
The Multilingual International School - Response to

Peer Review Team Report: The Multilingual International School

First and foremost, I am grateful for the opportunity to participate in this peer review team
report/interview. Although the interview was arranged with little prior notice and slightly
confusing with few follow-up questions, I thank everyone who generously devoted their
valuable time. I want to reiterate our commitment to addressing and learning from every point
raised during the interview and in the report. We are dedicated to making any necessary
corrections to meet the high standards of those who invested their time in our application. You
will find in the light blue boxes below responses to the peer review comments.

Ana Perea

ACADEMIC FRAMEWORK ANALYSIS
TMIS has a mission to "achieve multicultural inclusion and equitable, culturally relevant learning for
all students who attend" using an International Baccalaureate (IB) Curriculum as well as a "focus on
multilingualism, including dual language, maintenance, heritage, transitional and enrichment models
of Bilingual Multicultural Education Programs."  The application put forth a unique vision with
offerings that are not currently available in the proposed community of Bernalillo, New Mexico.  The
proposed Head of School appears to have a strong knowledge of IB and its philosophy and
components.  However, it was not clear what mission success would look like or why it is important to
the proposed community.  Additionally, the plan to teach Spanish and Native languages was unclear. 
In general, TMIS' academic framework did not provide the level of detail needed to ensure a strong
plan for curriculum development and implementation, equity, graduation requirements, daily and
yearly schedules, support for at-risk groups of students, and assessment. The majority of scores in this
part of the application were "Does Not Meet." 

TMIS Reponse: 
The mission of The Multilingual International School (TMIS) is to achieve multicultural inclusion and
equitable, culturally relevant learning for all students who attend the school or participate in the
language programs. TMIS will facilitate students’ excellent education within the International
Baccalaureate (IB) Curriculum framework aligned with New Mexico Academic Content Standards.
TMIS focuses on holistic education and will prioritize students’ academic performance based on the
International Baccalaureate sense of community knowledge, sharing goals, and collaboration. 

Mission success at TMIS will be essential to the proposed community. In our mission, we stated that
TMIS focuses on holistic education that will prioritize academic performance based on the
International Baccalaureate program. We provided this in our submitted application: Section C.
Curriculum, Educational Program Students' Performance Standards (pages 14-26 provide details of a
strong plan) clearly explains what is expected and supports our mission statement. The mission is
the core of our organization, and the community plays a crucial role in its success. The community
deserves choices in an area where proficiency (Mathematics) is as low as 9%—not even mentioning
other subjects. Our TMIS submitted application addressed this clearly (pages 3-4).



TMIS mission will be successful because it will be implemented through measurement (formative
and summative, as stated in our application). In other words, the mission success includes:

● Formative and summative assessments measure academic progress at TMIS. These include
state-required assessments, as well as interim curriculum-based evaluations and rubrics.
These align with the Common Core State Standards (CCSS) and are integrated with the
International Baccalaureate Standards and Practices of Culture, Environment, Learning, and
Purpose, ensuring the highest academic quality. Students at TMIS will demonstrate
increased problem-solving as measured by formative and summative assessments aligned
to IB portfolios. Reflections on each transdisciplinary theme every six to eight weeks will
document students' work, rubrics used, and actions taken - personally and in the
community.

The mission would be successful because, at TMIS, we believe in the importance of transparency
and open communication. The TMIS community will be regularly informed of student and school
academic achievements, points of improvement, and the actions we will take to reach our goals.
This unwavering commitment to transparency ensures that everyone is informed and involved in
our journey towards success. Students will show their ability to reflect through their actions by
presenting inquiries and sharing investigations. This allows them to expand their knowledge as they
focus on personal action and community actions. Our formative and summative assessments will
ensure the academic success appointed to our mission. The mission would be successful because,
during the initial three years at TMIS, our primary focus will be comprehensive training. This will
ensure that we remain steadfast in our mission to deliver high-quality education, which, by
definition, includes a curriculum that is relevant and beneficial to our students.

We will use TMIS' academic framework as an International Baccalaureate program. In the case of
the Primary Year Program, students are agents of their learning and partners in their learning
process. The learners: describe the outcomes for individual students and the outcomes they seek
for themself (What is learning?). Learning and teaching: articulate the distinctive features of
learning and teaching (How best to support learners?). The learning community emphasizes the
importance of the social outcomes of learning and the role that IB communities play in achieving
these outcomes (Who facilitates learning and teaching?) ibo.org.

We attached planners (examples) and a Program of Inquiry (POI) framework curriculum. There are
six IB planners (programs of study) completed at each grade level each year. Success of this program
is measured with both summative and formative assessments.  This is a “consistent measure” of
our curriculum and to support the development of conceptual understanding and social skills, with
an emphasis on collaborative inquiry and integrative learning honoring the students' curiosity,
voice, and contribution. Please see information in our application appendices I, J, K, and L.

ORGANIZATIONAL FRAMEWORK ANALYSIS
TMIS' Organizational Framework lacked detail and specific plans in most areas.  The plan to recruit,
train, and evaluate a Governing Board to oversee the school and hire a head administrator was
vague.  One of the school founders, Dr. Perea, intends to serve as Head of School, but there the plan
for an independent hiring process was not specific.  Job descriptions, organizational charts and
professional development plans were not adequately developed, indicating that TMIS may not be
ready to hire and train staff.  Additionally, plans for student outreach and recruitment were vague and
the lottery process was incomplete.  The application did not include evidence of research or
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relationships with potential transportation or food vendors.  Research had been done on potential
facilities, and a preferred facility was shared, but more information was needed about funding sources
for renovation. 

TMIS Response:

The reviewers have noted that most of TMIS' Organizational Framework areas require more
detailed and specific plans. We have provided an organizational chart as requested in the
application. The Governing body, Head of school, coordinator/s, Faculty, staff, etc., will not be
detailed on the chart, but this information can be found in Section C page 52. As we are still in the
ongoing planning period, we are ensuring that our job descriptions are clear, comprehensive, and
cohesive. These detailed plans are crucial for the successful implementation of the TMIS'
Organizational Framework. Although we may need to be creative during the initial school year, the
Head of the school and other administrative staff should not only be an administrator but also a
teacher with knowledge of IB. The role might change to handle more than one responsibility in the
school, but we will manage this through a structured approach to ensure the workload is
manageable for the Head of School and other staff. It seems that not all documents were received,
and this needs to be addressed.

Part A (1) responds to the governing body's creation and capacity up to page 43 of the application
section C. However, Appendix B clearly describes what is expected of the leader of TMIS.
The founders know we must hire the best personnel for the job. TMIS job descriptions are included
in our submitted documents and it is stated in the organizational chart (page 43). An organizational
chart is an illustration that visually conveys a company, in our case, TMIS's internal structure, by
detailing the roles, responsibilities, and relationships. Descriptions of what is expected from the
faculty and other staff members are part of the application. In addition, we have prepared the
employee handbook which provides a summary of The Multilingual International School's current
policies, procedures, rules, and benefits, and that any or all of these policies, procedures, rules, and
benefits can be changed, added to, or deleted by action of The Multilingual International School
Administration, or by changes in law or policies.

As our submitted application stated, we will advertise the position because we need the best
personnel for the job. The outreach plan for students is still in place on page 57.  We will follow law
(section 22-8B-4 (K) NMSA1978) as expected once we are authorized. We discussed that we will
promote the school and continue with advertising and conversing with Bernalillo families, Pueblo
students, and anyone who will be part of the TMIS academic community because we will have open
enrollment. We also have contact organizations for grants, such as Kellogg Foundation, NACA
Inspired Schools Network, and Excellent Schools NM, among others; we are aware that we will
need more support to make TMIS a place that serves all the students that participate in our
programs.  We discussed potential facilities in the area of Bernalillo because of a meeting with
Dianne Kapus (our real estate) and Amanda Velarde from Tamaya Ventures. We conversed about
potential land or buildings to lease. As well as commercial buildings in Bernalillo. These ongoing
conversations can be only finalized after our authorization. This information is in the last part of
Section C, on pages 60-61. 

FINANCIAL FRAMEWORK ANALYSIS
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The 910B5 and Budget plan were incomplete and included significant errors.  The budget also relied
on CSP funds, which are not guaranteed. Additionally, the plan to move from a K-3 to a K-12 school
over the course of 5 years did not seem sound, because TMIS is planning to phase in two grades per
year.  For example, in year 2, TMIS plans to add grades 4 and 5.  They will have rising 4th graders but
they would have to recruit a full class of 5th grade students.  
 

TMIS Response:
We acknowledge that there are some additional  details needed regarding 910B5. We have been in
communication with Rebekah Runyan, a potential Business Manager, who has provided feedback
on our submission. It is our understanding that we cannot yet hire or contract any services as this
would need to be done only after TMIS has an authorized charter.  We are committed to addressing
the budget and making the necessary corrections particularly during the planning year. TMIS is
committed to offering the IB program to as many students as possible, we would like to
intentionally add new students, at grade five (5) for example, to provide access to new students
who would not have enrolled during year one. TMIS is open to any other thoughts on how to
ensure equity for potential new students, beyond what is required as part of the lottery enrollment
process. 

EVIDENCE OF SUPPORT
TMIS' presented some statements of support from Pueblo Departments of Education and community
members. During the interview process, the TMIS founding team shared additional, anonymized
stories from community members. However, more concrete evidence is needed to prove that families
would be willing to enroll their children at TMIS.  For example, mailing lists, surveys, outreach event
attendance, etc. The application also did not include a clear plan for outreach or building community
relationships.

TMIS Response:

The team has reached out to families and educational leaders of the Pueblos. They have been
invited to participate in the community input hearing, and we look forward to their participation,
whether through Zoom or in person, as TMIS will significantly impact our community. We did not
share any names or specific details to honor anonymity in a small village community. The
importance of sovereign Pueblo communities is recognized and honored. In brief, what has been
shared is “Our community is underserved.” We understand that perspectives change according to
place and time; however, the anonymous stories are from community members. Again, we will
maintain anonymity.

OVERALL ANALYSIS
The TMIS application needs further development.  Community needs should be further established
and the plan to develop and implement IB and language curriculum should be clarified, including how
at-risk students will be supported.  The financial framework should be revised with the help of an
experienced, licensed school business official; and the projected enrollment and staffing plans should
be revisited, including contingency plans for enrollment/budget shortfalls.  

TMIS Response: 
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The International Baccalaureate program is an effective and prestigious program founded in 1968
and established balance and challenge in education as well as providing a deeper purpose of
promoting intercultural understanding and respect. Students are the focus of this program. The
common core aligns with the IB because both look for proficiency as the ultimate goal with the
students. To do so, it explores four foundational and interrelated elements that are central to all IB
programs. Please see the information below that is also embedded in our application and
appendices.

TMIS curriculum focus on the students, therefore students at-promise are included in our document

1.      International-mindedness

An IB education fosters international-mindedness by helping students reflect on their perspectives,
culture, and identities and those of others. By engaging with diverse beliefs, values, and
experiences and learning to think and collaborate across cultures and disciplines, IB learners gain
the understanding necessary to progress toward a more peaceful world. This emphasis on
collaboration not only promotes international-mindedness but also makes students feel connected
and cooperative. An IB education further enhances the development of international-mindedness
through multilingualism. All IB programs require students to study more than one language. This is
because communicating in multiple languages helps students appreciate that their language,
culture, and worldview are just one of many. In this way, it provides excellent opportunities to
develop intercultural understanding and respect. International-mindedness is also encouraged by
focusing on global engagement and meaningful service to the community. These elements
challenge students to consider power and privilege critically and recognize that they hold this
planet and its resources in trust for future generations. They also highlight the focus on action in all
IB programs: a focus on moving beyond awareness and understanding to engagement, action, and
bringing about meaningful change to make a more peaceful and sustainable world for everyone.
Ibo.org

 2.      The IB learner profile

These 10 attributes reflect the holistic nature of an IB education. They highlight the importance of
nurturing dispositions such as curiosity and compassion, as well as developing knowledge and skills.
They also highlight that, along with cognitive development, IB programs are concerned with
students’ social, emotional, and physical well-being, and with ensuring that students learn to
respect themselves, others, and the world around them.

Attributes of the
Learner Profile

Descriptors or forms

Inquirer We nurture our curiosity, developing skills for inquiry and research. We
know how to learn independently and with others. We learn with
enthusiasm and sustain our love of learning throughout life.
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Knowledgeable We develop and use conceptual understanding, exploring knowledge
across a range of disciplines. We engage with issues and ideas that have
local and global significance

Thinker We use critical and creative thinking skills to analyze and take responsible
action on complex problems. We exercise initiative in making reasoned,
ethical decisions.

Communicators We express ourselves confidently and creatively in more than one language
and in many ways. We collaborate effectively, listening carefully to the
perspectives of other individuals and groups.

Principle We act with integrity and honesty, with a strong sense of fairness and
justice, and with respect for the dignity and rights of people everywhere.
We take responsibility for our actions and their consequences

Open-Mind We critically appreciate our own cultures and personal histories, as well as
the values and traditions of others. We seek and evaluate a range of points
of view, and we are willing to grow from the experience

Carin We show empathy, compassion and respect. We have a commitment to
service, and we act to make a positive difference in the lives of others and
in the world around us.

Risk-takers We approach uncertainty with forethought and determination; we work
independently and cooperatively to explore new ideas and innovative
strategies. We are resourceful and resilient in the face of challenges and
change.

Balance We understand the importance of balancing different aspects of our
lives—intellectual, physical, and emotional—to achieve well-being for
ourselves and others. We recognize our interdependence with other people
and with the world in which we live.
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Reflective We thoughtfully consider the world and our ideas and experiences. We
work to understand our strengths and weaknesses to support our learning
and personal development.

Ibo.org                 

3.      A broad, balanced, conceptual, and connected curriculum

 Each of the three TMIS IB programs provides a detailed and developmentally appropriate
curriculum or curriculum framework that is broad, balanced, conceptual, and connected. IB
promotes conceptual learning, creates frameworks within which knowledge can be acquired, and
focuses on powerful organizing ideas relevant across subject areas, helping integrate learning and
adding coherence to the curriculum.

Aligned with Common Core by both the International Baccalaureate (IB) and the Common Core
State Standards (CCSS) share a common goal of preparing students for higher education and
professional life. This alignment allows for adaptability and personalization within a standardized
framework, ensuring a well-rounded education for students.

The programs emphasize the importance of making connections, exploring the relationships
between academic disciplines, and learning about the world in ways that reach beyond the scope of
individual subjects. There are, for example, six transdisciplinary themes that were embedded in the
documentation and an example of the two planners that are used for the programs Primary Year
Program, Middle Year Program, and Diploma Program (PYP MYP and DP)

They also offer students authentic opportunities to connect their learning to the world around
them. The four programs are all underpinned by a shared focus on international-mindedness and
developing the attributes of the IB learner profile. This profile, which includes being inquirers,
knowledgeable, and reflective, plays a significant role in shaping students' values and attributes. Yet
each program has its own identity and developmentally appropriate elements, as shown part of the
curriculum of integrated units (for all programs) in the following examples.

In the PYP, learning aims to transcend traditional boundaries between subject areas. Students
explore six transdisciplinary themes of global significance:

·        Who we are.
·        Where we are in place and time.
·        How we express ourselves.
·        How the world works.
·        How we organize ourselves.
·        How we share the planet.

In the MYP, students explore six global contexts that develop from and extend the PYP
transdisciplinary themes:

·        Identities and relationships
·        Personal and cultural expression
·        Orientation in space and time
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·        Scientific and technical innovation
·        Fairness and development
·        Globalization and sustainability

The DP curriculum consists of six subject groups and the three elements of the DP core. As one of
these core elements, the theory of knowledge (TOK) course plays a crucial role in shaping students'
perspectives and understanding. It encourages students to become more aware of their
perspectives and assumptions by exploring how we know what we know. The four elements of the
CP core also play a significant role in shaping students' understanding. All three IB programs also
require the completion of a culminating project:

·        The PYP exhibition 

·        The MYP personal project or community project

·        The DP extended the essay

These projects allow students to deepen and showcase their knowledge, understanding, and skills
and celebrate their learning journeys. Meaningful assessment supports curricular goals. Assessment
in IB programs is ongoing, varied, and integral to the curriculum. IB schools use a range of strategies
and tools to assess student learning. Emphasis is placed on the importance of analyzing assessment
data to inform teaching and learning and on recognizing that students benefit by learning how to
evaluate their work and the work of others. Ibo.org

4.      Approaches to teaching and learning:

 The same six approaches underpin teaching in all IB programs. The approaches are deliberately
broad, designed to give teachers the flexibility to choose specific strategies to employ that best
reflect their particular contexts and the needs of their students.

In all IB programs, teaching is based on inquiry: A strong emphasis is placed on students finding
their information and constructing their understandings. Focused on conceptual understanding:
Concepts are explored to both deepen disciplinary understandings and to help students make
connections and transfer learning to new contexts. Developed in local and global contexts: Teaching
uses real-life contexts and examples, and students are encouraged to process new information by
connecting it to their own experiences and to the world around them.

IB focused on effective teamwork and collaboration: This includes promoting teamwork and
collaboration between students, but it also refers to the collaborative relationship between
teachers and students. Designed to remove barriers to learning: Teaching is inclusive and values
diversity. It affirms students’ identities and aims to create learning opportunities that enable every
student to develop and pursue appropriate personal goals. Informed by assessment: Assessment
plays a crucial role in supporting, as well as measuring, learning. This approach also recognizes the
crucial role of providing students with effective feedback.

Approaches to learning: A focus on approaches to learning is grounded in the belief that learning
how to learn is fundamental to a student’s education. The five categories of interrelated skills aim
to empower IB students of all ages to become self-regulated learners who know how to ask good
questions, set effective goals, pursue their aspirations, and have the determination to achieve
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them. These skills also help to support students’ sense of agency, encouraging them to see their
learning as an active and dynamic process. Ibo.org

The at-promise students will be supported by a program that validates and embraces culture, and
high-quality education takes place when, by definition, the curriculum focuses on the whole
student development, including social, emotional, mental, physical, and cognitive skills, and
prepares students for life, and not just for assessments. All of the above was part of the documents
in addition to the TMIS Program of Inquiry (a vital part of the curriculum and the culturally
linguistically responsive framework as well as a sample of planners K-12).

We understand that protected enrollment and staffing plans must be always revised and we
understand that during this time of planning is the time to revise and create a contingency plan for
budget shortfalls.  However, it is our understanding that we cannot engage in requesting grants
until we have a charter in place. 

I. Academic Framework

A. Mission and Vision 

TMIS Response: The mission of TMIS is most focused on serving the students of Bernalillo and its
surrounding communities, with a secondary focus on partnering with districts and charter schools
throughout the state to provide language programming. This would be a unique model that has not
occurred in the state or nationally. It would be another way that New Mexico leads in serving
multilingual learners and providing access to bilingual education.

A. (1)  MISSION

Rating Expectations

Approaches

A complete response must 
● Identify how the proposed school will achieve its mission. 
● Discuss the importance of the mission to your proposed community
● Be clear, concise, innovative, and measurable
● Discuss what mission success will look like

The response didn't discuss what mission success will look like and the desired model for language
instruction / acquisition was confusing. 

TMIS Response: It is unclear what the rating of complete refers to. 

A.(2)  VISION STATEMENT

Rating This narrative will be rated for completion, not content
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Complete

A complete response must describe
● The team’s reasoning and purpose
● Why your team is committed to providing a public education platform for your proposed

community
● How your team intends to interact with your proposed community in order to provide

their children with better academic outcomes
● What about your proposed program serves the proposed community in unique and

innovative ways?

Response was complete

TMIS Response: The team provided information on current academic outcomes of students in
Bernalillo Public Schools. Further, there are no other current options for students and families in
Bernalillo or surrounding communities. 

A. (3)  UNIQUENESS AND INNOVATION

Rating Expectations

Approaches

A complete response must 
● Describe the uniqueness, innovation, and significant contribution of your educational

program to the local NM public education environment;
● Describe the needs of the community; and
● Demonstrate how the applicant team knows there is a compelling demand for the

proposed school’s educational program in the geographic area in which the school
plans to locate.

● Ensure that the evidence establishes a compelling demand for the proposed school’s
educational program based on reliable research, effective practices, or demonstrated
success in schools with diverse characteristics.

If opened, TMIS would have a unique offering of IB Curriculum.  However, the response does not
show any evidence that there is a community need for this school.

B. Mission-Specific Goals

TMIS Response: TMIS represents a choice for a community where proficiency in subject areas is
below state average levels. The IB curriculum looks for a pedagogical approach that is relevant for
student culture. IB departs from who we/they are, how we/they express themselves, how our/their
world works, who we/they are in place and time, and how we/they share the planet. These
transdisciplinary themes involve lines of inquiry, concepts, activities, reflections and actions that
encourage all the students to make connections with their environment (lifelong learners). 

B. Mission-Specific Goals

Rating Expectations
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Approaches

A complete response must 
● Include two mission-specific goals; 
● Align to the student outcomes identified in the mission response (A.1.);
● Be guided by the elements of the SMART format: 
● Include measures and metrics.
● Include how the board of the proposed school intends to regularly monitor

equitable mission success

SMART goals are present but it isn't explained why these goals align to the school's mission and 10%
growth is probably not an ambitious enough target. 

C. Curriculum, Educational Program, Student Performance Standards

TMIS Response: The IB curriculum is well known and not a theoretical model, the team provided
examples as attachments to the primary, middle years and high school IB curriculum. 

C.  Curriculum, Educational Program, Student Performance Standards 

Rating Expectations

Does
not

meet

A complete response must 
● Describe the proposed school’s curriculum including research-based evidence that

supports the effectiveness of the selected model and the target population; 
● Describe how the proposed school’s curriculum will meet the requirements of equity for

all underserved populations.
● Identify information that demonstrates how the curriculum will align with the New

Mexico Common Core State Standards (CCSS) and New Mexico Content Standards;
● Identify information that demonstrates how the curriculum will align with the proposed

school’s mission; and
● Include a reasonable (as based on the professional judgment of experienced educators)

timeline and plan for the development of the entire proposed curriculum—including
scope and sequence, unit plans, daily lesson plans, project plans and rubrics, and unit and
course assessments.

While the curricula are mentioned, they are not described in detail. Are they on-line programs? Will
there be flexible instructional or individual learning groups? How and when will the data be collected?
Description relies too heavily on theory and does not reveal practice, how the curriculum is used.

D. Bilingual Multicultural Education, Indian Education, Hispanic Education and
Black Education

TMIS Response: The IB model is inclusive of identity and cultural understanding, the acts will be
incorporated in the curriculum. The Bilingual Multicultural Education Act will be leveraged as part
of the language programs offered. However, it is important to note that these acts do have large
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requirements for the PED and not necessarily for districts or charter schools. A thorough plan on
how to offer Native American languages is provided by the community and then implemented by
TMIS, it is not something to be negotiated, as the languages are purview of sovereign Nations,
Tribes and Pueblos. 

D(1). Bilingual Multicultural, Indian, Hispanic and Black Education Acts
Rating Expectations
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Does
does not

meet

A complete response must ensure equal education opportunities for students in New Mexico by:
● Addressing the goals of the Bilingual Multicultural Education Act (NMSA §22-23-1)

including:
o providing students with opportunities to expand their conceptual and linguistic

abilities and potentials in a successful and positive manner; 
o teaching students to appreciate the value and beauty of different languages

and cultures; and
o meeting state academic content standards and benchmarks in all subject

areas.
●  Addressing the goals of the Indian Education Act (NMSA §22-23A-1) including:

o Ensuring equitable and culturally relevant learning environments and culturally
relevant instructional materials for American Indian students

o Providing for the study, development and implementation of educational
systems that affect the educational success of American Indian students to
close the achievement gap, increase graduation rates; 

o Encouraging and fostering parental involvement in the education of their
children; and

o Providing mechanisms to improve educational opportunities for Native
American students for the purpose of closing the achievement gap, increasing
graduation rates, and increasing postsecondary enrollment, retention, and
completion. 

● Addressing the purpose of the Hispanic Education Act (NMSA §22-23B-2), including:
o Providing for the study, development and implementation of educational

systems that affect the educational success of Hispanic students to close the
achievement gap, increase graduation rates; 

o Encouraging and fostering parental involvement in the education of their
children; and

o Providing mechanisms to improve educational opportunities for Hispanic
students for the purpose of closing the achievement gap, increasing
graduation rates, and increasing postsecondary enrollment, retention, and
completion. 

o initiate and organize an equity council composed of multiple school
stakeholders with the intent to create more equitable learning opportunities
for marginalized students. 

● Address the purpose of the Black Education Act (HB 43), including: 
o Developing and including anti-racism policies
o Developing curricula and instructional materials that recognize and teach black

culture and anti-racism. Implementing anti-racism training for teachers
and staff

o Opportunities to explore one’s identity and societal systems that may impact
their identity and future.

The response does not include a clear plan for how TMIS will meet the requirements of the Bilingual
Multicultural, Indian Education, Hispanic Education and Black Education acts.  The detail that the
response does provide appears to be more about secondary level students and not about the
Elementary students who would be present in TMIS' first years.  Given that the school intends to
provide language instruction, much more information is needed about the model that would be used
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and which languages will be taught.  Also, given the application's emphasis on working with Pueblo
communities, there should be more information about how TMIS will  build partnerships and
understand the needs of the surrounding Pueblos. 

TMIS Response: Page 20-21 articulates our mission and vision, which is to provide heritage learners
of Spanish with the opportunity to enhance their linguistic abilities and to help second language
learners in Spanish to realize their potential as multilingual learners. We have a unique focus on
supporting TMIS students who are Indigenous heritage language learners, and this support is
developed in close collaboration with pueblos to ensure the instruction is appropriate. We also
have had conversations with educational leaders to discuss ways to support Pueblo students,
providing guidance on curriculum, pedagogical approach, and policies relevant to Pueblo students.
The equity council will be an integral part of our school and serve as the primary advisory group for
TMIS.

D(2).

Equity Plan 
Proposed school will create an effective and equitable system of supports for all students focused
on root-cause analysis, equity-focused leadership and continuous improvement, and culturally and
linguistically responsive curriculum and pedagogy

Rating Expectations

Does
not

meet

A complete response must ensure equal education opportunities for students in New Mexico by:
● A plan to initiate and organize an equity council composed of multiple school stakeholders

with the intent to create more equitable learning opportunities for marginalized students. 
● If the proposed school is to be located in a historically defined Indian impacted school

district, a plan for conducting a needs assessment to determine what supports are needed
in the public charter school, at home and in the community to help Indian students
succeed in school, graduate with a diploma of excellence and be prepared to enter
post-secondary education or the workplace.

● A detailed plan for the implementation of a culturally and linguistically responsive
framework.

● A detailed plan for attracting and retaining quality and diverse teachers to teach New
Mexico’s multicultural student population

No plan is described or stakeholders identified. No needs assessment is mentioned. No detailed plan
for implementation of a culturally and linguistically responsive framework or a plan to attract and
retain quality teachers.

E. Graduation Requirements

TMIS Response: The IB curriculum meets the New Mexico graduation requirements and demands
additional credits if the student desires a Diploma Program (DP). At TMIS, our commitment to our
students ensures no one is left behind. Our communication, support strategies, and focus on
academic success are all designed to support our students. An effective program is one that is not
only inclusive but also relevant to all students, engaging their interests and keeping them involved.
This principle is reiterated throughout our documentation, and the example for grades 6-12
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presented in the planner further reinforces this commitment. TMIS has no high school students
until year 4-5 therefore, there will be strategies to support students as they enroll and grow within
the school. 

E.  Graduation Requirements.

Rating Expectations

Does not
meet

A complete response must
● Identify all of the proposed school’s graduation requirements; 
● Provide an explanation of how the proposed school will support students behind

graduation to earn a diploma. 
● Provide proposed Alternative Demonstration of Competency policies, if any
● Align to state graduation requirements OR explicitly identify all requirements that

vary from state minimum requirements; and 
● If there are variances from state minimum requirements explain the following: 

● why the proposed school believes the change is important
● how the change supports the mission 
● how the change ensures student readiness for college, career, or other

post-secondary opportunities.

It is unclear how the IB diploma requirements will map on top of the NM Graduation requirements.
No discussion about how the school will support students who are behind.  

F. Instruction

TMIS Response: The instructional philosophy, as outlined in point F(1) on page 22, fosters a learning
process that is not linear but rather a continuous cycle of steps including inquiry, action, and
reflection. This philosophy, rooted in the IB instructional philosophy, is designed to support all
students in the TMIS program, ensuring their ongoing/continuous  improvement. 

F.(1) Instruction Teaching and Instructional Philosophy

Rating Expectations

Approaches

A complete response must 
● Describe the teaching and instructional philosophy of the proposed school;
● Identify primary instructional methods to be implemented that ensure equity

and that align to the philosophy;
● Identify information that demonstrates the instructional methods are

research-based; and
● Describe how the educational philosophy and instructional methods support

and align to the mission and curriculum. 
● How the proposed instructional methods will best support the population the

school intends to serve. 
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Describes the IB instructional philosophy but does not say how the instructional philosophy will best
support the population the school intends to serve.    

TMIS Response: The team clearly stated on pages 23-27 that extended learning is part of our
tutoring program (which is not negotiable given current outcomes in Bernalillo Public Schools), as
well as extracurricular activities described in this section. A detailed calendar and daily schedule
was provided and this section includes instructional days (monthly), the Program of Inquiry of each
program (PYP and MYP-DP) for each transdisciplinary theme, expected time (beginning and end),
report cards, and progress report dates. Importantly, it also includes professional development
dates, Pueblo community events, recognizing and appreciating the contributions of our staff and
community members. 

F.(2)
Instruction

Yearly Calendar and Daily Schedule

Rating Expectations

Does not
meet

A complete response must
● Include a yearly calendar that identifies the following:

● Annual start date and end date 
● Teacher professional development days and times 
● School-wide assessment periods 
● School days, holidays, and partial days 
● Teacher parent conferences;

● Include a daily schedule that identifies the following:
● Instructional times 
● Break times 
● Start and end times 
● Differences in the daily schedule for full and partial days; 

● Meet all minimum hour (total instructional time) requirements laid out in NMSA
22-2-8.1;

● Describe how the calendar and schedule support the proposed school’s educational
program;

● Describe how the calendar and schedule are optimal for achieving high outcomes
for the anticipated student population; 

● Describe the extended learning time programs to improve academic success of
students and professional learning of teachers; 

● If this is an elementary school, and you are participating in k-5 plus or extended
learning program, describe the k-5 plus program and extended learning program 
and provide your calendar for year 2; and

● Be supported by the proposed budget found in the Financial Framework section of
the application.

● Describe how the proposed calendar supports and values the community it intends
to serve.

The calendar was not correctly completed, so it is unclear whether it meets requirements. 
Additionally, the budget and narrative mention K-12+ but it is not on the school calendar.  It is unclear
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whether or not to count tutoring in the instructional hours if it comes after dismissal but is
mandatory.      

TMIS Response: Again, the calendar was provided as an attachment and image within the
application on page 23-27 and includes details on student centered scheduling for academic
success. It is unclear why teachers are mentioned in this rating comment. 

“The calendar was designed to ensure there was a significant amount of instructional days that
count or take into consideration Pueblo events, this reflects the inclusion and respect and will allow
participation of TMIS community while ensuring there are enough instructional days for students to
achieve academic success (page 28).” 

F.(3) Instruction How Instruction will be effective for the student population.

Rating Expectations

Does Not
Meet

A complete response must
● Identify the anticipated student population, including: 

● Demographic information based on the local community population 
● Educational proficiency based upon enrollment at the school
● Attendance and truancy trends
● English language proficiency 
● Diverse populations
● At-Risk populations
● Special Educational needs;

● Explain any special factors influencing the makeup of the anticipated student
population;

● Explain how the educational philosophy has been designed to meet students’
needs;

● Explain how the instructional methods have been designed to meet students’
needs and specifically how they will meet the needs of at-risk students; and

● Explain how the yearly calendar and daily schedule have been designed to meet
students’ needs.

● Explain how the yearly calendar and daily schedule have been designed to meet
students’ needs.

Vague description of having enough instructional days so students can miss Feast Days. No other
discussion of how the schedule supports ELL, SPED, and at-risk groups of students. No discussion of
how the calendar and schedule have been considerate of teacher needs.    

G. Special Populations 

TMIS Response: On page 27-28 our team emphasizes the importance of special populations and
how we must adhere to PED guidance on serving students and utilize the templates to establish
goals to address student needs. This is not just mandatory; it is a testament to the integral role each
of us plays in this process. We are obligated to follow PED’s guidance and state/federal laws.
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G.(1a)  Instructional Services and Supports for Students with IEPs

Rating Expectations

Does not
meet

A complete response must 
Describe how the proposed school will identify and provide:

● instructional supports and services to the spectrum of needs of students with
disabilities, who have IEPs or are eligible for an IEP; 

● instructional supports and services to gifted students who have IEPs or are eligible
for an IEP; 

Describe how the proposed school will
●  Ensure that students who are ELs are not over-identified as students with

disabilities;
● Identify specific responsibilities for school staff, classroom teachers, and special

education staff; and 
● Identify specific training and support that will be provided to teachers and school

staff to ensure they are able to fulfill their responsibilities.
Describe the proposed school’s:  

● Timeline, benchmarks, and people responsible for developing discipline policies and
protocols for your special populations.

● Capacity of the school district in the geographic boundaries of the proposed school
to provide special education services and FAPE.

● Process for tracking this protected population’s progress and services, how that will
be reported to the board.

The response lacks a clear plan for meeting the needs of students with IEPs. It fails to explain how
SPED teachers, EAs, IB teachers, and the IB Coordinator will collaborate to identify and support
students, especially in K-3. There are no details on assessments and tools for monitoring IEP and 504
plans, or the hiring of a Diagnostician. The process for testing, initiation, and provision of one-on-one
support is unclear. The response does not address supports for students with disabilities,
identification of English Language Learners, specific teacher training, or timelines and benchmarks for
developing discipline policies and tracking student performance.     

TMIS Response: The application states that we will monitor progress using statewide assessments
and alternate assessments as appropriate. Additionally, parents and students will be informed of
their progress every six weeks through progress reports, report cards, multi-layered systems of
support (mentioned in the application), and conferences with parents or guardians as often as
needed. Alternative assessments will be used in accordance with student IEPs. 

G. (1b)  Monitoring and Evaluation of Special Education Students

Rating Expectations
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Does not
meet

A complete response must 
● Describe how the proposed school will monitor the progress toward special education

students’ attainment of IEP goals; 
● Identify specific responsibilities for school staff, classroom teachers, and special

education staff; including when and who will be reporting on progress towards goals. 
● Identify the regular intervals at which progress will be monitored and success will be

evaluated; 
● Identify specific actions/reporting that will engage and inform students and or

families; and 
● Describe how the school will evaluate the effectiveness of its special education

program and services.
● Describe how mission success will be tracked, measured, ensured and reported on

with these special populations.

The response lacks an actionable plan to evaluate and monitor the progress and success of SPED
students. It does not specify staff responsibilities, program evaluation, or mission success reporting.
The proposal is unclear and incomplete, failing to describe how the inclusion model will be
implemented, whether there will be flexible instructional groups, and how progress monitoring and
success will be tracked. It also mentions "alternative assessments" without providing details.  

TMIS Response: The requirements for identifying, serving and monitoring students who are
potential English learners are not negotiable and must be done according to law. In our application
we explain that language programming is a major focus of TMIS and also integrated into IB program
expectations. EL students are supported during instruction by all teachers who will be required to
complete GLAD professional development and have an understanding of language development for
all students given that every student at TMIS will be a language learner. TMIS will not hire a Spanish
teacher but will hire teachers with required endorsements to serve students in English learner
programs and bilingual multicultural education programs.

G.(2a)  Required Curriculum and Instructional Supports for English Learners

Rating Expectations
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Does not
meet

A complete response must 
● Describe how the proposed school will identify English Learners (ELs) and provide the

required curriculum and instructional services/supports to students identified as ELs; 
● Identify how the school will implement the English Language Development Standards

for ELs in its school; 
● Identify how the school will provide ELs with instruction and support to develop

English language proficiency;
● Identify how the school will provide ELs with access to grade-level content; 
● Describe how the school will address the spectrum of needs that ELs may present;
● Identify specific responsibilities for school staff and classroom teachers; and 
● Identify specific training, professional development and support that will be provided

to teachers and school staff to ensure they are able to fulfill their responsibilities;
● Describe the proposed school’s process for tracking this protected population’s

progress and services, how that will be reported to the board.

The response lacks a clear plan for ELL supports, merely stating adherence to statewide requirements.
It fails to explain how ELL supports will be identified, integrated into the curriculum, or how teachers
will be trained and supported. Details on ELL testing, administration, timing, and subsequent action
plans are missing. The need for a Spanish teacher is not addressed in the job descriptions or
application.   

TMIS Response: TMIS will use ACCESS for ELLs and WIDA alternate ACCESS as the summative
measure of growth toward proficiency (page 28-29) and the WIDA model as an interim assessment.
We will follow the rules and policy regarding who will administer the assessments as required by
PED and in federal and state law. However, we might have mistakenly assumed that the readers
knew that the ACCESS for English Language Proficiency (ACCESS for ELLs) and WIDA model test can
only be administered by licensed instructional or non-instructional personnel who meet the
required training and certification requirements (also test coordinator). The specific requirements
depend on the test being administered.

G.(2b) Monitoring and Evaluation of English Learners

Rating Expectations

Does not
meet

A complete response must
● Describe how the proposed school will monitor the progress of ELs toward English

language proficiency, both annually and within the school year; 
● Identify specific responsibilities for school staff and classroom teachers; 
● Identify the regular intervals at which progress will be monitored; 
● Identify specific actions/reporting that will engage students and/or families;
● Describe how the school will evaluate the effectiveness of its EL program and

services; and
● Describe how the school will monitor exited EL students (reclassified fluent English

proficient students—RFEPs) for two years for academic progress.
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The response lacks details about how TMIS will monitor ELL progress, such as what assessments will
be used, who will administer them, and how often.     

TMIS Response: The educational framework we will use is IB (PYP, MYP, and DP) aligned with the
NM Common Core State Standards (both have the goal of proficiency), this is stated on page 28, as
well as aligned to the NM ESSA plan stated on D(1)-page 20. IB addresses purpose, culture,
environment, learning, and community support. As a public educational institution we will follow
the expectations of Professional Development (PD) as it is stated in our calendar, as well as IB
trainings, GLAD, and any PD required by PED. 

G.(3)  Plan to adhere to ESSA and State Statutes 

Rating Expectations

Does not
meet

A complete response must
Describe how the proposed school will: 

● Develop an educational framework to address the educational needs of Native American,
Hispanic, Black and bilingual multicultural students within a culturally and linguistically
responsive approach to learning; 

● Identify specific responsibilities for school staff and classroom teachers, including
professional development for teachers; 

● Ensure that the best practices are used in teaching, mentoring, counseling and
administration are culturally and linguistically responsive to students;

● Ensure policies will be culturally and linguistically responsive;
● Demonstrate rigorous and culturally meaningful curricula and instructional materials will be

developed and implemented;
● Identify the regular intervals at which progress will be monitored; 
● Identify specific actions/reporting that will engage students and/or families; and
● Evaluate the effectiveness of its programs to improve educational outcomes.
● Describe how the proposed school will meet the specific requirements of the Black

Education Act

The response does not explain how TMIS will address the educational needs of Native American,
Hispanic, Black and bilingual multicultural students. Nothing is discussed about PD for teachers or
school policies. No framework was mentioned, no responsibilities, no CLR, no policies, no timeframes,
no evaluation of programs, and no mention of the Black Education Act.  

H. Assessment and Accountability 

TMIS Response: A progress report (evaluation every 6 weeks for all students) was provided in the
appendices. At that time, we had no access to the new calendar for 2025-2026, which is when we
intend to open TMIS, and we did our best with the calendar template provided, which did not
reflect the same weekdays and dates. Despite these challenges, we remain committed to following
the statewide assessment plan provided by PED.

H.(1) Assessment Plan

Rating Expectations
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Does not
meet

A complete response must 
● Include an assessment calendar that identifies all state or district mandated assessment

periods and dates related to teacher analysis/use of assessment data to inform
instruction

● Include assessments/progress monitoring for special populations;
● Identify, for all state or district mandated assessment periods, the grade levels at which

the assessments will be administered;
● Describe, for all state or district mandated assessment periods, the specific data that

will be collected, reported, analyzed, evaluated, and utilized to inform instruction;
● Describe how the data identified will be used to inform instruction;
● Describe the school’s philosophy on the use of data and how teachers will be

onboarded, trained and supported to ensure the schools philosophy is followed; 
● Align with all state assessment and data reporting requirements;
● Describe how the assessment plan meets the specific needs to equitably assess  the

proposed school’s projected student population;
● Describe how the assessment plan aligns to the proposed school’s mission and any

assessments that may be used to determine, measure and track equitable mission
achievement; and

● Include any assessments that may be negotiated as part of the performance framework
and contract.

The response includes a student progress report template but lacks details on how TMIS will
integrate the state's assessments into its calendar, including interim or classroom assessments. It does
not specify which assessment programs will be used for different grades or mention tools like iStation
or iReady for K-3. There is no assessment calendar for state, district, or short-cycle assessments, and it
does not identify grade levels or special population monitoring. The response is not specific enough,
does not address equity or alignment with the school's mission, and fails to include curricula-based
assessments to inform instruction.    

TMIS Response: It is stated on pages 30-32 the expectations for collecting and analyzing data in
multiple ways. For clarification, the proposed Head of the School can function as IB coordinator for
at least three years while we prepare the IB certification (it is also in our application) and work
collaboratively with the test coordinator for transparency/accountability. The governing body
meetings require a quorum; therefore, the expectation is that the majority or all members are there
to be informed about the success or challenges of TMIS and take the necessary measures to make
our school successful.

H.(2)  Plan for Data Assessment Analysis

Rating Expectations
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Approaches

A complete response must 
● Identify the processes the school will use, including specific action steps, triggers

that would prompt action steps, responsible parties, timelines, and associated
costs, to

● monitor academic performance and 
● take appropriate corrective action if the school is not on track to or does

not meet  academic performance expectations; 
● Address specific responsibilities related to

● meeting student academic achievement or growth expectations at the
school-wide level and

●  meeting student academic achievement goals at the individual student
level (remediation/at-risk student); and

● Describe how the school will regularly evaluate the effectiveness of its academic
program generally and the effectiveness of specific corrective actions or
interventions.

● Describe how the proposed school intends to use the data gathered from
assessments to drive instruction 

● Describe the board's role in analyzing the data gathered to inform school wide
progress and potential changes. 

The response lacks details on the dashboard contents. The plan for collecting and analyzing
assessment data is vague.  It is unclear who will perform the role of Test Coordinator, and  it's unclear
if the IB Coordinator is under function 2100. The response does not describe how the Test Coordinator
will work with teachers, students, and parents, the assessments to be used, or how sub-groups will be
evaluated. It also fails to explain the Board's involvement beyond attending data meetings.   

H.(3)  Plan for Student Progress/Achievement & Communication Plan 

Rating Expectations

Meet
s

A complete response must 
● Identify how student achievement and progress will be communicated to 

● Students
● Parents
● The governing body
● The authorizer
● The broader community;

● Identify the communication plan for each of the specific sources of student achievement
data identified in H.(1) and any other relevant sources of student achievement data; and

● Provide information that demonstrates the plan is effective in reaching the targeted
population and the specific community in which the school plans to locate.

Response meets expectations
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II. Organizational Framework

A. Governing Body Creation/Capacity

A charter application shall include a description of the governing body and operation of the charter
school, including: (1) how the governing body will be selected; (2) qualification and terms of members,
how vacancies on the governing body will be filled and procedures for changing governing body
membership; and (3) the nature and extent of parental, professional educator and community
involvement in the governance and operation of the school (NMSA 22-8B-8(I)).

TMIS Response: The team included a draft of the governing body bylaws that include detail on
elections, responsibilities, committees, member selection, removal and discipline. The team did not
include all the detail in the box provided in the application as this is included in the bylaws. 

A.(1)  Key Components of Governance Structure 

Rating Expectations

Approaches

A complete response must  
● Include governing body bylaws in Appendix A; and 
● Summarize key governance components in the application response as follows:

● Membership structure (number, roles, length of terms)
● Officer structure (roles, election process, responsibilities, length of terms)
● Committee structure that includes both legally required committees and

school-specific committees (selection process, responsibilities,
membership, length of service terms)

● Member recruitment, selection, discipline, and removal processes.

The bylaws included in the application lack details on officer election, responsibilities, committees,
member selection, and discipline. While a finance and audit committee are mentioned, it is unclear
how the Governing Council will appoint or elect members to these subcommittees. The application
does not specify grounds for removal from office.

TMIS Response: The team included a draft of the governing body bylaws that include detail on
elections, responsibilities, committees, member selection, removal and discipline. The team did not
include all the detail in the box provided in the application as this is included in the bylaws. 

A.(2)  Governing Body Qualifications 

Rating Expectations
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Does
not

meet

A complete response must  
● Identify all qualifications and skill sets that the governing body will require and ensure

those are represented within its regular membership and how the proposed board would
be able to ensure the long-term success of this school if, by some circumstance, the
Founders were no longer involved.

● Explain why and how the identified qualifications and skills will ensure the governing body
has the required capacity and enable the governing body to operate a successful,
high-quality public school;

● Describe how the board will ensure robust board membership including training
expectations, time commitments, and member onboarding.

● Include a list of all proposed initial governing body members, describe each proposed
member’s specific qualifications and skill sets through verifiable prior experience, and
ensure the represented qualifications and skill sets align with the previously identified
qualifications and skill sets that the governing body will require.

This section does not include all of the required criteria such as governing board member skill sets,
why these are important, training expectations, onboarding.  A list of proposed GB members was not
included. 

TMIS Response: It is stated on page 35 that the Governing Body is dedicated to finding the best
candidates. We are looking for individuals to fill three crucial roles: a parent, a community member
who is not a parent, and someone with academic expertise. The support of these members on TMIS
would be invaluable.

A.(3)  Selection of Governing Body Members 

Rating Expectations

Does not
meet

A complete response must 
● Identify a regular and ongoing governing body recruitment process, including

identification of action steps, timelines, and responsible parties;
● Describe the onboarding process, the board’s role in chartering and re-chartering,

authorizer relations, and time commitment.

No Governing Board member recruitment or onboarding process was described in the response. 

B. Governing Body Training and Evaluation

TMIS Response: The team did attempt to make it clear in their application that they understood
that training and evaluation of the governing body is required and that the process and policies are
not negotiable. The team plans to adhere to policy and meet expectations on training and
evaluation. 

B.(1) Governing Body Training Plan
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Rating Expectations

Does
not

meet

A complete response must 
● Identify a process for governing body member onboarding to ensure new members are

properly trained and able to meet the obligations and fulfill the responsibilities of
governing body service, include action & monitoring steps, timelines, and responsible
parties;

● Describe how the plan will identify governing body training needs, meet governing body
training needs, and comply with state requirements, including any requirements that may
change from year to year;

● Identify any costs required to support the training plan or onboarding process and
describe how those costs are supported in the budget; and  

● Develop an onboarding process and training that all new board members will be expected
to complete including an outline of topics, who will be responsible for onboarding new
board members, timeline for onboarding, and procedure for gathering feedback on the
effectiveness of the onboarding process.

● Ensure the onboarding process and training plan address training on the open meetings
act and responsibilities. 

The Bylaws state that training is mandatory, however, there is no information as to the process, the
amount of hours needed, etc. Will the Secretary monitor the training? Is there a timeframe in which a
new GC member needs to complete the new member training? Most concerning was that the
applicant stated that training hours "MAY" include, but those "MAY" include are the required topics of
yearly training.

TMIS Response: The team would ensure there is an annual evaluation cycle of the governing body
and address actions as required and included in the bylaws. The review would include an external
reviewer to ensure that the process is as objective as possible. 

B.(2)  Governing Body Self-Evaluation Plan

Rating Expectations

Does not
meet

A complete response must 
● Identify a plan for annual governing body self-evaluation, include action steps,

timelines, responsible parties, timeline on the annual board calendar and identified
criteria or standards; and

● Describe how the identified plan will focus on and support continuous improvement.

Response does not include a plan for governing body self evaluations with action steps, timelines or
responsible parties.  There is no indication of how the GC will use self-evaluation results in continuous
improvement efforts. 

C. Leadership and Management
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TMIS Response: The team recognizes the need for more development in the government body plan
for monitoring outcomes as a crucial step in our collective progress. We have a plan (pages 37-38),
an audit committee, a finance committee, and an ad hoc and community structure plan. We
acknowledged a need for more discussion on how these committees would report to the governing
body, however, duties and responsibilities are outlined in the bylaws submitted, as well as steps for
the governing body to create agendas.

C.(1)  Governing Body Plan for Monitoring Outcomes 

Rating Expectations

Does not
meet

A complete response must 
● Identify a plan for how the governing body will monitor academic performance on an

ongoing basis, include action steps, timelines, responsible parties, and identified
criteria or standards; 

● Identify a plan for how the governing body will monitor organizational performance on
an ongoing basis, include action steps, timelines, responsible parties, and identified
criteria or standards;

● Identify a plan for how the governing body will monitor financial performance on an
ongoing basis, include action steps, timelines, responsible parties, and identified
criteria or standards; and

● Describe how each of the monitoring plans will focus on ensuring the school is meeting
its mission, providing a quality education, and acting as a responsible public entity.

● Describe how all of the above will be reflected in meeting agendas and the annual
board calendar

No mention of how to monitor academic outcomes. No action steps described. While the proposal
describes a Finance and Audit committee it does not develop the committee processes in detail. No
action steps, timelines, criteria or standards are discussed. Does not reference meeting agendas. For
the audit committee, although required by statute, the charter school is not responsible to:  evaluate
the request for proposal for annual financial audit services and recommend the selection of the
financial auditor as a charter school has to be audited by their authorizer. The applicant did not
address this outside of noting the Audit Committee, the Finance Committee and Ad Hoc Committees. 
Nothing was discussed on how these committees would report out to the board.

TMIS Response: The team will follow a traditional recruitment process as required for transparency
and to meet required labor laws. The positions at TMIS will be aligned to required licensure as
noted in PED policy as well as state and federal laws. 

C.(2)  Plan for Hiring Head Administrator

Rating Expectations
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Approache
s

A complete response must
● Identify an ongoing process for hiring a head administrator, both for the initial hiring

and for any time the position becomes vacant, include action steps, timelines,
responsible parties, and identified criteria or standards;

● Identify all leadership characteristics and all qualifications the head administrator
must possess; 

● Explain why and how the identified leadership characteristics; including educational
background, experience and qualifications will ensure the head administrator has the
required capacity and enable the head administrator to operate the proposed school
as a successful, high-quality public charter school ; 

● Explain how the identified leader, both for the initial hiring and for any time the
position becomes vacant, will be on boarded including setting the expectations of
how they will be reporting to, and working for and with the board. 

● Describe how the identified process will ensure the school is able to identify and
equitably (openly advertise and interview multiple candidates) hire a highly qualified,
licensed administrator ; and

● If a potential head administrator has already been identified and/or is a founder,
include an assurance that the individual understands they must be selected and hired
by an independent governing body and identify the individual’s specific leadership
skills and qualifications, through verifiable prior experience, that makes them
qualified for the position, including holding the required licensure.

The response includes the qualifications of a founder and potential head administrator but lacks a
plan for an independent hiring process.  The job description is missing required education and
licensure.  

TMIS Response: The items listed in this comment by the peer team are included in the bylaws and
were not specifically transferred to the box within the application in an effort to not duplicate
information.

C.(3)  Distinguished Roles & Responsibilities 

Rating Expectations

27 of 54



Does
not

meet

A complete response must 
● Identify the process the governing body will use for distinguishing their roles and

responsibilities with those of the head administrator;  
● Include specific actions the governing body will take to ensure the head administrator

understands the obligations of the charter contract, the boards’ role in oversight and
chartering, and the requirements of all elements of the plan contained in this application;
and

● Attach a job description in Appendix B that includes the following:
● Lists all major responsibilities of the head administrator
● Includes responsibilities that are unique to charter school leaders
● Includes responsibilities that specifically relate to the school’s mission, goals, and

educational philosophy
● Identifies all hiring requirements including all previously identified requirements

related to characteristics and qualifications.

The response is vague and lacks specific actions the Governing Council (GC) will take to oversee the
head administrator and ensure academic, operational, and financial success. It does not detail the
evaluation process for the head of school or their responsibilities.

TMIS Response: The team plans to employ a 360 approach that is led by the governing body and an
external partner (for a more objective perspective). The team may have erroneously expected our
peers to understand what this entails, a 360 approach is a holistic employee review process that
allows the staff member to learn and grow based on thoughts gathered anonymously from multiple
internal and external partners. These evaluations are completed annually as cited in the draft
submitted of the governing body bylaws.

C.(4)  Head Administrator Evaluation Plan

Rating Expectations

Approaches

A complete response must 
● Identify the plan for annually evaluating the head administrator, including action

steps, timelines, responsible parties, and standards or criteria including how this
will be maintained in the boards’ annual calendar process;

● Include action steps to evaluate the effectiveness of the head administrator  
● Describe how the plan specifically takes into account ensuring the equitable

implementation of the mission and goals of the proposed school; and
● Ensure the plan meets the requirements identified in NMAC 6.69.7.8 and 6.69.7.9.

An evaluation process is detailed in the bylaws but not in the application narrative.  In the narrative
there are no action steps, timelines, responsible parties or criteria for success. 

D. Organizational Structure of the Proposed School

TMIS Response: The organizational chart would remain the same (page 43), while staff are hired to
support operations and administrative requirements. The organizational chart does not include an
equity council as PED guidance is clear that it is a council that consists of key staff, community
members and students, not simply a position. The equity council is included in the plan to
inform/advise TMIS as a traditional school parent committee does in most schools.
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D.(1) Organizational Chart

Rating Expectations

Approaches

A complete response must 
● Include an organizational chart for each year as part of the rollout with grade

additions;
● Show how the Equity Council is incorporated into to organizational chart;  
● Include a narrative that describes the structures and relationships represented

in the organizational chart;
● Include all entities essential to the operation and success of the proposed

school; and
● Describe the relationship among each of the relevant entities.

Only one organizational chart was provided, rather than charts showing years 1-5.  The provided chart
lacks an Equity Council.  

TMIS Response: Per the TMIS application, the Head of School plays a crucial role in effectively
communicating the school's purpose to our community and providing leadership to realize the
program's vision and mission (p. 40). Our goal is to achieve inclusion and equitable, culturally
relevant learning for all students, and it is vital to uphold the standards for hiring qualified
personnel to support this mission.

Our team has implemented a comprehensive approach to staff descriptions. While some members
are briefly outlined on pages 41-42, we delve deeper into their roles and responsibilities on pages
42-47. Furthermore, Appendix B and C offer detailed job descriptions of personnel, ensuring that
everyone is well-informed and prepared. We are committed to continuously improving the
descriptions and adding more according to TMIS students’ needs. Additional information is in
Appendix O (TMIS employee handbook). 

Regarding free and reduced meals for all students, it is well known that “every kid in New Mexico, if
they're attending a school that operates the National School Lunch Program, gets meals for free, no
questions asked (KLUZ news 2023)." However, TMIS will still make all arrangements to facilitate any
cost associated with the service (we must purchase refrigerators, portable ovens, and all the
necessary equipment to serve food safely and according to federal regulations). It is stated on page
58 of our submitted document. 

D.(2) Job Descriptions for Certified/Licensed Staff

Rating Expectations
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Approaches

A complete response must 
● Identify the following:

● all certified and licensed staff identified in the application  
● all non-certified or unlicensed staff identified in the application who

could be considered essential to the operation and success of the
proposed school 

● any non-traditional roles or positions; 
● Describe why the identified roles are key to the operation and success of the

proposed school; and
● Attach staff job descriptions as Appendix C for all of the positions identified in the

application response and include the following:
● List all major responsibilities of the positions
● Include responsibilities that specifically relate to the school’s mission,

goals, and educational philosophy
● Identify all hiring requirements including qualifications and licensure or

certification

● Identify reporting lines (“reports to”) that align to the organizational
chart.

Job descriptions were provided but some are much more comprehensive than others, with the
Business Manager / HR role particularly lacking details.  The response does not explain why roles are
necessary and in alignment with the school's mission.  Also, the reference to free or reduced lunch
programs is incorrect, given that all students receive free lunch. 

TMIS Response: The team included in the application that if there are challenges with enrollment
we must set aside expectations on staff roles. However, all our staff are expected to be bilingual or
TESOL certified. We recognize that in our document page 48 we listed a nurse and there is no
description of the job for this position in our documents. There are professional services and other
expenditures in the budget plan, but we were conservative in some areas as we may not be able to
employ full-time staff for all positions in our first year of opening. We are in contact with a potential
business manager as we mentioned before and we will work with them to revise the five year
staffing plan (appendix P). 

D.(3)  Staffing Needs and Plan

Rating Expectations

Approaches

A complete response must 
● Identify an ongoing staffing plan and process for hiring all necessary staff, both for

the initial hiring and for any time a position becomes vacant, include action steps,
timelines, responsible parties;

● Describe how the staffing plan and process will ensure the school is able to hire
highly qualified staff, no later than two weeks prior to the start of the proposed
school year, on an annual basis, and fill all vacancies within a reasonable time; 
include how the school will recruit and hire highly qualified licensed staff;

● Describe how the staffing plan and process is reasonable and adequate to support
effective and timely implementation of the academic program/curriculum during the
planning year and for all subsequent years;

● Describe how the staffing plan and process is aligned with the budget and the
school’s projected enrollment; and

● Describe how the school will make adjustments to the staffing plan in the case that
there are differences in projected and actual enrollment.
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The response lacks a hiring plan and a description of how staffing changes will be handled if actual
enrollment differs from projections. A nurse position is mentioned but not included in the job
descriptions or budget. There is no information on budgeting for contractors like OT and other
therapists

TMIS Response: The team has included a professional development plan on page 48-49 (PYP first
three years), with a focus on immediate plans for language acquisition, including Guided Language
Acquisition Design (GLAD) training (all faculty) and IB (Making the PYP Happen and Learning and
Teaching for Conceptual Understanding), as well as any external training required by the PED. This
ongoing training is a clear indication of our commitment to the program's mission and vision. The
team stated in the application that staff will meet horizontally and vertically as TMIS team/faculty
regularly to ensure the fidelity to our program and team collaboration. These meetings will be
regular staff meetings, during our planning time and PD time we will ensure our mission and vision
is followed by action and reflection (data included). 

D.(4)  Professional Development Plan

Rating Expectations

Does not
meet

A complete response must  
● Identify an annual professional development plan with action steps, timelines,

responsible parties, and associated costs
● Describe how the plan meets state requirements and rules; and
● Describe how the school will ensure professional development time is not

used for routine staff meetings.
● Identify a mentorship plan for novice teachers, including action steps, timelines,

responsible parties, and associated costs that meets the requirements of PED rules;
and

● Describe how the annual professional development plan and the mentorship plan for
novice teachers ensure the following occur: 

● are supported by the budget
● support the implementation of the proposed school’s educational plan,

mission, and performance goals
● not only address required annual training but are also tailored to address

school- and teacher-specific professional development needs.

The response lacks a separate professional development (PD) plan, appearing instead within the
staffing plan. While a table lists some PD, it does not explain "External PD State Curriculum related.".
The response lacks action steps, timelines, mentorship or costs, even though extensive training would
be required to gain and maintain IB status. 

E. Employees

TMIS Response: The team included much of this information in the draft employee handbook
labeled appendix O. Additional items will be discussed in the future with the governing body and
following open meetings act requirements. 
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E.  Employer/Employee Terms

Rating Expectations

Approaches

A complete response must  
● Identify all primary classes of employees the school will employ (e.g.,

administrative, professional, term, contract);
● Include an employment policy and handbook 
● Provide an explanation for onboarding new staff and re-training returning staff on

the terms within the handbook and policy. 
● Explain how the school, through the governing body and head administrator, will

address employee unions and other school-specific employee representatives.

The narrative does not indicate the classes of employees, describe onboarding or mentoring or have
any description about how the school will address employee unions etc.

F. Community/Parent/Employee Involvement in Governance

TMIS Response: The team included information on surveys (see pages 50-51) sent to TMIS
community; the responses will be reviewed and used to inform next steps. The equity council will
be an integral part of our school and serve as the primary advisory group for TMIS. The equity
council will be implemented as required and outlined by the NMPED, it is the team’s understanding
that this is not flexible or negotiable. 

F.(1) Parental, Professional Educator, and Community Involvement in Governance Plan

Rating Expectations

Approaches

A complete response must  
● Identify school operation and governance structures that will provide the following: 

● A meaningful opportunity for parental input and participation
● A meaningful opportunity for professional educator input and participation
● A meaningful opportunity for community input and participation; 

● Describe how the structures will facilitate parental involvement that will help
advance the proposed school’s mission;

● Explain the role of the Equity Council in the governance and operation of the
proposed school;

● Include assurances that the school understands it may not require family or parental
support or involvement as grounds for accepting, not accepting, enrolling,
dis-enrolling, or otherwise differentiating treatment of a student; and

● If the school plans to offer opportunities for parent support, explain the process of
opting out for parents who are unwilling or unable to meet the proposed school’s
support opportunities. 

The response mentions several surveys but lacks detail of how groups will be involved and provide
input beyond surveys.  The Equity Council's role also needs further development. 
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TMIS Response: The team will ensure that McKinney Vento, special education, and other applicable
state and federal law requirements are included in the process. 

F.(2) Plan for Processing Concerns and Complaints

Rating Expectations

Approache
s

A complete response must  
● Identify a grievance process to receive and process concerns and complaints from the

community, parents and families, and students that includes action steps, timelines,
and responsible parties;

● Include a final step in the process that provides the grievant a meaningful opportunity
to be heard by, and receive a response from, the governing body; if they are unable to
obtain resolution from the head administrator;

● Describe how the process is transparent, fair, accessible to the community, and
ensure a timely and meaningful response; and

● Describe how the school will provide assurances that the school will additionally
meet the specific legal requirements of the McKinney Vento and special education
grievance processes. 

Complaint process overall is complete but McKinney Vento and SPED grievance processes are
missing. 

G. Student Recruitment and Enrollment

TMIS Response: The team indicates on page 55 the steps we will take, such as websites, social
media accounts, and radio in English and Spanish. The Pueblo communities will continue to receive
information about TMIS. We will bring together the community in other locations to hear from
them about their expectations regarding the TMIS approach through IB nights. We are committed
to maintaining open communication with all communities in the Bernalillo area because we have
open enrollment as a charter school. We discussed the plan for adjustment in case we do not have
the desired enrollment. Each year the leadership staff and Governing Body will assess enrollment to
ensure we address accordingly based on student needs. 

G.(1) Outreach & Recruitment Plan

Rating Expectations
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Does
not

meet

A complete response must  
● Identify a prospective student outreach and recruitment plan, including action steps,

timelines, responsible parties, and associated costs;
● Describe:

● how the plan is tailored to ensure equal access to the school 
● why the plan is likely to attract a student body that is demographically reflective

of the local community and school district;
● provide a description of how the school will change recruitment plans and

outreach if projected student enrollment is not reached
● Describe how the school will annually evaluate the effectiveness of the outreach and

recruitment efforts in ensuring equal access to the school and attracting a student body
that is demographically reflective of the local community and school district and how the
school will use that information to make adjustments to the outreach and recruitment
plan.

This description lacks action steps, timelines, responsible parties, or costs. There appears to be no
outreach efforts for students and families. The recruitment plan is narrowly focused and should
include additional outreach avenues like mailers, community centers, and churches. It does not
address equal access or demographic representation in the local community. There are no plans for
adjusting the recruitment strategy if enrollment targets are not met, nor is there a plan for annual
review of the outreach and recruitment efforts.

TMIS Response: The team stated on page 55 that we are committed to adhering with the law
(Section 22-8B-4(k) NMSA 1978). It is essential to align to these regulations and ensure compliance
with all necessary requirements to ensure equity in enrollment at TMIS. Our dedication to following
the established law is unwavering. Section 22-8B-4(k) NMSA 1978 is clear and we will follow the
requirements listed under Charter schools' rights and responsibilities; operation.

G.(2)  Lottery Admission Process

Rating Expectations

Does not
meet

A complete response must  
● Identify a plan to implement a lottery admission process, if necessary, include action

steps, timelines, and responsible parties;
● Describe each of the steps of the process to include the following:

● Pre-lottery entry 
● Lottery 
● Post-lottery  registration
● Waitlist maintenance and entry; and 

● Describe how the lottery process supports equal access to the school.

The lottery process needs further development.  Key details like communication of selection, timeline
to accept a seat, and the external partner responsible for the lottery process are not specified.  There
is no information about siblings or employees' children nor discussion about procedures for the
waitlist, should seats become available.  

H. Legal Compliance

TMIS Response: The team provided information on a conflict of interest policy in the governing
body bylaws and was under the impression that the forms that must be used are provided by the
PED. It is our understanding that governing body requirements are not negotiable and must adhere
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to policy and law. The team is prepared to create new forms that are aligned to policy and law and
done in adherence with the open meetings act.

H.  Conflict of Interest Policy 

Rating Expectations

Approaches

A complete response must  
● Provide a governing body conflict of interest policy that includes action steps,

timelines, and responsible parties;
● Describe how the policy meets the requirements of New Mexico law addressing

all areas of potential conflicts of interest; and
● Include all forms the governing body will or may be required to submit pursuant

to the policy.

No conflict of interest form was included. 

I. Evidence of Partnership/Contractor relationship (if applicable)

I.(1)  Essential Third-Party Relationships

Ratin
g

Expectations

N/A

A complete response must  
● Identify any third-party relationships with specific, identified organizations that control or

influence essential elements—including the existence, operation, curriculum, or instruction
of the proposed charter school—that are required by a partner organization or any part of
the application;

● Describe, in detail, the relationships;
● Describe why the relationships are essential or required, or how they control essential

elements of the proposed charter school;
● If any such relationships exist identify the following:

● The specific, identified organizations
● Contact information for that organization
● Specific individuals in the organization that will be associated with the proposed

school; 
● Describe all legal implications of the essential/required relationships, including the legal

benefits and responsibilities of each party.

n/a

I.(2)  Appendix D Attachment Formal Agreement Documentation

Ratin
g

Expectations

N/A

A response is only required if relationships were identified in questions I.(1)
A complete response must 

● Identify all MOUs or formal agreements that are attached in Appendix D;
● Include proposed formal agreements or MOUs that are signed in Appendix D; and
● Identify the responsibilities, activities, and costs of both sides.
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n/a

J. Transportation and Food

TMIS Response: The team has a vendor ready that knows the routes ready to work with TMIS.
However, it is the team’s understanding that TMIS cannot enter into contracts or agreements until
the charter is approved. It is also the team’s understanding that procurement procedures must be
followed and it would not be appropriate to establish agreements or name vendors at this time
within an application.

J.(1)  Transportation Plan

Rating Expectations

Does not
meet

A response is only required if the school plans to offer regular transportation either for daily
transportation to/from school OR for transportation to/from school specific activities and events
that are a necessary part of the mission.
 All schools must be prepared to meet IEP transportation requirements.

A complete response must 
● Identify a plan for establishing transportation services at the school including specific

action steps, timelines responsible parties, and associated costs that address the
following:

● Identifying equipment purchase or contracting needs
● Identifying hiring and or contracting needs 
● Hiring or contracting
● Establishing training needs and inspection process needs
● Establishing travel routes and pick up/drop off points
● Establishing transportation policies and practices
● Identifying student transportation needs; transportation plan costs; and

● Identify all, but at least one, specific entities or organizations that have been identified
as potential partners or vendors for these services

The response lacks a clear plan for establishing transportation services.  If a CSP grant is not obtained,
there is no backup plan described.  The name and cost of potential contractors and proposed routes
should be included.  

TMIS Response: The team is aware that providing meals to students is supported by both federal
and state funds. TMIS will work during the implementation year to establish a food services plan for
the school as all students will have access to meals.

J.(2)  Food Services Plan

Rating Expectations
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Does
not

meet

A complete response must 
● Identify a plan for establishing food services at the school, including specific action steps,

timelines responsible parties, and associated costs that address the following:
● Identifying equipment purchase or contracting needs
● Identifying hiring and/or contracting needs 
● Hiring or contracting
● Establishing training and inspection process needs
● Identifying and completing relevant program application and reporting

requirements;
● Identify all federal and state food service programs the school plans to participate in; 
● If providing or planning to offer a PreK or Early Childhood program, provide a plan for food

service;
● Identify how the school will fund the food service plan costs prior to receiving any

applicable reimbursements; and
● Identify all, but at least one, specific entities or organizations that have been identified as

potential partners or vendors for these services and describe all steps that have been
taken to create a relationship, establish a relationship, or develop a partnership to provide
these services.

The response does not include information on potential vendors nor details about the National School
Lunch Program application process. There is no timeline, action steps, or responsible parties identified
for implementing food services.  

K. Facilities/School Environment

K.(1)  Appendix E Attachment: Facilities Master Plan Ed/ Spec Checklist

Rating Expectations

Meet
s

A complete response must
● Demonstrate the applicant submitted a Facilities Master Plan to PSFA by the deadline; 
● If offering or planning or offer a PreK or Early Childhood program, provide a description of

the facilities and playground in the Facilities Master Plan; and
● Demonstrate the PSFA has approved the applicant’s Facilities Master Plan.

Response meets expectations

TMIS Response: The team has worked with one primary realtor that has secured facilities for
several businesses currently operating in Bernalillo and Santa Ana. Another realtor is supporting by
providing additional information on the facilities in the community. The team will work on
obtaining grants, as mentioned in the application once that charter is authorized. 

K.(2)  Evidence of Researched Facilities/Properties 

Rating Expectations
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Approaches

A complete response must 
● Demonstrate the applicant has done the following: 

● Conducted outreach and researched multiple facilities or properties in the
targeted geographic location to understand if there are public facilities that
are available, appropriate, and viable 

● Identified whether or not each potential property will meet the
requirements of NMSA 1978 § 22-8B-4.2, including occupancy, adequacy,
and ownership;

● Identify at least one potential facility or property that meets requirements.
● Identify a plan that would enable the applicant to prepare the facility/property to

meet the facility needs of the proposed school in time for the proposed school’s
opening date, include specific action steps, timelines, responsible parties, and capital
outlay needs;

● Identify how the project to prepare the facility will be funded.

Further details are needed about funding sources for renovation, especially since public funds cannot
be used to improve non-owned facilities.  It also appeared that the founders were working with
multiple realtors, which raised questions about each of their roles in the process. 

III. Financial Framework

A. School Size

TMIS Response: The team does not view this as an issue but an opportunity to provide seats in a
fair and equitable manner after the first year of enrollment. 

A. Projected Enrollment

Rating Expectations

Approaches

A complete response must 
● Identify the anticipated number of students for each of the first five years and “at

capacity”, based on the long-term strategic plan;
● Identify the grade levels requested to be served in each of the first five years (phase

in plan) and “at capacity”, based on the long-term strategic plan; and
● Identify the student/teacher ratio (not student/staff ratio) that aligns with the

number of students served, grade levels, and staffing plan for each of the first five
years and “at capacity”, based on the long-term strategic plan.

The response addresses the question, but there are major questions about the proposed grade level
phase-in plan.  For example, if TMIS plans to teach K-3 in the first year and phase in 4-5 in year 2, they
will need to recruit an entire class of incoming 5th graders.  In year 3, TMIS would need to recruit an
entire class of incoming 7th and 8th grade students, and this issue will come up every year.  

B. Budgets

TMIS Response: The team did their best on the budget and would work with the business manager
once hired to update and ensure accuracy when submitted to the PED’s school budget bureau. 
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B.(1)  Attached Appendix F, 910B5 State Equalization Guarantee (SEG) 

Rating Expectations

Does not
meet

A complete response must  
● Include a complete 910B5 Worksheet in Appendix F;
● Use appropriate values and computations in each year;
● Use projected unit value; and
● Budget the correct special education percentage based on the local special education

population, unless the school has a sufficient justification for why it will have a larger
population (provide justification, if applicable).

The applicant used the wrong SEG value (FY24 initial rather than FY24 final), did not budget for PE, did
not use the district's T&E for Year 1, and budgeted for K-12+ but did not mention it in their narrative
or calendar. 

TMIS Response: The team did their best on the budget given their limited knowledge of finance and
chose to be conservative and limit expenditures at this time. The budget would be updated and
finalized by the business manager once they have an agreement with TMIS. 

B.(2)  Attached Appendix G: Proposed five-year Budget Plan

Rating Expectations

Does Not
Meet

A complete response must 
● Include a five-year budget plan in Appendix G that is based on the 910B5 SEG

Revenue Worksheet from Appendix F;
● Support the proposed school’s mission and all elements of the proposed program

laid out in the application; and
● Align with the proposed school’s five-year growth plan.

Budget document is incomplete. 1000: Years 4 and 5 do not have any budget for 1000/ 2100:  Years
2-5 does not have a budget.  No ancillary services budgeted. 2200:  No budget. 2300:  Years 2-5 no
benefits budgeted. 2400 No Budget. 2500 No Budget. 2600 No Budget. The SEG was properly
budgeted in the budget plan. The number of FTEs cannot be assessed based on the missing
information in the narrative  The applicant budgeted carryover cash, but with a very incomplete
expenditure worksheet this cannot be assessed. The applicant budgeted revenue for many grants,
including the obsolete 24146 grant, however they did not budget any corresponding expenditures. 
Additionally, the budget assumes TMIS will receive CSP grant money, which is not assured.  

TMIS Response: The team is aware that this is how the budget would be built, however, none of us
are business managers and did our best to build a conservative and yet sufficient budget. 

B.(3)  Budget Narrative 

Rating Expectations
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Approaches

A complete response must 
● Explain basic assumptions;
● Identify reliable sources for each assumption;
● Include priorities consistent with the proposed school’s mission;
● Include priorities consistent with the proposed school’s educational program;
● Include priorities consistent with the proposed school’s staffing; and
● Include priorities consistent with the proposed school’s facility.

The Budget should be based on anticipated SEG, because the federal funds might not come through
the first year.

TMIS Response: The team would work to obtain grants to support budgetary needs, however this is
not something that can be done until the charter is authorized. Serving special education students
is discussed in the application on page 28 and is focused on full inclusion.

B. (4)  Budget Adjustments 

Rating Expectations

Does
not

meet

A complete response must
● Describe budget control strategies as well as budget adjustments that will be made to

meet financial budget and cash-flow challenges;
● Describe budget control strategies as well as budget adjustments that will be made to

address the failure to receive any anticipated funding sources;
● Include explanations that are viable and realistic, based on the professional judgment of

experienced, licensed, school business officials;
● Address how special education students will receive services before special education

funding is provided, based on accurate 40-day counts; and
● Address how gaps between budgeted students and actual enrollment will be addressed.

●  Demonstrate how budget control strategies provide capacity to manage the budget
successfully.

● Address how the school will modify the budget for students with special needs. 
● describe how the proposed school will address the budget in the event that the proposed

school has budgeted for more students, based on early enrollment, than actually enroll in
the proposed school at the beginning of the proposed school year.

The response lacks specificity about exactly what TMIS would do in a budget shortfall.  The plan to
provide SPED services in general, and in a budget shortfall situation needs further clarification.  

C. Financial Policies, Oversight, Compliance, and Sustainability

TMIS Response: The additional details will be added in partnership with a business manager, which
the team does not have on contract/agreement until after the charter is authorized. 

C.(1) Internal Control Procedures
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Rating Expectations

Approaches

A complete response must 
● Identify all the internal control procedures that have been attached in Appendix H;
● Attach in Appendix H internal control procedures the proposed school will utilize to

assure the following:
● safeguard assets
● segregate its payroll 
● segregate cash and check disbursement duties
●  provide reliable financial information and promote operational efficiency 
● ensure compliance with all applicable federal and state statutes,

regulations, and rules;
● Attach procedures that—based on the professional judgment of experienced,

licensed, school business officials—successfully ensure appropriate segregation of
duties; and

● Provide a process the school will use to regularly evaluate compliance with the
internal control procedures that have been attached in Appendix H and other
internal control procedures that will be developed and implemented by the school.

Budget adjustment can happen monthly and the Business Manager will present the BAR's to the
Governing Council for review prior to submitting in OBMS. It is important to know that there are three
types of BAR's, Intra-budget transfers – Transfers between expenditure account codes within the same
function are  prepared as Maintenance BARs and Inter-budget transfers—Transfers between
expenditure account codes outside of the same function are  prepared as Transfer BARs. All new
grants require initial BAR's. None of this is mentioned in the Internal control procedures.  It did not
appear in Appendix H that the payroll will be segregated. The HOS should be signing off on all payroll
certifications as well as the payroll register payments reports for each pay period.

TMIS Response: The qualifications for a business manager are rather developed and specific (by PED
NMASBO) with little room for modifications. The team is ready to hire a business manager once the
charter is approved as it is our understanding that TMIS cannot enter into contracts or agreements
until after the charter is approved. 

C.(2)  Staff for Financial Tasks

Rating Expectations

Approaches

A complete response must
● Identify the appropriate staff to perform each financial task identified in the

response to B(1) and all other required financial tasks;
● Align completely with the organizational chart from response to D(1) in the

Organizational Framework;
● Align completely with the budget in A(1) and A(2) responses in Financial Framework;
● Describe appropriate qualifications and responsibilities for each of the identified

positions; and
● Include a plan that will result in the recruitment, identification, the evaluation of

candidates, and the hiring of highly qualified staff for each of the identified
positions, no later than two weeks prior to the start of the proposed school year. 
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The qualifications and responsibilities for the Business Manager / HR position are unclear and need
further definition  There is no plan to recruit highly qualified financial staff.  

TMIS Response: It is the team’s plan to finalize bylaws with a full governing body as is required
when working with public officials the open meetings act once the charter is approved. 

C.(3)  Governing Body Legal & Fiscal Oversight

Rating Expectations

Does not
meet

A complete response must 
● Describe how the Governing Body audit and finance committees will be formed and

how they will:
● Function generally
● Ensure proper legal oversight
● Ensure proper financial oversight;

● Describe how the proposed school’s audit and finance committees will interact with
the school’s management; and

● Describe how the audit and finance committees will interact with the full Governing
Body. 

The response did not directly state that the board is a Board of Finance.  The responsibilities of
committees are listed but the response lacks a plan for frequency and methodology of their
operations.  

IV. Evidence of Support

A. Outreach Activities

TMIS Response: The team has met one-on-one with community members, families and parents in
the village and surrounding communities. 

A. Outreach Program

Rating Expectations

Does not
meet

A complete response must 
● Describe an outreach program to develop community support for the proposed school

that has been implemented during the application process;
● Describe specific activities that have been implemented, include evidence of

implementation;
● Include evidence that demonstrates the activities reached a broad audience that is

representative of the community in which the proposed school will be located; and
● Describe how this outreach has enabled the applicant team to understand the needs of

the community in which the proposed school intends to locate.
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The response does not explain how the applicant team will assess community needs.  It lacks
measurable goals and targets, making it unclear which audience it aims to reach and when.  

B. Community Support

TMIS Response: TMIS will be located in a small community, and the team has chosen to respect
anonymity. However, it is important to understand that an IB program requires that the community
be engaged in the first three years (and ongoing) while establishing and re-evaluating the
curriculum for the current students served. 

B. Evidence of Community Support

Rating Expectations

Does
not

meet

A complete response must 
● Include quantitative data that demonstrates community support from a broad audience

for this proposed school;
● Include qualitative data that demonstrates community support from a broad audience for

this proposed school;  

●  Include descriptions of the anticipated demographics of the students who will be
served by the proposed school, disaggregate the number of prospective students
by zip code, school of attendance (current), gender, type of current school (home,
private, public), or other pertinent data.

● Ensure the demonstrated support includes support within the community of the specific
targeted geographic location; and

● Describe why the applicant team believes the evidence demonstrates the school will be
embraced and supported as the community’s school and that there is abundant support
for this school as a part of the community.

The response does not include any qualitative or quantitative data demonstrating community support
for TMIS. 

C. Community Relationships 

TMIS Response: TMIS will be located in a small community, and the team has chosen to respect
anonymity. 

C. Networking with Community 

Rating Expectations
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Does
not

meet

A complete response must 
● Identify and describe specific meaningful and strategic networking relationships with

local community agencies, groups, or individuals that will support the school. Include
evidence of these relationships.

● Identify and describe specific meaningful and strategic resource agreements with local
community agencies, groups, or individuals that will support the school. Include evidence
of these relationships; and

● Describe why the applicant team believes the identified relationships demonstrate the
school will be embraced and supported as the community’s school and that there is
abundant support for this school as a part of the community.

The response does not include any qualitative or quantitative data demonstrating community support
for TMIS. 

TMIS Response - D. Capacity Interview 

                                                                                                      TMIS Response in blue box

1.

What is the most important contribution your
proposed school will bring to public education
in the community in which you propose to
operate?  How will this contribution be
essential to the success of the proposed school?

The team has worked with
community members to learn
from them. Again, it is up to the
individuals (in a small
community) to share if and when
they are comfortable. The team
has shared information on the
community input hearing with
their contacts.

Approache
s

TMIS could offer choice to families as well as IB
and multilingual curriculum.  However, it was
unclear that the community was specifically
asking for these things. 

2.
How will you evaluate whether your mission
and implementation of it are working?  

The evaluation of the mission
was outlined in the application.
The team was unclear about this
particular question during the
interview, perhaps specific
follow up questions should have
been asked. Approache

s

The applicant team talked about using 6 week
evaluation cycles, using surveys, and bringing
together teams of educators and community
members to evaluate the school.  Although the
team talked about how to evaluate student
performance, there was not enough detail about
how to evaluate the school's mission. 

3.

What role does a governing body play in
the success of a charter school? Describe
your strategic process for identifying and
selecting members.  How will this process
support the success of your proposed
school?

The team has several individuals
interested in supporting TMIS as
governing body members. It is
something, however, that the team
understands is only done after the
charter is approved. Those selected
would be provided trainings as is
required for them to participate in.
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Approaches

The interview team included several
people who are willing to serve on the
governing council. The team said that the
governing council would oversee data,
finances and school goals.  More detail
was needed about how additional
governing council members would be
recruited and selected. 

4.

What role does the school leader play in
the success of a charter school?  Describe
your strategic process for identifying and
selecting her/him. How will this process
support the success of your proposed
school?

The team shared that they will follow a
traditional process for hiring the head
of school and other staff. 

Approaches

The team mentioned some important
qualities they wanted to see in a school
leader, such as orchestrating everything,
being an instructional leader, etc.
However, more detail was needed about a
strategic process for selecting the school
leader. 

5.

How does a high-quality process to
evaluate the effectiveness of the
governing body and the school contribute
to the success of a charter school?  
Describe your strategic process for
conducting these evaluations. How will
these processes support the success of
your proposed school?

The team shared that they would
complete their own review, one of the
founders specifically shared that it
would be important to work with an
external reviewer to ensure that it is a
more objective process. 

Approaches

Did not have a clear process for how the
governing board would evaluate itself and
the school. 

6.

Please explain the delineated roles and
responsibilities of, and the relationships
between, the founders, the governing
body, and the proposed school’s
administration during the transitional
period between the
planning/implementation year and the
first year of operations. Describe how
those relationships evolve to ensure the
success of the charter school.

The team shared that the founding
team is supporting Dr. Ana Perea and
two members may serve on the
governing body. One of the team
members has a full-time role at the
PED and would thus only continue to
provide support to Dr. Ana Perea. In
the application the team clearly shared
the difference between the governing
body and the head administrator role
(who has oversight over staff). 

Does not
meet

The applicant team didn't clearly explain
the roles/responsibilities of the founding
team compared to the governing council
compared to the school administrator /
school staff. 
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7.

Explain the importance of by-laws and
policies to the success of a charter
school.  Describe the strategic processes
the proposed school will use to establish,
implement and update them and how
these will contribute to the success of the
proposed school.

The team spoke of the need to work
with the community in order to update
bylaws as well as policies. The team is
aware that bylaws and policies are an
important and integral part of
operating a school and ensuring there
is guidance and accountability for all. 

Approaches

The TMIS team has a draft set of bylaws
that will help hold the head administrator
accountable, but they did not discuss how
the bylaws would be implemented and
updated regularly.  The applicant team
didn't mention anything specific that is
included in bylaws and why bylaws are
important. 

8.

How will the proposed school ensure that
policies and procedures are not only
compliant, but also well implemented,
current, and effective?  How will the
proposed school determine when they
are in need of change and how will it
react?

The policies are created by writing
them as a draft in alignment with
applicable federal, state and local
laws. 

Approaches

The applicant team talked about needing a
process to get community input about
policies and bring proposed changes
before the governing council.  However,
the team did not talk about how policies
would be created in the first place.  

9.

Describe your plan for acquiring a facility
and ensuring that the facility meets
educational occupancy standards
required by applicable New Mexico
construction codes and the weighted New
Mexico Condition Index. Whose
responsibility will it be to carry out this
major piece of opening a charter school? 
Please include details about locating,
securing, and funding the facility.

The team shared that we are working
with organizations that provide grants
for facilities and that we would work
with them once the charter is
approved. 

Approaches

The applicant team is doing research with
realtors and has identified some potential
facilities.  However, more details were
needed about how any potential facility
and any needed renovations would be
funded.  

10.

If you cannot find a building that meets
the need of the plan described in the
PSFA (Public School Facilities Authority)
approval, what is your next steps plan?

The team shared that there are places
available in Bernalillo. There would be
no need for a backup plan. The team is
ready to obtain the facility in
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partnership with a realtor once the
charter is approved. 

Does not
meet

The backup plan was to purchase land and
get portables. However, purchasing land is
a big undertaking that would likely not be
feasible prior to opening the school
without a designated funding source. 

11.

How are you going to open your proposed
school without federal start-up funds?
Does the proposed school have a plan to
supplement its budget in some way? Does
the proposed school have a plan to
acquire funding necessary to accomplish
planning/implementation year
requirements (setting up a bank account,
acquiring furniture, having software
systems in place to interface with PED’s
OBMS system, etc.)?

The team shared that they will be
applying for additional grants beyond
the CSP grant. It is the team’s
understanding that we cannot apply for
these grants without an approved
charter. 

Does not
meet

TMIS appears to be relying heavily on
federal funds and did not present a clear
plan for how it would open in the event it
did not receive CSP or other grants.  The
applicant team didn't discuss how they
would purchase things like software,
furniture, etc. 

12.

In detail describe how you will make
enrollment projections to establish and
submit your first budget to PED? How will
you ensure these enrollment projections
are reasonable and align closely to your
actual 40-day count?

This would be discussed and planned
with a business manager, which to the
team’s knowledge cannot be hired until
the charter is approved and TMIS can
establish contracts/agreements. 

Does not
meet

The applicant team didn't have a plan in
place to determine how many and which
students will actually enroll, in order to
establish and submit your first budget. 

13.

Suppose your actual enrollment on the
first day is 50% below your pre-opening
“enrollments” and 70% below your
projections used to submit your budget. 
What are the implications for your
budget/business plan and what are your
next steps? Describe in detail what
actions you would take and when you
would take them to address this
situation.

The team shared that all administrative
staff (as listed in the organizational
chart), including the head
administrator will be expected to
support with instruction. 

Does not
meet

The applicant team shared that the
founding school leader would be willing to
wear multiple hats. However, cost savings
measures beyond having the head admin
fill in as a teacher are needed.
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14.
Describe the organizational steps the
proposed school will take during the
planning year to be ready for opening?

The team will support all of these
items, as well as additional individuals
that would be hired once the charter is
approved and TMIS can enter into
contracts/agreements. 

Approaches

The team shared that they would need to
find a facility, establish a governing
council, meet with families, hire a head
administrator, etc.  These are all tasks that
need to be accomplished, but more detail
was needed about hiring and training
teachers, materials, etc. and who would be
responsible for these steps.

15.

Describe how you approached the
delineation of roles & responsibilities for
staff. How will you attract the talent and
skills needed to implement the school as
described?

The team would follow a traditional
form of recruitment. The teachers
would be hired as they are and
provided the appropriate training,
support and professional development
to work at TMIS. The business manager
role will be filled once the charter is
approved and it is appropriate to enter
into contracts/agreements. 

Does not
meet

The applicant team talked about the types
of teachers they wanted and shared that
they would provide high quality training
that teachers would want.  However, the
types of teachers needed by TMIS are
unique - IB trained, multilingual, etc. - and
the applicant team did not share how they
would find and recruit these teachers. 
Similarly, the business manager role
described in the application would require
someone highly skilled and with
experience.  Not enough detail was
provided about what the recruitment and
hiring process would look like. 

16.

As stated in your application, you want to
remove barriers that may hinder a
family’s participation in your program.
How will you address the need for
transportation services? How will the
school/ Governing Council go about
fundraising or obtaining MOUs to meet
this need?

It is the team’s understanding that
transportation is funded as part of the
operational budget for the school.
However, once the charter is approved
it would be a focus to ensure
transportation is something we are
prepared for as we would be able to
enter into contracts/agreements. 

Approaches

The applicant team spoke with someone
who has a transportation company. 
However, the team did not talk about how
transportation would be funded.  

17.
With no needs assessment how do you
know the community will embrace the IB
model?

The applicant team will consider
creating a survey, particularly as part of
informing future enrollment. In a small
community, it is best to focus on the
relational and collect information
one-on-one. 

Does not
meet

The team said it will be their responsibility
to show the community the benefits of the
IB curriculum. However, it was unclear that
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community members were asking for the
types of learning that an IB curriculum will
provide.  The applicant team said they
wanted to respect the privacy of
community members they spoke with, but
it is recommended to do a survey or
collect some anonymous qualitative data
about the educational experiences that
students and families in Bernalillo want. 

18.

Your application mentions that graduates
would be eligible for the bilingual seal?
What is your plan to build that program
for Spanish as well as for Native
languages? What staff and partnerships
will you hire/establish? How will this
work with the IB program?

The state seal of bilingualism and
biliteracy is provided in multiple
languages with assessments supported
by the PED’s assessment team. TMIS
would also like to support small charter
schools and districts by providing
support with adopting the seal and
creating portfolio panels in multiple
languages. The Native American
language options for the seal are
purview of the Nation, Tribe or Pueblo,
TMIS would simply support in awarding
it to students as they require.Does not

meet

The team talked about wanting to provide
multiple pathways to offer the bilingual
seal for students.  Although it is essential
to work with tribes to provide bilingual
seals in Native American languages, more
detail was needed about what
partnerships TMIS plans to establish and
how the school structure will facilitate
these partnerships.  More detail was also
needed about how the school would hire
appropriate staff to support IB curriculum
as well as the bilingual pathways. 

19.

How will students integrate into the IB
program if they do not attend the school
beginning in kindergarten, especially
since they will be drawing students in a
lottery that “skip a year previously (that
is, the previous year they go up to grade
3, but the next year they add both 4th
and 5th. Will 5th graders switch in their
last year of elementary school (same with
8th graders and 12th graders)? and how
will 12th graders integrate when they will
miss k-11 of the IB program?

The team shared that it was important
to provide an opportunity for new
students to join TMIS, particularly after
the initial enrollment period. This is
particularly important in a community
with no other options beyond
Bernalillo Public Schools. 

Does not
meet

The applicant team said they were adding
two grades per year in order to provide
options to families who want to enroll
their children in the school.  However, the
team did not share how and why it would
enroll a whole class of 5th grade students
in its second year. 
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20.

The Multilingual International School
team's vision and purpose is for all
students who attend the school or
participate in the language programs…”
Please explain the “OR participate in the
language programs. Does this mean that
non-students can come and participate in
the language programs? Or are language
programs optional for students?

The team explained that in this
secondary function of TMIS the
teachers would be staff that live and
work in the specific community and
would be provided support by TMIS.
The teachers are not the same set of
teachers working at TMIS in Bernalillo.  

Approaches

The concept of TMIS teachers offering
language services to other schools is
interesting but was not well developed in
terms of how it would work logistically and
financially.  For example, if the school
already had a small staff, how would one
of the teachers travel to another school to
offer language services? 

Peer Review Team Report: The Multilingual International School

A.(1) Mission Approaches

A.(2) Vision Approaches

A.(3) Uniqueness and Innovation Approaches

B. Mission Specific Goals Approaches

C. Curriculum, Educational Program, Student Performance Standards Does not
meet

D. (1) Bilingual Multicultural Education, Indian Education, Hispanic Education and Black Education Does not
meet

D.(2) Equity Plan Does not
meet

E. Graduation Requirements Does not
meet

F.(1) Instruction Philosophy Approaches

F.(2) Yearly Calendar and Daily Schedule Does not
meet

F.(3) Schedule Narrative Does not
meet

G.(1a) Special Education: Students with IEPs Does not
meet

G.(1b) Special Education: Progress Monitoring Does not
meet
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G.(2a) English Learners: Curriculum & Instruction Does not
meet

G.(2b) English Learners: Progress Monitoring Does not
meet

G.(3) ESSA and Special Population Needs Does not
meet

H.(1) Assessment Plan Does not
meet

H.(2) Assessment Data Analysis Does not
meet

H.(3) Achievement Communication Plan Meets

A.(1) Governance Structure Approaches

A.(2) Governing Board Qualifications Does not
meet

A.(3) Governing Board Recruitment Does not
meet

B.(1) Annual Board Training Plan Does not
meet

B.(2) Annual Board Self-Evaluation Does not
meet

C.(1) Board Oversight Monitoring Plan Does not
meet

C.(2) Hiring Head Administrator Approaches

C.(3) Governing Board Roles & Responsibilities Does not
meet

C.(4) Annual Head Evaluation Approaches

D.(1) Organizational Chart and Narrative Approaches

D.(2) Job Descriptions Approaches

D.(3) Staffing Plan Approaches

D.(4) Professional Development Plan Does not
meet

E. Conditions of Employment Approaches

F.(1) Meaningful Community Involvement in Governance Approaches

F.(2) Complaint Process Approaches

G.(1) Student Outreach & Recruitment Does not
meet
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G.(2) Lottery Process Does not
meet

G.(3) Conflict of Interest Policy Approaches

I.(1) Third Party Relationship N/A

J.(1) Transportation Does not
meet

J.(2) Food Services Does not
meet

K.(1) Facilities Master Plan Meets

K.(2) Evidence of Researched Facility Approaches

A. Projected Enrollment Approaches

Appendix F 910B5 Does not
meet

Appendix
G.

5 Year Budget Plan Does not
meet

B.(3) Budget Narrative Approaches

B.(4) Budget Adjustments Does not
meet

C.(1) Internal Control Procedures Approaches

C.(2) Appropriate Financial Staff Approaches

C.(3) Governing Board Fiduciary Oversight Does not
meet

A. Outreach Activities Does not
meet

B. Community Support Does not
meet

C. Community Relationships Does not
meet
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Evaluation Rubric for Part C: Application

Meets the Criteria

● All required elements present
● Sufficient detail present, enabling the proposal to be implemented

without requiring further proposal development
● The proposal is reasonable and realistic
● Fully consistent with other sections, including budget and mission
● Fully consistent with all requirements of law
● Coherent and easily understood

Approaches the
Criteria

● The majority of required elements are present, but not all
● Insufficient detail; further proposal development will be required

before the applicant can begin to implement the concept
● Minor inconsistencies with other sections of the application
● May raise questions about legal compliance, but does not demonstrate

non-compliance
● May raise questions about reasonableness or viability of the proposal

Does Not Meet the
Criteria

● None or less than a majority of the required elements are present
● Contradicts or is substantially inconsistent with other sections
● Insufficient detail to understand the proposal, which includes:

● Copying responses from a prior applicant’s application
● Copying statutory, regulatory, or policy/guidance language
● Plagiarizing information from other publicly available material 

● Includes statements that violate or conflict with the requirements of
law 

● Incoherent or confusing
● The proposal is patently unreasonable or unrealistic 
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