Who Demonstrate Understanding Can...
●
●
●

determine the meaning of a word using context clues found before and after keywords in the text.
explain how a word impacts the overall meaning and tone of a text.
rewrite a passage by changing key words and phrases to convey a different tone.
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RL.10.5
Anchor Standard: Craft and Structure
R.5: Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the
text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Craft and Structure

Standard
Analyze how an author's choices concerning how to
structure a text, order events within it (e.g., parallel plots),
and manipulate time (e.g., pacing, flashbacks) create such
effects as mystery, tension, or surprise.

Vertical Alignment
Previous Grades:
RL.1.5, RL.2.5, RL.3.5,
RL.4.5, RL.5.5, RL.6.5,
RL.7.5, RL.8.5

Clarification Statement
Students examine how an author deliberately organizes a
text, sequences events, and utilizes pacing, such as parallel
plots and flashbacks, to create a sense of mystery, tension,
surprise, etc. for the reader.

Future Grades:
RL.11-12.5

Vocabulary for Teacher Development
●

●
●

analyze – to critically examine the components
of a subject to understand its meaning and/or
nature as a whole
event – a thing that happens; an occurrence
text – anything that students can read, write,
view, listen to, or explore, including books,
photographs, films, articles, music, art, and more

Students Who Demonstrate Understanding Can...
●
●
●

discuss how an author organizes a text and order events.
create outlines of a text that reflect the overall structure, the order of events, and where time was
manipulated.
explain how structural choices create a specific experience for the reader.

New Mexico Instructional Scope
10th Grade Literature Guide

RL.10.6
Anchor Standard: Craft and Structure
R.6: Assess how point of view or purpose shapes the content and style of a text.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Craft and Structure

Standard
Analyze a particular point of view or cultural experience
reflected in a work of literature from outside the United
States, drawing on a wide reading of world literature.

Vertical Alignment
Previous Grades:
RL.1.6, RL.2.6, RL.3.6,
RL.4.6, RL.5.6, RL.6.6,
RL.7.6, RL.8.6

Clarification Statement
Students examine how an author or character from world
literature narrates the text from a particular perspective.
Students determine how an author’s or narrator’s culture,
and experiences influence their attitude toward an event,
character, idea, or concept within the text.

Future Grades:
RL.11-12.6

Vocabulary for Teacher Development
●

●

analyze – to critically examine the components
of a subject to understand its meaning and/or
nature as a whole
perspective – an attitude toward or outlook on
something

Students Who Demonstrate Understanding Can...
●
●

use graphic organizers (such as a cause/effect organizer) to determine how the author’s or character’s
perspective affects their attitude toward events, characters, ideas, or concepts within the text.
highlight areas in the text that reflect culture and areas where the author, narrator, or character thinks, says,
and does, and make connections between the two.
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RL.10.7
Anchor Standard: Integration of Knowledge and Ideas
R.7: Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Integration of Knowledge and Ideas

Standard
Analyze the representation of a subject or a key scene in
two different artistic mediums, including what is
emphasized or absent in each treatment (e.g., Auden's
"Musée des Beaux Arts" and Breughel's Landscape with
the Fall of Icarus).

Vertical Alignment
Previous Grades:
RL.1.7, RL.2.7, RL.3.7,
RL.4.7, RL.5.7, RL.6.7,
RL.7.7, RL.8.7

Clarification Statement
Students examine two literary texts in different formats
which address the same subject or key scene, such as
Auden’s “Musée des Beaux Arts” and Breughel’s
“Landscape with the Fall of Icarus.” Students compare the
two texts’ representations of the subject or key scenes,
noting their similarities and differences as well as the parts
that were accentuated or omitted to understand the
artist’s or author's purpose and bias.

Future Grades:
RL.11-12.7

Vocabulary for Teacher Development
●

●

analyze – to critically examine the components
of a subject to understand its meaning and/or
nature as a whole
artistic medium – the form(s) or material(s) an
artist or author uses to express their ideas (e.g.,
words, oil paint, etc.)

Students Who Demonstrate Understanding Can...
●
●
●

compare and contrast the treatment of a subject or scene in two different artistic mediums.
create side-by-side comparison charts to explain how Medium A and how Medium B address established
points of comparison.
discuss the mediums’ major similarities and differences with their class.
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RL.10.9
Anchor Standard: Integration of Knowledge and Ideas
R.9: Analyze how two or more texts address similar themes or topics in order to build knowledge or to
compare the approaches the authors take.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Integration of Knowledge and Ideas

Standard
Analyze how an author draws on and transforms source
material in a specific work (e.g., how Shakespeare treats a
theme or topic from Ovid or the Bible or how a later
author draws on a play by Shakespeare).

Vertical Alignment
Previous Grades:
RL.1.9, RL.2.9, RL.3.9,
RL.4.9, RL.5.9, RL.6.9,
RL.7.9, RL.8.9

Clarification Statement
Students examine how an author borrows or alters
content from an original text, such as how Shakespeare
treats a theme or topic from Ovid or how a later author
draws on a play by Shakespeare.

Future Grades:
RL.11-12.9

Vocabulary for Teacher Development
●

analyze – to critically examine the components
of a subject to understand its meaning and/or
nature as a whole

Students Who Demonstrate Understanding Can...
●
●
●

compare and contrast a modern character with a mythological character.
discuss how a theme/event/character from a myth has been modernized in a contemporary text.
compare the theme/event/character in a traditional story to the same in a modern work of fiction.
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RL.10.10
Anchor Standard: Range of Reading Level and Text Complexity
R.10: Read and comprehend complex literary and informational texts independently and proficiently.
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Range of Reading Level and Text Complexity

Standard
By the end of grade 10, read and comprehend
literature, including stories, dramas, and poems, at the
high end of the grades 9-10 text complexity band
independently and proficiently.

Vertical Alignment
Previous Grades:
RL.K.10, RL.1.10, RL.2.10

Clarification Statement
By the end of grade 10, students competently read and
understand literature within the 9-10 text complexity
band (Lexile: 1050-1335). They are able to read
independently for an extended time. Students make
connections to their background knowledge and
relevant experiences to engage with text.

Vocabulary for Teacher Development
●
●

●

●

Students Who Demonstrate Understanding Can...

Future Grades:
RL.4.10, RL.5.10

independently – on one’s own, without aid from
another (such as a teacher)
proficient/proficiently – competent, skilled, and/or
showing knowledge and aptitude in doing
something; the level at which one is able to
complete a particular skill, such as reading complex
texts, with success
text – anything that students can read, write, view,
listen to, or explore, including books, photographs,
films, articles, music, art, and more
text complexity band – stratification of the levels of
intricacy and/or difficulty of texts, corresponding to
associated grade levels (2-3, 4-5, 6-8, 9-10, 11-12)
determined by three factors: 1) qualitative
dimensions (levels of meaning, language complexity
as determined by the attentive reader), 2)
quantitative dimensions (word length and
frequency, sentence length, and cohesion), and 3)
reader and task considerations (factors related to a
specific reader such as motivation, background
knowledge, persistence; others associated with the
task itself such as the purpose or demands of the
task itself)
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●
●

write a list of predictions they have about the text, chapter, excerpt, etc. based on the text’s title, chapter
title, act/scene title, etc. and after independently reading, students confirm or disprove their predictions.
use a reading strategy or keep a purpose in mind to help monitor their comprehension during independent
reading.
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ASSESSMENT GUIDE
●

●
●

Constructed Response Assessment Task aligned to RL.10.4
○ Evidence of Text Complexity and Cultural and Linguistic Responsiveness
○ VABB Analysis with Example Questions and Exemplar Student Responses
○ Example MLSS Universal Supports
Constructed Response Assessment Task aligned to RL.10.7
Multiple Choice Assessment Items
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Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Craft and Structure

Sample Task #1 (Constructed Response)
After reading an excerpt from “Two Kinds” from The Joy Luck Club by Amy Tan, students must answer:
What is the story’s title “Two Kinds” representative of, and how are those “Two Kinds” reflected in the
text?
Exemplar Student Responses
A well supported argument would include some or all of the following ideas:
● A exploration of the two kinds of relationships that exist between a mother and daughter
● The difference in the two kinds of daughters: particular attention is given to “pleading child” and
“perfectly contented” (with specific evidence from the text to support each of those types)
● At the end of the text, the author’s realization that there may be some points when we must
assume both types of identity at different stages in life.
● An understanding that as we grow, we move from being one type of person to another, based on
life experiences. As a child, the narrator does not recognize or appreciate her mother’s sacrifices
and choices, but as she grows older comes to understand the importance of contentment with
RL.10.4
where you are in life.

●
●

DOK

Blooms

3

Analyzing

Possible Aligned Language Objectives

Possible Misconceptions

Students will analyze a particular point of
view in a work of literature from outside
the United States.
Analyze how complex characters develop
over the course of a text

●
●
●

Students may use the stereotype that exists
around Asian parents and the pressure that is
placed on their children.
Some students may incorrectly interpret the
narrator’s reflection as a negative memory of
her mother and their relationship.
Some students may miss that the text is a push
to celebrate heritage, even as the characters
become more Americanized.

New Mexico Instructional Scope
10th Grade Literature Guide

Evidence of Text Complexity and Cultural and Linguistic Responsiveness
Text Summary and evidence of Complexity:
● The Joy Luck Club describes the lives of four Asian women who fled China in the 1940s and their
four very Americanized daughters. The novel focuses on Jing-mei "June" Woo, a thirty-six-year-old
daughter, who, after her mother's death, takes her place at the meetings of a social group called
the Joy Luck Club. As its members play mah jong and feast on Chinese delicacies, the older women
spin stories about the past and lament the barriers that exist between their daughters and
themselves. Through their stories, Jing-mei comes to appreciate the richness of her heritage.
● Lexile: 930
● The Joy Luck Club novel was a Finalist, National Book Awards 1989 for Fiction.
Evidence of Cultural and Linguistic Responsiveness:
● Who is represented in the text used to assess this cluster of standards?
Three mothers and four daughters (one mother, Suyuan Woo, dies before the novel opens).
● How are those groups and individuals portrayed?
The three mothers (Asian) and four daughters (Asian-American) (one mother, Suyuan Woo, dies
before the novel opens) share stories about their lives in the form of short vignettes. Each part is
preceded by a parable relating to the themes within that section.
● Does the text provoke critical questions about cultural and linguistic diversity, especially within
marginalized communities?
RL.10.4
The protagonist is the Chinese culture and heritage, which struggles to survive and prosper in the
American culture. Each of the stories of the mothers and daughters clearly depicts this struggle.
The Chinese culture fights for survival throughout the novel. The Americanized daughters of the Joy
Luck Club resist their mothers and their histories without even fully understanding or knowing them.
They seek to be a part of the American culture and want to be independent and different from their
mothers. Most of them try to minimize their Chinese appearance and heritage.
● What supports are provided to teachers to identify blind spots?
The supports provided are minimal. A review of the ending of WWII and China when Chinese
immigrants were coming to America and seeking better lives and job opportunities. The Chinese
brought their language, culture, and customs to the U.S. Over time they became native speakers of
English and integrated into the mainstream of society and became a part of the population. As the
mothers and daughters interact within the novel, it is important to realize the perspectives of
immigrating from China to America.
● How is this text culturally/linguistically responsive?
This text is culturally responsive because the characters are of Asian descent who represent the losses
within the leaving of China and the daughters struggle with their Asian heritage and the American
ways in which they were born. The overall message relates to preserving one's heritage and culture
when one immigrates to a foreign country. Although all four of the mothers (Suyuan, Ying-ying, AnMei, and Lindo) have terrible experiences in China, they love their native land even after they come to
America.
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VABB Analysis

Validate

Affirm

The intentional and purposeful legitimization of the home
culture and language of the student.

The intentional and purposeful effort to reverse the negative
stereotypes, images, and representations of marginalized
cultures and languages promoted by corporate mainstream.

Question: How does your own upbringing compare Question: June's mother's life in China was hard
to June's (Jing-Mei)? Are your parents as strict as because she lost her family and home. Are the
June's parents? Do you resist rules like June does? mother's actions toward raising June acceptable?
Does June make good choices regarding her
behavior toward her mother?
ESR: Student answers will vary.

RL.10.4

My upbringing is different from June's because my
parents are open-minded to what activities I
participate in. My parents have rules, but they are
not as strict as June's parents because they do not
compare me to their past. I obey the rules which
my parents set because I do not want to face the
consequences.

Build

ESR: Student answers will vary.
June's mother experienced a bad tragedy in her
past while in China. She wants the best that
America, the land of opportunity, has to offer her
daughter. She pushes June to become a prodigy,
but June defies her potential and does the
opposite.

Bridge

Create the connections between the home culture/language
Create opportunities for situational appropriateness that
and the school culture/language through instruction for success provides the academic and social skills that students will need
in school and the broader social context.
to have success beyond school culture.

Question: How do we learn from June's decisions Question: How can you build relationships within
she has made in regard to her relationship with her your community to help the better understanding
mother at the end of the story?
of different cultures?
ESR: Student answers will vary.

ESR: Student answers will vary.

We learn that though June made some bad choices Some examples could include having a literacy
when dealing with her mother and in her life, in the night at the school and having different families
end the importance of family, heritage, and
from different cultures read a story pertaining to
understanding prevail.
their heritage and share stories.
The home economics class could facilitate sharing
different foods which are made from various family
traditions.
One Book One Community - This is where a novel is
chosen and read in each classroom. It is also
expanded throughout the community. Novels
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chosen each year support different types of
heritages to expose our children and community
members to differences amongst the people we
live with in our communities.
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Layer 1: Universal Supports

High-quality core instruction for all students

In New Mexico we believe that all students deserve access to high-quality grade-level texts to show proficiency with reading
and comprehension as outlined in the New Mexico standards. These universal supports provide core instruction that allow
students to comprehend complex texts by providing access points and opportunities for deep thinking.
1.

2.

Pre-teach Tier 2 Vocabulary Words
● Tier 2 Vocabulary are words that are more likely to appear in text than speech. Pre-teaching these words before diving into a
text allows students to better understand the text because their cognitive load can be focused more on comprehension. To
learn more, please visit Resource Guide on Vocabulary Instruction with Complex Texts
● Choose words that are not implicitly or explicitly defined within the text.
Annotate/Create Text-Dependent questions to push student thinking to think about themes and central ideas, knowledge of
vocabulary, or syntax and structure following the steps outlined in this resource guide. To learn more, please visit Resource Guide on
Text Dependent Questions with Complex Texts
● Crafting and using text dependent questions throughout a complex text allows the reader to chunk the text to better focus on
meaning. They also teach the reader how to think deeply about a text and use evidence from the text to support that
thinking.

Universal Supports

The details listed below apply to the specific text in the bottom-most box and are meant to offer examples of how universal supports can be
planned for lessons using an appropriately complex text.

Tier 2 Vocabulary to Preteach

Text Dependent Question

Word: prodigy

Question: What does regret mean?

Think Aloud: When exploring the word prodigy,
we think of a gifted or very talented young
person. An example of a prodigy is Mozart who
was an infant prodigy. Prodigy means a person
who is especially skilled at a task or especially
talented at a young age.

ESR: To regret something means to feel sad or disappointed. In
the reading, June makes reference to her mother not having any
regret with what she left in China.

Tier 2 Vocabulary:
“We didn't immediately pick the right kind of prodigy. At first my mother thought I could be a Chinese Shirley Temple.
We'd watch Shirley's old movies on TV as though they were training films. My mother would poke my arm and say, ‘Ni
kan.You watch.’ And I would see Shirley tapping her feet, or singing a sailor song, or pursing her lips into a very round
O while saying ‘Oh, my goodness…’
In fact, in the beginning I was just as excited as my mother, maybe even more so. I pictured this prodigy part of me as
many different images, and I tried each one on for size. I was a dainty ballerina girl standing by the curtain, waiting to
hear the music that would send me floating on my tiptoes. I was like the Christ child lifted out of the straw manger,
crying with holy indignity. I was Cinderella stepping from her pumpkin carriage with sparkly cartoon music filling the
air. In all of my imaginings I was filled with a sense that I would soon become perfect: My mother and father would
adore me. I would be beyond reproach. I would never feel the need to sulk, or to clamor for anything. But sometimes
the prodigy in me became impatient. ‘If you don't hurry up and get me out of here, I'm disappearing for good,’ it
warned. ‘And then you'll always be nothing.’”
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The Joy Luck Club by Amy Tan
Link to Full Text
Text Dependent Question:
“America was where all of my mother's hopes lay. She had come here in 1949 after losing everything in China; her
mother and father, her family home, her first husband, and two daughters, twin baby girls. But she never looked back
with regret. There were so many ways for things to get better.”
The Joy Luck Club by Amy Tan
Link to Full Text
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Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Craft and Structure

Sample Task #2 (Constructed Response)
After reading an excerpt from Julius Caesar by William Shakespeare and then watching a short video of
part of the scene students must answer:
Exemplar Student Responses
What aspect of the scene is more apparent in the video than in the written excerpt? A sample strong
student response:
● The depth of Antony’s anguish as he delivers his speech.
● Antony’s facial expressions and body movements convey anguish that is less apparent in the text.

RL.10.7

●

DOK

Blooms

Level 3

Analyzing

Possible Aligned Language Objectives

Possible Misconceptions

Students will analyze the representation
of a subject or a key scene in two
different artistic mediums, including
what is emphasized or absent in each
treatment.

●

●

Students may choose Antony’s influence on
the crowd which is apparent in the video, but
the crowd’s beliefs and behaviors are also
clearly evident in the text.
Students may select how Caesar was killed and
who was responsible, but this is conveyed
through the dialogue rather than through
actions in the video.
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Multiple Choice Assessment Items
Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Key Ideas and Details

As described by the narrator, the grandfather is most remarkable for his
A. constant generosity and cheerful manner.
B. extreme frugality and unfeeling pragmatism.
C. narrow-minded prejudices and foolish stubbornness.
D. strong convictions and intense personality.

RL.10.2

Text Reference: Gilead by Marilynne Robinson from the PSAT/NMSQT and PSAT 10 Question Bank
What choice best describes the narrator's attitude toward Nan?
A. Admiration and curiosity
B. Indulgence and pity
C. Deference and gratitude
D. Jealousy and resentment
Text Reference: “Kindness” by Yiyun Li from the PSAT/NMSQT and PSAT 10 Question Bank
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Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Craft and Structure

The third paragraph (line 11-15) illustrates which contrast?
A. The natural landscape and human-made objects
B. The comforts of home and the thrill of travel
C. Quiet and commotion
D. Past and present
Text Reference: Let the Great World Spin by Colum McCann from the PSAT/NMSQT and PSAT 10 Question

RL.10.5 Bank

Alternative question stems with the right text:
The purpose of the flashback in this passage is...
The author creates suspense by...
In the passage, Katie primarily presents herself as someone who is
A. shy, because is at a loss for words when Kalia's brothers speak to her.
B. perceptive, because she is aware of the tension among Kalia
C. critical, because she is quick to make judgements based on the appearance of Kalia's home.
D. troublesome, because she disturbs Lalia's brothers when she plays the piano.

RL.10.6 Text Reference: “Broken Chords” by Yia Lee from the PSAT/NMSQT and PSAT 10 Question Bank
Alternative question stems with a clear text from outside the US:
Character X's experience is different from their peers because...
What misunderstandings might someone outside this culture have about Character X?
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Grade

CCSS Domain

CCSS Strand

10

Reading: Literature (RL)

Integration of Knowledge and Ideas

Anne Sexton's poem, "the Starry Night," about Vincent Van Gogh's painting of the same name, makes the
following contrast between the earth and the sky:
A. The sky is full of life and the town is not.
B. The sky has rounded shapes and the earth has angles.
C. The earth is full of life and the sky is not.
D. The sky is peaceful, whereas the town is turbulent.

RL.10.9

Which of the following is NOT a transformation that Anne Sexton makes of the painting?
A. The tree is a drowned woman.
B. The moon pushes children from its eye.
C. There are 11 stars.
D. The night is a dragon.
Text References:
Anne Sexton's "The Starry Night"
Van Gogh's "Starry Night"
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