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Key

Anchor

Standard

Anchor standards, as identified by the New Mexico Social Studies Standards, are denoted with an

anchor icon. Anchor standards are broader concepts that provide continuity across the grade levels,

but which are more specifically defined in the standard statement at each level. The anchor

standards are not themselves designed to be assessed but to provide an organizing feature across all

grade levels. Anchor standards will be color-coded to represent their strand: (1) civics and

government, (2) economics, (3) geography, (4) history, (5) ethnic, cultural, and identity studies, and

(6) inquiry.

Civics and Government

Economics

Geography

History

Ethnic, Cultural and Identity

Inquiry

Priority

Standard

Priority standards, as identified by practicing educators and NMPED, are highlighted in red within

the document. Priority standards are the most critical prerequisite skills and knowledge a student

needs. This does not mean that these are only standards required to be taught, just these are the

standards that will allow for the acceleration the students of New Mexico need during this time.  All

standards should be covered during the school year, priority standards identify for teachers where

to prioritize while still covering all standards throughout the year.
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5th Grade Development and Establishment of U.S. Government

Compelling Question Inquiry Alignment

How do the values stated in America’s founding documents
still apply today?

5.4. Identify evidence that draws information from 
multiple perspectives and sources in response to a 
compelling question. 

5.6. Identify challenges and opportunities when taking 
action to address problems or issues, including 
predicting possible outcomes. 

Standards at a Glance
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Anchor Standard:
Civics 1. Civic and Political Institutions

Grade
Performance Standard(s)

5 5.8. Identify and explain the structure and function of the three branches of government and how they
form the basis for our constitutional and federal republic.

Sample Concept/Content Supporting Questions

● Executive, Legislative, Judicial branch
structure, function, and citizen
involvement.

● Powers of the federal government and
those reserved for the states.

● How checks and balances work and why
they are needed.

● The role that democratic values play in the
structure of government and the creation
of a federal republic (consensus, citizen
participation, transparency, multi-party
systems, etc.).

● What are the different branches of
government, and what are each of their
major responsibilities?

● What is the purpose of the checks and
balances?

● How does our particular form of government
support freedom and equality?

Vertical Alignment

Previous Grades:

2.8. Understand the purposes and structures of
government (tribal, local, state, national
government).

Future Grades:

6.32. Compare and contrast classical forms of
government and political structure to our current
United States government and political structure.
7.38. Compare and contrast global and historical
government systems to the U.S. federal system.
8.60. Identify and describe the structure and function
of the three branches of government, as laid out in
the U.S. Constitution.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Identify the three branches of
government.

● Explain the responsibilities of each branch
of government.

● Distinguish between federal powers and
those powers reserved for states.

Federal republic - a constitutional government in
which the powers of the central government are
limited by law to create individual divisions (states
or provinces) with certain degrees of self-governing
powers.
Checks and balances - principle of government
under which separate branches are empowered to
prevent actions by other branches and are induced
to share power.
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Anchor Standard:
Civics 2. Processes, Rules, and Laws

Grade
Performance Standard(s)

5 5.9. Analyze how different individuals and groups influenced the creation and interpretation of the
founding documents.

Sample Concept/Content Supporting Questions

● Founding documents: Declaration of
Independence, Constitution, Bill of
Rights.

● Influencing people: George Washington,
John Adams, James Madison, Thomas
Jefferson, Alexander Hamilton, Benjamin
Franklin.

● Influencing documents: Magna Carta,
British Bill of Rights, Articles of
Confederation, Mayflower Compact.

● Influencing philosophies/philosophers:
Paine, Rousseau, Locke, Voltaire,
Montesquieu.

● Influencing institutions: Haudenosaunee
(Iroquois Confederacy), Roman Republic,
House of Burgesses.

● What were the founding documents?

● Who were the individuals and groups that
impacted the creation of the founding
documents?

● Who did the phrase “We the People of the
United States” refer to when it was written
in 1787?

● Compare and contrast the Declaration of
Independence and the Constitution of the
United States.  What were their purposes?

Vertical Alignment

Previous Grades:

2.9. Assess how the contributions of diverse
individuals’ have helped develop our national
identity.
2.11. Examine and understand the various
qualities of leadership.

Future Grades:

8.56. Evaluate how individuals and groups addressed
specific problems at various levels to form a new
republic.
8.62. Describe the influence of diverse ideologies on
politics, society, and culture in early U.S. history.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Compare and contrast different
individuals involved in the creation of the
founding document.

● Create a tree map to distinguish between
the individuals and influences on the
founding documents.

● Summarize how one or more individuals
influenced the creation of one of the
founding documents.

Founding documents - documents considered
instrumental to the founding and philosophy of the
United States (Declaration of Independence,
Constitution, Bill of Rights).
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Anchor Standard:
Civics 3. Civic Dispositions and Democratic Principles

Grade
Performance Standard(s)

5 5.10. Explain how the principles of the founding documents and the principle of liberty became unifying
ideas of American democracy.

Sample Concept/Content Supporting Questions

● Principles of Declaration:
○ “All men are created equal”
○ “Inalienable rights”
○ “Government deriving their just

powers from the consent of the
governed”

○ “Right of the people to alter or to
abolish it”

● Ideas of American Democracy:
○ Challenge an unjust government
○ Life, liberty, pursuit of happiness
○ No kings
○ Popular sovereignty

● Advancement of rights of groups:
○ Women’s right to vote
○ Enslaved people gaining freedom
○ Americans with Disabilities Act
○ Title IX

● Impact of constitution on lives today:
○ Freedoms of religion, speech,

press, assembly, petition, fair and
speedy trial

● The Six Big Ideas of the Constitution:
○ Limited government

○ Republicanism

○ Checks and balances

○ Federalism

○ Separation of powers

○ Popular sovereignty

● What are the basic principles of a
democratic government?

● What is the role of a citizen in a democratic
government?

● What is liberty?

● What are the big ideas of our Constitution?
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Vertical Alignment

Previous Grades:

2.10. Examine and compare the American
democratic principles to neighboring countries.
3.9. Explain how to be a responsible and active
citizen in a democracy.
4.8. Explain how democratic principles guide local,
state, and sovereign governments.

Future Grades:

6.33. Identify rights and responsibilities of citizens
and noncitizens in civic participation within the
governmental systems such as monarchy, democracy,
republic, and oligarchy.
8.59. Cite specific examples of precedents established
in the Early Republic that impact American lives
today.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Identify the basic principles of a
democratic government.

● Explain the meaning of liberty.
● Describe similarities and differences in

how American founding principles are
seen now versus then.

Popular sovereignty - the citizens are collectively
the sovereign of the state and hold the ultimate
authority over public officials and their policies.
Republicanism - a political ideology centered on
citizenship in a state organized as a republic.
Limited government - a form of government with
roles and powers given, and limited by law, usually
in a written constitution.
Federalism - power is shared between two sets of
governmental institutions, those of the states and
those of the central or federal authorities, as
stipulated by the Constitution.
Liberty - includes the freedom to believe what you
want, to choose who you associate with, to have
your own ideas and opinions, to express your ideas
in public, and to have any lawful job or business.
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Anchor Standard:
Civics 4. Roles and Responsibilities of a Civic Life

Grade
Performance Standard(s)

5 5.11. Evaluate how the Bill of Rights shaped the rights of United States citizens.

Sample Concept/Content Supporting Questions

● What the Bill of Rights is and who wrote it.
● Development of the Bill of Rights and its

connection to Rousseau and the idea of
social contract.

● Examples of groups/events:
○ The American Revolution
○ Pueblo Revolt
○ slavery and Civil War
○ Women’s rights
○ Japanese Americans during WWII
○ Civil Rights movement
○ Americans with Disabilities

● What is the Bill of Rights? What does it
consist of?

● How does the Bill of Rights limit the power
of government?

● How does the Bill of Rights protect freedom?

● How do citizens protect their own rights by
actively protecting the rights of others?

● How has the Bill of Rights changed over
time?

Vertical Alignment

Previous Grades:

2.7. Evaluate how American society has changed
through rules and laws.
3.9. Explain how to be a responsible and active
citizen in a democracy.

Future Grades:

6.33. Identify rights and responsibilities of citizens
and noncitizens in civic participation within the
governmental systems such as monarchy, democracy,
republic, and oligarchy.
8.57. Identify and apply the function of the first 10
Amendments (the Bill of Rights).

Students Who Demonstrate Understanding Can… Vocabulary for Teacher Development

● Identify fundamental liberties protected
by the Bill of Rights.

● Identify the reasons for the inclusion of
the Bill of Rights in the Constitution.

● Interpret the meaning of the Bill of Rights
and how it applies to the past as well as
their life today.

Social contract - philosophy by Jean-Jacques
Rousseau which argues that, in the agreement
between the ruled and their rulers, the government
gets its right to exist by “the consent of the
governed”.
Liberty - includes the freedom to believe what you
want, to choose who you associate with, to have
your own ideas and opinions, to express your ideas
in public, and to have any lawful job or business.
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ASSESSMENT AND SAMPLE TASK  GUIDE
The resources provided in this Assessment and Sample Task Guide are meant to provide examples of formative

assessments within instruction. They are not compiled for a quiz, test, or summative assessment outside of

instruction.

Civics 1. Civic and Political Institutions

● 5.8. Identify and explain the structure and function of the three branches of government
and how they form the basis for our constitutional and federal republic.

History 15. Historical Change, Continuity, Context, and Reconciliation

● 5.13. Examine history from the perspectives of the participants using a variety of narratives.

History 18. Critical Consciousness and Perspectives

● 5.29. Identify how the beliefs, experiences, perspectives, and values contribute to forming
points of view about civic issues.

Inquiry 25. Develop Claims
● 5.4. Identify evidence that draws information from multiple perspectives and sources in
response to a  compelling question.

Inquiry 27. Take Informed Action
● 5.6. Identify challenges and opportunities when taking action to address problems or issues,
including predicting possible outcomes.

The instructional task help students explore and develop claims around the content of theme 1:

● What are the different branches of government, and what are each of their major
responsibilities?

Sample Task #1

In this instructional task students will explore the power and limitations on the executive branch of
government while developing their voice as an active citizen. Students will reflect on their responsibilities
to raise issues of concern with those in power and compose a persuasive letter to the president with
suggestions to address their concern.

1. Discuss with students the responsibility the president has to communicate with citizens about what
he or she is doing as the nation’s leader and the responsibility citizens have to make our thoughts
known to our leaders.

2. Discuss why someone would write a letter to the President.  Review what powers the president has,
and does not have, in connection with helping citizens.

3. Share letters written by other children in the past and discuss why they may have written their
letters and what the president could do to help.
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○ Letter to President Obama
○ Letter to President Truman about segregation
○ Letter to Mrs. Roosevelt during the Great Depression

4. Students brainstorm and/or research issues or topics they feel strongly about and powers the
president has that could make a difference with the issue. Potential topics include:

○ Current events
○ Unemployment
○ Education
○ Medical care
○ Protecting the environment

5. Students write a letter to the president that:
○ Expresses their opinions on topics about which they feel strongly about, or have a concern

about.
○ Refers to a role or responsibility that the president has that he/she could invoke to help, or

aid, the topic.
6. Once students are finished, the letters can be sent via email, or children can address envelopes and

send their letters to the White House through the mail.
○ The White House

1600 Pennsylvania Avenue, N.W.
Washington, DC 20500

Adapted from: Edsitement

https://catalog.archives.gov/id/236748563
https://catalog.archives.gov/id/7542724
https://www.digitalhistory.uh.edu/active_learning/explorations/children_depression/17yearold_2.cfm
https://edsitement.neh.gov/lesson-plans/presidents-roles-and-responsibilities-communicating-president
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Exemplar Student Response

DOK Blooms

Level 3 Create

Cross-Curricular Connections

Writing
CCSS.ELA-LITERACY.W.5.4

Produce clear and coherent writing in which the development and organization are appropriate to task,
purpose, and audience.

CCSS.ELA-LITERACY.W.5.5
With guidance and support from peers and adults, develop and strengthen writing as needed by planning,

revising, editing, rewriting, or trying a new approach.

Culturally and Linguistically Responsive Teaching and Learning

http://www.corestandards.org/ELA-Literacy/W/5/4/
http://www.corestandards.org/ELA-Literacy/W/5/5/
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Who is represented in the text?
Expressing personal opinions allows students to focus on material that is centered around their own
cultures and personal beliefs.  Additionally, letter examples included in this lesson come from a variety of
locations across the United States.

How are those groups and individuals portrayed?
Students are writing opinion letters, therefore they are choosing what to include and what to express.
They are encouraged to share information about their culture and choose topics that represent their
beliefs.

Example letters provide unique glimpses into the lives of children at different times in our nation’s history
including the Great Depression, Civil Rights and more recent times.

Does the text provoke critical questions about cultural and linguistic diversity, especially within
marginalized communities?
Example letters provide views into the lives of children facing the Civil Rights Movement and Great
Depression.  Students are using their language to describe personal situations.

What supports are provided to teachers to identify blind spots?
When presenting the letters and materials, be conscious of the different cultural and socio-economic
backgrounds of students.  Some letters included in this lesson are from very different socio-economic
areas of society.  Be aware, and inclusive as you teach the material.  Student letters express personal
beliefs. Use caution and avoid bias when discussing student beliefs and statements.

How is this text culturally/linguistically responsive?
Example letters provide views into the lives of children facing the Civil Rights Movement and Great
Depression.  Additionally, this activity allows students to express their personal views on issues.

VABB Analysis

Validate

The intentional and purposeful legitimization of
the home culture and language of the student.

Affirm

The intentional and purposeful effort to reverse
the negative stereotypes, images, and

representations of marginalized cultures and
languages promoted by the corporate

mainstream.

What do you think the president needs to know
about you?

ESR: Student responses will vary based on
personal background and beliefs. Possible
responses could include a student's age, heritage,
interests, or what they believe is important
(personal beliefs about a topic).

What could you tell the president about how
your life connects to the cause you are writing
about?

ESR: Student response will vary based on
topics. Students should include personal
stories or experiences that connect to their
topic.



New Mexico Instructional Scope
Social Studies Guide

Build

Create the connections between the home
culture/language and the school

culture/language through instruction for success
in school and the broader social context.

Bridge

Create opportunities for situational
appropriateness that provides the academic

and social skills that students will need to have
success beyond school culture.

How can you use issues important to you to be a
good citizen?

ESR: I can help other people become aware of
why these issues are important. I can help them
learn more and know how to help. I can also
make sure our leaders know these are important
issues they should try to solve.

What ways can you persuade someone your
cause is important?

ESR: Student answers will vary based on
student topics.  Possible phrases might include:

● I am certain …
● What needs to happen …
● It is important …
● Some facts about the issue are …

Suggested Student Discourse

Question Method

What does it mean to be a good citizen in your
community?

Type: Debate
Strategy: Four Corners Debate

A debate structure that requires students to show
their position on a specific statement (strongly
agree, agree, disagree, strongly disagree) by
standing in a particular corner of the room. This
activity elicits the participation of all students by
requiring everyone to take a position. This debate
strategy can be used as a warm-up activity by asking
students to respond to a statement about a topic
they will be studying, an effective follow-up activity
by asking students to apply what they have learned
when framing their arguments, or as a pre-writing
activity to elicit arguments and evidence prior to
essay writing.

Multi-Layered System of Supports/Suggested Instructional Strategies

In New Mexico we believe that all students deserve access to high-quality grade-level tasks that
incorporate historical documents and critical thinking. These universal supports allow all students to
analyze primary and secondary sources, develop claims, and evaluate reasoning:

1.) Identify vocabulary words to pre-teach:
● Vocabulary are words that are more likely to appear in text than speech.
● Choose words that are not implicitly or explicitly defined within the text.

2.) Create text-based questions to push students to think about historical events in the context, build
content knowledge, develop knowledge of vocabulary, or syntax and structure.

https://www.educationworld.com/a_lesson/03/lp304-04.shtml
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Instructional Supports

Vocabulary/Text-Based Questioning: Strategies:

Vocabulary to pre-teach: spunk, Zika virus,
cardiovascular surgeon, life insurance,
tuberculosis, relief, priorities

Text-Based Questioning:
● Why do children write to the president?
● What facts can you find to support your

opinion?
● What kind of key details can you find to

support your topic sentence?

Universal Supports:
● Provide mentor texts (letter samples) to

support students in developing formatting
and responses.

● Graphic organizer for note taking.
● Use the writing process: pre-writing,

drafting, revising, editing, and publishing.

Targeted Supports:
● Provide sentence stems to help students

construct a framework for their response.
● Digital letter writing template or printed

letter writing template with stems and
paragraph starters.

● Provide example definitions, linking words
or synonyms for vocabulary.
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5th Grade Inequity and Justice in the United States

Compelling Question Inquiry Alignment

How have different groups of people responded to injustice
and inequity throughout history?

5.3. With support, identify primary and secondary
sources and determine their credibility.

5.4. Identify evidence that draws information from
multiple perspectives and sources in response to a
compelling question.

Standards at a Glance
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Anchor Standard:
History 19. Power Dynamics, Leadership and Agency

Grade
Performance Standard(s)

5 5.12. Explore inequity throughout the history of the United States and its connections to conflict that
arises today.

Sample Concept/Content Supporting Questions

● Slavery as an institution elimated basic
human rights and freedoms and allowed
for the control of specific populations of
people.

● Consequences of slavery continue more
than a century after the abolition of
slavery.

● Examples of times inequity and response
movements could include:

○ Westward Expansion and Manifest
Destiny

○ Women's Suffrage
○ Immigration and migrant workers
○ Civil Rights Movement
○ Japanese incarceration camps
○ Stone Wall

● Government responses could include:
○ Amendments to the Constitution
○ Supreme Court rulings
○ Child labor laws
○ IDEA

● Modern movements for equity and their
connection to past movements.

● How did the transatlantic slave trade impact
the growth and development of North
America?

● Are the effects of slavery still felt today?
Where and how can you see them?

● Who were influential leaders within
inequality movements (women’s suffrage,
civil rights, etc)?

● How have Supreme Court cases impacted
the movements for equity?

Vertical Alignment

Previous Grades:

4.10. Investigate how different groups have
influenced the ways that state issues are viewed
and resolved.
4.24. Explain why various individuals and groups
during the same historical period differed in their
perspectives towards significant historical events.

Future Grades:

6.19. Identify how differences and similarities
between diverse groups impact perspectives.
8.96. Investigate how identity groups and society
address systemic inequity through individual actions,
individual champions, social movements, and local
community, national, and global advocacy.
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Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Identify specific instances of inequity in
United States history.

● Name and provide details on influential
events and leaders involved in inequity
movements.

● Examine inequity throughout American
history to make connections to inequity
still experienced today.

Inequity - lack of fairness or justice.
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Anchor Standard:
History 15. Historical Change, Continuity, Context, and Reconciliation

Grade
Performance Standard(s)

5 5.13. Examine history from the perspectives of the participants using a variety of narratives.

Sample Concept/Content Supporting Questions

● A variety of historical fiction texts, from
different perspectives, that accurately
portray historical people, places, events,
and ideologies of the time.

● Primary source documents (diaries,
letters, speeches, autobiographies).

● Examples could include:
○ Colonial life: getting taxed by the

British, enslaved voices,
Indigenous perspectives.

○ Westward expansion: Pioneers,
Gold Rush participants,
Indigenous voices, enslaved
individuals.

○ The Civil War/Reconstruction
perspectives: former slaves,
Northern radicals, southern
planters & farmers.

○ Economic movements: factory
workers, child labor, educational
opportunties for children, urban v.
rural.

○ The meaning of liberty from
multiple perspectives: Martin
Luther King, Jr., immigrants,
Indegienous Peoples.

● Whose story is it?

● How do the decisions/actions/consequences
vary depending on the perspective of the
person involved? How do our experiences
affect how we see our past?

● How do collected recollections of the past
differ from the recollection of one
individual?

● How do historical perspectives affect the
way we see people and events?

Vertical Alignment

Previous Grades:

4.24. Explain why various individuals and groups
during the same historical period differed in their
perspectives towards significant historical events.

Future Grades:

6.19. Identify how differences and similarities
between diverse groups impact perspectives.
7.4. Evaluate primary and secondary sources for fact,
opinion, author’s bias, perspective of the creator, and
relevance to the topic.
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Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Compare and contrast the same event or
text told from different perspectives.

● Explain why the same story might be told
differently.

Historical thinking - a set of critical literacy skills for
evaluating and analyzing primary and secondary
source documents to construct a meaningful
account of the past.
Historical context - the political, social, cultural, and
economic setting for a particular idea or event. In
order to better understand something in history, we
must look at its context--those things which
surround it in time and place and which give it its
meaning.
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Anchor Standard:
History 17. Historical Thinking

Grade
Performance Standard(s)

5 5.14. Analyze the causes of the American Revolution and the effects individuals and groups had on the
conflict.

Sample Concept/Content Supporting Questions

● Major events that started the actual
conflict between the British and the
colonies

○ The Stamp Act
○ Proclamation of 1763
○ Boston Massacre
○ Boston Tea Party and Intolerable

Acts
● Possible groups:

○ Sons and Daughters of Liberty
○ Patriots
○ Loyalists

● Historical Perspectives:
○ Founding Fathers
○ Paul Revere
○ Phillis Wheatley

● What can we learn from history and the
differing perspectives of groups of people?

● What are the events that lead to the conflict
between the British and colonists?

● What were the different perspectives and
interests leading up to the American
Revolution?

● What really transpired on the night of March
5, 1770?

Vertical Alignment

Previous Grades:

2.9. Assess how the contributions of diverse
individuals’ have helped develop our national
identity.
2.12. Describe events in North America that
illustrate how people from diverse cultural groups
aimed to work through conflicts to solve a
problem.

Future Grades:

8.47. Assess the responses of various groups to
British policies in the Thirteen Colonies.
8.50. Identify Native American alliances during
and after the American Revolutionary War.
8.51. Compare and contrast the efforts of the
American and British governments to gain the
services of African Americans with recruitment of
Indigenous Peoples.
8.52. Compare and contrast the causes,
demographics, and results of the American
Revolution.
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Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Name and provide details about  events,
leaders, and important groups during the
American Revolution.

● Identify how specific instances of
inequality led to the American Revolution.

● Identify the cause and effect relationship
between events, leaders and important
groups and their impact on conflict in the
United States.

Perspective/Perception/Point of view - the vantage
points from which one relates the events or makes
an argument.
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Anchor Standard:
History 17. Historical Thinking

Grade
Performance Standard(s)

5 5.15. Analyze the cause of the Civil War and the effects individuals and groups had on the conflict.

Sample Concept/Content Supporting Questions

● Differences between the North, South and
Western parts of the United States. (e.g.
the South relied heavily on enslaved
people's work and the North had mostly
factories and immigrants).

● Southern secession from the Union.
● Push for abolition.
● The Civil War was caused by a variety of

events that compounded over time
Examples may include:

○ The Fugitive Slave Act
○ Uncle Tom's Cabin
○ Missouri Compromise
○ Dred Scott case
○ Kansas-Nebraska Act
○ John Brown raid on Harper's Ferry
○ Abraham Lincoln being elected

President
○ Emancipation Proclamation

● Impacts of the Civil War (Juneteenth,
13th-15th Amendments)

● Historical Perspectives:
○ Abraham Lincoln
○ Harriet Tubman
○ Clara Barton
○ Frederick Douglass
○ Spy Girls: Rose Greenhow
○ Massachusetts 54th

● How do perceptions of injustice and biased
views fuel conflict?

● What can we learn from history and the
differing perspectives of groups of people?

● What are the events that led to the Civil
War?

● How did the Civil War affect the nation and
the diverse groups of people in the U.S. at
the time?

Vertical Alignment

Previous Grades:

2.9. Assess how the contributions of diverse
individuals’ have helped develop our national
identity.
2.12. Describe events in North America that
illustrate how people from diverse cultural groups
aimed to work through conflicts to solve a
problem.

Future Grades:

8.76. Identify and explain the economic differences
between the North and the South.
8.77. Demonstrate how conflicts over slavery led the
North and South to war.
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Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Name and provide details about events,
leaders, and important groups during the
Civil War.

● Identify how specific instances of inequity
led to the Civil War.

● Identify the cause and effect relationship
between events, leaders and important
groups and their impact on conflict in the
United States.

Inequity - lack of fairness or justice.
Perspective/Perception/Point of view - the vantage
points from which one relates the events or makes
an argument.
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Anchor Standard:
History 16. Cause and Consequence

Grade
Performance Standard(s)

5 5.16. Create and use a chronological sequence of events and timelines to organize and analyze
cause-and-effect relationships.

5.17. Use primary and secondary sources to acquire historical information.

Sample Concept/Content Supporting Questions

● Key groupings of different historical and
current events in chronological order.
Possible examples:

○ American Revolution
○ Civil War
○ Women’s suffrage
○ Civil Rights Movement.

● Possible primary sources:
○ Artifacts
○ Diaries/journals
○ Newspapers (eye-witness stories)
○ Oral histories
○ interviews

● Possible secondary sources:
○ Podcasts
○ TED talks
○ Biographies
○ Newspapers (non-eyewitness)
○ Visual material

● How does sequencing events help you
analyze cause and effect relationships?

● What was the effect of each event?

● What makes something a reliable source?

● What might be some unreliable sources?

● What is a primary source?

● What is a secondary source?

Vertical Alignment

Previous Grades:

3.3 With support, determine the credibility of
sources.
4.10 Investigate how different groups have
influenced the ways that state issues are viewed
and resolved.
4.13 Create a timeline that depicts events and the
changes in New Mexico during a selected period of
time.

Future Grades:

6.1 Identify where and how to locate sources to
answer a research question.
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Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Create a chronological timeline that
outlines the cause and effect relationship
of the events leading to the American
Revolution and/or the Civil War.

● Conduct research using primary and
secondary sources to acquire historical
information.

Primary source - first hand account of an event.
Secondary source - an analysis of an event from
someone not a part of the event.
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Anchor Standard:
History 18. Critical Consciousness and Perspectives

Grade
Performance Standard(s)

5 5.18. Explain the connections among historical contexts and people’s perspectives during major
historical events in the United States.

Sample Concept/Content Supporting Questions

● Viewpoints during major historical events.
○ Loyalists and colonists
○ Idigienous populations and

explorers
○ Confederates and union

● How historical context impacts the
perspectives of the time.

○ Sojourner Truth vs. Frederick
Douglas vs. Elisabeth Cady Station

○ Comparing historic new articles to
today

● Determining the historical context of
perspectives.

○ When was a source created?
○ Who created it?
○ What do we know about their

background?
○ Why did they create the source?
○ Are there clues about the source's

use or intention?

● How are the viewpoints of opposing groups
(loyalists/colonists, confederates/union, etc.)
similar and different?

● How were the viewpoints of Indiginous
populations taken into consideration during
this event?

● How can you determine the context behind
a source?

Vertical Alignment

Previous Grades:

4.24. Explain why various individuals and groups
during the same historical period differed in their
perspectives towards significant historical events.

Future Grades:

6.52. Explain how the perspectives and encounters
between Christians, Muslims, and Jews impacted
individuals and society.

Students Who Demonstrate Understanding
Can…

Vocabulary for Teacher Development

● Compare and contrast differing viewpoints
of a historical event.

● Determine the context behind a primary
source.

Historical context - the political, social, cultural, and
economic setting for a particular idea or event. In
order to better understand something in history, we
must look at its context--those things which
surround it in time and place and which give it its
meaning.
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ASSESSMENT AND SAMPLE TASK  GUIDE
The resources provided in this Assessment and Sample Task Guide are meant to provide examples of formative

assessments within instruction. They are not compiled for a quiz, test, or summative assessment outside of

instruction.

History 17. Historical Thinking

● 5.14. Analyze the causes of the American Revolution and the effects individuals and groups
had on the conflict.

Inquiry 24. Gather and Evaluate Sources

● 5.3. With support, identify primary and secondary sources and determine their credibility.

Inquiry 25. Develop Claims

● 5.4. Identify evidence that draws information from multiple perspectives and sources in
response to a compelling question.

The instructional task help students explore and develop claims around the content of theme 2:
● What really transpired on the night of March 5 , 1770?
● How are beliefs influenced?

Sample Task #2

In this instructional task students will examine and analyze several artistic depictions of the Boston
Massacre to better understand the viewpoints of the parties involved.

1. Divide the class into groups of three. Provide one of the three different images to each group.

○ "The Boston Massacre"

○ Boston Massacre

○ The "Boston Massacre"

2. Each group member should open the student activity and focus their analysis on their depictions
of the Boston Massacre from the mid-1800s, answering the questions:

○ Use the image to summarize what you think happened during the Boston Massacre.
○ Based on the image, which group seems to be the aggressor (person starting or

provoking the attack)?
○ Do you think the image depicts the viewpoint of the colonists involved or that of the

British soldiers? Explain your opinion.
3. After analyzing their individual images, students should discuss their image with another group,

sharing what they think happened based on the perspective of their document. Then, as a group,
they should compare the images:

○ Do the documents portray the same story of the Boston Massacre? Why or why not?
○ What are the similarities and differences between the documents?

4. Then, present the final image  in the series – a contemporaneous depiction, Paul Revere's
engraving The Bloody Massacre, from March 1770 (see link below).

https://docsteach.org/documents/document/the-boston-massacre-chappel
https://docsteach.org/documents/document/boston-massacre-chromolithograph
https://docsteach.org/documents/document/the-boston-massacre
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○ Paul Revere’s Depiction:The Bloody Massacre Perpetrated in King Street, Boston on
March 5th 1770 by a Party of the 29th Reg

5. Explain to students that The Bloody Massacre was the one of the only depictions of the massacre
that most colonists saw outside of Boston. It was distributed widely through newspapers, the
main source of information at the time.

6. Ask students to compare and contrast the first three images to the fourth image, Paul Revere's
contemporaneous The Bloody Massacre from March 1770:

○ Does Paul Revere's portrayal of the event seem to show a bias? Why or why not?
○ How do you think colonists have reacted to this image? Why?
○ Do you think that Paul Revere's depiction of the Boston Massacre qualifies as

propaganda? Why or why not?
7. Resources

○ Analyze Artwork Worksheets:
■ Analyze Artwork Process
■ Analyze Artwork

○ The following task  in its entirety can be found at:
■ Comparing Depictions of the Boston Massacre | DocsTeach

Exemplar Student Responses

Student Responses may contain one or more of the following points:
1. Paul Revere’s Portrayal seems to show a bias because:

○ The British are lined up and an officer is giving an order to fire, implying that the British
soldiers are the aggressors.

○ The colonists are shown reacting to the British when in fact they had attacked the soldiers.
○ The colonists, who were mostly laborers, are dressed as gentlemen. Elevating their status

could affect the way people perceive them.
○ The only two signs in the image that you can read are “Butcher’s Hall” and “Customs House,”

both hanging directly over the British soldiers.
○ Crispus Attucks is visible in the lower left-hand corner. In many  existing copies of this print,

he is not portrayed as African American.
○ The soldiers’ stance indicates an aggressive, military posture.

2. “One way many colonists reacted to this picture might have been with further protests. It might have
made the colonists very angry. Some colonists were already angry about  British rule and unfair
taxation. This might have caused them to fight for independence. Paul Revere’s  engraving of the
Boston Massacre  was used as propaganda to demand the removal of British troops from Boston.”

DOK Blooms

DOK 3 Analyzing

Cross-Curricular Connections

Reading
CCSS.ELA-LITERACY.RI.5.6

Analyze multiple accounts of the same event or topic, noting important similarities and differences in the
point of view they represent.

CCSS.ELA-LITERACY.RI.5.9
Integrate information from several texts on the same topic in order to write or speak about the subject

knowledgeably.

https://docsteach.org/documents/document/bloody-massacre-king-street
https://docsteach.org/documents/document/bloody-massacre-king-street
https://www.archives.gov/files/education/lessons/worksheets/artwork-analysis-worksheet-novice.pdf
https://www.archives.gov/files/education/lessons/worksheets/artwork-analysis-worksheet.pdf
https://docsteach.org/activities/teacher/comparing-depictions-of-the-boston-massacre
http://www.corestandards.org/ELA-Literacy/RL/5/6/
http://www.corestandards.org/ELA-Literacy/RL/5/9/
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Culturally and Linguistically Responsive Teaching and Learning

Who is represented in the images?
The images portray British Redcoat (soldiers) and colonists engaged in conflict. These images include
Crispus Attucks, a sailor and former slave, who was the first person killed in the Massacre.

How are those groups and individuals portrayed?
Each image is created by a separate individual with differing backgrounds and purposes. Each image
presents different perspectives of the attack. One image portrays a man being confronted by soldiers with
muskets. Another image presents colonists as trying to stop the soldiers while virtually unarmed.

Do the images provoke critical questions about cultural and linguistic diversity, especially within
marginalized communities?
Images create questions about why the soldiers in the images resorted to violence and why the colonists
were being attacked.

What supports are provided to teachers to identify blind spots?
Teachers should be aware of the representation of the people in the pictures and prepared to discuss how
the individuals were armed and reasons there may have been differences.

How are the images culturally/linguistically responsive?
The images show accounts of history from multiple perspectives. Biases have been removed by not
filtering the images shown.

VABB Analysis

Validate

The intentional and purposeful legitimization
of the home culture and language of the

student.

Affirm

The intentional and purposeful effort to reverse the
negative stereotypes, images, and representations
of marginalized cultures and languages promoted

by the corporate mainstream.

Do your parents prefer a specific source (news
channel, radio station, social media) for their
news?

ESR: Students may respond and share that
their parents only watch CNN or that they only
receive news on Facebook. Discuss how the
different sources might depict events
differently.

Did all images depict all people’s experiences fairly?

ESR: No, they did not. In some images Crispus
Attucks is not portrayed as African-American. In
some pictures colonists who were mainly laborers
were dressed as gentlemen. Elevating their status
can affect the way people perceive them.
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Build

Create the connections between the home
culture/language and the school

culture/language through instruction for
success in school and the broader social

context.

Bridge

Create opportunities for situational appropriateness
that provides the academic and social skills that
students will need to have success beyond school

culture.

Do you see protests in your community? Do
you see bias and propaganda used today in
your community?

ESR: Answers may vary based on community
and perspective but may include issues of
local, state, or national interest. Their answers
about bias and propaganda may include
political campaigns, advertising, news
coverage, personal experiences, etc.

Question: How do your rights to protest differ from
those depicted in the time of these images?  How
does bias and propaganda play a role in your life?
What can you do to address bias and propaganda?

ESR: Answers may vary but should include the right
to protest peacefully is guaranteed in the first
amendment. Bias and propaganda affect their lives
in a variety of ways including what they purchase
and who they vote for. They might respond that
propaganda and bias can be addressed by seeking a
variety of sources, listening to all viewpoints, or
finding credible unbiased sources.

Suggested Student Discourse

Question Method

How have different groups of people responded
to injustice and inequality throughout history?

Type: Discussion
Strategy: Snowball Discussion

Also known as a pyramid discussion, this strategy
allows students to begin in pairs, responding to a
prompt with their partner. After each partner has
shared their ideas, the pair joins another pair,
creating a group of four. Pairs share their ideas with
the pair they just joined. Next, groups of four join
together to form groups of eight, and so on, until
the whole class is joined up in one large discussion.

https://learningscoop.fi/wp-content/uploads/2015/09/Snowball-Method.pdf


New Mexico Instructional Scope
Social Studies Guide

Multi-Layered System of Supports/Suggested Instructional Strategies

In New Mexico we believe that all students deserve access to high-quality grade-level tasks that
incorporate historical documents and critical thinking. These universal supports allow all students to
analyze primary and secondary sources, develop claims, and evaluate reasoning:

1.) Identify vocabulary words to pre-teach:
● Vocabulary are words that are more likely to appear in text than speech.
● Choose words that are not implicitly or explicitly defined within the text.

2.) Create text-based questions to push students to think about historical events in the context, build
content knowledge, develop knowledge of vocabulary, or syntax and structure.

Instructional Supports

Vocabulary/Text-Based Questioning: Strategies:

Vocabulary to pre-teach: aggressor, massacre,
propaganda, bias, perspective/point of view,
Provoking, depiction

Text-Based Questioning:
● What is in the background of this picture?
● What are the people in the foreground of

this picture doing?
● Where are the people in this picture

located (place)?
● What actions do you see?

Universal Supports:
● Graphic organizer to compare and contrast

(i.e. Venn, Double Bubble).

Targeted Supports:
● Provide sentence stems to help students

construct responses.
● Examples of pictures with analysis.
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5th Grade Human Rights and Economic Development

Compelling Question Inquiry Alignment

What determines economic success in the Western
Hemisphere?

5.1. Generate compelling and related supporting
questions in an inquiry.

5.2. Use supporting questions to help answer the
compelling question in an inquiry.

Standards at a Glance
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Anchor Standard:
Economics/Personal Financial Literacy 5. Economic Decision Making

Grade
Performance Standard(s)

5 5.19. Using examples from the Western Hemisphere, explore and illustrate the role of scarcity
historically and today.

Sample Concept/Content Supporting Questions

● Scarcity during the Great Depression, dust
bowl, stock market crashes, housing
market influx, oil crisis, etc.

● Food, water, labor scarcities in the
Western Hemisphere, specifically Brazil,
Cuba, the U.S., Haiti.

● What might cause a resource to become
scarce?

● How does scarcity necessitate decision
making?

● What are examples from the Western
Hemisphere that illustrate the role of
scarcity historically and in current events?

Vertical Alignment

Previous Grades:

3.16. Explore the concepts of surplus and scarcity
in relation to resources for various world
communities.

Future Grades:

6.40. Describe the distribution of resources among
classes in the feudal hierarchy of European and Asian
societies.

8.98. Analyze the benefits and challenges that are
associated with rapidly growing urban areas because
of industrialization

Students Who Demonstrate Understanding
Can…

Vocabulary for Teacher Development

● Identify historical examples of scarcity in
the Western Hemisphere.

● Explain the impact scarcity has on decision
making  and the economy.

Scarcity - the condition that occurs because people’s
wants and needs are unlimited, while the resources
needed to produce goods and services to meet
these wants and needs are limited.
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Anchor Standard:
Economics/Personal Financial Literacy 5. Economic Decision Making

Grade
Performance Standard(s)

5 5.20. Analyze how economic success is defined differently by various communities in the United States
throughout the past and present.

Sample Concept/Content Supporting Questions

● Discuss socio-economic status of different
people in U.S. history.

○ Revolutionary time (farmers,
merchants, slave-holders, servant
class, enslaved individuals)

○ Civil War time (industrial workers,
tenant farmers, enslaved people,
enslavers).

○ Civil Rights Movement era
○ Now and in the future

● Traditional economy (Inuit, Aborigines,
Amazon Tribes, Family Labor/Community
Based), market economy of (United States
or Canada), command economy (Cuba).

● How is economic success defined by various
communities today?

● How has economic success been defined in
the past?

● What are the characteristics of a traditional
economy used by the Inuit, the market
economy of the United States or Canada,
and the command economy of Cuba, noting
similarities and differences?

Vertical Alignment

Previous Grades:
3.16. Explore the concepts of surplus and scarcity
in relation to resources for various world
communities.
4.15. Explain the impact of using natural resources
on the local, county, and state economy.

Future Grades:

8.98. Analyze the benefits and challenges that are
associated with rapidly growing urban areas because
of industrialization.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Compare and contrast the definition of
economic success among various
communities in the U.S. with specific
reference to the past and the present and
changes that have taken place.

Natural resources - anything from the natural
environment that people use to meet their needs.
They are “gifts of nature” that are present without
human intervention.
Industries - economic activity concerned with the
processing of raw materials and manufacture of
goods in factories.
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Anchor Standard:
Economics/Personal Financial Literacy 5. Economic Decision Making

Grade
Performance Standard(s)

5 5.21 Identify and compare the major natural resources and industries of two or more countries in
Western Hemisphere.

Sample Concept/Content Supporting Questions

● Products that are manufactured in
particular places, taking into account the
weight, transportation availability, and
costs and markets (e.g., soda pop).

● Natural resources of a variety of countries
in the Western Hemisphere.

● Major industries in the Western
Hemisphere.

● Trade based on natural resources and
industries.

● How do the major natural resources of the
Western Hemisphere countries determine
the major industries of those countries?

● Why are certain products manufactured in
particular places?

● What products are imported and exported
into markets within the United States?

Vertical Alignment

Previous Grades:

4.18. Explore the significance of various industries
in New Mexico.
4.15. Explain the impact of using natural resources
on the local, county, and state economy.

Future Grades:

6.40. Describe the distribution of resources among
classes in the feudal hierarchy of European and Asian
societies.
8.98. Analyze the benefits and challenges that are
associated with rapidly growing urban areas because
of industrialization.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Compare the major natural resources and
industries of two or more countries in the
Western Hemisphere.

● Describe how countries use their natural
resources to establish and strengthen
industries.

Natural resources - anything from the natural
environment that people use to meet their needs.
They are “gifts of nature” that are present without
human intervention.
Industries - economic activity concerned with the
processing of raw materials and manufacture of
goods in factories.



New Mexico Instructional Scope
Social Studies Guide

Anchor Standard:
Economics/Personal Financial Literacy 7. Economic Systems and Models

Grade
Performance Standard(s)

5 5.22. Examine products that are imported and exported into markets within the United States based on
demand for these products, noting how this affects the U.S. economy.

Sample Concept/Content Supporting Questions

● Countries trade with other countries to
meet economic needs and wants.

● Major imports- machinery, minerals,
people, vehicles, pharmaceuticals.

● Major exports- food and beverage,
entertainment crude oil and petroleum
products, aircraft and computer parts,
automotive, vehicle parts, consumer
goods-toys, telephones, artwork, apparel,
furniture.

● What products are imported into the U.S.?

● What products does the U.S. export?

● How does importing and exporting goods
and services affect the U.S. economy?

Vertical Alignment

Previous Grades:

4.16. Explain how trade and industry in New
Mexico is impacted by bordering economies.
4.17. Research and create a list of products, goods,
and services that New Mexico imports and
exports.

Future Grades:

6.45. Describe how trade networks and the transfer of
goods and ideas linked post-classical societies.
6.46. Explain the role of the trades in the development
and growth of societies.
7.30. Explain early trade networks and their impact on
cultural groups.

Students Who Demonstrate Understanding
Can…

Vocabulary for Teacher Development

● Identify products that are imported into
the U.S. and products that are exported
from the U.S.

● Explain the impact of the movement of
products on the U.S. economy.

Import - goods and services that consumers in one
country buy from producers in another country.
Export - goods or services produced in one nation
but sold to buyers in another nation.
Market - the place where buyers and sellers come
together to make transactions of goods and services.
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ASSESSMENT AND SAMPLE TASK  GUIDE
The resources provided in this Assessment and Sample Task Guide are meant to provide examples of formative

assessments within instruction. They are not compiled for a quiz, test, or summative assessment outside of

instruction.

Economic/Personal Financial Literacy 5. Economic Decision Making

● 5.19. Using examples from the Western Hemisphere, explore and illustrate the role of
scarcity historically and today.
● 5.20. Analyze how economic success is defined differently by various communities in the
United States throughout the past and present.

Inquiry 23. Construct Compelling and Supporting Questions
● 5.1. Generate compelling and related supporting questions in an inquiry.
● 5.2. Use supporting questions to help answer the compelling question in an inquiry.

This instructional task helps students explore and develop claims around the content from theme 3:
● How do communities define economic success?
● How does scarcity necessitate decision making?

Sample Task #3

In this instructional task, students will analyze the scarcities that existed in the U.S. during the Great
Depression and compare those scarcities to those that exist today. They will analyze the definition of
economic success to determine what were unsuccessful times in the past and present.

1. In an opening discussion, ask students to recall the economic crisis that was the Great Depression.
Support with resources about the Great Depression as necessary.

○ Example resources can be found at:
https://shsulibraryguides.org/c.php?g=86715&p=558297

2. Discuss compelling and supporting questions with students, leading them through how to create
each.

○ Teacher facing support for compelling and supporting questions can be found at:
https://www.socialstudies.org/system/files/publications/articles/se_8104200.pdf

3. Students will create their own compelling questions about the Great Depression and what it reveals
economic outcomes today. Students will develop at least one supporting question.

4. Students will compile a list of scarce resources during the Great Depression. They will then use the
list to create a mind map linking the scarcity to direct economic outcomes and answering their
created questions.

Exemplar Student Responses

1. Student compelling questions will
○ Be “big-picture” ideas without one clear answer
○ Require critical thinking to answer
○ Show an understanding of the Great Depression

https://shsulibraryguides.org/c.php?g=86715&p=558297
https://www.socialstudies.org/system/files/publications/articles/se_8104200.pdf
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2. Examples of details included to help connect the Great Depression to modern times include:
○ New voting rights for women
○ Women working
○ People buying stock
○ Manufacturing goods
○ Increased transportation
○ Impact of resources becoming limited

DOK Blooms

3 Analyzing

Cross-Curricular Connections

Reading
CCSS ELA R.I 5.9

Integrate information from several texts on the same topic in order to write or speak about the subject
knowledgeably.

Writing
CCSS ELA W. 5.2

Write informative/explanatory texts to examine a topic and convey ideas and  information clearly.

Culturally and Linguistically Responsive Teaching and Learning

Who is represented in the resources? The resources portray different cultures in the country during the
Great Depression. Class discussions allow each individual student to be represented and to have their
culture and background explored.

How are those groups and individuals portrayed? The resources show the hardships that all Americans
faced and highlight the grit and determination of several individuals including women and minorities.

Does the resource provoke critical questions about cultural and linguistic diversity, especially within
marginalized communities? Through discussing the varying definitions of economic success, it creates
questions about why economic marginalization exists.

What supports are provided to teachers to identify blind spots? Teachers will need to include examples
from today’s economy that include multiple perspectives.

How is this resource culturally/linguistically responsive? The resources offer the experiences of people
with various backgrounds and allow students to make personal connections to those peoples’ experiences
and beliefs. The classroom discussion allows students to dive deep into their own backgrounds and
experiences and make connections to new knowledge.

http://www.corestandards.org/ELA-Literacy/RL/5/9/
http://www.corestandards.org/ELA-Literacy/W/5/2/
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VABB Analysis

Validate

The intentional and purposeful legitimization of
the home culture and language of the student.

Affirm

The intentional and purposeful effort to reverse
the negative stereotypes, images, and

representations of marginalized cultures and
languages promoted by the corporate

mainstream.

When you think about economic success, what
does that mean to you and in your family?

ESR: Students answers will vary based on
experience but may include:

● Having a job
● Paying bills on time
● Owning more than one vehicle
● Getting to go on vacations

What was happening to all people in the U.S. at
the time?

ESR: People were trying to find work and were
being turned away, people were losing money
and losing their homes and having to beg for
food.

Build

Create the connections between the home
culture/language and the school

culture/language through instruction for success
in school and the broader social context.

Bridge

Create opportunities for situational
appropriateness that provides the academic

and social skills that students will need to have
success beyond school culture.

What was your family’s (ask grandparents or
great grandparents) experience with the Great
Depression?

ESR: Students' answers will vary based on their
families’ experiences and recollection of the
Great Depression.

How did your family handle scarcity during the
beginning of the pandemic? (i.e. toilet paper)

ESR: Students’ answers will vary but should
include how their families dealt with shortages,
limited access to supplies, etc.

Suggested Student Discourse

Question Method

What determines economic success in the
Western Hemisphere?

Type: Discussion
Strategy: Think-Pair-Share
Collaborative learning strategy where students work
together to respond to a prompt, solve a problem,
or make a decision by thinking quietly about the
prompt, partnering with a classmate, and then
discussing the prompt for 2-5 minutes. This strategy
is most beneficial in helping students to connect
content to real life.

https://www.wgu.edu/heyteach/article/how-think-pair-share-activity-can-improve-your-classroom-discussions1704.html
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Multi-Layered System of Supports/Suggested Instructional Strategies

In New Mexico we believe that all students deserve access to high-quality grade-level tasks that
incorporate historical documents and critical thinking. These universal supports allow all students to
analyze primary and secondary sources, develop claims, and evaluate reasoning:

1.) Identify vocabulary words to pre-teach:
● Vocabulary are words that are more likely to appear in text than speech.
● Choose words that are not implicitly or explicitly defined within the text.

2.) Create text-based questions to push students to think about historical events in the context, build
content knowledge, develop knowledge of vocabulary, or syntax and structure.

Instructional Supports:

Vocabulary/Text-Based Questioning: Strategies:

Vocabulary to Pre-Teach: scarce/scarcity,
economic

Topic Based Questioning:
● What were the major effects of the Great

Depression on the U.S. economy during
the 1920’s?

● Which of those effects could be
considered scarcities?

Universal Supports:
● Provide a visual of the effects of the Great

Depression on the economy.

Targeted Supports:
● Provide a graphic organizer for students to

use to sort thoughts about the Great
Depression.

● Provide a document with examples of
scarcities and their impact on the
economy today.

● Provide sentence stems to help students
construct a framework for their response.
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5th Grade Human Impact on the Environment

Compelling Question Inquiry Alignment

How do maps reflect where people live? 5.4. Identify evidence that draws information from
multiple perspectives and sources in response to a
compelling question.

Standards at a Glance
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Anchor Standard:
Geography 11. Geographic Representations and Reasoning

Grade
Performance Standard(s)

5 5.23. Demonstrate how physical maps reflect the varied climate zones, landforms, bodies of water, and
natural resources of the Western Hemisphere.

5.24. Using maps and globes, identify the regions within the Western Hemisphere and locate major
physical features within each region.

Sample Concept/Content Supporting Questions

● Globes and other geographic tools can be
used to gather, process and report
information about people, places and
environments. Cartographers decide
which information to include in maps.

● Maps, tables, charts interpret data
reflected in physical maps.

● Latitude and longitude can be used to
make observations about location and
generalizations about climate. Latitude
and longitude, relative locations of places,
absolute location.

● Regions can be determined using various
criteria (e.g., landform, climate,
population, cultural or economic).

○ United States: capitals, regions,
Rocky Mountains, Great Lakes,
Grand Canyon, National Parks,
national forests, San Andreas
Fault, Panama Canal, Hood Canal

○ Major U.S.  rivers: Mississippi,
Colorado, Missori, Rio Grande,
Ohio Snake, Columbia

○ Mexico: Sierra Madre, Baja
California, Yucatan Peninsula,
Central Plateau

○ South America: Amazon River,
Rainforest, Andes Mountains

○ Canada: Niagara Falls, Canadian
Shield

○ Bodies of water: Oceans, Gulf of
Mexico

● How do physical maps reflect the varied
climate zones, landforms, bodies of water,
and natural resources of the Western
Hemisphere?

● Using maps or globes, what are some
regions in the Western Hemisphere and their
physical features?

● What are relative and absolute locations and
how can we find them on a map?

● What are the major regions of the U.S.?
Canada? South America? Central America?

● What are the physical features of each
region in the U.S.? Canada? Central
America? South America?
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Vertical Alignment

Previous Grades:

3.24. Identify and use a variety of digital and
analog mapping tools to locate places.

4.21. Apply geographic tools of title, grid
system, legends, symbols, scale and compass
rose to construct and interpret digital and
analog maps.

Future Grades:

6.17. Create and use maps, globes, and graphs to
gather, analyze, and report geographic information.
6.18. Identify how natural forces shape Earth’s
environments and regions.

Students Who Demonstrate Understanding
Can…

Vocabulary for Teacher Development

● Create a physical map that shows climate
zones, landforms, bodies of water and
natural resources.

● Analyze the information included on a
variety of maps.

● Create a map showing regions and major
physical features found within the region.

● Analyze the information included on a
variety of maps.

Climate - the temperature, precipitation, winds, etc.
that characterize a region. Long Term trends in
weather elements and atmospheric conditions.
Landform - the shape, form, or nature of a specific
physical feature of the earth’s surface; e.g., plain,
hill, valley, plateau, bay island.
Natural resources - anything from the natural
environment that people use to meet their needs.
They are “gifts of nature” that are present without
human intervention.
Physical features - natural characteristics of the
earth’s surface such as landforms, climate, winds,
and ocean currents. Physical/natural characteristics
of place - the natural environment of a place such as
water, minerals, land, and timber.
Region - an area that shares common
characteristics. Regions can be physical regions; land
formations and climate; human traits that make up a
region such as language, religion history and political
boundaries.
Western Hemisphere - part of Earth comprising
North and South America and the surrounding
waters.
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Anchor Standard:
Geography 11. Geographic Representations and Reasoning

Grade
Performance Standard(s)

5 5.25. Demonstrate how the states are organized, including time zones and the regions of the United
States.

5.26. Use geographic and place-based vocabulary to communicate locations and navigate from one
place to another.

Sample Concept/Content Supporting Questions

● Locations and names of states.
● Time zones (eastern, central, mountain,

western, Alaska standard, Hawaiian
Aleutian).

● Regions (Southwest, Great Plains, South,
Appalachia, Mid-Atlantic, Northeast,
Midwest, Rocky Mountain West,
Northwest).

● Vocabulary might include:
○ Compass Rose
○ Axis
○ Equator
○ Hemispheres
○ Latitude
○ Longitude
○ Legend
○ Title
○ Political map
○ Physical map
○ Prime Meridian
○ Scale
○ Global Positioning System (GPS)
○ Geographic Information System

(GIS)
○ Absolute location
○ Relative location

● In which region of the U.S. are each of the
states located?

● What are the different time zones in the
United States and how are they organized?

● What vocabulary do we use to communicate
location?

● How do we navigate from one place to
another using this vocabulary?

● What are relative and absolute locations and
how can we find them on a map?
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Vertical Alignment

Previous Grades:

4.19. Examine and synthesize (combine) data from
at least two types of maps (physical,
topographical, or thematic maps) to support a
claim about the regional divisions of New Mexico
and compare and contrast its diverse geography.

4.21. Apply geographic tools of title, grid
system, legends, symbols, scale and compass
rose to construct and interpret digital and
analog maps.
4.22. Describe and identify the regions and four
provinces that make up New Mexico’s land
surface.

Future Grades:

6.48. Compare how regional environments impacted
the advances of technology for travel and trade.
6.49. Use maps to explain how encounters and
exchanges linked the world.
7.18. Explain the physical and human characteristics
of New Mexico using the Five Themes of Geography.

.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Create a map that shows states within the
appropriate regions and time zones.

● Using maps and charts navigate
successfully from one point to another
using geographic terms.

● Create a set of directions to navigate from
one point to another using maps and
charts.

Absolute location - the exact position on the globe
using addresses, grid coordinates, or the imaginary
lines of longitude and latitude.
Relative location - the location of a place or region
in relation to other places or regions (e.g., northwest
of or downstream from).
Region - an area that shares common
characteristics. Regions can be physical regions; land
formations and climate; human traits that make up a
region such as language, religion history and political
boundaries.
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Anchor Standard:
Geography 12. Location, Place, and Region

Grade
Performance Standard(s)

5 5.27. Using a map, identify and locate the 50 states in the United States and know the capitals of each
state along with the surrounding U.S. territories.

Sample Concept/Content Supporting Questions

● Fifty States and capitals.
● American Samoa, Guam, the Northern

Mariana Islands, Puerto Rico, and the
U.S.Virgin Islands.

● What are the 50 states and capitals?

● What are the territories of the United
States?

● Where are the states, capitals and territories
located?

Vertical Alignment

Previous Grades:

4.21. Apply geographic tools of title, grid system,
legends, symbols, scale and compass rose to
construct and interpret digital and analog maps.

Future Grades:

6.17. Create and use maps, globes, and graphs to
gather, analyze, and report geographic information.

Students Who Demonstrate Understanding
Can…

Vocabulary for Teacher Development

● Label a map showing states, capitals, and
U.S. territories.

Territory-  a region or district of the U.S. not
admitted to the Union as a state but having its own
legislature, with a governor and other officers
appointed by the president and confirmed by the
Senate.
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Anchor Standard:
Geography 14. Human-Environmental Interactions and Sustainability

Grade
Performance Standard(s)

5 5.28. Examine and explain how the physical environment influences human population distribution and
land use.

Sample Concept/Content Supporting Questions

● Human population distribution is
influenced by physical and human factors.

● Physical factors can be influenced by relief
and landforms, weather and climate, soil
type and quality, water supply, vegetation,
natural resources and natural threats.

● Human factors can include agriculture,
secondary industry (factories, etc.),
accessibility, governmental decisions, and
conflict.

● Possible Examples:
○ Early human populations that

settled and adapted to (and used
resources):along rivers,  forests,
oceans,  lakes, rivers, in deserts,
on plains, in mountains,and in
cold climates.

● Possible examples of land use:
○ Westward Expansion, Oregon

Trail, Gold Rush, Transcontinental
Railway, Route 66, Underground
Railroad, African-American
settlements (Rosewood, Tulsa)
etc.

● How do people adapt to and take advantage
of the physical environment of their local
community?

● What are the characteristics of the physical
environment that have allowed people to
thrive and prosper?

● What are human factors in their
environment that have allowed people to
thrive and prosper?

● How are human activities limited by
landforms? Climate? Transportation routes?
Environmental hazards?

Vertical Alignment

Previous Grades:

3.23. Create a model to demonstrate how
geographic factors influence where people settle
and how some people make adaptations to the
environment to make a location more suitable for
settlement.
4.23. Explore how geographic factors influence
locations of settlements and use of natural
resources to meet the basic needs of humans.

Future Grades:

6.28. Describe how people impact the local
environment.
7.19. Describe how environmental factors affect
human activities and resource use.
7.61. Describe how the movement of people
influenced the division and control of resources.
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Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Explain how the characteristics of different
physical environments offer opportunities
for human activities and help to support
populations.

● Explain how agricultural practices
developed rapidly and successfully in
favorable physical environments.

● Explain how the characteristics of different
physical environments place constraints
on human activities, as exemplified by
being able to grow crops and build
buildings.

● Analyze human population distribution
and draw conclusions about physical
factors that influence human population
distribution.

Physical environment - climate, water, soil,
vegetation, fauna, geology, landforms, and topology
that can shape human activity.
Human population distribution - the number of
individuals living within a  specific location.
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ASSESSMENT AND SAMPLE TASK  GUIDE
The resources provided in this Assessment and Sample Task Guide are meant to provide examples of formative

assessments within instruction. They are not compiled for a quiz, test, or summative assessment outside of

instruction.

Geography 14. Human Environmental Interactions and Sustainability

● 5.28. Examine and explain how the physical environment influences human population
distribution and land use.

Inquiry 25. Develop Claims
● 5.4. Identify evidence that draws information from multiple perspectives and sources in
response to a compelling question.
● 5.2. Use supporting questions to help answer the compelling question in an inquiry.

This instructional task helps students explore and develop claims around the content from theme 4:
● What are the characteristics of the physical environment that have allowed people to thrive
and prosper?
● How do people adapt to and take advantage of the physical environment of their local
community?

Sample Task #4

In this task, students are asked to draw conclusions and make inferences about what physical features
may impact population distribution.

1. Students will be placed in groups of 3-4 to examine the maps (New Mexico County Map and
Population List and Understanding the U.S. Population) provided. Class will discuss the findings.

2. Students examine a population distribution map, physical map, land use map and chart, natural
resource map, elevation, and transportation map of the United States. Students will discuss and
record their findings with one another with the teacher acting as facilitator.

3. Using their observations, students will contribute to a class discussion. The students will add to
their graphic organizer/notes as needed to record their thoughts and inferences.

4. Using their notes, maps, and ideas, students will write one to three paragraphs about the
conclusions they drew about how physical features might be responsible for population
distribution, citing evidence from the maps and charts provided.

5. Resources
○ Population maps of the U.S.:

■ Understanding the US Population
■ 2000 Population Distribution in the United States

○ Physical map
○ Water data map
○ Land cover/land use maps:

■ Land Cover/ Use by Region
■ Cropland
■ Pastureland

https://www.someka.net/blog/new-mexico-county-map/
https://www.someka.net/blog/new-mexico-county-map/
https://www.census.gov/content/dam/Census/programs-surveys/sis/resources/2020/sis_2020map_stateside_9-12.pdf
https://www.census.gov/content/dam/Census/programs-surveys/sis/resources/2020/sis_2020map_stateside_9-12.pdf
https://www.census.gov/library/visualizations/2000/geo/population-distribution-2000.html
https://gisgeography.com/physical-map-united-states/
https://maps.waterdata.usgs.gov/mapper/index.html
https://www.nrcs.usda.gov/Internet/FSE_MEDIA/stelprdb1083184.png
https://www.nrcs.usda.gov/Internet/FSE_MEDIA/stelprdb1083139.png
https://www.nrcs.usda.gov/Internet/FSE_MEDIA/stelprdb1083141.png
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■ Rangeland
■ Non Federal Forest Lands

○ Land use chart
○ Transportation map:

■ US Interstate & Airport Map
○ Natural resources:

■ Mineral Resources Online Spatial Data: Geologic maps
■ USA Agriculture, Industry and Resources map free detailed large

○ Elevation:
■ US Elevation Map and Hillshade - GIS Geography

Exemplar Student Responses

1. Students examples may include:
○ Population distribution and land use across the United States is uneven. Population and land

use depend on physical factors.
2. Students will identify three factors that may impact human population distribution, give factors, and

explain why they believe might be the reasons that the factors influence population distribution.
○ Water supply(reliable or unreliable)
○ Location (accessible or inaccessible)
○ Natural resources( availability or lack)
○ Vegetation(easy-to-clear or difficult to clear)
○ Soil fertility
○ Climate (extreme or moderate)
○ Altitude
○ Land forms

DOK Blooms

3 Analyzing

Cross-Curricular Connections

Writing
CCSS.ELA-LITERACY.W.5.1

Write opinion pieces on topics or texts, supporting a point of view with reasons and information.
CCSS.ELA-LITERACY.W.5.1.B

Provide logically ordered reasons that are supported by facts and details.
CCSS.ELA-LITERACY.W.5.2.D

Use precise language and domain-specific vocabulary to inform about or explain the topic.

Science
4-ESS2-2 Earth's Systems

Analyze and interpret data from maps to describe patterns of Earth’s features.

Culturally and Linguistically Responsive Teaching and Learning

Who is represented in the maps? New Mexico will be used as a sample practice activity. Using these maps
students should be able to point out high population distribution, languages spoken, and median income.
The overall population distribution of the United States is represented. The insets on the map show the
change of population distribution in areas of the United States, the overall change in population through

https://www.nrcs.usda.gov/Internet/FSE_MEDIA/stelprdb1083143.png
https://www.nrcs.usda.gov/Internet/FSE_MEDIA/stelprdb1083145.png
https://www.nrcs.usda.gov/wps/portal/nrcs/detail/fl/home/?cid=stelprdb1083124
http://www.edgetech-us.com/Map/MapIstAirf.htm
https://mrdata.usgs.gov/geology/state/map-us.html#home
https://us-canad.com/natural-resources-of-usa.html
https://gisgeography.com/us-elevation-map/
http://www.corestandards.org/ELA-Literacy/W/5/1/
http://www.corestandards.org/ELA-Literacy/W/5/1/b/
http://www.corestandards.org/ELA-Literacy/W/5/2/d/
https://www.nextgenscience.org/pe/4-ess2-2-earths-systems
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time, highest and lowest median incomes, and the percentages of people speaking a language other than
English in their homes. It also shows the population in each state and in Puerto Rico. The maps do not
disaggregate the population by other demographic characteristics such as race, nationality, ethnicity,
religion, gender, etc.

How are those groups and individuals portrayed? This is a population distribution map. There are students
represented as inset pictures into the map. They appear to be in a school setting. Some diversity is shown
in the pictures, but the majority of the resource is in colors, graphs, and numbers.

Does the map  provoke critical questions about cultural and linguistic diversity, especially within
marginalized communities? The maps will need teacher support to help fifth grade level students access
some critical thinking it provokes. Teachers will need to draw students' attention to how to access the
information about cultural and linguistic diversity given that the maps are not text heavy. Students may
analyze the information, infographic and captions to draw conclusions about these items. For example,
New Mexico is mentioned specifically in regards to income and languages other than English spoken at
home.

What supports are provided to teachers to identify blind spots? The overall maps speak in generalizations.
Teachers will need to provide support to help students understand more details about the information
provided and to thoughtfully consider the information available. Connections can be made to students who
speak a language other than English in their homes and to the New Mexican median income.

How is this map culturally/linguistically responsive? These maps give information on the population as a
whole. Whereas, the inset charts have New Mexico listed as a state that has a different language spoken in
35% of homes.  Another inset has New Mexico listed as one of the lowest median incomes in the country.

VABB Analysis

Validate

The intentional and purposeful legitimization
of the home culture and language of the

student.

Affirm

The intentional and purposeful effort to reverse the
negative stereotypes, images, and representations of

marginalized cultures and languages promoted by
the corporate mainstream.

Do you see New Mexico on this map? What is
shown about New Mexico?

ESR: Student answers will vary. New Mexico’s
population is 2,084, 828. New Mexico has 35%
of households who speak a language besides
English at home. New Mexico is on the list of
the 5 lowest median incomes at $57, 436.

What other states and territories do you see listed in
the infographic? Are they on both lists or just one?
What does this tell you about the uniqueness of
New Mexico?

ESR: Student answers will vary, but should include
references to languages other than English spoken in
the home and median income. They may also
reference cultural information not included on the
maps and reasons why it is not included.  Answers
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may also include that Puerto Rico seems like New
Mexico as it has one of the highest percentages of
languages other than English spoken in the home
and the lowest median income.

Build

Create the connections between the home
culture/language and the school

culture/language through instruction for
success in school and the broader social

context.

Bridge

Create opportunities for situational appropriateness
that provides the academic and social skills that
students will need to have success beyond school

culture.

How many people live in your neighborhood?
Are there any limiting physical factors that
encourage or discourage the growth of your
neighborhood?

ESR: Students' answers will vary, but may
focus on issues of water access, vegetation,
major physical features (mountains), etc.

What are specific physical environment issues that
are in New Mexico that impede or encourage the
human population, and how does this differ to other
parts of the country?

ESR: Answers will vary, but may include lack of
water, deserts, location, and the impact for future
generations of New Mexicans.

Suggested Student Discourse

Question Method

How do maps reflect where people live?

Type: Dialogue
Strategy: Converstations: Inquiry Lesson Plan
Strategy

A small-group dialogue strategy that gives students
exposure to more of their peers’ ideas and prevents
the stagnation that can happen when a group
doesn’t happen to have the right chemistry.

Multi-Layered System of Supports/Suggested Instructional Strategies

In New Mexico we believe that all students deserve access to high-quality grade-level tasks that
incorporate historical documents and critical thinking. These universal supports allow all students to
analyze primary and secondary sources, develop claims, and evaluate reasoning:

1.) Identify vocabulary words to pre-teach:
● Vocabulary are words that are more likely to appear in text than speech.
● Choose words that are not implicitly or explicitly defined within the text.

2.) Create text-based questions to push students to think about historical events in the context, build
content knowledge, develop knowledge of vocabulary, or syntax and structure.

https://www.inquired.org/post/conver-stations-lesson-activity
https://www.inquired.org/post/conver-stations-lesson-activity
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Instructional Supports

Vocabulary/Text-Based Questioning: Strategies:

Vocabulary to pre-teach: population, distribution,
density, sparse, dense, trend

Text-Based Questioning:
● What population distribution trends do

you see in the U.S.A.?
● What part of the United States is most

densely populated?
● What part of the United States is most

sparsely populated?
● What physical factors are near where

people choose to live? What physical
factors are near low population density
areas?

● What physical factors affect population
change and land use?

Universal Supports:
● Provide U.S. maps labeled with states

outlining population distribution in a
variety of ways.

● Provide examples or visuals of physical
environment factors  that can impact a
population (water supply, location
accessibility,natural resources, ability to
grow crops/soil fertility, climate, altitude,
land forms).

● Graphic organizer for note taking.

Targeted Supports:
● Provide sentence stems to help students

construct a framework for their response.
● Provide an example response highlighting

vocabulary words and linking words
needed.

● Provide simpler maps with less text and
graphics.
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5th Grade Identity in Multiple Spaces

Compelling Question Inquiry Alignment

How do beliefs, experiences, perspectives, and values
influence your views?

5.4. Identify evidence that draws information from
multiple perspectives and sources in response to a
compelling question.

5.7. Use a range of consensus building and democratic
procedures to make decisions about and act on civic
problems or issues in the classroom.

Standards at a Glance
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Anchor Standard:
History 18. Critical Consciousness and Perspectives

Grade
Performance Standard(s)

5 5.29 Identify how the beliefs, experiences, perspectives, and values contribute to forming points of view
about civic issues.

Sample Concept/Content Supporting Questions

● Moral dilemmas students face:
○ Cheating on a test (or seeing

someone else cheating).
○ Telling on someone to protect

them
○ Sticking up for someone
○ Lying

● Influences on your reaction to
conflict/dilemmas:

○ Family pressure
○ Personal background or

experiences
○ Peer pressure

● Incorporate vocabulary that relates to
conflicts:

○ negotiation
○ productive
○ escalate
○ confrontation
○ clarifying
○ Resolution
○ advocate/advocacy

● Appropriate phrases used during conflict
resolution:

○ Help me understand where you
are coming from

○ Let’s work on this together
○ When you said/did that I felt…
○ Thank you for being honest
○ I hear your point, but I have a

different view.
● Examples of civic issues:

○ Civil rights
○ Voting rights
○ LGBTQIA+ rights
○ Native American rights

● How does how we are treated shape who we
become?

● What is prejudice and how does it impact
our beliefs?

● How are you similar and different from
others in your class/school?



New Mexico Instructional Scope
Social Studies Guide

Vertical Alignment

Previous Grades:

4.24. Explain why various individuals and groups
during the same historical period differed in their
perspectives towards significant historical events.
2.28. Demonstrate respect for the feelings of
people who are similar to or different from them.

Future Grades:

7.36. Describe the relationship between cultural
heritage(s) and personal identity/identities.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Identify beliefs, experiences and
perspectives of individuals and groups.

● Form an opinion, or point of view, about a
civic issue.

Diversity - the practice or quality of including or
involving people from a range of different social and
ethnic backgrounds and of different genders, sexual
orientations, etc.
Conflicting viewpoint - a position taken by one
individual group, or nation, which is in opposition to
the position of another individual, group or nation.
Prejudice - holding unreasonable preconceived
judgments or convictions especially pertaining to
irrational suspicion or hatred of a particular group,
race, or religion.
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Anchor Standard:
Ethnic, Cultural, and Identity Studies 20. Diversity and Identity

Grade
Performance Standard(s)

5 5.30. Demonstrate knowledge of family history, culture, and past contributions of people in their main
identity groups.

5.31. Explain how the treatment of groups of people in the past and present impacts who they are.

Sample Concept/Content Supporting Questions

● Differences and similarities in classroom
and school.

● Pride in their own unique family without
judging other families, different types of
families, different aspects of culture.

● Aspects of traditions and cultural history,
contributions to society.

● Aspects of family and community histories
and compositions (diversity, extended
family, guardians, immediate family,
ancestor, culture, custom, community,
heritage).

● Personal and social identities;
intersectionality, privilege and oppression;
compare and contrast students' individual
experiences as well as the experiences of
their ancestors.

● How has my cultural identity shaped who I
am?

● Who are important contributors in your
main identity group?

● How has the treatment of traditionally
marginalized groups (African Americans,
Immigrants, LGBTQIA+, etc.) in the past
impacted who they are now? How are those
impacts felt in the present?

● How can we know what really happened in
the past?

Vertical Alignment

Previous Grades:

4.26. Explain connections among historical
contexts and people’s perspectives at the time.
3.29. Identify the actions of people and groups
who have worked throughout history to improve
their community which then leads to a more
equitable society.

Future Grades:

7.22. Evaluate how society’s responses to different
social identities lead to access and/or barriers for
various demographic groups in relation to various
societal institutions, including but not limited to
education, healthcare, government, and industry.
7.35. Analyze who have been key figures that have
contributed to an individual culture and what they did.
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Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Identify their own family history, culture
and main identity group.

● Explain how the treatment of identity
groups impacts who they are.

Discrimination - the unjust or prejudicial treatment
of different categories of people or things, especially
on the grounds of race, age, or sex.
Fairness - impartial and just treatment or behavior
without favoritism or discrimination.
Prejudice - holding unreasonable preconceived
judgments or convictions especially pertaining to
irrational suspicion or hatred of a particular group,
race, or religion.
Bias - prejudice in favor of or against one thing,
person, or group compared with another, usually in
a way considered to be unfair.
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ASSESSMENT AND SAMPLE TASK  GUIDE
The resources provided in this Assessment and Sample Task Guide are meant to provide examples of formative

assessments within instruction. They are not compiled for a quiz, test, or summative assessment outside of

instruction.

History 18. Critical Consciousness and Perspectives

● 5.29. Identify how the beliefs, experiences, perspectives, and values contribute to forming
points of view about civic issues

Inquiry 27. Take Informed Action

● 5.7. Use a range of consensus building and democratic procedures to make decisions about
and act on civic problems or issues in the classroom.

This instructional task helps students explore and develop claims around the content from theme 5:
● How can we know what really happened in the past?

Sample Task #5

In this instructional task students will analyze primary source material about the arrest of Rosa Parks in
Montgomery, Alabama. They will use their background knowledge to determine who the documents are
referring to as the name on the record has been blacked out. Then they will be reading an additional
passage from ReadWorks about Rosa Parks that takes a different perspective on the case. Their final task
will be to compare the perspectives from the two documents and discuss how understanding who wrote
the documents helps us interpret the information.

Activity 1

1. Document 1: Students will analyze the arrest record of Rosa Parks. Her name is blacked out but
students will apply their background knowledge of the Civil Rights Movement to determine who the
arrest record is for.

○ Examining Rosa Parks's Arrest Record | DocsTeach

2. Document 2: Civil Rights on a City Bus

○ Civil Rights on a City Bus, Fifth Grade Reading Passage

○ Prompt: The two documents are discussing the same event, Rosa Parks’s arrest. How are the
perspectives different and how does understanding who wrote the documents help us
interpret the information?

Activity 2

1. Prompt:

○ As you learned in the previous activity, Rosa Parks was known for her peaceful protest of
segregation bus laws in Montgomery, Alabama. Because of her work, along with the work of
others, these segregation laws were eliminated from society.  Because of her actions, many
people consider Rosa Parks to be a hero and role model. You will be working with a team of
designers (2-3 other students) and your team is in charge of designing a memorial to
recognize Rosa Parks’ actions.  Your task is as as follows:

https://docsteach.org/activities/teacher/examining-rosa-parkss-arrest-record
https://www.readworks.org/article/Civil-Rights-on-a-City-Bus/b4eecc45-7efc-4e0c-a759-87807b9e3bae#!articleTab:content/
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2. Work with your team using discussion norms:

○ Students agree to participate in the process.

○ All participants in the discussion agree to treat each other as equals.

○ Students agree to be responsive and supportive of peers, even if they do not agree.

○ Students agree to reflect and elaborate on peers' ideas.

3. As you create a sketch, consider the following questions:

○ What message(s) do you want your memorial or monument to convey?

○ What should it look like? Should it be big or small? What colors, materials, textures and
shapes might be best?

○ Should there be words on your memorial or monument?  Should there be symbols? If so,
what words and symbols would you include?

○ Where should your memorial or monument be placed? Why?

4. Once your team has reached a consensus for the final design of your memorial, create a final copy.

5. Present your design to your class and discuss the different aspects of your design.

Exemplar Student Responses

The two documents from this activity discussed how Rosa Parks was arrested on a city bus in
Montgomery, Alabama in 1955 for refusing to move to the back of the bus.

1. Document one is an arrest record and was written by the police officer who arrested her. The
document portrays Rosa as a criminal for not following the laws.
2. Document two is  an article discussing Rosa’s arrest on the bus portrays Rosa as a hero and a
civil rights leader who was standing up for equality.

When you look at who wrote the document it helps you to understand the motivations and the
message they were trying to get across to the audience.

DOK Blooms

Level 4 Creating

Cross-Curricular Connections

Literacy
CCSS.ELA-LITERACY.RI.5.6

Analyze multiple accounts of the same event or topic, noting important similarities and differences in the
point of view they represent.

CCSS.ELA-LITERACY.RI.5.7
Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer

to a question quickly or to solve a problem efficiently.

http://www.corestandards.org/ELA-Literacy/RL/5/6/
http://www.corestandards.org/ELA-Literacy/RL/5/7/
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Culturally and Linguistically Responsive Teaching and Learning

Who is represented in the text?
Rosa Parks was a civil rights leader in the 1950’s, these texts discuss her famous arrest on a city bus in
Montgomery, Alabama.

How are those groups and individuals portrayed?
The arrest record portrays Rosa as a criminal because it is a primary source copy of her arrest record. The
second document portrays her as a leader and brave nonviolent protester fighting for civil rights.

Does the text provoke critical questions about cultural and linguistic diversity, especially within
marginalized communities?
The documents encourage students to discuss African Americans as a marginalized group and the struggle
they have gone through in their fight for equality throughout our history.

What supports are provided to teachers to identify blind spots?
Suggested teaching instructions are provided with the lesson and include additional background
knowledge for the teacher to activate.

How is this text culturally/linguistically responsive?
These texts are culturally and linguistically responsive because they address historical instances of
inequality in regards to a marginalized group (African Americans) that may be a primary identity group for
students in your classroom.

VABB Analysis

Validate

The intentional and purposeful legitimization of
the home culture and language of the student.

Affirm

The intentional and purposeful effort to reverse the
negative stereotypes, images, and representations
of marginalized cultures and languages promoted

by the corporate mainstream.

What are some examples of inequalities
members of your identity group have faced?

ESR: My main identity group is Diné. In the
past, the Diné people have been relocated from
their lands and moved to other places against
their will. One example is The Long Walk, where
over 8,000 men, women, and children were
forced to leave their homes.

Despite the fact that Rosa Parks was arrested, she
remained positive and continued to fight for
equality. What does this tell us about her
character?

ESR: Rosa Parks was able to remain positive even
though she was arrested, and she is now known as
a hero of the Civil Rights Movement. This tells us
that she truly believed in the fight for civil rights
and the idea of nonviolent protest.
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Build

Create the connections between the home
culture/language and the school

culture/language through instruction for
success in school and the broader social

context.

Bridge

Create opportunities for situational appropriateness
that provides the academic and social skills that
students will need to have success beyond school

culture.

What can we learn from Rosa Parks actions and
how can you apply that to your own life?

ESR: Rosa Parks was a leader. She worked with
nonviolent protests to help fight for equality.
We can learn to be strong, to fight against
inequality, and to be a leader by studying Rosa
Parks.

What is an example of bravery from your primary
identity group? What happened and what was the
result?

ESR: One example of bravery from the Diné would
be the Code Talkers in World War II. The Code
Talkers used their unique language to help win
WWII. They were on the front lines and risked their
lives to help with the war effort.

Suggested Student Discourse

Question Method

What is prejudice and how does it impact our
beliefs?

Type: Dialogue
Strategy: S.P.I.D.E.R Web Discussion

A Harkness type dialogue in which a question or
topic is posed and students engage in a whole group
dialogue, while the teacher maps the discussion
with discourse codes in order to collect data and
provide immediate feedback. The SPIDER Web
discussion holds students right in the center of the
learning, and helps them take ownership of their
learning, while holding them accountable for
participating.

Multi-Layered System of Supports/Suggested Instructional Strategies

In New Mexico we believe that all students deserve access to high-quality grade-level tasks that
incorporate historical documents and critical thinking. These universal supports allow all students to
analyze primary and secondary sources, develop claims, and evaluate reasoning:

1.) Identify vocabulary words to pre-teach:
● Vocabulary are words that are more likely to appear in text than speech.
● Choose words that are not implicitly or explicitly defined within the text.

2.) Create text-based questions to push students to think about historical events in the context, build
content knowledge, develop knowledge of vocabulary, or syntax and structure.

https://www.ednetggr.org/EDNET-Detail-Resource-Page?tags=EDNET%20Categories%2FBlogs%20and%20Podcasts&content_id=a1b2M000004KKqCQAW&ocmsLang=en_US
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Instructional Supports:

Vocabulary/Text-Based Questioning: Strategies:

Vocabulary to pre-each: beliefs, experiences,
perspectives, values, point of view

Text-Based Questioning:
● From what perspective was the police

report made?
● How does the perspective of the texts

impact the message they were trying to
convey?

● Why is Rosa Parks considered a leader of
the Civil Rights Movement?

● Who are other leaders of the Civil Rights
Movement you can think of?

● What is a non violent protest?
● How can understanding who wrote a

source impact the way you interpret the
information?

Universal Supports:
● Provide hard copies of materials for

students to analyze
● Provide background information on the

Civil Rights movement
● Point of view graphic organizer

Targeted Supports:
● Provide anchor chart detailing how to

identify point of view
● Provide sentence stems for students to

utilize in their writing
● Provide an exemplar response for

students to use to help with forming their
response

● Voice to text assistive technology
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5th Grade Personal Financial Literacy

Compelling Question Inquiry Alignment

What choices do we make with our money? 5.6. Identify challenges and opportunities when taking
action to address problems or issues, including
predicting possible outcomes.

Standards at a Glance
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Anchor Standard:
Economics/Personal Financial Literacy 10. Personal Financial Literacy

Grade
Performance Standard(s)

5 5.32. Create a way to keep track of money spent and saved.

5.33. Determine the relationship between long-term goals and opportunity cost.

Sample Concept/Content Supporting Questions

● Tracking and saving money.
○ Implement a classroom economy:

(checking account, check writing,
tracking spending).

○ Keep track of family spending on
groceries at home for the week.

○ The use of checks, cash and debit
cards as ways to utilize money.

● Long-term goals.
● Opportunity cost.

○ Opportunity cost of decisions (not
doing homework to play video
games, not going to a friend's house
to go to a sports game, etc).

○ Economic opportunity costs (buying
a snack vs. saving, a farmer planting
corn instead of wheat, a worker
choosing a higher paying job farther
from home, waiting for a major
purchase to go on sale).

● How does tracking my spending help me
identify spending trends?

● How does planning ahead help me reach my
long term goals?

● What is opportunity cost? How can you
apply it in your decision making?

Vertical Alignment

Previous Grades:

4.28. Explain what a checking and savings account
are used for.
3.31. Create a plan with specific steps to reach a
short-term financial goal.

Future Grades:

6.53. Analyze how external factors might influence
spending decisions for different individuals and
households.
7.78. Differentiate between saving and investing.

Students Who Demonstrate Understanding Can... Vocabulary for Teacher Development

● Track money they spend or save.
● Create and follow a plan for reaching long

term goals.
● Modify and adjust saving’s plan as needed.
● Explain opportunity cost and long term goals

using real-life examples.

Long-term goals - goals usually achieved in five or
more years. This type of goal requires a methodical
saving and investing plan.
Opportunity cost - the next best alternative that
must be given up when a choice is made. Not all
alternatives, just the next best choice.
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ASSESSMENT AND SAMPLE TASK  GUIDE
The resources provided in this Assessment and Sample Task Guide are meant to provide examples of formative

assessments within instruction. They are not compiled for a quiz, test, or summative assessment outside of

instruction.

Economic/Personal Financial Literacy 10. Create a way to keep track of money spent and saved.

● 5.32. Create a way to keep track of money spent and saved.

Inquiry 27. Take Informed Action
● 5.6. Identify challenges and opportunities when taking action to address problems or issues,
including predicting possible outcomes.

The instructional task help students explore and develop claims around the content of theme 6:

● How can tracking spending and saving money help me achieve my long term goals?

● How can planning ahead help me reach my long-term goals?

Sample Task #6

In this instructional task students will participate in a classroom economy where they will set spending and
savings goals for themselves. They will keep track of the money they have earned and spent in an excel
document, other balancing program, or in a dedicated notebook/folder. At the conclusion, students will
reflect on their progress towards their goals.

1. Classroom Economy: For a designated span of time in your classroom, create a classroom economy.
Assign jobs, salaries, and rent, and then create a way for students to earn money throughout the
week: homework, completing classwork, good quiz grades etc.

○ Suggested time span: one quarter or one trimester.
2. Have students create a method to track their spending for the time period.

○ Visually signify the difference between deposits and withdrawals
■ For example, all deposits in green and all withdrawals in red.

3. Have students create a saving goal for themself and track their progress toward your goal.
4. At the end of the time period, have students reflect in either a class discussion, or in a written

format, on the money they saved and if they met the goals that they outlined at the beginning of the
quarter. Discuss the following questions:

○ What went well?
○ Did they meet their goal?  Why or why not?
○ What would they do differently next time?
○ Did they enjoy the exercise?

Resources:

Excel Cheat Sheet: https://www.customguide.com/cheat-sheet/excel-cheat-sheet.pdf

Excel Video: https://www.youtube.com/watch?v=muu2R-AscGY

https://www.customguide.com/cheat-sheet/excel-cheat-sheet.pdf
https://www.youtube.com/watch?v=muu2R-AscGY
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Exemplar Student Responses

DOK Blooms

3 Applying

Cross-Curricular Connections

Math
CCSS.MATH.CONTENT.5.NBT.B.7

Add, subtract, multiply, and divide decimals to hundredths, using concrete models or drawings and
strategies based on place value, properties of operations, and/or the relationship between addition and

subtraction; relate the strategy to a written method and explain the reasoning used.

Culturally and Linguistically Responsive Teaching and Learning

Who is represented in the text?
No text is utilized for this activity. However, financial literacy including understanding saving, balancing
accounts and setting goals are skills students among all cultural backgrounds can relate to.

How are those groups and individuals portrayed?
While groups and individuals are not portrayed within this activity, all students can benefit from
understanding principles of financial literacy.

Does the text provoke critical questions about cultural and linguistic diversity, especially within
marginalized communities?
There is no text for this particular activity, however, within the reflection portion, students can discuss
different things that their identity groups value and prioritize when they are setting financial goals.

What supports are provided to teachers to identify blind spots?
A resource guide is provided to help teachers utilize excel if they would like to digitize their classroom
economies.

How is this text culturally/linguistically responsive?
No text is used for this activity.

http://www.corestandards.org/Math/Content/5/NBT/#CCSS.Math.Content.5.NBT.B.7
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VABB Analysis

Validate

The intentional and purposeful legitimization of
the home culture and language of the student.

Affirm

The intentional and purposeful effort to reverse
the negative stereotypes, images, and

representations of marginalized cultures and
languages promoted by the corporate

mainstream.

What are some financial goals that are important
within your family?

ESR: One financial goal in my family is saving for a
yearly camping trip with our family. Every year
we go to a new campground and hang out with
our whole family for a week over the summer.
We save up so we can purchase all the food, the
campground and fun toys to play with like
bubbles and fireworks when we are camping.

Can anyone set a financial goal? Does race or
ethnicity play a part in setting up financial
goals?

ESR: Yes, anyone can set a financial goal. To set
a goal you need to understand what you are
saving for and you need to create a plan on
how you are going to meet that goal. Race and
ethnicity do not play a role, anyone can set a
goal and anyone can work hard to meet those
goals.

Build

Create the connections between the home
culture/language and the school

culture/language through instruction for success
in school and the broader social context.

Bridge

Create opportunities for situational
appropriateness that provides the academic

and social skills that students will need to have
success beyond school culture.

What is an achievable savings goal you can create
at home?

ESR: At my house, I do not have an allowance but
I do get some money in my birthday and holiday
cards. I would like to buy a new scooter to ride
over the summer. The scooter I want will cost
around $35. I plan to save all the money that I
get from my upcoming birthday and any cards
that I get from my family for holidays and I will
use that to purchase the scooter I want.

What are some strategies that you can utilize
when you are not making progress toward your
goal?

ESR: When I can see that I am not making
progress toward my goal, I can go back and see
what areas I am struggling in. I can identify
what I am spending my money on and create a
new plan to help with my goal. It is alright to
adjust goals if what you are doing isn’t
working.
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Suggested Student Discourse

Question Method

How can tracking spending and saving money
help me achieve my long term goals?

Type: Discussion
Strategy: Think-Pair-Share

Collaborative learning strategy where students work
together to respond to a prompt, solve a problem,
or make a decision by thinking quietly about the
prompt, partnering with a classmate, and then
discussing the prompt for 2-5 minutes. This strategy
is most beneficial in helping students to connect
content to real life.

Multi-Layered System of Supports/Suggested Instructional Strategies

In New Mexico we believe that all students deserve access to high-quality grade-level tasks that
incorporate historical documents and critical thinking. These universal supports allow all students to
analyze primary and secondary sources, develop claims, and evaluate reasoning:

1.) Identify vocabulary words to pre-teach:
● Vocabulary are words that are more likely to appear in text than speech.
● Choose words that are not implicitly or explicitly defined within the text.

2.) Create text-based questions to push students to think about historical events in the context, build
content knowledge, develop knowledge of vocabulary, or syntax and structure.

Instructional Supports:

Vocabulary/Text-Based Questioning: Strategies:

Vocabulary to pre-each: relationship, long term
goals, opportunity cost

Topic Based Questioning:
● How does using a computer to track your

spending and goals help prepare you for
tracking future spending habits?

● What is an example of an opportunity
cost?

Universal Supports:
● Students have access to a training video to

help them navigate Excel.
● Students have a template premade with

all functions and equations auto
populated.

Targeted Supports:
● Individual check-ins with the teacher to

check on balance and goal progress.
● Repeat of directions and modeling on how

to utilize Excel.
● Voice to text assistive technology.

https://www.wgu.edu/heyteach/article/how-think-pair-share-activity-can-improve-your-classroom-discussions1704.html

