
 

  

World Language Programs 
Technical Assistance Manual 



 
 

1 
 

 

 
The State of New Mexico 

Public Education Department 
Language and Culture Division 

World Language Programs 
 

Issued July 2023 
 

Michelle Lujan Grisham 
Governor of New Mexico 

 
Arsenio Romero, PhD 

Secretary of Education 
 

Candice Castillo 
Deputy Cabinet Secretary 

 
Mayra Valtierrez 

Director 
 
 
 
Required Notice 
The contents of this document were developed under a grant from the US Department of Education (ED). 
However, the contents do not necessarily represent the policy of the ED and should not be regarded as an 
endorsement by the Federal Government. 
 
Copyright Notice 
This report is copyright free, so no permission is needed to cite or reproduce it for non-profit purposes. If 
material from this report is included in another non-profit publication, cite as follows: New Mexico Public 
Education Department. (2022).     
 
Additional Notes 
This document is available on the Language and Culture Division website under: World Language Programs. 
  

https://webnew.ped.state.nm.us/bureaus/languageandculture/world-language-instruction/


 
 

2 
 

Contents 
Language and Culture Division Staff................................................................................................................................. 3 

Purpose of the Technical Assistance Manual ................................................................................................................... 4 

An Introduction to the World Languages TAM ................................................................................................................ 4 

How to Develop, Implement, and Sustain High-Quality, Effective World Language Programs ..................................... 5 

Program Design: ................................................................................................................................................................ 5 

Program Design Goal #1: Diverse, Inclusive, Authentic and Globally Competitive ....................................................... 6 

Program Design Goal #2: Achieving Language Proficiency and Language Production ................................................. 6 

Program Design Goal #3: Build on Data......................................................................................................................... 8 

Program Design Goal # 4: Leveraging Resources .......................................................................................................... 9 

Program Design Goal # 5: Collaborative Approach ..................................................................................................... 10 

Program Design Goal 6: Cultural Literacy .................................................................................................................... 11 

Curriculum: ...................................................................................................................................................................... 12 

Curriculum Goal # 1: Visible Learning .......................................................................................................................... 14 

Curriculum Goal # 2: Achieving Language Proficiency ................................................................................................ 15 

Curriculum Goal # 3: Language Teaching Plan with Backward Design ........................................................................ 22 

Curriculum Goal # 4: Responsive Curriculum .............................................................................................................. 23 

Assessment ...................................................................................................................................................................... 25 

Assessment Goal # 1: Reflection on Program Design, Curriculum, and Standards ..................................................... 25 

Assessment Goal # 2: Grounded in Integrated Performance Assessments (IPAs) ...................................................... 26 

Assessment Goal # 3: Guide Program Effectiveness ................................................................................................... 27 

Teacher Effectiveness ..................................................................................................................................................... 29 

Teacher Effectiveness Goal # 1: Connected Educators ............................................................................................... 29 

Teacher Effectiveness Goal #2: Transformative and Comprehensive ......................................................................... 30 

References: ...................................................................................................................................................................... 34 

 

 

 

  



 
 

3 
 

 

Language and Culture Division Staff 
Mayra Valtierrez, Director 
Mayra.Valtierrez@ped.nm.gov  
 
Kirsi Laine, Deputy Director 
Kirsi.Laine@ped.nm.gov  
 
Elena Valdez, PhD, Bilingual Seal Specialist 
Elena.Valdez@ped.nm.gov  
 
Carlos Avila, Bilingual Multicultural Education Program Specialist 
Carlos.Avila@ped.nm.gov  
 
Leah Jimenez, Program Support Specialist 
Leah.Jimenez@ped.nm.gov  
 
Vanessa Vander Galien, English Learner Specialist  
Vanessa.VanderGalien@ped.nm.gov  
 
Michelle Maes, Business Operations Specialist 
Michelle.Maes@ped.nm.gov  
 
 
 
This manual and other resources can be found on the Language and Culture Division’s (LCD) webpage on the 
PED’s website at: https://webnew.ped.state.nm.us/bureaus/languageandculture/. 
 
  

mailto:Mayra.Valtierrez@ped.nm.gov
mailto:Kirsi.Laine@ped.nm.gov
mailto:Elena.Valdez@ped.nm.gov
mailto:Carlos.Avila@ped.nm.gov
mailto:Leah.Jimenez@ped.nm.gov
mailto:Vanessa.VanderGalien@ped.nm.gov
mailto:Michelle.Maes@ped.nm.gov
https://webnew.ped.state.nm.us/bureaus/languageandculture/


 
 

4 
 

Purpose of the Technical Assistance Manual 
The New Mexico World Languages Technical Assistance Manual (TAM) provides guidance to districts and 
charter schools to ensure they adhere to requirements as they implement World Languages. The contents of 
this TAM are anchored in statute and administrative code.  
 
The New Mexico World Languages TAM and other LCD TAMs—Serving English Learners, Title III: 
Supplemental Support for English Learner Program and Services, and the Bilingual Multicultural Education 
Programs (BMEPs) Technical Assistance Manuals— are available on the LCD website.  
 
Who should read the TAMs provided by the LCD? 
 

WHO WHAT DOCUMENT 
All district and state charter administrators Serving ELs TAM 
All school administrators Serving ELs TAM 
Title III subgrant recipients Serving ELs TAM and Title III TAM 
Districts, state charters, & school personnel with 
BMEPs 

Serving ELs TAM, BMEP TAM, & SSBB TAM 

Title III, BMEP personnel, & PED staff, as appropriate Serving ELs TAM, Title III TAM, BMEP TAM, & 
SSBB TAM 

High school administrators, registrars, & counselors SSBB TAM 
 
The PED encourages the following school personnel to explore this technical assistance manual carefully to 
ensure compliance with state law and meet the needs of students. 

• Bilingual multicultural education directors • Special education directors 
• Bilingual multicultural education teachers • STARS coordinators 
• Charter school directors • Superintendents 
• District and state charter test coordinators • Teachers of ELs 
• Education assistants • Title III directors 
• Federal programs directors • Tribal education leaders 
• School boards and charter governance boards • Tribal language teachers 

An Introduction to the World Languages TAM 
New Mexico Public Education Department (NMPED)’s World Language (WL) Programs Technical Assistance 
Manual was developed to guide district leaders, administrators, program directors, teachers, parents, 
students, and local communities in the development and implementation of high-quality and effective WL 
programs in public schools across New Mexico. The goals of this guidance document include the following: 

1. Providing comprehensive content and resources for districts, schools, and charter schools on how to 
develop, implement, and sustain high-quality and effective WL programs. 

2. Contextualizing the main characteristics of high-quality and effective World Language (WL) programs 
that align with the state's standards in theory and practice. 

3. Assisting WL program directors, coordinators and teachers to develop high-quality and effective 
curricula that meet the needs of ALL students. 
 

https://webnew.ped.state.nm.us/bureaus/languageandculture/
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This document will also serve as a guide for designing and implementing high-quality and effective WL 
programs to ensure all WL programs in districts and state charter schools in New Mexico have the content 
and resources to guide language educators, students, parents, and communities for developing language 
fluency, proficiency, and production in the target language. 
 
NMPED carries a well-articulated and research-based vision of language learning to ensure that districts and 
charter schools provide high-quality and effective WL education, where students can achieve, maintain, and 
sustain 21st century skills to be successful in college, careers, and within local and global multilingual 
communities.  With this vision, the Language and Culture Division (LCD) at NMPED designed this guidance 
with achieving indicators, leadership behaviors, and resources to set, guide, and support the shared 
understanding of high-quality and effective WL programs. 
 
How to Develop, Implement, and Sustain High-Quality, Effective World 
Language Programs 

Common Language Construction: 
What does “achieving indicators” mean in the NMPED WL Guidance 
Handbook? Achieving indicators are measurable content knowledge, 
skill sets, and materials used to determine if a WL program is 
implementing national and state standards in program design, 
curriculum, assessment, and teacher effectiveness. 

What does “leadership behaviors” mean in the NMPED WL Guidance 
Handbook? Leadership behaviors are practices and actions that make 
a WL program director effective in meeting national and state 

standards of program design, curriculum, assessment, and teacher effectiveness. 

What does “resources” mean in the NMPED WL Guidance Handbook? Resources are a set of teaching and 
learning materials and tools, including print, non-print, and online/open-access formats, which support and 
enhance the quality and effectiveness of a WL program. 

Program Design: Districts and state charter schools must have a vision to provide a WL program model 
that cultivates linguistic and cultural competencies. The program design in high -quality and effective WL 
programs should reflect the vision of WL education with 21st century skills and prepare students for college, 
career, and multilingual and multicultural global communities. 
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Program Design Goal #1: Diverse, Inclusive, Authentic and Globally Competitive 

Achieving Indicators-  
1. Include relevant and authentic learning experiences for students to experience WL learning through 

communication, cultures, connections, comparisons, and communities by using the target language 
proficiently and inter-culturally in and beyond the classroom. 

2. Establish a strategic plan to provide an effective WL program for all students regardless of their 
background and demographics. 

3. Have a solid commitment to building school or district policy that empowers WL instruction and 
learning opportunities.  

4. Build capacity among parents, families, and communities to support world language learning. 

Leadership Behaviors- 
1. Serve your school and district community to have a strong contribution in designing, implementing, 

and sustaining a high-quality and effective world-language program accessible to ALL students. 
2. Engage parents, families, and communities to support and improve the world language program. 

Resources-  
21st Century Skills Map- ACTFL: This resource is the result of continuing research and feedback from 
educators and business leaders across the nation. The partnership has issued this map for the core subject 
of World Languages. This resource is available Here. 

Principles of Effective World Language Programs by National Association of District Supervisors of Foreign 
Languages (NADSFL): This document is intended to guide the development and administration of high-quality 
and effective WL programs. This resource is available Here. 

World Language Program Evaluation: This resource provides a local example to emphasize the link between 
learning a second language and improved learning outcomes in other subjects, enhanced cognitive ability, 
and the development of empathy and effective interpretive skills. This resource is available Here. 

Program Design Goal #2: Achieving Language Proficiency and Language Production 

Achieving Indicators-  
Common Language Construction: 
Language proficiency- what individuals can do at novice, intermediate, 
advanced, superior, and distinguished levels in speaking, writing, listening, 
and reading. 
Language Production- what individuals can do with language proficiency 
with spontaneous, non-rehearsed performance in a real-world context. 

1. Courses offered through the program ensure the development of 
language skills in speaking, writing, listening, and writing. 

https://www.actfl.org/uploads/files/general/Resources-Publications/21st%20Century%20Skills%20Map-World%20Languages.pdf
https://nadsfl.org/principles-of-effective-world-language-programs/
https://www.bcsd.org/cms/lib/NY02212067/Centricity/Domain/26/ProgramEvaluations/BOE%20summary%20report%20-%20World%20Lang%20Program%20Eval%2018-19.pdf
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2. Courses in the program offer well-articulated instructional time that allows students to achieve the 
highest possible proficiency with the frequency (number of sessions per week) and intensity (number 
of minutes per session) for all students. 

Leadership Behaviors- 
1. Professionally advocate for serving well-articulated language courses that ensure language 

proficiency and language production in the target language. 
2. Maximize resources and options to provide the most significant variability in the frequency and 

intensity of instructional practices for students. 
3. Provide ongoing support to world language educators in designing instructional practices that ensure 

the best practices in language learning.  

Resources- 
Inverted Pyramid 
Retrieved from ACTFL 
This resource is available 
Here. 

How to use frequency, 
intensity and duration to 
improve student 
learning outcomes by 
National Institute for 
Student Learning: This 
resource is available 
Here. 

Visible Learning- This 
resource is providing 
several tools to support 
educators to shift their 
focus from what 
teachers are teaching to 
what students are 
learning:  This resource 
is available Here. 

https://www.actfl.org/uploads/files/general/ACTFLProficiencyLevels8.5x11.pdf
http://www.nisce.org/default/using-frequency-intensity-duration-improve-learning-outcomes/
https://www.visiblelearning.com/
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Program Design Goal #3: Build on Data 

Achieving Indicators-  
1. Designed the program in such a way as to provide data quarterly and 

annually on the program design, instructional materials, 
instructional and language learning practices throughout the year. 

2. Develop a collective data analysis procedure to inform current 
implementation, outcomes, and satisfaction. 

3. Utilize the data analysis procedure effectively to drive new 
implementations, decisions, and recommendations. 

Leadership Behaviors-  
1. Provide leadership that exemplifies performance accountability and 

measurement to respond to the essential questions below.   
To what degree are students in my school/district participating in World Language courses? 
To what degree are World Language courses effective in acquiring target language proficiency? 
To what degree are World Language courses effective in acquiring language production in the target 
language? 
What are the outcomes of current implementations for students in World Language courses? 
How satisfied are students, teachers, parents, and communities with Word Language courses? 

2. Collaborate with other colleagues to analyze the program data effectively and to examine the 
program outcomes quarterly in a school year. 

3. Engage with instructional support through a shared leadership approach for building data from and 
for the program. 

Resources- 
Step-by-Step Guide to Program Evaluations by HANOVER Research: In order to maximize investments in 
programs, resources, and policies, school districts must continuously examine how these initiatives are 
impacting student learning and identify opportunities for improvement. District leaders can use this Step-by-
Step Guide to Program Evaluations as a tool to assess the district’s readiness to complete a program 
evaluation. This resource is available Here. 

Language Learning by the Numbers: This flyer addresses the five reasons why everyone should know at least 
two languages. This resource is available Here. 

The Common Core State Standards for English Language Arts (ELA) and Literacy in History/Social Studies, 
Science, and Technical Subjects contain four strands: Reading, Writing, Speaking and Listening, and 
Language. These four strands are represented in the World-Readiness Standards for Learning Languages by 
the communication standards (Interpersonal, Interpretive, and Presentational) and the level of proficiency 
demonstrated. In addition, the standards of the other four goals areas for learning languages – Cultures, 
Connections, Comparisons, and Communities – also support and are aligned with the Common Core. These 
standards describe the expectations to ensure all students are college-, career-, and world-ready. This 
document demonstrates the alignment between the Common Core State Standards and the World-Readiness 
Standards for Learning Languages by paralleling the two documents in tables. This resource is available Here. 

https://www.hanoverresearch.com/reports-and-briefs/k-12-program-evaluations-guide/?org=k-12-education
https://liberalarts.oregonstate.edu/sites/liberalarts.oregonstate.edu/files/world-languages-and-cultures/pdf/learning-by-the-numbers.pdf
https://www.actfl.org/uploads/files/general/Resources-Publications/CCWRSbranded_CSSandWRSLLalignment_Aug2016.pdf
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Program Design Goal # 4: Leveraging Resources 

Achieving Indicators-  
1. Ensure inclusive and comprehensive instructional and learning practices utilized by teachers when 

the school/ district provides various tools and resources in curriculum and instruction, program 
support, professional development opportunities, and community engagement. 

2. Design an educational framework that integrates WL courses in other subject areas to give ample 
opportunities to broaden language learning beyond fulfilling graduation or admission requirements. 

Leadership Behaviors-  
1. Intentionally advocate for maximizing the tools and resources for providing highly effective WL 

instruction and learning practices. 
2. Support teachers, students, and families to create learning opportunities that frame and bolster WL 

teaching and learning from broader contexts. 
3. Identify possible resources that will enhance the learning of languages and will benefit all students 

in WL courses. 

Resources- 
The STARTALK Principles for Effective Teaching and Learning describe characteristics of highly effective 
language teaching and learning, engage meaningful and real-world learning experiences that prepare 
students in WL programs to use the target language beyond the classroom. Each of the STARTALK Principles 
is explained in the context of teaching and learning to identify learner experiences. This resource is available 
Here. 

Joint National Committee for Languages (JNCL)-National Council for Languages and International Studies 
(NCLIS) provides a range of resources on the positive impact of bilingualism for individuals, states, and the 
nation. This resource is available Here. 

Why Learn an Additional Language? Advocacy Resources- Collection of rationales, statistics, stories, 
advocacy activities, and tools to be connected with language advocacy. This resource is available Here. 

WORLD LANGUAGE EDUCATION MATTERS 

 

https://nflc.umd.edu/resources/startalk-principles-effective-teaching-learning
https://www.languagepolicy.org/languageattheintersection
https://padlet.com/LanierPedPad/advocacy_maflt
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Leading with Languages seeks to raise awareness across the U.S. and motivate people to take action around 
the rapidly rising importance of language skills to a wide array of careers- and to the nation’s economy, 
national security and international standing. This resource is available Here. 

Program Design Goal # 5: Collaborative Approach 

Achieving Indicators-  
1. Seek strong collaboration with stakeholders to review the goals of the program. 
2. Collaborate with stakeholders to inform them about students’ academic expectations and progress in 

WL courses. 
3. Position WL Programs to bridge between school/district and stakeholders to implement best teaching 

and learning practices in WL courses. 

Leadership Behaviors-  
1. Provide various opportunities for stakeholders to take an active role in designing WL programs that 

meet the needs of students, teachers, families, parents, and communities. 
2. Inform school administrators and other leaders about the principles, curriculum, assessment, and 

evaluation of WL courses and their outcomes.  
3. Collaborate with stakeholders to broaden, strengthen, and achieve the best teaching and learning 

practices in WL programs. 

Resources- 
The Four Pillars of Language-Focused Family Engagement: A 
Reflection Tool for Educator deepens understanding of the four 
pillars of language-focused family engagement, as well as 
encourages reflection and sustains conversation among 
educators and practitioners working with multilingual learners. 
This resource is available Here. 

Collaborative Leadership Checklist highlights important 
characteristics of collaborative leadership. This resource is 
available Here. 

  

https://www.bing.com/videos/search?q=Lead+with+Languages%3a+A+National+Priority&view=detail&mid=E25C89F56C1D09E519EDE25C89F56C1D09E519ED&FORM=VIRE
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Language-Focused-Family-Engagement.pdf
https://ctb.ku.edu/en/table-of-contents/leadership/leadership-ideas/collaborative-leadership/checklist
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Program Design Goal 6: Cultural Literacy 

Achieving Indicators-  
1. Prepare students to develop cultural literacy to live and work in the complex society of the 21st century 

through the program. 
2. Provide various teaching and learning opportunities to students, such as engaging with study/travel 

abroad; communicating with native speakers; engaging in service learning/community projects; and 
developing international partnerships. 

Leadership Behaviors- 
1. Search for creating various opportunities for teachers, students, parents, and communities that will 

engage them in service-learning projects in the local and global target language communities. 
2. Support and guide teachers to use available technologies to interact with global target language 

communities. 
3. Advocate internally and externally within the school and district to acknowledge the importance of 

language literacy in multilingualism and 
21st century skills. 

Common Language Construction: 
Interculturality – Being open to, interested in, 
curious about and empathetic towards people 
from other cultures, and using this heightened 
awareness of otherness to engage and interact 
with others and, potentially, to act together for 
common purposes. Interculturality involves 
evaluating one’s own everyday patterns of 
perception, thought, feeling and behavior to 
develop greater self-knowledge and self-
understanding (Byram, 2000). 

Resources- 
Global Classroom: The Global Classroom is a 
unique charity and education movement that 
unites children around the world. This resource is 
available Here. 

Cultural and Intercultural Literacy…What is it? 
Defines key concepts pertaining to cultural and 
intercultural literacy This resource is available 
Here. 

Creating a Culture of Integrity in the Classroom 
highlights the role of social-emotional learning 
to develop powerful cultural integrity: This 
resource is available Here. 

https://www.theglobalclassroom.com/
https://www.digilanguages.ie/cultural-and-intercultural-literacy-what-is-it/#/roles?_k=08oncb
https://www.edutopia.org/blog/8-pathways-creating-culture-integrity-marilyn-price-mitchell
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Curriculum: A high-quality and effective world language program should establish a meaningful, 
purposeful, and responsive language-learning context for students, teachers, families, parents, and 
communities. Language learning experiences become more relevant when students are involved in content 
and communications that are useful and relative to their lived experiences, so they pursue language learning 
for meaningful use outside of their classroom. 
 

Common Language Construction: 
Language function is defined as what individuals do with language and 
how they use language to connect, meet their personal needs, or express 
meanings. Students experience various daily language functions to 
manage activities, meet needs, and get things done. For example, 
ordering a meal in a restaurant or online, writing an email to an instructor 
for an assignment, sending a text message to a friend to ask for 
directions, expressing an opinion about a character in a film during a 
classroom discussion, etc., represent language functions. 
 

 

What shows the success of an effective language program? According to 
ACTFL Enacting Work of Language Instruction, a language program is 
successful if it continuously aims to include content and contexts that require 
language function for real-life purposes and goals.  

 

 

Common Language Construction:  
Language Learner’s Performance- what students know and can do in the 
language in limited and controlled situations. 
Contexts- situations within which the learner can function.  
Content- topics which the learner can understand and discuss. 
Language Learner’s Proficiency- What students know and can do with 
the language in real-life and spontaneous situations. 
Authentic Resources- Resources created BY native speakers FOR native 
speakers. (ex. Ads, websites, books, tv shows, podcasts, etc.) 
90% + Target Language Use: Using the language that students are 

learning for instruction rather than the learners' home language. This should happen at least 90% of class 
time.  
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Curriculum Goal # 1: Visible Learning 

Achieving Indicators-  
1. Establish standards in WL that will provide ample opportunities for all students to make language 

learning visible to students. 
2. Establish a curriculum that allows all students to learn, practice, and produce the target language. 

Leadership Behavior- 
1. Recognize the importance of visible language learning that makes a difference in students’ learning. 
2. Incorporate visible language learning that will make all students in WL programs effective 

communicators in the target language, self-directed learners, 21st century citizens, and creative 
problem solvers. 

Resource- 
NCSSFL-ACTFL CAN-DO Statements align with the ACTFL Proficiency Guidelines 2012 and 
the ACTFL Performance Descriptors for Language Learners. NCSSFL-ACTFL CAN-DO Statements reflect the 
continuum of growth in communication skills through the Novice, Intermediate, Advanced, Superior, and 
Distinguished levels. 

The NCSSFL-ACTFL Can-Do Statements for Intercultural Communication and the Reflection Tool for Learners 
provide a set of examples and scenarios that show how learners use the target language and knowledge of 
culture to demonstrate their Intercultural Communicative Competence (ICC). This resource is available Here. 

Performance vs. Proficiency 

Performance Proficiency 
Students are asked to simulate a restaurant 

scenario with customers and wait staff in 
the classroom. 

Students have a native speaking guest 
that visits the classroom and acts as 

their host/waiter 

https://www.actfl.org/resources/ncssfl-actfl-can-do-statements
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Curriculum Goal # 2: Achieving Language Proficiency 

Achieving Indicators- 
1. Guide the development of language proficiency through interculturality and global competitiveness 

by implementing World-Readiness Standards and the 5Cs: Communication, Cultures, Connections, 
Comparisons, and Communities.  

2. Implement a WL program curriculum that describes the ACTFL Performance Descriptors for language 
learners. 

3. Implement a WL program curriculum with an overarching goal for students to learn how to be 
proficient with intercultural and global competitiveness in and beyond the classroom rather than 
learning about the target language's structure (grammar). 
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Common Language Construction:  
The ACTFL Performance Descriptors for Language Learners describe language 
learners' language performance in Standards-based, performance-oriented 
learning environments and provide descriptive performance outcomes 
adaptable to fit differences in languages and learners. The ACTFL 
Performance Descriptors are organized according to Three Ranges of 
Performance – Novice Range, Intermediate Range, Advanced Range 

Three Modes of Communication – Interpersonal, Interpretive, 
Presentational Domains of Performance - Parameters for the Language 

Learner’s Performance in Language Control, Vocabulary, Communication Strategies, and Cultural 
Awareness. These four domains of performance answer the question “How and how well is the language 
learner able to be understood and to understand?  

Resource: ACTFL Performance Descriptors for Language Learners: This resource is available Here. 
 
Leadership Behaviors- 

1. Lead the development of a world language curriculum that guides world language learning and 
teaching to incorporate a balance of the 5Cs. 

2. Guide the development of a high-quality and effective curriculum to foster key domains and essential 
skills in language learning. 

3. Support 90%+ target language use in WL classrooms to provide several opportunities for students in 
learning, practicing, and the target language production. 

https://www.actfl.org/uploads/files/general/ACTFLPerformance_Descriptors.pdf
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Resources- 
In 2018, NM adopted the American Council on the Teaching of Foreign Languages (ACTFL)’s World-Readiness 
Standards for learning languages to ensure for ALL K-12 students are prepared with 21st century skills that 
will enable success in college, careers, and within local and global multilingual communities. 

The World-Readiness Standards for Learning Languages define the central role of world languages in the 
learning career of every student. The five goal areas of the Standards establish an inextricable link between 
communication and culture, which is applied in making connections and comparisons in using this 
competence to be part of local and global communities. 

The World-Readiness Standards for Learning Languages creates a roadmap to guide learners to communicate 
effectively and participate in multilingual communities at home and around the world with cultural 
competence. (ACTFL) 

World-Readiness Standards for Learning Languages | ACTFL 
World-ReadinessStandardsforLearningLanguages.pdf (actfl.org) 
ACTFL Proficiency Guidelines 2012 | ACTFL 
ACTFL Performance Descriptors 

https://www.actfl.org/resources/world-readiness-standards-learning-languages
https://www.actfl.org/sites/default/files/publications/standards/World-ReadinessStandardsforLearningLanguages.pdf
https://www.actfl.org/resources/actfl-proficiency-guidelines-2012
https://www.actfl.org/sites/default/files/publications/ACTFLPerformance_Descriptors.pdf
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Adopted from DoDEA, 2017: 
College and Career Readiness 
Standards for World Languages 
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Curriculum Goal # 3: Language Teaching Plan with Backward Design 

Achieving Indicators-  
1. Utilize the backward design approach in the world language program curriculum by establishing the 

language function, context, content, and texts, identifying target outcomes, determining acceptable 
assessment evidence, planning with learning experiences, and concluding with self-assessment and 
reflection. 

2. Center language learners and their needs in the program and provide goals to think critically, solve 
problems, and interact with one another by producing the language through different communication 
modes. 

Leadership Behaviors-  
1. Guide and support teachers in employing backward design in the curriculum design process. 
2. Ensure that teachers have access to a variety of resources to create units, lessons, and classes with 

Can-Do Statements and Backward design. 

Resources- 
Plan with Backward Design: One of the ACTFL Core Practices is to teach with the Backwards Design Model. 
Backward Design is a teaching method that involves designing educational curriculum by setting goals before 
choosing instructional methods and forms of assessment This resource is available Here. 

How Long Does It Take to Become Proficient? The amount of time it takes an individual to increase their 
proficiency in a language may depend on a variety of factors. For example, native English speakers may 
require less time to gain proficiency in languages like French, Portuguese, Italian, and Spanish but will likely 
require more time to develop skills in languages like Arabic, Japanese, or Korean. Languages like Chinese or 
Arabic are, by nature, more challenging to learn for native speakers of English because of their complex rules 
and structures and the fact that they share few common traits with English. This resource is available Here. 

 

 

https://www.actfl.org/resources/guiding-principles-language-learning/backward-design
https://www.languagetesting.com/how-long-does-it-take


 
 

23 
 

Curriculum Goal # 4: Responsive Curriculum 

Achieving Indicators-  
Validate and affirm the cultures, languages, and lived experiences of students in the program for the purposes 
of building and bridging students to be successful in the culture of academia and society. 

1. Reflect students’ interests, needs, culture, language, and identity to support students’ academic 
success, integration, and social-emotional development. 

2. Engage the local and global target language communities and bring relevant resources to support 
authentic cross- cultural connections. 

Leadership Behaviors- 
1. Support language educators to reflect the mindsets and skillsets of culturally and linguistically 

responsive instruction in their language units, lessons, and classroom practices. 
2. Use authentic resources that allow students to interact with local and global language communities. 
3. Ensure the curriculum is grounded in teaching and learning experiences that provide developing strong 

skills in “intercultural communicative competency (Bryam, 2020) to be world ready in 21st century. 

Common Language Construction:  
Intercultural communicative competence is the ability to 
communicate effectively and appropriately with people from other 
languages and cultural backgrounds. 

Situationally appropriateness is the concept of determining what 
culture or linguistic behavior is most appropriate for the situation. 
Students make choices around cultural and linguistic behaviors based 
on the situation without sacrificing what they consider to be their 
base culture or language. 

The NMPED defines CLR as validating and affirming an individual’s home culture and language to create 
connections with other cultures and languages in various social contexts. 

CLR-Guidance-Handbook 

Resources:  
Intercultural Communication Competence – Intercultural Communication (okstate.edu) 
What Is Intercultural Communicative Competence? | TESOL Blog 
 
 
 
 

https://webnew.ped.state.nm.us/wp-content/uploads/2022/07/CLR-Guidance-Handbook-Review.pdf
https://open.library.okstate.edu/interculturalcommunication/chapter/8-4-intercultural-communication-competence/#:%7E:text=Intercultural%20communication%20competence%20%28ICC%29%20is%20the%20ability%20to,self-%20and%20other%20knowledge%2C%20and%20tolerance%20for%20uncertainty.
http://blog.tesol.org/what-is-intercultural-communicative-competence/
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Assessment 
In New Mexico, there are no required statewide assessments for WL courses. The achieving indicators, 
leadership behavior, and resources described below should guide the development of practical WL 
assessments for districts and charter schools regarding how to determine students’ performance and 
proficiency levels in the target language.  

Assessment Goal # 1: Reflection on Program Design, Curriculum, and Standards 

Achieving Indicators- 
1. Target the evaluation of the standards, key domains, and essential skills in the curriculum. 
2. Include formative and summative assessments that reflect the program goals. 
3. Include several opportunities for improving students’ communication modes through performance 

tasks. 
4. Carry a strong emphasis on what students can do with the language and how students can show their 

language fluency, proficiency, and production. 

Leadership Behaviors-  
1. Provide guidance and assistance for teachers to connect formative and summative assessments to 

the program goals, objectives, and curriculum. 
2. Provide leadership to establish an inclusive assessment plan to implement and achieve the program 

goals. 
3. Design the program's formative and summative assessment roadmaps to develop language fluency, 

proficiency, and production for students through cultural competence and multilingual communities. 

Resources- 
ACTFL Proficiency Guidelines: The ACTFL Proficiency Guidelines are descriptions of what individuals can do 
with language in terms of speaking, writing, listening, and reading in real-world situations in a spontaneous 
and non-rehearsed context. For each skill, these guidelines identify five major levels of proficiency: 
Distinguished, Superior, Advanced, Intermediate, and Novice. The major levels Advanced, Intermediate, 
and Novice are subdivided into High, Mid, and Low sub levels. The levels of the ACTFL Guidelines describe 
the continuum of proficiency from that of the highly articulate, well-educated language user to a level of 
little or no functional ability. This resource is available Here. 

ACTFL Performance Descriptors: The ACTFL Performance Descriptors for Language Learners were built on 
the solid foundation provided by the original task force that produced the 1998 ACTFL Performance 
Guidelines for K–12 Learners. The members of that task force forged new ground to help educators 
implement the standards, providing important descriptions of how language learners demonstrate 
performance of the three modes of communication in instructional settings. This resource is available 
Here. 

  

https://www.actfl.org/sites/default/files/guidelines/ACTFLProficiencyGuidelines2012.pdf
https://www.actfl.org/sites/default/files/publications/ACTFLPerformance_Descriptors.pdf
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Assessment Goal # 2: Grounded in Integrated Performance Assessments (IPAs) 

Achieving Indicators- 
Common Language Construction:  
Integrated Performance Assessment is a classroom-based performance 
assessment model developed by ACTFL that can be used for evaluating 
student's communication skills in the three modes of communication, 
(Interpretive, Presentational, and Interpersonal), identified in the World-
Readiness Standards for   Learning Languages. 

1. Include several tools to evaluate language fluency in the three 
communication modes in overlapping and integrated ways. 
2. Develop formative and summative forms and help students 

improve their learning with the feedback received from language teachers throughout the 
learning process, not significantly at the end each of unit.  

3. Provide several assessment tools, including authentic and holistic real-world situations, to 
integrate linguistic skills, lexical knowledge, and cultural repertoire. 

4. Carry an emphasis on providing feedback and interaction through the sociocultural aspect of 
teaching and learning the target language. 

Leadership Behaviors- 
1. Support teachers in selecting appropriate tools, authentic instructional materials, and 

assessments to improve students' communicative skills through interacting with native speakers 
of the language. 

2. Provide leadership in how teachers should include students’ feedback and reflection to improve 
language fluency, proficiency, and production.  

Resources: 
IPAs Integrated Performance Assessments for Language Classrooms. This resource is available Here. 

Examples of Teacher-Developed Standards-Based Integrated Performance Assessments (IPA): The example 
IPA units in the grid below are available for use in world language classrooms. This resource is available Here. 

The Great World Language Debate du Jour: Grammar vs. Communication discusses five important steps that 
will inspire language educators to implement Integrated Performance Assessments with a purpose. This 
resource is available Here. 

The Avant STAMP™ (Standards-based Measurement of Proficiency) language test was created at the 
University of Oregon. Its purpose is to improve language-learning outcomes, support excellence in language 
programs, and enable language-learner credentialing. This resource is available Here. 

Extempore is an online platform used by language educators to build practice performance assessments in 
the classroom or in an online learning environment for their students. They can also review student 
submissions and provide feedback without having to schedule a 1:1 meeting. This resource is available Here.   

https://kidworldcitizen.org/ipas-integrated-performance-assessments-for-language-classrooms/#:%7E:text=IPA%20stands%20for%20Integrated%20Performance%20Assessment.%20It%E2%80%99s%20a,progress%20that%20language%20students%20are%20making%20towards%20proficiency.
https://carla.umn.edu/assessment/vac/CreateUnit/unit_examples.html#:%7E:text=Integrated%20Performance%20Assessment%20is%20a%20classroom-based%20performance%20assessment,in%20the%20World-Readiness%20Standards%20for%20Learning%20Languages%20%282015%29.
https://www.edutopia.org/blog/communication-rules-world-language-classroom-sarah-wike-loyola
https://avantassessment.com/stamp
https://avantassessment.com/extempore
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Assessment Goal # 3: Guide Program Effectiveness 

Achieving indicators-  
1. Support collecting qualitative and quantitative data periodically on student growth and language 

proficiency. 
2. Reveal insights regarding the program’s effectiveness and instruction for program directors, 

teachers, students, families, and communities. 

 

 

 

Leadership Behavior- 

1. Lead using qualitative and quantitative data to monitor students’ progress and proficiency goals. 
2. Analyze the qualitative and quantitative data to inform the achieving indicators of the program and 

to guide successful decision-making in the program improvement. 

Resources- 
Effective World Language Learning and Instruction by Paul Sandrock: Rather than identifying a single model, 
this resource identifies guiding principles based on real examples of effective language learning. Then, schools 
can determine what works for their students and teachers. This resource is available Here. 

The National Board for World Languages Standards:  The National Board Professional Teaching Standards 
has organized the standards for accomplished teachers of world languages. The standards have been ordered 
to facilitate understanding, not to assign priorities. They each describe an important facet of accomplished 
teaching; they often occur concurrently because of the seamless quality of accomplished practice. This 
resource is available Here. 

MUST-HAVES in IPA 
- Interpretive task- Listening, Viewing, and/or Reading. 
- Interpersonal task- Speaking or Writing 
- Presentational Task- Speaking or Writing 
- IPAs do NOT have to be completed in one sitting by 

students. They can take place over the course of the 
unit. 

https://www.amle.org/effective-world-language-learning-and-instruction/
https://www.nbpts.org/wp-content/uploads/2021/09/ECYA-WL.pdf
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Teacher Effectiveness 
In New Mexico, a teaching license with a Modern, Classical, and Native Languages (MCNL) endorsement is 
required for teaching WL in K-12 classrooms. Beginning teachers seeking an endorsement in MCNL to an 
initial Level 1 New Mexico teaching license must satisfy all the requirements of the license as provided in the 
PED rule for that license, which includes, among other requirements, 24-36 semester hours in language arts 
and passage of a content area test in language arts. 

Teachers seeking to add the MCNL endorsement in language arts to an existing New Mexico teaching license 
of any level shall meet one of the following requirements: 

1. pass the content knowledge test(s) of the New Mexico teacher assessments as provided in 6.60.5.8 
NMAC, or predecessor New Mexico teacher licensure examination or accepted comparable licensure 
test(s) from another state in language arts; or               

2. successfully complete an undergraduate academic major (24-36 semester hours), or coursework 
equivalent to an undergraduate major, or a graduate degree in language arts; or 

3. obtain certification in language arts for the appropriate grade level of New Mexico licensure from the 
national board for professional teaching standards. 

Teacher Effectiveness Goal # 1: Connected Educators 

Achieving Indicators- 
1. Interconnect language educators to be surrounded by school/district-wide, local, state, and national 

professional network that provides a framework, tools, and resources for professional growth. 
2. Support language educators in creating safe, culturally, and linguistically responsive, and supportive 

learning environments with interculturality. 

Leadership Behavior- 
1. Provide guidance and assistance for WL teachers to be informed about the current teacher 

development standards and the state’s expectations.  
2. Inform WL teachers in your district about the program budget, grant opportunities, expectations of the 

state’s educational agency, district leadership, school administrators, and parents, and WL program 
enrollment facts/data. 

3. Ensure all WL teachers receive the foundational training for the 
WL program. 

4. Leverage resources to offer different professional training for 
WL educators throughout the academic year. 

Resources-  
TELL Project: Teacher Effectiveness for Language Learning 
consolidates what the profession and research indicate as the 
qualities and characteristics of effective world language teachers in 
today’s language learning settings. This resource is available Here. 

http://www.tellproject.org/


 
 

30 
 

Effective Teaching and Learning Strategies in the Language Classroom: Effective teaching and effective 
learning takes place when a number of efficient and effective teaching strategies are used. The paper will 
discuss a range of strategies that make for effective teaching and learning in the language classroom. This 
resource is available Here. 

Teacher Effectiveness Goal #2: Transformative and Comprehensive 

Achieving Indicators-  
1.  Continuously support teachers to design their instruction with more functional communicative, and 

culturally competitive focus areas rather than focusing on grammar, vocabulary, and unauthentic 
cultural facts. 

2. Search, design, and share best language instruction practices in 5Cs (Communication, Culture, 
Connection. Comparison, and Community) with teachers. 

3. Assist teachers in clarifying what students need to move from one level to the next. 
4. Ground the program in a shared leadership approach and prioritize receiving descriptive feedback 

from teachers to improve the program. 
5. Recognize language teachers as the most significant factor in the program’s success and build capacity 

for improving, empowering, and retaining language teachers. 

Leadership Behaviors- 
1. Create positive transformative leadership that encourages and supports teachers in practicing key 

domains and essential skills (pg. 16) in WL instruction. 
2. Guide and assist teachers in transforming their instructional practices for practicing well-implemented 

IPAs. 
3. Create professional development opportunities for teachers that will facilitate the transformation of 

instructional practices to support World-Readiness Standards. 
4. Create a supportive community that lets teachers partner with students, parents, families, and 

communities to enhance the target language learning with inter-cultural competitiveness.  

Common Language Construction: 
Essential World Language Instructional Practice: Ritz (2021) provides 
a framework with the goal of providing transformative and 
comprehensive indicators for effective      WL instruction. The 
framework is also intended to support WL Program directors in 
conducting an effective observation of any WL classrooms even if they 
do not speak the target language. The framework includes four focus 
areas: Foundations of Lesson Design, Target Language Use, Task 
Design, and Curriculum and Assessment Design. The table below 
summarizes each domain in the framework mentioned by Ritz (2021). 

https://www.researchgate.net/publication/327365137_EFFECTIVE_TEACHING_AND_LEARNING_STRATEGIES_IN_THE_LANGUAGE_CLASSROOM
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Framework of Essential World Language Instructional Practices 
Foundations of Lesson Design 
 
What does this mean? This focus area includes 
indicators that should be presented in a well-
designed World Language classroom. 

 The teacher presents student learning 
outcomes focused on communication. 

 The teacher previews the lesson agenda 
with students. 

 The teacher actively engages students 
throughout the class, with a balance of 
whole class, small group and pair 
activities. 

 The lesson activities are designed to lead 
students to achieving the student learning 
outcome. 

 The teacher and students demonstrate 
mutual respect for each other and for 
learning, and students are safe and 
supported in class. 

 The teacher checks for understanding 
throughout the lesson. 

 The teacher returns to the student 
learning outcome at the close of the 
lesson to reflect on student learning. 

Target Language Use 
 
What does this mean? Target language use is an 
utmost element in an effective and high-quality 
World Language classroom. This focus area asks 
program leaders to note the level of both teacher 
and student language use. 

 The teacher uses the target language 90% 
or more of class time. 

 The teacher avoids translating into English, 
and ensures the target language is 
comprehensible to students through a 
range of strategies, including: 

•    Body language 
•    Visual support 
•    Modifies Speech 
•    Cognates 
•    Repetition 
•    Elaboration 
•    Modeling 
•    Checks for understanding    
 Students use the Target Language 90% or 

more of class time, including when 
working in small groups or pairs. 

 Students are observed using the target 
language through:  
• Isolated words 
• Memorized phrases 
• Sentences 
• Strings of Sentences 
• Questions 
• Paragraph-level discourse 
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Framework of Essential World Language Instructional Practices (Continued) 

Task Design 
 
What does this mean? This focus area helps 
evaluators notice the type of tasks students are 
asked to engage in during class time. 

 Lesson tasks are focused on developing 
communication skills (interpretive, 
interpersonal, presentational) 

 Lesson tasks reflect 
• Interpersonal Speaking 
• Interpersonal Writing 
• Interpersonal Listening 
• Interpersonal Reading 
• Presentational Speaking 
• Presentational Writing 
• Building vocabulary in context 
• Focus on form in context 

 Lesson tasks do not include drill-based 
exercises such as grammar fill-ins, verb 
conjugation practice that focus on 
practicing discrete aspects of language in 
isolation or translating. 

 
 

Curriculum and Assessment Design 
 
What does this mean? This focus area may not be 
visible during classroom observations but more 
importantly may be essential for high-quality and 
effective WL programs. Inclusion of the curriculum 
and assessments design is critically important to 
transform traditional World Language practices.  

 The curriculum unit focuses on a theme 
that is:  

• Communicatively purposeful 
• Culturally focused 
• Intrinsically interesting 
• Cognitively engaging 
• Standards-based  

 The curriculum unit engages students in 
communicative language use that is 
slightly above their proficiency level. 

 Assessments are observed to reflect 
• Interpersonal Speaking 
• Interpersonal Writing 
• Interpretive Listening 
• Presentational Speaking 
• Presentational Writing 
• Building vocabulary in context 
• Focus on from in context 

 Rubrics are used to provide expected 
performance levels on assessments and 
are provided to students prior to being 
assessed. 

 The following assessment are used:  
• Performance assessments 
• Integrated performance 

assessments (IPAs) 
• Portfolios 
• External assessment measures 
• Other communicatively focused 

assessment 
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Resources- 
Title VI Language Resource Centers (LRCs) support the nation’s capacity for language teaching and learning. 
LRCs offer free or low-cost teaching materials, professional development opportunities, assessment, 
evaluation services, and more: This resource is available Here. 

TELL Tools and Resources: Designed to offer support that facilitates language teachers’ professional growth, 
teachers can self-assess, peer-assess, or work with administrators to identify their level of effectiveness and 
set and monitor goals for professional growth. Facilitating Teacher Effectiveness » TELL Project.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

https://www.nflrc.org/
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